6@ . \\&?
T

N AR XSG 5 Sk ST A8
(F3tEw)

EHANBBE B P ERSERAEMIGERT P oal#

T FBAFE ¢ Thelf - HHME B VP ERERFTEHRMBALIHLE

BE

2B A KACH T B ACH K S BB AR A T B2 0 B A A I
ME - TURET N EHOREREAL M %y T RE5 K (curiculum
development) 3, #& # %) 2. William Pinar BHExEe "3HEEEM ) (curiculum
understanding)#?, > & 28 % 2| & Stuart Hall p7328865 T3242 4842 | (curriculum
imagination)#, » % 76 3L F % 3R FEBLIL 36 R B HATE @ > B
SAACREARARARBEEFHALH S REAFRARGTHNEE ®
SXACHEMCH A B FAFNERLES  EhBRALES ¥ 1 EEH
fo e —H 48 E oA o b 7 S 403k (tacit knowledge) $27 B #1403 (objective
knowledge) 8y 44 = % 7o XALH F 91 XALTF % 23 e 3o FI 3R AL AN 5 B i B B ko
WAk BT > AR B 603 6 AR A UL RS B A IR A 0 B BARILIT B BUK
W~ Bk P AMRILIRER T RRBARY B2 RFERAFRE
PomBEA Rt 69 T MR | (mainstream curriculum) - SR H R B RBAE
AT o B4t FMBARTERNRRAKFT RS TRAOHYE AR L4
R 0 5 LA F R SULAT & HAT B AT SRR 13 BRISGE 3 7
AR AL AT L4 4 H K-12 B2 R R ETT R6HmF 0 RER
BMFIGEBER > #—FE 8BS AXLEMLHARGRT > BARRE " &%
T, T B R T TRRMAE B R S

MsEs  REMR - VLR ~ ZAMEHT - RELETE
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-+ 5.V I,

w ~ Al &

HEFTHAEFRHAEBOH TR LIRS TRV EORERSE
(Althuser, 1971, 1972)» # % /s 5 342 Bl e — S 4 bt o 2y 10 20 48 B0k 28 S G A
# Fx 4E #] % (Giroux, 1987, 2001; Gramsci, 2001) » & 1949 £ % 1997 47 » £ E® +
NERBAZRBE S REIT R P BN RAARE AL B 48 1952 41962 41968
£01975 591993 £5 5 REAET ERARTLREINBET 1952 4 -
1962 4 ~ 1972 4 ~ 1983 % ~ 1985 921994 4% 6 RAMEET 5 1993 S£p7 0 A
o TEBR/NERERE ) M 1994 otz TARTEEEEL  BEKRADT
BHWENS ACHFTHORRES AAEARBEZE SN ERBALE—OEE
BH > AERDEREIINTHEHT 8L GLBRFPERENHAA TR
WEE | RERH ERNMRERS > — N E L ARBEREERNESE
MER  LRLATHRGBRTELE TH S BHRY LY FRGRER  2004) - 7]
T198 F T hSE—BRRAL ,, Atk BREARNE Y TAREE,
T EMEEES ) UATAEARENZ -0 T XIS T R BRREMR | a4
HFBRES AL ESRMN - L ERER MBI - BEAERE S AUHT Y
HRAL AL PR R A2 T F 3 B 2, 0 {247 %7 James Banks (1995)#7F
RE G AXREZ PO RRBEIXARWEX -

BRER LR A RBRE AR REAEY "X, BE o BaHE
TAbm e R B R AR 2 TS AXLRT  ialnlie— 5 g
o EMINER PN ERRAEGTITRE - AR E T VSRR R
A MR g 2R B AN RS AXULHF B RE R &
MR B RBMEY — T REBAME AXEKFT - LA R SRt 20 E
REHEBHNGH HEFTINERBZICHRASL ALK T LERAH R RS
o BEBLEHRERFEEFBAER FETURLHRARKR P/2HE
BREGBMER -

A~ RIS
ABLRAEHE % ii%b%‘c%‘fﬁ%imﬂ’r%%ﬁéﬂﬂ@@’cﬂiy . Txdb ) EmEk

FeM PO NBERAE I RRE o
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—~ 2 ALK F

R4 REEEF > Lawton (1983)H3R2 T A " XMb%E ), & "% 5\
HRAAE A B B AMTRBREGFEL BRI TRAEEMER ) (take it for
granted ) M 7 #E 3RAZAP R ST L &R 7 M F 4 A€ 8= James Scott(1985)
Rl F 46y (55569 %) (Weapons of the weak)—Z ¥ » FAMHE T R
ﬁJ%x&ﬁEﬁﬁzm%%@ﬁ%ﬁﬁ’Kﬁ’m&%ﬁiﬁ%rgﬁin
WEREHIIN TR | 2— 0 8 REREAD BRI — 34 - I -
HHHEEF Lacan (1991)F £ H T 4544 M6 B | (Mirror Stage)#y #7538 &
# | (The Other vs. the other) H 3,69 & &M o

5 AXALHF  RANERE 1960 SR & T BEEREH ) EREHEGR
HES) o B H R IER £ A(Aftican American) £ X B A LT R A BE - TR
HERRNEEER Bk RAFTRIT R EHERAE > BARRRELAE
REH R BB R EANAE RERAIILRE BELEARER EARAHG R
BABRIGEFHERBOEL PR LAMKE—RBRRZRERE—F
RG) ph R IR S IE AR R B AR B 4 A A 12 5 P11E 14 8% % (Cheng, 2004) -

RS T AL S ALK T ERRIERG R e iiis
EakARS THH, s THRREE 8 Tl B TR LEEAS T
XA B B RE S THE  an THFRS AR T , BANE TEE
2R o @m THARS AERE ) ERNE TRBARBAETHLEES
FEE o HS T HAHT it ERTRM g RER e 8 A T
FEGARE ) A T RBAR SR SR TR B R ke

ESAXILERAHFTHHEEBE T » James Banks(1993)8 1 F L M ##4b
) a3 | (transformative knowledge) 4 % B4 3842 7 oo MA A HM R D » & %,
18 2R 2CF A ERAB A R HRBE B8 X F A C. Cornbleth (1988) 4,54 38 %
BREFHORNELBXRIFELLE L R E B LIRS SR AR T TR
& ' X Abpk & b8y i €842 | (contextualized social process) ; £# Zumalt (1989)
RIEI G REALE "4, 8T8, BRY > LAZBLHBIER

( culturally mutual understanding ) #47" B & 1 2 483842 (evolving construction) °
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Gay (2000)45 3% % £ 6748 & " XALF | (culture blind) » R BE A3 55 B ik B2
AW BRNLAENXILER > Bt BB EREL48 T RXE L,
(cultures)i# 47 " X AL e # % | (cultural responsive teaching) ; 445 H 5 H 2 4 &4
FERHBERRBLREACESE L B AB R ZiEb 2 B4
B4 T8 X (learning style) ~ 3B 54 A AT AREE @k 5 HEFMEINE A
REFEXACHN N 0 I H P F H L & (leaerfriendly) sy T 2 F 42 |
(scaffolding) » 3 3 AL LRI L BHE3E CGEAR - BIEE - 95 £ & > 2008) -

i Sheng Yao Cheng #1 W. James Jacob(Cheng & Jacob, 2008).42 447 & # B {x
REBLZBEWES T EGBH AR RERK T HGEEEH%  BREEX
163 [F] (tribal identity)$#2 ¥ i X 4L 3% B] (mainstream identity) £ B/E R 24 65 T 32 F
H# B 42 | (identity formation process)¥ » €k K76 55 o fudk MR K wiEARF
WREIBE R, BUE A X AL % B E] £ #he) E 74 L2 F (mainstream identity) ~ S
% X AL &) E $heh 3 5% X At F] (tribal identity)~ % 4 AL L3R % X AL b & oy
X 4t 3% ) (bi-cultural identity) #2 E % X Ab B 2% 3% XAGZF B B 6 X AL £ LR
(culturally marginalized identity) ; S F M2 F B H b T4 45522 4 65 04k
RF G EEATHEEY "R BHE | AT S AXMHKFTHEHZE -

=~ XAt R

3% B %2 Raymond Williams #2 Richard Hoggart 42 1950 44X ## R B 4L
M e, 2T SRR EABRRGIRE HHAREAREG T —EURY Tan
XAt | (popular culture)#g By » B sbitfrife 1964 FR T THHHAEREZAX
it & % F & | (Centre for Contemporary Cultural Studies at Birmingham
University) » 4.B B 7 " 48 88 F £ % , (Birmingham School)#2 " X /b## %, | (Cultural
Studies)# #7 & (Barker, 2003) - XALAA RESZH TR UL W 9 £ L0{E 4 ¢
TR ABEE - BUSRAXRAR > CHRA T HFIE A (trans-disciplinary
analysis) » &S EHRUVE - # ) - BFEFTERRB AT R FRAN TS
BmaEH] o

AL R T AR L L — 4 T35 %8 | (language game) & " HEH R
(discursive formation) » 3%38 " % 31, | (representation) ~ " x4t"#4 X & | (cultural
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materialism) ~ 7 # 77 /2 & B 4%’* éﬁié%%"h (Power) ~ A 34t | (Popular culture)
P R#BIgE A | (Texts and readers) ~ " E #¥} $1 & 4338 F] | (Subjectivity and
identity) (Durham & Kellner, 2001) » X ALFF %572 % $2 B2 %A 2 J8 3 & XALA] %
(cultural interest)&y 57 /8 » 457 R XA/ E &b~ XALBRG(T £~ B8 H - hHm s
HAE)VAMBA TG/ HEE A EZ MO A MG AR OEMAHX
AEEREEROAHE - BHEABE  XARREAIETASEE - BT - fskh
BRAHERSTX  CIRE R 035 XA A AR ELT ¥ 35
[ 5-1 - Baudrillard (1998)i# — J 38 & & R XALE/E#H] F T 4438, (symbol)BsX,
T T %, (goods) » LAHE 2 BUBHAT 81 60 £ B AR - 463638 5 & X AL 240 H B 2
BT HIKEE > TR R EAR L TN (media) B @A, -

WA 2 H 0 AT IR R T R A TGS « XEEH - BRAER
XACABERARLER G TR L LA EZLEFTHELZERLAE
TSR EHWE - % - AR ARMNANERAELANE o OREAERH
£~ K ~ AR ISR M B AR BT -

5-1: 82X K~ LR E B FEAMAE (45 E8 Lewis (2002, p. 5))

Z~RERARRES AAHKFT ~ SULH R

40 F] M. Apple i) @ AJAEY 4ok FHE 0 # - ATEA — NF RS
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MNERY TEXRE, 2b FREAEH "B 0 RN EEEREL
T b R vk 4 9 2% B 42 X 46 b o) M 2 4 (Apple, 1979, 2000) » &3 2 A.
Gramsci(1999) 42 & 4 T X 4L ; (culture hegemony) s P. Bourdieu(1991)#f —
H%AL " XILE AR (cultural capital)#t M4 BE#F | (social magic) » BE LR
THAT I8 > TR — %P ey E A 16 51 2 55 % 1 (habitus) > 39
FEEB SRR B ERS AR TSRS —F (e
1988); J. Loewen it — S REZ/ML T B R T AH B RE T 25 EMAT ko
WP MRS FREE T BB RRE T RAANT— 403 ? | (Loewen,
1995) -

HE—F B RS AXCHF SRR 914 0 1. Banks (1993)8#% % 7t x4k
RESANEEREX BRAEIALBEZADLEE L AR GO R TRAY
"ERk#L X (contribution model) ; ERA EFFEHEZ IS 0 BRIBLT S
JFERIACHBEREFHREY " MoK | (additive model) ; EFRELEBEA &
ERRREH  ANFARGHBEATERE TR  F2AREKALRE
XA BB R B R AR T BABE K ) (ransformative model) ; fiE—FH R F
f X AR S 2 > W ARERAT B SN AR B SUAL AR R A ZIAR B 8 T AR 44T
B4 X, (social action model)+ i 7 b3 09 6 % 4 4 % 70 X AL3RAZAL X 2 4 - Banks
(199t —F R & £ AAAEE THRERRAEN - FORX > TREALEER
RERIXF E - HABRAELLHREREATARNBREE%RFELSEN
T 51 5 F# X, | (shared power model) » f % =R A H X ABARE ABHY
BHERBITXICH RE BB ERHRR CER RSN TR HEAE
# R, | (enlightening powerful groups model) °

G. Gay(1995)*}J& Banks 8 % TXALREERX » KRENZRIER B wWES
AALRERE  BARELZAHRE BRI TEAEARE
(modifying basic skill approach) ; E#R R F - HFHEHEAXATFERF S A
I E ERWAY T ARE | (conceptual approach) ; EFRMFwIREF 4L ~ M
PHEBEREREAIMERKTHESZ IRABARERER G2 TS T £8RG
(thematic approach ); A RE TREZLA X B R wEMEE - BEEAHFTREX
by A AR Ee " XML& F R | (cultural components approach)
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E5 M. Tetreault (1993)RIERMENBMEREMBRTUAFTHA T ORER
o wEREEA  RELHRE LA Eaey T BEKEA | (contribution
curriculum)~ FRF G 2R B oM n b ag T 4 £ 2342 | (bifocal curriculum)
BEAXHESHHEAY " 1AL | (women curriculum) L5548 F 4ot XL
BE 3 ) o P-4 AR ) Bk ey T M 3445342 | (gender-balanced curriculum) o £
NEB RS @ > Bt (1997) €Y B EHMmR "HH 2/

(power/space) &9 " fi & | (positionality)ff % & & A2 %3 e R B RS TF &
&, ;| (for them model) ~" B #£ X, | (by them model)#2 "M # X | (mixed model) - ¢t
g » B RAE(2009) b3 3k 3E Paulo Freire #9#t4& » 3w "W KX | (with them

model) °

FRE A (2004)35 h F AR BH WS - X dN Tyler BT RIES 83K
2T Pd 8% Schwab FRBE TR ER AW R EIRBHOTALE > B
# | 3548 Freire 89 MK LR HRFHIATHRAE - 2R E AR FT A
MEGBERE—FUHBR > TUREBE&AY " E2£48E ) (curiculum
development)#2,2] W. Pinar % ¥ & " 3423 # | (curriculum understanding) > — &
%] S. Hall Friesgey " 3242484% | (curriculum imagination) o f£sb45 535 1 » &3¢
ENHETHNRTHEIT HGERZ LOERRARF e TS A0
A BAR S XAET A AL M E LB ey 38 W ARZT LW ELHE
XAL s koA R A H B R E NI Ff B KRR ER c sbBP A BN RE R A
AT SRR R BAER o Mke T & A RAT A B 1L B 58 A PTHE AR 89 B BK
B BROELFAFRAGREAAXAETE-—F 0 CRAREALNE
BB MBRAMRE TR, BRARAREARAMELPTER 0 T BRI
A THusXR TR TR CTREER T EESUR T H
Bk mhme 5‘(4& JET % 5tk 89 & & (Pinar, Reynolds, Taubman, & Slattery,
1995)

MAEXALAE P ARAZMEA > AR ELRAFAGHRL > LA
NEARTHS PRELEPHANZALRBETRRFH RS ALULHFA
EIREBE B MR FRE TEE ) a3H  ARERATIERENESR
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5~ RF %

A B} % 4% A Stuart Hall (2001)#9 encoding $2 decoding 4 X4k & H-#7 &% B +
NERBRBEROEERM  BERF I LREZER 198 FAE—ERRAL
FREUERS Hal B P EMHFTHE T "4 &£ HE (meaningful
discourse) ; Mmigthey " A E Rt | LB E B "HEE | (sender) (AFARE -
FHER - HFELABRUGE ) S HERFEIE G UL PR " oo
% 4% (framework of knowledge ) ~ " 4 & Bfi4% | (relation of production) #2 #t#%
A 3% | (technical infrastructure) sk #47 T & % £ 4% | (meaning structure) &y " 4
75 | (encoding) ; M M2 % | (receiver) (B ERHKEF R LB A ) L& Db/ bbpf
RAGIREBIL A @iey " oo T A ARG B TR AR R ) RiesT
B TR A o TR (decoding) » HAE 520 AR AH Y RELS
8% USALHE B SULFT 7 BAT UBR AT LI 8135 » B = FE BRI #E % ot
XA AT FH4H K12 REAZ DR/ TRAE BERH (FRE
51 MBAZBEANARRAEREHFRITHAGRGHEBES FRE 14
k1S5 &SR h 48 BT BT RS BT TR RGN EE -

f> ﬁfi/ii\ia{ I:@
—#"HER

B3I
BB E RS BB ERE
i # D # (1D %
foBR 2 fok 2 A
% & B4 4 E 14
FEEH FrEREH

52 1 X4LA% & encoding $L decoding # X (Hall, 2001)
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£ 51T R S 6 XA E R %04

Wi R e ?M# i o =
RPRPFHT R RER | FAXHT - i4bé’r% |
EROEAZHARE WERE | FAXMHT C MERERF
MAHATREHTZE R BAA | XMLHRE

B K EERAHEHEHA R 5 A AL R~ W E A

EhRKFLBHFTEA “EX XACH R~ HBFEHF
BREFREHFT R A BRAZ | S AXLHT  RFEHKF

B~ HARRAGEGBRAER
A RS HRRERE S LK F B ALH K EAT R 54T S 3%
itk > BEF S AMCAILA TR T EE54H K- 12 REAEEERE
TREGYH B Ao T - 3R K 44
—~H TRAKL2 ReRL88 ) tER
(MEARELET @
#54% Douglas Kellner 2 # " critical media literacy | R4 & ¥ £ A 42 b
 AEBREFE @M THAREEE O REAZBEEZRN
PREAHT A EMELIIRRAGEZRE -
(2B EFE
BFBR LRGP R(1997) B EEHHEmA T # 7 2™ ,(power/space )
& "L E | (positionality)ff 2 B &gz stey RAEREE TF KX, (for them
model) ~ "B # &, ;| (by them model) #2 "M # KX, , (mixed model) » M3
ZEABRBNENER ARRAAELUTHERRTAEET T BER
Ap AREER BT ART S HEE > RF AT B AFF ) (being for
the other) » A4 BARFEBTEYEREET > TUFRKER -
(2EAREN T @
e 72 % B A& B 12 34 critical media literacy AR TR TAKEIR,, &
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—IRER T A KA - @ Baudrillard (1998)38 % & KX XALE/E#H + T 38
(symbo) B X T T # 4% | (goods) » MAVE 25 547868 X B R IR > b 3E38 5 & 4K
ALY E BRSO E > A REHAE THN ) (media) #B 4 M g -
(W AEREH @

J. Banks (1993)32 t % 1A T #4674 4038 | (transformative knowledge) & 4% %
FRRE T WA TR RS B R AE SR F AN LR B ERE IR
# K F A:C. Cornbleth (1988) . H 2R M F N B LBL K FEL LA 4 E
B IE e XMLk » R AEHR TR T XRLILHEEBE
(contextualized social process) ; £# Zumalt (1989)8] F 45 th# tp g% 4 & T3 |
T2 el 2/EE B XMLy 48 Z 32 A (culturally mutual understanding)

"B R MM B | (evolving construction) - B 3k - itk % B2
BA BT LBMNERERTZHEE - BEF AT S wBE > EFT L 28

AR RBEARTRR B THRYEHMLTEALRER -l 2RXHHE 4
BBRTLPRANELEZR  RUHBBEEE TR AP EHAEF X > LA
FIHSE ML MELEERATRIARRRE - FRTHEZORLAHNKT
SABFEZGRAZE AL HAGER R -HR - FAREAR - WRT
AT ERER » BRBETIELELNE -

(R)EHMG%EF @

XACFR R IR R AL A A E LA B (cultural interest) #5F8 » 45
B RXAKIE S ~ XAk (2% ~ ERE ~ EHREEE) HHBA/T 5/
HEZ=ZMOEZHMOZH WG REAZNZEEZRAEXA LT @R &%
Bz (RERBI L EER - BFTUE - BB - RERARES)
RANFTAZFZ P ARZERABIFALEGHZT - B LERAANEE
B 2 AR S R B HM G — 5 o 3 BBH G RAI A 2 AR E L8R 4
BB AR LM URHHAEIARR  BRAARNE B TER
BAHAZHHERARYMEZLAABEAGER - RIOTOHUA ST RHAHE ~ &
B LB F MG EE R FER G AEBYTRATRZEEE-
R)EHE T RIS

Gay (2000)35 3 % £ 642 " XALH 4 (culture blind) > RBR AR5 % %A%
B BRNEEGEERE Bt WwREBERRLZAH T FR XL
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(cultures) 47 " X b © 244 | (cultural responsive teaching) ; 435 H 55 %% 4
MEERMEELRAZRERMCALEF LA AB BB ZREER
HaxkRA"S2Y XL (leaming style) ~ B A HATARBE TS ; HKEFE
MRS A& BB B A B AT A 0 L H F F E K & (learner-friendly) # £ B B &
(scaffolding) > 2 3L STALLERIH AL EH R GRAM B A E 052 & -2008)
RERBHE BEBLHARE b | F &£ 4 4 learning style 89 ZEAMHE, »
3 HPAREXA (RANR) 9ExHHM > O EARGOBEZTEIRERS
Fege -

—~#H THRE K12 FE2H/E, &2 FARGENR
()X
BR¥NERDE a%??iéﬁﬁﬂ CRAEFERARAQGHEBHERENAEA
(pragmatic)ke3k (4w @ M Aol 6) 8948 A R ) MAEAERANETRERT -
W2 A HARMNRASLE AR Bt PEEXLELR -
7R 7] 35 A (pragmatic)4o3% > RABZ LB R AILZ ZE -
(%%

BB E A EBRRALAMLERONEERTREXAZERE (T
MARE HFXAXCHPEEGER  FHllodRREFH FAZARE -
SEREMA IR ) TRAIMER L AT ER—EH/HHEAR -
(ENES

HHRTART N EAF - BN EHETHABNAREL 22 84AR
BAGEAR  ABRA S AR ZHMGME LG oBER - P HGS
Fedri® TIARAE ) (empowerment) Y A & R T REAF B 24k BE T
Aragey Al RS AR (RE) #EEXK -

(e EHAAX

BhapA R ES  BESBRAEB G 2AREARE T oTHE
iR 0 ARIRALAR P A0 R R AR 8 4E ﬁﬁii%#tbékﬂ:@%iﬁ‘éi] °
(R)BREAETFH

fHFREAML B Y o RkaAibsyifg  Anft&keka
WAR @BEARBBEE FXARRBTEBIROGLEM -

109



REeFGHREABLINEEERA 2 B854 AT HREALH AL b —
RN HREBEMERTE > ZHRMEHNERAZHEEE  Fon
%Rﬁb"%’%"

EHTREKLR FEHAE | ThENzE%
(—)HRAE%s
BANRREFTOEN  ZANETRETOMMNGE?
(=)EZE
HEF AR EXACE AR "M | (empowerment)ty A & - BT 3%
FAEZFZR RETEABHOHALBEXA (B2) BEELK-
()&%
REZPAREIA (RAAE) 9XHH > RESARSH0EL EREE
LTHME
(m)FE
SAEBRERARALHGLARERRAGTETRARBRAZE B FEH
PERERTAERAFE LRGN TRABELEGR  Flo  SERBEL
RABRBANTEDBAEBRE LGS ERR -
AT 2
FEA RGBT FBAACN TR R EBEEBR -
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£ 54 HAREEAT AR RAT R ET —F R

i i_g%%ﬁ{i&g »} -

L

B

I HmREFAS T O ARE

HBWIABE - BHHBEEE  BA
HE - OFET - MBRAE - RER

B BRTEE -

2384 T2A 2B R - (REZ)

Douglas Kellner 3% i [ critical media
literacy | RAF & ¥ £ H B BB RS o

BT

Aeoo SBe

\

BATRZ B ERBEAE M FERER
RE|Tanie ~THEEHwA A&
AEBERX—FTaHTC ) HHE
2 KA T B4 AT (being for
the other)(IF £ 3# £3F 42 ®) » £ R
RBFZSEHEREEP > TUER
&3 o (B AR)

B 3 3t 3 65§52 1R (1997) A 55 BB 2
B TH# A 2= | (power/space) &5 "L E
(positionality)¥F & & & A2 3% 3H 64 R A
#E % "F# X (for them model) ~ "B
# X ; (by them model) $2 TM A X |
(mixed model) °

e

s}
B

Lt

Critical meia literacy v 484 " & %
28 Fam o W iEtkeskt T g

| XEBTER - BEPE S ARER S F

BT WMBEALERYE ) o146
B&g ?(GRER)

critical media literacy £ TAZEX T A
ABE - BERTARAHR - Gk
)

Baudrillard (1998)32 2 & 4%, X ALEE#%
#F TR (symbol) BT &
(goods) » LAVE 2 B BHATEI 69 X B RIR >
W RE TR E ERF W
REE > PR M R B T A

(media) B MR °

1.2 4 B 5 BRI+

FoREAFKAT S mBA - FE L
PONRER AR RERKRT R AT
RYEERLTEALHER - Hlo >
ZREMAZHEBRTLEANNS
AER  RUAGBELZBEF A UK
AREFX RLBTNHEEZHEE
MPAHREAERZATRRE -

12RBTHZEaRBEEHRATELE

Bz MM MR b EGFER
AR R FREAR - WRTH
BITAERER B RFRTIELA
HAE - (i)

J. Banks(1993)32 & & 2 T @ /bR o2 |

(transformative knowledge ) & #%& &4
BEFLBEEEORE  BEEER
HF RPN ERBERE TR R
% A 3 C. Cornbleth(1988)+7, 3% 38 % K %
FHNELBELRBBELAELRME
186 ALk » R AR T ARG

T X 16 Bk & 16 &) % & @ £
(contextualized social process) ; £ #
Zumalt (1989 R H K AL 4 £

Mg, T8, @y LEAFZBX
it &9 /8 & ¥ # (culturally mutual
understanding) # 4T " BB M EEBE
(evolving construction) °

LAEHAE ¥ & RFE%EEEZ L

(REZBAHXL BER -2TH
B BB RERREE) A
P A SRt ¥ o MR AR RS R

XALET 3 2 S 3R B2 H A 56 4R E E AL A
% (cultural interest) &y 55 /B » 45 5] & X A&/
A& XAtk (E - A®E - fHa
IV MBA/TS/EEE A E
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PGz P oo - ,
2R BEMNREBEEE 2 E
PR Ay B 6 — B 4 o
3EBHETREA A S ARG ULE
BEEREZ AR B EH X
Mo MR EZRR - (R
LBAHEFA T GBI A LE
FAEHES -
S RITAHAERHE R ~ A
A BRI ER R R
B EARBYTFL A TRELHESE -
(B )

G

-zFaj é’]ﬁi’] BFH»’% °

Gay (2000)45 i 37 % £ &p#f 2 " X4LF |
(culture blind) > 7 B ## 55 $r ik BF 2 4 8
it > ﬁ#i%%iiéﬁs‘dbi—ﬁ » Bk o b
#IGERES AT K E x4t | (cultures)
#ATT X AL B fE 242 | (cultural responsive
teaching); 45 ) 55 9 2 4 692 B AR
%R E B ERALES E B LA
A BTR PTER iiﬁéﬂ%ﬁ%ﬁﬁﬁ
H A #& (learning style) ~ 3Z & H #1474
REETE s HEFRALARTHFEX
LN BAIHLFEELE
(learner-friendly) &y % 8 J& 22
(scaffolding) > X XL BIH AL E
B (GEAm Bl EAE - 05£ & 52008) -

| HEERR T, FREEAMSEER
| &(learning style)RABF K © (GRE &)
T A sARlk (RANE) X
£ | BM nkRagsase 2R
. | &THRE -

piiA

M~ &3 HER

£ 2 (difference)® % TR & P E L&

MREK > MENMESETT > &

BB agE T B | kR THEM | 9FEH 0 B—1E A (mono-value) &£ B — X1k
(mono-culture) & R A4 Bl B Lt &y T X954 | (meltingpot)» " % T
BEANR R Y] — B A 2T %k #(voiceless )~ % #,( color-blind )~ % #% (invisible)

SR B BB RBR R T & LB o

%7
FEREAR

XAEHF AR B RRREMNE @ LR A S AXEHE
PBEEB AP > MBERERE AR ETEH R W XLHF LM

&
CHRBFAFHERATY  BABRAICETEH TSN EEMG 258
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F o PFo ko PS40k | (tacit kimwle:dge)éi\ir B #1403 | (objective knowledge)
By 5k o % U XALHH P ALH IR 3 oY BuF R BE AT M E 2R Lo AR H
R RERRORIKA RSB RGP L - BEMRIIFHUUER ~ FH -
TEMRREILIREA ERRENBTRE B R RFETRBEIETRFATR
ey U £ R34 | (mainstream curriculum) » AR FHEBF R B BA T AL T -

Ri@ > Zimmerman (2002: 15) %R E B % AXALREEER  BHRER
RAFEFHAGR S B EZRMBE GBS ARLALH SHM > mI Bk
W™ o MBS - B A B E05 £ (2008 355-356) £ EIAE KR E 8 £ LXALRE
BREEZ REIBABDBRGEELT A BER S B ELMRE - XbEF L
T8 % RAZAAR ~ R Lo THABKE B ~ RA2 Lo T8 2 H3E M IF LR
FoBib AREBARABRLERNBRAERL—E T1REE, "%E, 1T
%A T M TAERGRE ) BRT S AR ET - ARRARAG RS
TR B Z SMGRE R  2004) » REFARIF# T LR BRBERRELER
By R RagRaime TomeEd TAEWG, & TR ARER - #
B—HEM TR, AMAM—E TAE, BT ERS, GEREE-

EHRRBHG ERERFS @ > R Douglas Kellner 32 i T critical media
literacy | RAFAH EABBXCHRE > EERREFAT @ m TR EF
k,c AREALFE ARENBAREBRARALAZSMTHEREI T A
BEC THEEHRA D ARIER B TARTO, ORESE RN T A
#. AFF | (being for the other) » £H RN FE-EE Y EREFTF > TUFREHK -
EEKREHNF & > 2 critical media literacy ETAERE T XK TAREIR | 89—E
FZTARAM - AREF O BRELFTLAMARERIIFE  ERAY
AT BF > FEL PAEZARNRBRARATR ETHEEMETEL
SEER Pl ERHEHAEZHBRETLEMNZLEETR  UBEZE S A
KM ERAEF X KRAFHEFRLENELERATRZIARRRE -
ERFHETGRERTHRATLAF A 2B EZH > MR L BHEFER R
FFREAR  MRXRTHEITNERBR - ERBET LA -

B EHMGEF @ AREHF TS BRBE LRI (LERH
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AL REER  BERE C BATX C AERRES) BASS 22T W
FRAE AT XA R Z b o BT o B A SR BEAE 2 AF 5 3 2 3b 8
— 2 o 3B A] P A A B SUGEIR - S AR 2 A8 B LA A T
MoARHEBAEZIARRL FEROAHA LU SEARY A LA HANE
o RGO HAERAEDR ~ A 631 » 0B A 80 S > TS R 2
REABTL A THRIEEE - MmERKPEEES  RBRAHAR "6, F 5
£ 4 64 learning style 8 RAFFE » B3 H LA REIR (BANE) X &M -
MIERRFRSGABEZT I RBELTHME -

%+ &8

— R

FA R (2004) ° HEAGLOIRA—BEHLER - BABRER (£4) X
fb~ AREHF (F 153-180)° &b @ 3L o

B 3L AR 2R (1997) o B Roh SR RBEAHHRINAE - ATELEE
BHRERYE - L BLLERRER -

PR3 (1988) - EMAUBAME - b FREHR -

il (2004) REEARTH-BHEEE - Sb: HEHRF -

B BIERBEL (2008) FAXIKE - &b SEHF -.
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