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Abstract

In recent years, there has been a rapid growth of Mainland students in higher education
institutions in Hong Kong. However, it is frequently reported that Mainland students
have difficulties in developing friendship with local peers. To facilitate the Mainland-
HK integration, this study examines the relationship that mediates social and individual
factors and Mainland-HK friendship. 159 students completed an online survey, which was
followed by semi-structured interviews with 24 students.

Results showed that mainland students rated their intercultural friendship higher in terms
of quality and the number of friends and that willingness to communicate (WTC) in
second language (L2) was correlated with the satisfaction in friendship between the two
groups. Perceived language proficiency was correlated with L2 WTC although it is not
totally correlated with the level of friendship, while prior intercultural experience was
correlated with L2 WTC and the number of mainland friends among local students. The
finding also sheds light on implications to university support and future research.

Keywords

intercultural friendship, non-local students, intercultural communication, willingness to
communicate, language proficiency

145



Introduction

In the past decade, the internationalization of higher education section has become
a major trend worldwide (Cheng, Cheung, & Ng, 2015; University Grants Committee,
2010). As part of the trend, there is increasing attention on recruiting overseas students
globally and in Hong Kong. According to official statistics, the number of non-local
students enrolled in UGC-funded programmes in 2015/16 in Hong Kong increased by
115% since 2010/11 from 8,392 to 18,060 in 2018/19, where 68.2% of them (or 12,322
students) are from Mainland China (University Grants Committee, 2019). Undoubtedly,
Mainland student has already become a significant and indispensable population group on
the university campus.

The majority of mainland students expected and desired friendship with local peers
during their course of study (Chiu, 2014). However, it remains challenging due to lack
of opportunities to interact with Hong Kong students (Yu & Zhang, 2016). Instead, they
tended to seek social support from other co-national or international friends instead (van
de Vijver, Helms-Lorenz, & Feltzer, 1999; Lin, Kim, & LaRose, 2012). Even for Mainland
students with local friends, their friendship is often shallow, short-term and task-oriented.
(Chiu, 2014; Lu & Hsu, 2008; Yu & Wright, 2016).

Building intercultural friendship with host-nationals is however important for
non-local students. Benefits could include better sociocultural adaptation (Berry, 2005;
Ward & Masgoret, 2006; Yu & Zhang, 2016); a stronger sense of belonging to the
host community (Klomegah, 2006); more opportunities to learn about worldview and
values in other cultures (Li, 2006) and greater chances of social-emotional needs being
fulfilled (MaclIntyre, 2007; Yeh & Inose, 2003; Ying & Liese, 1991). At the societal level,
Intercultural friendship could be valuable because closer intercultural relationships would
likely increase the possibility of non-local graduates’ willingness to stay and contribution
to the host community. Even if they return home, they may be able to fill positions of
influence and become more apathetic with their host society. As a result of these above
benefits, better integration of non-local students (including their friendship with host
nationals) has become a priority worldwide (Ward & Masgoret, 2006).

With respect to the formation of intercultural friendship formation, existing literature
suggests that there are some common contributing factors, such as language proficiency,
a desire to stay behind after graduation, prior experience and frequency of contact, and
L2 WTC (Gareis, Merkin, & Goldman, 2011; Kudo & Simkin, 2003; Ward & Kennedy,
1996). The influence of these factors on friendship is however highly elastic, as one’s
expectation for friendship can easily vary over time in response to individual and relational
situations. The correlation among different variables and satisfaction levels has to be
studied in depth. Further exploration is needed for instance about whether factors such as
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host language proficiency are the causes or effects of intercultural friendship (Ma, Wong,
& Lam, 2014; Zeng, 2006). To sharpen the research focus, the intercultural friendship in
this study will be limited to the friendship between Mainland and Hong Kong students,
who have grown up and received at least 6-year secondary education in Mainland and
Hong Kong separately.

Literature Review

Impact of L2 WTC on intercultural friendship

At first glance, friendship in East and West is sharing similar sets of value traits, such
as emotional support or trustworthiness (Gareis, 2000). However, these traits and their
importance are expressed differently across cultures. This study aims to explore the L2
WTC, which is generally agreed to be the most influential communication-based variable
in the development of intercultural friendship (Gareis et al., 2011).

The concept of willingness to communicate (WTC) originated in the field of second
language (L2) acquisition, which is defined as “the intention to initiate communication,
given a choice” (Maclntyre, 2007, p.369). It is often involved in the discussion of
friendship formation because friendship typically starts with good communication, and
develops according to individuals' willingness to engage with and share across different
cultures. The relationship between WTC and intercultural friendship has been confirmed
in different studies. For example, Barraclough and his colleagues found that WTC was
directly proportional to the depth of relationship (at the level of a stranger, acquaintance
or friend for instance), while WTC at different friendship levels could vary significantly
across student groups (Barraclough, Christophel, & McCroskey,1988). It is reported that
WTC was positively related to the frequency, breadth and depth of communication.

WTC and the frequency of intercultural communication

Communication serves as a process of psychological preparation and reduces the
anxiety and uncertainties for the development of friendship. For example, Park and his
colleagues' study (2009) about the use of the Internet revealed that higher levels of WTC
could lead to more frequent intercultural interactions, no matter in the physical or the
digital environment. This finding was consistent with Allport’s Intergroup Contact Theory
(ICT), which proposed that a higher frequency of intercultural communication could
increase mutual understanding and diminish prejudice and bias (Allport, 1954; Binder et
al., 2009). In their view, intercultural communication is a data collection process which
can help individuals better understand others (Berger & Calabrese, 1975). It is also linked
with the uncertainty reduction theory, which suggests that people always need information
to reduce their senses of uncertainty in predicting how others would behave (Berger &
Calabrese, 1975; West & Turner, 2010).
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WTC and the quality of intercultural communication

WTC is also considered as a predictor of the quality of intercultural communication.
For example, Pawlak, Mystkowska-Wiertelak and Bielak (2015) found that the breadth of
conversation was positively correlated with the level of WTC. In Hong Kong, Gao (2010)
also reported that a wider range of dimensions of self-disclosure was associated with a
higher level of WTC. Some researchers, however, suggested that orientations toward
language learning and social support would affect students’ L2 WTC strongly (Maclntyre,
Dornyei, Clément & Noels, 1998; Maclntyre, 2007).

The linkage between WTC and intercultural communication is often explained by
Tajfel’s social identification theory (1981), which suggested that the development of
intercultural friendship is a process of forging a new integrated identity in a multicultural
context and that social identification is a cognitive process in which people categorise
and culturally relate themselves with others not in their own group. Individuals with a
strong sense of home-cultural identity often tend to initiate relationships with those with
a similar background in values, attitudes, beliefs, age, ethnicity or religion, according to
what is known as the principle of homophily (McPherson, Smith-Lovin, Cook, 2001).
In this context, WTC is a useful predictor of the frequency and quality of intercultural
communication, while it depends on the perceived cultural similarity with others. Whether
WTC and host-language proficiency are the causes or effects of intercultural friendship is
an issue which needs further investigation.

Linkage between WTC, language proficiency and other demographic variables

The role of WTC in the development of intercultural friendship, its nature and its
linkage with other variables can be discussed in different directions.

Some researchers are used to considering WTC as a personality-based, trait-like
attribute which is consistent in different communication contexts (Pawlak et al., 2015).
Clément, Baker, & Maclntyre (2003) proposed a WTC framework linked with linguistic
proficiency, confidence as well as perceived ethnic identity. The importance of language
competence and linguistic confidence has also been reconfirmed in a large number of
studies (Yu, 2010). One of these for instance reported that individuals with stronger
interest in international affairs and making friends with foreigners were more likely to
initiate intercultural communication (Ulu, Fan, & Yu, 2015). In addition, demographic
background factors such as age, gender and level of study were also found to be correlated
with the level of WTC (Maclntyre, 2007). However, no matter how it has developed, WTC
is still considered as an individual attribute which is context-independent.

On the other hand, some researchers shared a more comprehensive view of WTC
and took it as a context-dependent variable. For example, MacIntyre et al. (1998) are in
favour of a pyramid model for WTC whereby it is considered as a behavioural intention
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that is dependent on the variables at the bottom layers, such as situated antecedents (state
and specific partner of communication), motivational propensities (self-confidence,
interpersonal and inter-group motivation) and affective-cognitive context (inter-group
attitudes, social situation and language competence). Echoing MaclIntyre et al’s work, Lu
and Hsu’s study (2008) of Chinese students in United States found that both the “immersion
time” and “language competence” could affect the level of WTC among students of
different racial backgrounds and noted that students living abroad often reported higher
levels of WTC than students from host countries. Similar findings have also been reported
in Europe (Arends-Toth & Van De Vijver, 2003), Australia (Barraclough et al., 1988),
Japan (Yashima, 2002; Yashima, Maclntyre, & lkeda, 2016) and China (Errington, 2009),
suggesting that students would express different levels of WTC in different contexts. In
Hong Kong, however, the formation of a WTC between mainland and local students has
not been fully explored. In contrast to the US or other western countries, Hong Kong
is a region where the majority of population does not have overriding political rights,
economic power or higher cultural prestige over its overseas students (from the mainland
in this case). The invulnerable self-perception of mainland students may make the WTC
between them and local students a more complicated issue for investigation.

So far there is little consensus about the role of WTC in the development of friendship.
On one hand, friendship and local social support are considered as useful predictors of
WTC (Ulu et al., 2015; Yashima, 2002). On the other hand, some researchers suggest that
intercultural friendship is an accumulated outcome of WTC and other influential factors
like linguistic proficiency or communication anxiety (Gareis et al., 2011; Lu & Hsu,
2008; Yashima et al., 2016). Whether WTC and host-language proficiency are the causes
or effects of intercultural friendship is an issue which needs further investigation. The
present study is an investigation into the links between the development of the WTC and
intercultural friendship in the Hong Kong context. The correlations among WTC, language
proficiency and the extent they would influence the development of friendship were
examined. The following gives the guiding questions for research in this study.

1. Is there any difference in the satisfaction level of mainland-HK friendship
between mainland and local students?

2. What is the relationship between L2 WTC with the satisfaction level and depth
of friendship between the two groups?

3. What is the relationship between the perceived language proficiency in the
interlocutor's language with the satisfaction level and depth of mainland-HK
[riendship?

4. How would demographic factors (gender, future plan after graduate and prior
intercultural experience) affect WI'C, satisfaction level and depth of mainland-
HK friendship?
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Research methodology

Research Design

A mixed-method design was used to collect data and information for the purpose of
having a deeper understanding of the research problem and questions (Creswell, 2009;
Yin, 2003).

The study began by inviting students to complete an online questionnaire about their
current friendship status, WTC and self-perceived language proficiency. Demographic
information including age, gender, prior intercultural experience and desire of whether to
stay after graduation (for mainland students only) was also collected. After this survey,
24 of the questionnaire respondents were randomly selected and invited to participate
in a 20-minute semi-structured interview. Mainland students were asked to recall their
experiences of friendship with local students and share their views about how L2
WTC would facilitate its development. The interviews were conducted in Cantonese or
Putonghua according to the native language of participants and were audio-recorded with
their consent.

Sampling

159 undergraduate and postgraduate students who were having some forms of
intercultural relationship (at the acquaintance level or above) were recruited from a Hong
Kong university. With a mean age of 21.6 years (SD = 3.12, range from 18 to 35), the
sampling included both the mainland students (n = 53, 33.1%) and local students (n =
106, 66.7%), and consisted of 16.7% male (n = 26) and 81.3% female (n = 130). The
proportions of these students in terms of cultural origins and gender were similar to the
respective ratios of students as a whole in the university.

Data Collection and instrument

The questionnaire was concerned with the number of cross-border friends students
had, how far they were satisfied with this number and the overall quality and depth
of relationship. In the first three items, students were asked about the formation of
relationships on a 5-point Likert scale, recalled about their best cross-cultural friends
and selected the statement which best described the links between them and their cross-
cultural friends. Their responses were analysed according to the staircase relationship
model of Knapp, Vangelisti and Caughlin (2014) because it was one of the most widely
adopted models in the literature (Chen, 2016; Peng, 2011). Under this model, friendship
is classified into four levels; each of which has its specific cognitive, affective and
behavioural components (Avtgis, West, & Anderson, 1998; Webb & Thompson-Hayes,
2002) (Table 1).
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Cognitive, affective and behavioural components at each stage of
development of friendship between students from two cultural groups

Initiating stage Students from one group often feel hesitant and nervous when meeting
peers from the other group. They try to present themselves as pleasant,
likable, understanding and socially adept persons, and carefully observe
the others to reduce any uncertainty about personal mood, interest,
orientations and personality.

Most of the conversations are about general information exchange (e.g.
name, hometown or majoring subject) and superficial topics, such as
weather, environment, entertainment, travel or other means of recreation.

Experimenting stage | Students from one group feel uncertain but curious about students from
the other groups. They often spend time searching for commonalities in
habits, family conditions, hobbies, interests and life experiences.

Intensifying stage They feel closer when meeting the others. The amount of self-disclosure
increases, covering aspects such as previously withheld secrets, fears,
frustrations, failures, imperfections, prejudices or individual moral values.
Relationships however can be at risk if there are sharp differences in
personal views.

Integrating stage Students from both groups feel all at ease when meeting each other, and
begin to integrate among themselves. Their attitudes, opinions, interests
and tastes now clearly distinguish them from the others. They begin to
share routines, identity and jargon that are unique only among themselves.
Conversations may involve some sensitive issues (such as political
propensity) as well as reflections about common experiences. Personal
secrets, sex matters and future plans may also be discussed.

Table 1 Cognitive, affective and behaviour components at different friendship levels (adapted from
Knapp, Vangelisti & Caughlin, 2014, p.46)

In this study, L2 WTC (Putonghua for Hong Kong students, and Cantonese for
Mainland students) will be explored with the “Willingness to Communicate Outside the
Classroom Scale” (Maclntyre, Baker, Clément, & Conrod, 2001). It includes 12 items
about WTC in task-like situations and general social situations. Maclntyre’s WTC scale is
adopted in this study for two reasons. First, it is widely used across different intercultural
friendship studies with high reliability in all language skills (from .89 to .96) (Lu & Hsu,
2008; Maclntyre, 2007; MaclIntyre et al., 2001). Second, it is generally agreed to be the
most popular WTC scale which focuses on situations in which participants have the most
volitional control over their L2 usage during social interaction, which is often diminished
in classroom settings (Maclntyre, 2007). Meanwhile, self-evaluated language proficiency
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was measured with a 4-item self-rating scale for L2 proficiency (in speaking, listening,
writing and reading) which was designed by Ying and Liese (1991) and adopted by Yu and
Shen (2012) in linguistic and adaptation studies in Hong Kong.

Students' satisfaction with cross-cultural friendship would vary according to the
levels of WTC, language proficiency and different demographic factors. Given this
understanding, this study used a between-group design to compare the WTC and language
proficiency level between the two groups of students concerned. Descriptive statistics
were obtained for each scale and the sub-scale scores on all measures. Data were screened
for outliers and analysed with an independent t-test to compare the two groups on selected
continuous variables including satisfaction with the quality of friendship and the number
of cross-border friends. For mainland students, independent t-tests were particularly useful
to examine if some demographic variables, such as gender, desire of whether to stay after
graduation and prior intercultural experience, would affect their current feelings about
making friends with local people. Additional analyses included bivariate correlations
among Likert-type ratings of WTC, language proficiency and satisfaction levels of
friendship. Results from the semi-structured interviews were used to augment and further
explain the findings obtained from the questionnaire survey.

Finding and discussion

Participants were asked to express their satisfaction levels about the number of
intercultural friends and the quality and quantity of friendship. The results are shown in
the below table:

Satisfaction Satisfaction level
level about the | about the quality | Number of cross- Level of
number of cross- | of cross-border | border friends friendship
border friends friendship
Mainland
students 3.69 3.46 5.96 2.26
(N=53)
Hong Kong
students 3.58 3.64 4.19 2.10
(N=106)

Table 2 Level of satisfaction with friendship quality, quantity and number of cross-border friends

Table 2 shows that mainland students had a larger mean number of cross-border
friends (5.96) than Hong Kong students (4.19). They also had a slightly higher satisfaction

152



Making intercultural friends: How social and individual factors affect
the Mainland-Hong Kong friendship network

level with the friendship quality (3.69 vs. 3.58). In contrast, Hong Kong students reported
a higher satisfaction level (average score = 3.64 vs. 3.46) with the quality of Mainland-HK
friendship.

T-tests were also performed to determine whether the two groups of students did
show differences across the four variables. No statistically significant differences were
found except with respect to the number of intercultural friends. The number of local
friends (N=5.96) reported by mainland students was significantly more than that reported
by Hong Kong students (N = 4.19), t (137) = 2.23, p < 0.05. This finding indicates that
they did have a wider network of cross-border friends than local students.

Meanwhile, it is worth noting that mainland students were less satisfied with the
number of cross-border friends that they had made, though their reported number was
more than that of their local counterparts. The trend that they were more willing to make
local friends could be due to their needs for reducing acculturation stress and adjusting to
the local socio-cultural environment more successfully (Yeh & Inose, 2003).

Research question 2 examined the relationship between WTC and the friendship
outcomes (satisfaction with friendship quality, quantity, number of intercultural friends
and depth of friendship). The results are outlined below:

Satisfaction Satisfaction
level of level of Number of Depth of
Mainland- Mainland- Mainland friendship
HK friendship | HK friendship friends
quality quantity
L2 WTC of
Mainland students 0.279* 0.373* 0.185 0.327*
(N=53)
L2 WTC of Hong
Kong students 0.384* 0416* 0.381* 0.102
(N=106)

Table 3 Correlations between WTC and friendship outcomes

As shown in Table 3, significant correlations exist between L2 WTC and satisfaction
with intercultural friendship in terms of quantity and quality. This finding is consistent
with previous studies that WTC is positively correlated with intercultural friendship
outcomes and perceived satisfaction (Gareis et al., 2011; Gudykunst & Mody, 2002; Lu
& Hsu, 2008; Ulu et al., 2015; Yashima, 2002). L2 WTC was correlated with the depth of
friendship among mainland students (r = 0.327, p <0.05) only and the number of mainland
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friends among local students (r = 0.381, p < 0.05). This indicates that the L2 WTC of
mainland students is more related to the depth of intercultural friendship, while the L2
WTC of local students is more about the breadth of social networks.

Research question 3 examined the relationships between WTC, friendship variables
and self-perceived L2 proficiency (see Table 4 below).

Perceived Cantonese Perceived Putonghua
proficiency of mainland | proficiency of Hong Kong
students (N=53) students (N=106)
L2 WTC 0.723%** 0.612%*
Number of intercultural friends 0.276 0.334**
Satisfaction with the quality of

cross-border frien(fishi]t)y 0.087 0.364%

Level of cross-border friendship 0.292%* 0.167

Table 4 Correlations between WTC, satisfaction level of cross-border friendship and the perceived
Cantonese proficiency of mainland and Hong Kong students

Results showed that there was strong positive correlation between perceived L2
proficiency and WTC, and between L2 proficiency and the satisfaction level of cross-
border friendship. These trends are consistent with the previous findings that language
proficiency serves as the foundation of developing L2 WTC and intercultural friendship
(Clément et al., 2003; Maclntyre, 2007). However, the perceived Cantonese proficiency
of mainland students is not correlated with the number of local friends and the quality
of friendship due to the fact that local students were more willing to speak Putonghua in
the beginning stage of friendship development. This view is supported by students in the
interviews:

Even I have local friends, I seldom have a chance to practise my
Cantonese as all of them speak Putonghua to me. (ML-05)

First, you have to speak Putonghua. If you want to make friends with
them, you should not expect that they will speak your language... They
are our guests, and we should show our respect to them by speaking
Putonghua, though my Putonghua is not quite fluent.(HK-14)

Putonghua is more often used in cross-border student conversations, and so less
emphasized in the development of friendship. This trend was supported by the response
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of Hong Kong students. Their Putonghua proficiency was correlated with the number of
mainland friends (r = 0.334, p < 0.01) as well as their level of satisfaction with the quantity
(r=0.417, p <0.05) and quality of friendship (r = 0.364, p <0.05).

In spite of the trend, it would be too assertive to claim that Cantonese proficiency is
not important for mainland students as it is correlated with the level of satisfaction with
the quality of friendship. The level of friendship was correlated with their perceived level
of Cantonese proficiency (r = .292, p < 0.05), meaning that mainland students who were
fluent in Cantonese would be more likely to develop deeper relationships with their local
peers.

The interviews sought to find out whether L2 proficiency was the cause of the L2
WTC. The following replies were revealing about the viewpoints of mainland students:

When I am invited to local activities, I would first ask if they could
speak Putonghua. If yes, then I would go. If it is all in English, I would
be hesitate but I could still attend. If all Cantonese, I would surely not
join (ML-06)

If they insist to use Cantonese... I will rather keep silent or leave. First,
my Cantonese is so poor. Second, it would be fairer to use English, the
second language for both of us. If you know that nobody knows what
you are talking about, but you still insist, you should not expect others
to follow (ML-04).

L2 proficiency obviously offered students more linguistic confidence in intercultural
conversations and activities. This finding is consistent with that of Kudo and Simkin (2003)
that people with higher L2 proficiency and L2 WTC can communicate more often and
more effectively with people from other cultures. Not only could they find intercultural
interactions more rewarding; but it was helpful for the development of positive views
among people from different groups as well. As L2 WTC is dependent on the student's
perceived L2 proficiency (Maclntyre, 2007; Yashima & Tanaka, 2001), schools should
provide support to L2 learning directly rather than improving L2 WTC indirectly.

Research question 4 focused on the effect of demographic factors (gender, decision
to stay after graduation and prior intercultural experience) on the WTC and the degree of
satisfaction with cross-cultural friendship. The decision to stay after graduate was the item
only applicable to mainland students. Results are shown in Table 5.1 and 5.2.
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Satisfaction | Satisfaction
level of level of Number of
. . Depth of
L2 WTC |Mainland-HK | Mainland-HK | Hong Kong . .
. . . . . friendship
friendship friendship friends
quality quantity
Gender 0.239 0.949 0.434 0.193 0.880
Prior
intercultural 0.612 0.574 0.756 0.823 0.538
experience
decision to
stay after 0.12 0.159 0.382 0.634 0.626
graduate

Table 5.1 T-test between gender, prior intercultural experience and decision to stay after graduate

on WTC and satisfaction level of mainland-HK friendship (Mainland students, N=53)

Satisfaction | Satisfaction
level of level of Number of
. . Depth of
L2 WTC |Mainland-HK | Mainland-HK | Hong Kong ] .
. . . . . friendship
friendship friendship friends
quality quantity
Gender 0.408 0.592 0.131 0.730 0.536
Prior
intercultural 0.032%* 0.660 0.795 0.014* 0.321
experience
decision to
stay after Nil Nil Nil Nil Nil
graduate

Table 5.2 T-test between gender, prior intercultural experience and decision to stay after graduate
on WTC and satisfaction level of mainland-HK friendship (Hong Kong students, N=106)

Table 5.1 and 5.2 show that there was no significant correlation between the
demographics (gender, prior intercultural experience and “decision to stay after
graduation”), WTC and satisfaction level of intercultural friendship among mainland
students. Among local students, however, having prior intercultural experience was found
correlated with L2 WTC (t(100) = 2.17, p < 0.05), and number of mainland friends (t(100)
=0.14, p <0.05).
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The finding is consistent with Maclntyre’s (2001) and Sias’s (2008) study, which
identified “prior intercultural experience” as the key to WTC development. The
quantitative survey of Maclntyre (2007) showed that “prior intercultural experience”
could give more opportunities for L2 interactions and lead to better L2 proficiency, so
people would be more likely to initiate communication with native-language speakers
in the future. Such experience also tends to increase the students’ willingness to make
friends with others from other cultures eagerness to build up friendship with the culture
of the other groups (Sias et al., 2008). Consistent with their findings, students with prior
intercultural experience were found in this study to have higher L2 WTC. Obviously, prior
exchange could help them do better in the making of new intercultural friends although
not necessarily raised their degree of satisfaction with the current quality of friendship.

In the interviews, some students further reported that how their prior experience
encouraged their openness to other cultures and gained more understanding about
themselves:

I like to explore new cultures and try to understand viewpoints or
comments which may not be compatible with mine. The nationality is
not my concern. I believe that we could explore interesting differences
and lead to fruitful discussions due to different cultural or language
backgrounds from non-local students. I like to find out and learn more
about unexplored areas. It is always good for us. (HK-12)

1 know more about my attractiveness during the exchange. Before this
programme, I always think that my appearance was not attractive to
foreigners. After visiting different countries, however, I realise that [
am considered beautiful. This really brought me advantages in daily
life... I am more tolerant towards other cultures than I expect. (ML-03)

The above comments show that prior intercultural experience could serve as the
cognitive and affective foundation for development of friendship. It could lead to a more
positive attitude towards other cultures because the intercultural interaction is more
considered as an opportunity to learn rather than a risk to their own culture. It could also
help students gain more understanding about how they are perceived by others.

However, it is worth noting that the significant impact of prior intercultural
experience was only found among local students. The majority of mainland students
involved in this study were eager to learn other cultures. As one mainland student
expressed:
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In general, those do want to study overseas would be more open-
minded and with more tolerance for diverse opinions. Otherwise, they
could just stay at home. (ML-07)

Another unexpected finding is that, there was no significant difference between L2
WTC, satisfaction with cross-border friendship and “decision to stay after graduation”
among mainland students. In previous literature, it was frequently reported that non-
locals would have a higher motivation to learn and use L2 WTC, and be more aggressive
in making local friends if they decided to stay in the host-community after graduation
(Maclntyre et al., 2001; Maclntyre et al., 1998). This trend may be due to the large
population of mainland students in Hong Kong , which allows Mainland students to obtain
enough emotional or information support from their co-national peers. In other words,
they do no need to get information and less likely to take initiative to communicate with
local peers.

Conclusion

This study explored the relationships among students’ satisfaction with mainland-
HK friendship, L2 WTC, self-perceived language proficiency and different demographic
factors. It was found that mainland students reported having more local friends. Consistent
with previous research, the L2 WTC of students was correlated with their satisfaction
about cross-cultural friendship. For mainland students, L2 WTC took a more important
role in deepening friendship. For local students, L2 WTC mainly helped them to make
more friends.

Because Putonghua was often used in communication, WTC in Cantonese was not
considered important by mainland students when making local friends. Cantonese was
still important for the development of friendship however: a greater L2 WTC and a higher
degree of proficiency in Cantonese were reported as capable of leading to stronger links
with local peers and deeper mutual understanding. Proficiency in Putonghua meanwhile
would help Hong Kong students make friends with mainland students but not much in the
deepening of friendship.

Prior intercultural experience was found as important for developing L2 WTC and
building more satisfying links. Interview data showed that intercultural experience could
help students become more open to other cultures and gain a deeper understanding about
their own strength in intercultural relationship. In contrast to previous research, mainland
students reported little difficulty in developing friendship with local students. However,
making local friends did not ensure meaningful contacts.

158



Making intercultural friends: How social and individual factors affect
the Mainland-Hong Kong friendship network

Implications

Many universities in Hong Kong do provide Cantonese learning courses. However,
the effectiveness of these courses in enhancing intercultural friendship is doubtful. One of
the reasons is that mainland students often underestimate the importance of Cantonese in
communicating with local people as most of their conversations with others are conducted
in Putonghua (Chiu, 2014). In response to this situation, besides helping them attain a
sufficient level of proficiency, Cantonese tutor in language courses should place more
emphasis on the importance of Cantonese for enhancing relationships. They should also
encouarge meaningful contact with their peers in Hong Kong through more school-led
intercultural activities. Courses in social, multicultural and cross-cultural psychology,
for example, should include activities which can enrich their experiences in the local
community and require the use of Cantonese in the discussion of current social and
personal issues. Experienced local students can be matched with mainland students for
this purpose. Pairing up could help mainland students adjust to university life and provide
positive intercultural experience for both local and mainland students. It can also serve as
the foundation for building long-lasting relationships.

Limitations

Although the present study has yielded findings that have both practical and research
implications, its design was not without flaws. First, only students who reported having
local or mainland friends were recruited. Students who had difficulties in making cross-
cultural friends were simply left out in the enquiry. Further studies of these difficulties are
needed. Second, all participants in this study were recruited from one university through
convenience sampling so the sample might not represent the general populations of
mainland and Hong Kong students. While the findings of this study could provide a more
comprehensive basis for further discussion, they might not be fully transferable to the case
in another institution. Students should be recruited from a wider variety of universities in
order to obtain more generalisable findings in future studies.
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Attachment

Survey about the willingness to communicate, self-perceived language proficiency
and Mainland-HK friendship
BRI T 20 R~ BRI G BB D B b i AR B G

i A\ & B} Personal Information

H I Email

I Age

A Gender

A (BT 7 B

Place of residence (Home Town / Country)

BT SERE % o G A R T T AR o

After graduation, do you plan to stay in Hong Kong for employment or further study?
[ &
L] &
D A€ No.

[ ] RIRE Not decide yet.

11 B 7E 7 s TAF Yes, I plan to stay in Hong Kong for employment.

#1E| BAE U T2 Yes, 1 plan to stay in Hong Kong for further study.
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1. HIBmEESOKF
Self-perceived language proficienc

AR E TR - 2 SRR SOKT > B s E R
Please select your level of proficiency with the Cantonese, Putonghua and English by
circling the corresponding number.

T % — % &4 ¥
No proficiency Poor Average  Good  Excellent
Reading 3%
1 2 3 4 5
(FREF)
Cantonese ~ Writing &
. 1 2 4
23 (5RF) 3 3
Listening 4% 1 2 3 4 5
Speaking 3t 1 2 3 4
Reading %
25 b 1 2 3 4 5
( kA )
Putonghua Wm;:: g% 1 2 3 4 5
L@ (MR )
Listening % 1 2 3 4 5
Speaking 3t 1 2 3 4 5
Reading 2% 1 2 3 4 5
English Writing & 1 2 3 4 5
3l Listening 3% 1 2 3 4 5
Speaking 3t 1 2 3 4 5
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2. BGAEWERE [ FEEERA
Willingness to communicate (2" language) [Hong Kong student's Version]

A AR AR L - 28 Y A BE S Y 5 SCA L 1 7 8 ) 228 TE
Please select the most appropriate item which can best describe your current
intercultural communication situation:

LB ELE T

L2 as Putonghua
zW 5® Z ) 5w g+
EhiNErinds
A H 5 A 5w = g g e
Task EREE 2 g
5% g g
= B |

IR P RS AR 0 TR

Listen to instructions in Simplified Chinese and complete a task
2 AR RSB AR

Bake a cake if instructions were only in Simplified Chinese.
AL BEETHE (W REH)

Play a game in Putonghua, for example Monopoly.

R IEH —TUEH B LRAN - A 5 AR LIFE
L@ EARE] 2

Imagine that you are confused about a task you must complete. 1 2 3 4 5
How willing are you to ask for instructions or clarification in

Putonghua?

A RBILRERRG A EmRE

Speak Putonghua to your teacher or professor after class about 1 2 3 4 5

an assignment.

VAT RS b XA E ¥ 35

Fill out an application form in Simplified Chinese.

15 S B 538 35 AR A P R

Talk to an Putonghua-speaking friend while waiting in line.

L S 2t QU bR
Take directions from an Putonghua speaker.

JE BRI — RABHA F SR R A B T R
Speak in Putonghua in a group about a recent vacation that you 1 2 3 4 5
took.

38 35 5 G R Y R A LA
Describe the rules of your favourite game in Putonghua.
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RAGEENENEAH A M RREZ - BEEX
2 EEFALEEERE

Imagine that a stranger enters the room that you are in. How
willing would you be to have a conversation in Putonghua if he

talked to you first?

1

ETRTHLEFEED
Try to understand a Putonghua movie.
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5B h S WOB N | MR |

Willingness to communicate (2" language) [Mainland student’s Version]

SRR AYARYL - 88t R

Y 5 S b T Y 28 0H

Please select the most appropriate item which can best describe your current

intercultural communication situation:

Y e
L2 as Cantonese

zov 5 Z ) Ew g+
SHEAEBRT RS Y
A H S A FReE 2 5
Task g kb g 2 B O
N :
= B =
HEEERE F XHE T 0 RRAETF
Listen to instructions in Traditional Chinese and complete a 1 2 3 4 5

T HRE SRR R AR

Bake a cake if instructions were only in Traditional Chinese.

BBETHE (W REH
Play a game in Cantonese, for example Monopoly.

RGBT FW —AIEHEL - BH 5 REEAHEIFE
BEHF] 2
Imagine that you are confused about a task you must complete. 1 2 3 4 5
How willing are you to ask for instructions or clarification in

Cantonese?

TR AL E N R E
Speak Cantonese to your teacher or professor after class about 1 2 3 4 5
an assignment

P RE 3 12 3 4 5
F111 out an application form in Traditional Chinese.
CRAEREE P PN | s 3 4 s
Talk to an Cantonese-speaking friend while waiting in line.

B WEAE R H AR T

Take directions from an Cantonese speaker.

A TR — RABH ¥ LR Z A G 2E T R
Speak in Cantonese in a group about a recent vacation that you 1 2 3 4 5

fg}%«f‘w G R B 6Y 5 R B AL A
Describe the rules of your favourite game in Cantonese.
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RERIEAENENGHT AN G M BREZFE - BT 5
RAZE EEFLLIEE & ? Imagine that a stranger enters
the room that you are in. How willing would you be to have a
conversation in Cantonese if he talked to you first?

3. Self-report survey
H Bl ) &
AR [ AR S B ) — BRES SU L AGERIIRIL » TERRRE RIS H BTl S AGERRFRAY
fE AL TV
Please recall the memory of your best Intercultural friendship, and puta “v"” in the
statement which can best describe your current intercultural friendship status:

35 H Wi A R A i ke
Description of your current intercultural friendship

O AMHEERF - FEFIEBEME SR - REERE A CRMAE - §AEE - fept
PRI AL & e S 00— T o FRAM & A7 S EE B Oy DUUD AN HiEE I > WA B TR
BTN ~ O - BRI T A BURR « sh R — R S RER (W (AT
SR~ FASE )~ KRR~ BRET  BRYEIRAT A R T s RR A A o
I feel hesitant and nervous when meeting each other, and we try to display ourselves
as a person who is pleasant, likable, understanding and socially adept. We are
carefully observing the other to reduce any uncertainty - hoping to gain clarification
of mood, interest, orientation toward us, and aspects of the other's public personality.
Most conversation is about general information exchange (e.g. name, hometown or
majoring subject) and superficial topics, such as weather, environment or relaxing
things (like entertainment or travelling).

O AMHEERE - e E 7 B4 > g S RILFEFEE - MFREERV - E[F
P AN ELER - SILE ACEy - ISR
I feel uncertain, but curious about each other, and try to search commonalities,
and primarily interested in searching for an integrating topic (e.g. family, hobbies,
common interest) or past experience.
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FHBE IR > FRIEB W AN I o A" B TN ik B g iim > gy Lt
ERER TSRS o AR LA AL - R - PRI OB (A BB

I 52 ~ BB PEAE (S o

I feel warm and close when meeting each other. The amount of self-disclosure
increases, and may involve some previously withheld secrets, fears, frustrations,
failures, imperfections, prejudices or individual moral value, which may make
ourselves vulnerable.

T B TR G A5 — 8 > FRATAIRRE - BR - BN bk AR SR TRAM B H A
JRAC 73 G o —SeSLE g - B FIEEsh - WRERRAM A ACRHBG M — e -
T B AR R BURGE B > BRSO LR E R R i KRR
(1 B TR o AL - 1k RIS -

I feel like one person when meeting him/her. Our attitudes, opinions, interests
and tastes could clearly distinguish us from others. Some shared routines, identity
and jargon are developed that make us unique. Our conversation involves some
sensitive issues, such as the political propensity personal reflection about common
experience. My deepest self-disclosure may also be involved, such as secrets, sex,
and discussion of future plan.

4.1

42

& H i v AR IR D

The current condition of your Mainland-HK friendship

i AR T 5 S L ACREIR L » 8128 T 51

Please answer the questions according to your current intercultural friendship:
BHAAZ B (REEHAERRER) P (IR EEEL > FEBkR
AH)

How many Hong Kong friends (who were born and raised in Hong Kong) do you
have currently? (Please skip this if you are a Hong Kong student)

WHEAZ AN A (R AR A KRR ) » (B AR FEBkE
AHE)

How many Mainland friends (who were born and raised in Mainland) do you have
currently? (Skip this if you are Mainland student) (Please skip this if you are a
Mainland student)
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43 GEAE T FR R AEAR B B AR UL AGHB LT
On the scale below, please select the number which represents your feeling about the
statement about your current intercultural friendship status:

ZaEwZ) FR g+
SWENEETRIY
A H EAEm®mE 5
Task %WE% 2 R
g3 5
= 8 =

MR T > RAHTE A AP BEAENEE

In general, I am satisfied with the number of my Mainland-HK 1 2 3 4 5
friendship.

BT RHETAATELENTE

In general, I am satisfied with the quality of my Mainland-HK 1 2 3 4 5
friendship.
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B XitREWYE I . Z‘ii“gﬁ.ﬂﬂ/\
Fhef TP R A HELKHTE

aj:‘“- N “ﬁ% -
BREXFE RFHFTFA

*

Th

HE

WF O NBABERPFONBEAERTREE I R VR E N A R
ARG AT K o & TREFHRSE » KAARER T SEAEIIEAR K
TREPHELENIEL - AFREFT 159 622 oM@ EME b 24 54
SR BESMEERMEGTH - HARERET () RBEAEFBAENRENE
EHEENES SRR EE D BT RE T (L2 WTC) 1 i a0y &8
BEGLEBEAM (i) MARME —FT K BAE — 2T R dERG LR
EAAH  (iv) BEB SR BERLANE _ETHEAEHE AL P B AERE
GaBEEAAN AR RANMEE c RFRMERAER IR ESIER
MBI R 6 F B 0 BRI T R R EEF RGO TR @ o

Wk
ALK~ RS  BXLAE - BATE - BERA
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