. s(w

ﬁvgy
‘akﬂ V ;
FONERRZ XA RSB LM AT SN G
(F3Em) d o 79

EHA BB BT EXRREBRA/GEIRFT T oo s

FRFEBHE D Thedf ~ R BAX VP ERSHET LML MAELEAEL

HE

FIXS UK F B XA R B R AR P N SR S A sig
Y TURTINEIREHER LS B4 "228 R (curiculum
development) #3 $% 4 2| X4 William Pinar % * %49 T3 2@ | (curriculum
understanding)#, > # £ #4% #| & Stuart Hall Afi2a2ey " 2242 4842 | (curriculum
imagination)# ° % L XALH F R AREZ BB R AT R R BINT R @ Lk L
S AXACRRBRRARBYHRBG UL B MEABER AR GTHRE ®
AEEMCHR B FATHRRAETS  EHRALFS T 64 1 E4 R
o B— 5B T HFFo S P M BE 403k (tacit knowledge) 27 X #1438 j(objective
knowledge)#y %3t = % USALH F LA KIZH i R BE R X HE LR 4
WA RGP S B WEEARRA LRSS ENEL > BERMT L S
s BT ERRIENREAETRENRREY > B ERBESHELE
BB 8 T £ ) (mainstream curriculum) > SAER B3 HABE B BN E
RXAT o Bs# EHGRARATER N MBE R T IS TR OEE AL L4
HRBERA S UL F BSULH TR R EHHE BRSE 2
XACE ACFR AR 2 F 24 4t H K-12 SRR M2 R BT TR R RAR
BPRGEBER > E—FEB 5 LR LA F ORI » #IATREAL (4%
TR BT Bk | B P TR R AR ke B B o

B - REMAE ~ VLR ~ F AHT ~ Rt a2
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. Y.28

Al

kel
i

HEFTHRBEAMAATROH TR EGZEHFAL TERVESBARRE
(Althuser, 1971, 1972) iy ¥ /N 23242 Rl i — S A A EE 253 SULHH
84 5% 4= #| % (Giroux, 1987, 2001; Gramsci, 2001) « & 1949 £ % 1997 £/ > KB ¢
NERBREBRLSRE EPBERBAREAALEL 1952 #1962 4£-1968
#1975 F£411993 £5 5 REXRET > ENERTERBARELT 1952 F -
1962 4 ~ 1972 4 ~ 1983 4 ~ 1985 481 1994 4% 6 k R 484537 5 1993 Fr7 2 A
o TER/NVEREZE | 511994 Stz TERTESREEE ) #HRAT
BHENS AR FTORMAES FHERAUBREE SN ERBEAE—SRE
A% AERDNEMEIIANTHIHE R RABRTZ2R&R AN TR

& RR > EENREFERN  — N ELARBRERERNESE
2R LELETENBRTEL THS SR B FRERER > 2004) - 7]
T 1998 & TAE—BREME Mk BRAERANET TAKEE, P
TR ER AR+ AARENZ—8 TS B AR EER ) 948 M4
WP RS AL E R M B EHEH MR RRBEFEF S LUEH TN
HALAL T NEHRERETEIHAZR 245 %% James Banks (1995)F7
k&ymi%%ﬁa#?%ﬁﬁﬁiﬁkm@ﬂ

BER LA A EBREHEREMES "X, BE o HERE
TXALFRE R A EEATE2 T 2 AMEHT R MmLe— 4
%o ENER PN L RREAEGTITERE - AEL T P ANEREOULAR
EHIRA  WEFHE 228 AN S AR E B L TR R K
VI ERREMY > —HF RBBAMS AR T UL RAREL G20 E

LBRBMHE - FE VI EREZ LM R S AL T SR AR HITHE
%’%Eﬁ%@ﬁiﬁﬁ%%%ﬁﬁﬁﬁ’%ﬁ?mﬁﬁﬁikﬁﬂ?+%%ﬁ
BRI MER -

AFERBKL S AXCHFTALAEERBRAMA > # T XMb, @ER

AP NERENIERREG -
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— >~ 3 AXAHKF

RRBELLE T > Lawton (1983) 8222 P A B " ALH3E | #1 T XIL% 55
BARME A RE  RAMERENEELRMAN TRAEME % (take it for
granted )> AT HERAZEP A B X2 H TR 7 ™% 4 693t € %% James Scott(1985)
Rl 260 (3569 R % ) (Weapons of the Weak)— Z & » iR A MIE T E R
By R EREEAEFERGE N > Fid > b BER Lite TR
BEAGHIIN"XMLFEE ) 2~ BRERERLLRBREY 34 « o -
HESHEE R Lacan (191)F £ H " 48 m8& | (Mirror Stage)sy 54 ¥ 3838 46
# 1 (The Other vs. the other) & 3,64 & 1% -

"HAILHT ) RANEBL 1960 FREM T B % BRERYR
HES) > OB HRIER £ A(African American) £ £ B A LS S A RS THR
HA RO Bk BATET L PN ERAE > TALKREELAE
RRARBBYSRFZAEGERECHRA LI B E LA E & ARG R
THRAB RGBT HRBFOEL SR L AMEE - RBER A RENE—F
R MR IRSLIE AR R I AR AR B A 648 B 148 {8 8% % (Cheng, 2004) -

RMMEL "R B S AT FE B GE - Ei{Es
LHARA T B TR W TRl B TBRME > LB AS T
XALHF BEHOAE  THOZ > N THRBES AEHTE ) RAYE TEE
RagmER > @ MBS AVEHE ) EANE THBEAEATHLEES
AEE Bk 35 TS AT ) i ERT MR 24
£ TEERAGRME, B TRBESRHE A R P ERS R R R o -

5 AXALEZAHF HHEBRE T > James Banks(1993)32 t F 2L (@it
4o (transformative knowledge) s % S 453842 F oo Ak O R B » B4,
B RRHF RN ERBAERESHEBE LA F A5 C. Cornbleth (1988)4, 3% 38 2
BEFORELEERBP[HLA 4 RATEIE 0BRSSk R AIEH F 728
8 T XMbBk#fbagit €i@42 | (contextualized social process) ; £ Zumalt (1989)
RIREHHGREALE "H, 82 T2, Bt LAEBtHAnELER

(culturally mutual understanding ) #47" B & M 32 #4842 ,(evolving construction) -
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Gay (2000)#5 2 % £ 654 & " X{tE 4 (culture blind) > REXAFFF H kB2
At BRANLENXLERL > Hib RBEFREL AN T REA XL,
(cultures)i 47 " X 4L ® fE 242 | (cultural responsive teaching) ; 4b3s 455 %- 2 4 &)
LERBBRERLRLEREIACASE T UL ABRE MR ZRE2ZEHE
%B4 T 2B XKL (leaming style) - BT HEABTARLF GG HARREL
BB e AL B A 0 I B2 F E K % (leamer-friendly) sy T 2 B B %
(scaffolding) » Z 3L UL S F B (B R - B A H - 252 & -2008) -

i3 Sheng Yao Cheng £ W. James Jacob(Cheng & Jacob, 2008) %2 447 & ¥ R &
BIEMERPHES FAYOBREILRBEAZRHUTHHELEE  FIIKRHFEX
{t3% F] (tribal identity) 2 ¥ 74 X {t3% F] (mainstream identity) £ RIE R E 4 8 T 32 E
WA BE #2 | (identity formation process)¥ @ @R HE 54558 d MR WL R
BB K, ¢ LA X R UL A R E] X #h Y E 57 UL 3R Bl (mainstream identity) ~ EA3R
% AL 4R E) £ dhah3F % X AL 3R F (tribal identity)~ ¥ R XAL B E AL E E S
3T 4k 3% F] (bi-cultural identity) #2 X i X AL B 3 & AL R gk o) XILB &K RAER
(culturally marginalized identity) ; BE gt » PR T HHF B R THH B L 24
By ALRE @ EEITREN T XA B R ERT S AEHFTHEHFZE -

=~ 3R

3 B £ % Raymond Williams $1 Richard Hoggart 4 1950 X %K F] X4t
M s TR, RAEABRGER  BHRAKAREE T —AURY TEE
XAt | (popular culture)syBsdp » B phie i 1964 £ 7 TR FRALEAX
L #F % F & | (Centre for Contemporary Cultural Studies at Birmingham
University) » 4.8 8 7 46 8 £ £ % , (Birmingham School)#2 " 3 4t# 3%  (Cultural
Studies) &4 ¥ B (Barker, 2003) © XALA} K 4 6 # & R L2047 80 £ T 2455 4 -
LGSR AL - BUSSHRXASE 0 CHRA T BHIELSH ) (trans-disciplinary
analysis) > 44 &ML ~HH - A FAF TR VS H LT R A0 HR
S

SACHE T AR B L — 5 TEF K (language game) KA TR &R
(discursive formation) > 3% %8 " &3 (representation) ~ " sx{t"4 £ & , (cultural
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materialism) ~ " # 77 /2- € B 14 69 55 2 &) | (Power) ~ T X F. x4t ; (Popular culture)

"X A #BFE A (Texts and readers) ~ " £ #2481 % 4732 F ; (Subjectivity and
identity) (Durham & Kellner, 2001) - XL} % 32 3432 B2 kM o2 B 5% & LA 5
(cultural interest)#y 57 B - 4% 5] R X A/E 5 ~ SULIRE(T ¥ - A% - kHa %
BE)VRBBAN TG/ A B R EE MG AR R OEMAEHX
AREAERBROA S BE - FREEBR > XAROSEFMREET - B4 - £%h0
BRI AR > BSULIRS A O XAHA L ENGEEILTE  #5
] 5-1 - Baudrillard (1998)i& — 532 & & R XALE/H B F T35 (symbol)E4%,
T T # b (goods) » MA4E 2 B TEN M E B RR WA ERULA D E TR
BIERE > TR RBA R T (media) i @A -

BAZM  BATUERIHARLES TR L - X L% - BEAEA
XACABERARTERE TR S HXEAEL LS EHMALEREL
W fTR B E %k - TR RRMNFREMEL WL I EEREBY
C R AT SRR R HE -

o

Bl 5-1: REXA LR AR AM%AE (1558 Lewis (2002, p. 5))

ZREHMARS AT ~ LR

%o ] M. Apple At ] © ARG S0 R BRIV E > SpE A — NI oA Sdk
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MARRe TEXRE, T BEAES TEE 0 NPUNERERELR
T R 4R % 2k B U AL b &) A2 B 4 (Apple, 1979 5 2000) - & & A.
Gramsci(1999)f742 & #9 T Xt FH 4 | (culture hegemony) £ P. Bourdieu(1991)77 —
By T X4LE A (cultural capital)z M2 € BT (social magic) - RELBF
THEA T BRERYE —EHR R ERA &84 T F (habitus) - 3k
H—EERRITEERS AR EREFERELRRY N H(RMAE
1988); J. Loewen it —F REHMH T B R " AHERRZ FREZ AN EL
WP e RREBL T AN ERE T RAANT— s 7, (Loewen,
1995) -

LiE—F Bk S A ET S8R 2% g 44 » J. Banks (1993)4#% % Lt
BEIANEREEX RAFEREREEADAER LARTHRTRAY
T ERR#L K (contribution model) ; EHRA ERF IS - FRRE T 5w
FERACHFAERBFRNE S " MwBt X ) (additive model) ; EFRBEBLA &
LRFREH AR GOICHRETEMSA TR R2ARKRATEF
XAbbg R s R B A ey T A X | (transformative model) ; #1:& — 35 K K F
b AL R Ao 5 0 i T IRIRAT By B0 S AR SUAL a0 16 R R ZIAREP S T AR AT
$y4% X, (social action model)- 4 T Lilim#E # 4 ) % 7L X AL X X 5h > Banks
(1994)i— F 42t % L XA & P RAER RN > F OB > TUER £EK
Bzt B HARAEL SRR RRRATOMEN RIEGRHT T
T3 ) 24 X | (shared power model) » My 5 =& 8] & # £ R B EHH AEH
BT BEAT UL R 8 LM MR AR g aing T EYHMEEAR
# X, | (enlightening powerful groups model) °

G. Gay(1995)"} /& Banks # % L XALREEX > #BRENERBREWES
AXALRERE | BAMEIS AR AR BB AEN Y T AREHIRE
(modifying basic skill approach) ; £ A F - HFREHEFAXTFERFZ LI
I3 F & E2mAn T ARG | (conceptual approach) ; £ F&kAF4e B E 5 4 ~ M3
FPEAERBEASAXCHTHERZEIMBRARRRITZTH T EARA
(thematic approach ); $ifeR@2 v RESLA LB R wRMEE - EEEHFTREX
bty R kB E¢ T x4 2 EH & 4 (cultural components approach)
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E7 M. Tetreault (1993)R# Mt BMIBREHBEUFTHE FoBizn
o mEREEK C RELEE S AR aey T EELEES | (contribution
curriculum) - £4%, Fl 65 230 B 14 B4 Mg 2k 09 T4 £ 253242 | (bifocal curriculum) ~
REELHEERERAEY " oMiRAz ) (women curriculum) g 24 B 4o X AL
B5 3t B Er-PATIR G B2 ey T M B39 4538 42 | (gender-balanced curriculum) - &
MR & > B LR SRR (1997) ¥ B EBMmE "H A M,
(power/space) # "4 & | (positionality)tk % B & Bizxztey BRIBR R TF &
& (for them model) ~ " B # X, ; (by them model)2 "M # =, | (mixed model) - ik
b > FRAF(2009) 438 B4k 4% Paulo Freire #9454 > A0 TW B | (with them

model) o

SR (2004)35 & KRR HH > R ER Tyler sy HsiT BILA £ 0h3R
BT RG> HAEP Schwab B E TR XA B R X EHHOET ARG > Bt
% 2| 454 Freire #) MMM SR ARF OB F| T B - 2 U 5 AL F B L
FREMBRERE— T AR TURAEdE4e TE2%E | (curriculum
development)#.2] W. Pinar & £ &) " 32423242 | (curriculum understanding) - — &
2] S. Hall p7#282¢y 3242 484% | (curriculum imagination)  7Eb45 345 1 » &2
BAHETHARTHAITE HOAARELOERPBER P EL L nE
Ffo B4 AL 4 AL RS LB G HE6R T AR LB LS
XAG > o TR P A A R Fr L 3R R BRI e BAR R o ShBR A BN R AR R
PR A RBH R AR - Mo dT & S AT H B SR BII& A P74 AR 09 BB
B RRUERZARBAGREAGIARBITE—F5H LRAFEAETGE
B3R MBRAREK XA ERALAREMENHEEMER w TELX
Ao T A TR TR NTRESR TES K T4
Bsth A Bk %" % U A iy & % (Pinar, Reynolds, Taubman, & Slattery,
1995)

A ALAT I P AT 3R A Z MR AR E AT HIL > LR
NEABTHS T REBUE FOANRAL AR ZREFH RS O F A
ERERE BRSO MR - FRE TR W FHERA T EREGES

109



B
S
=
(i

!
34

YT T

ki

B RH ik

A 342 24 Stuart Hall (2001)#4 encoding £2 decoding # X AF & oM &R EH +
NERBERNERRE  BERVIERBEER 1998 FAF-—ERBHAR
EREULERSL Hall 2R T EZHMHUFTHHE P " A EKH i, (meaningful
discourse) ; Mmiskey " H B LWL LAE® Tk | (sender) (BFABRFE
EHER HFELALBHUGE)  4HERFBAR G T L T Lo
#24#% | (framework of knowledge ) ~ " % # B 44 | (relation of production) #2 " 3%
H % (technical infrastructure) £ #47 " & % &4 | (meaning structure)sy " 43
#%5 | (encoding) ; M "% # | (receiver) (3@ % L H 6P é&,;‘%%i) &@'Lﬁ(%/&&aﬁﬁ
R GG A @t oo T ARG R T A AR, RfT
B4 T EREH ) o) T AR5 (decoding) > ¥ R 52 - AP RS HREEN
A% FUSACHF B XACHE T AT SUBR AT RIS 380 5 — PR R AIEH £ At
BXALFEAR MM A S48 K12 RBAZ DR TGS BHMH GFRLE
5-1) B ZRAMNARBAEESA BT LAHRGH RLERGERAR 14
F15) —SHBEE " HB ST AT R BT TR RARH S EE -

CF$> E I &S Ei>
—# THER

&3t |
BB ERR ARG & £ 2
( i [ # (D # (1) E:Ei>7
Fo R IR Ak Fo SRR AR
4 & AR £ & M5
FHERAE FHEUR

B 5-2 1 XALHF R &4 encoding $2 decoding 4 X, (Hall, 2001)
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* 5-1: s‘c%ﬁ’r%@% AALE TR BB L E

APIRLHF SR o R A, k%ﬁx&ﬁﬁ‘xmm%
EHRTHRAERT S 4 HFRE ZAXACHT - BREAKF
T HFTREHFT L4 # K H XALH .
B KSR AL HEI R o RUEN SUALFR R ~ SR EF &
B RZLBHFTS4 HETE XALE 3~ HEBERHF
BRRAHBFTREHNFT L% A% 2L % AXALH T - BBHAHT

HHRRFFMG LG BEER
R RS HBRER N S UL F B AL £ 84T B 47 $158 3
Wik > AR S A tBm LB RAEMHET

TR BB P T 0 ¥R E 44

— ¥ TRE K2 REEZTRE | R

(MEAELT®

FEHH K12 REAZEER Y

#%3% Douglas Kellner 3% i " critical media literacy | 3 /5 % $F 7% 482 31t
MRS RRBRELTEY @ THIMMELE CRWEEFREREN T2

AHMF A ERISHN R BEGERIRIE -

(D)REEBRT B

ARIF B SLIE R AR G022 2 (1997 ) A G5 S 25 B i R
& "L E | (positionality)/f & B k24 %

®"# A %/ (power/space )

ey RANEES TF X, (for them

model) ~ "B # X, | (by them model) #2 "M # X, | (mixed model) > 33 % 8 D

RSN BN RERIAREAMTHERRS Taske  THER
A BRALBER BT ARTO, 9HhEL X3 T B AT (being for
the other) » £ZRANRKEECENEREET > TUFREK -

E)EEREH T\

¥} K B A 7% critical media literacy £ 7T 4&
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21T AS A4 > @ Baudrillard (1998)4038 4 4 K XALEE K ¥ T 4% |
(symbo)ERA, T " # & (goods) » MAE A MBTHH ES R > RLIERBER
XALR M EERSRR RAE  FAH  REM R A (media) B i # A -
(ERREF B

J. Banks (1993)32 1 & 11 [ ##4b% 403k | (transformative knowledge) & #4 %
FRBRE T WA RMEORE B 2B FRYF AN EREERE T %L
4R 5 A5C. Combleth (1988) 3 A2 R B F AN ZLBERE BT EE LR
A B ALk > L REE B PR TR G Lo
(contextualized social process) ; £ # Zumalt (1989)R] & 45 h 4 eF B A £ T3
@1 T2 ey o A6 U 1b ey 48 Z3E #Z(culturally mutual understanding)
#A7 TR R M8 42 | (evolving construction) » E gk » %3 E B D B2 H S 4
BEX s BONRRRHZEET - EAFTKXTEWEL > FF L PILZAR
HEBAATR  ETHRYZMATLAEALHER bl BRXHAEZTHES
BYLEMANEERR  XAUHBEE TR RUAMEAE T X > (L AFH
SAENRLEFHELABFRAFTRZARARE - REFHZORBEMARTELE
BAZHMAEE AAXOHFER R - FHR - FRERR - LRTHAS
AHE AR 0 BRB|ET LG -

(BVEHEM GEST &

IACLHF IR AR AR A AT 20 4B & X Ab A 3 (cultural interest) #9578 - 4F
PRXAIES s Xk (¥~ A2 - FEAPEE) AMBA/TH/
HEX=ZMEOEZMYEHMG-BNEE FEREAHAET T QRF LB
b (AERHH L BER - BTRE - HAFX - RERETE) A
FrE 2R b 0 MR RAERNESH AL T o R LRS- R
H2 A BB AHM G S S RMHG A A S ARE SLER - S5 %
ZABM B A A MARHMAELAR - %WER C TREBAH
HENGBEAIUMALEARANES  LHARBIIOHHAT R
Bt LEA MG EEER LR EERBY T LA TRREE
& o
CGR)EHZ T RN

Gay (2000)35 H 25 % £ 6548 & " X4LF 4 (culture blind) » REx A% 55 % 25 5%
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FAEYUL BERPZEHXCEE Rt WRBEREL 48T RE L
(cultures)iE4T " 4L B # % | (cultural responsive teaching) ; hb35 i 55 3% 2 4
HEERKEERAAPRERAXMCE LA B AR B AR 2328
HaRRAE T 2EAE ) (leaming style) * BT HARTARKE @G 5 %G E
LU A IR B AL R AP A 0 S 2 8 b & % (leamer-friendly) #y £ 8 i 22
(scaffolding) » 3 3 ALY L BH L CGRAM B LS 95 £ 2 2008)-
BEMER ARLRHHRR "Xk, F R L4 8Y learning style 89 EARE » 3
BAFABEXR (RANE) E8H FEEARSOBES I ARBLT
A& o

= # TREK-L2REAE , $2THABHEHR
(—)EX
BRTINEABREGER S BEPE ARt Btakns
(pragmatic)so st (fl4o © iAo R 8) 648 A R R 83 ) RAEERAETREE P -
WP A HARBIIE G H a0 BB S EEXLERL - 4
# R F] 35 A (pragmatic) 4o > RAe AR AL £ £ -
(=& 2
BEEHIELE FERERAFLERYONAELEHFREXAZZL (7T
ANTRE S XASAEE N H R GER > flooF R R AT BAZ AR - st
SPERBEBGHMELRLE ) TRAEFELE BSNER—BEEOER -
E*E'
HHRATBARTINEAF— BB ERLTABRGAAEL B¢ L4
BAGE AR ABA - AEREM IS GATE L MR LV HEG5
BHiE "M MAE | (empowerment) ) A & 0 R TREA L B2 th > BT L
S OEA EBEIA (RE) REEXk-
(m)EATRAX
iR LA RESRAMBI MG 2AREANE A MKE
R ARER TR ALEMNES TS ARABEZES -
(BB ARRLEFTHE
B PRMm ) B P HAMAIEHE S ATF M ERR
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MAR WBEAASHE  ZTARAPLEBTLOL M-
CR)GRAES)

BREFHZEABRZNRESRRR 2B 55 AT HRAAHABE T —
FoEXHARBEBRET R ERMRMMNEREFHERE A7
EE—F &

Z-HTREBK-RFR2EE ) TRARNZER
(—ysRast
PERRBFTOER > SAEGETZTTUHRMARE?
(=% 2
HEP B R E AL S B T AL | (empowerment)dy B &, 0 PR T iR
ZAER2R28 > BETEARHORAZBEIE (RE) #2EEXXK -
(=)#%
BAEZEREXAR (BARE) X8 M ERETHZL EREH
ST HHE
(@)t %
FPALBIERHAARBHGLEERTARANTESXAUARZE  FIFAEH
PRLER PR ELRGSALAFRFEERAL i B ERREL
ATRAANTEDBORBELNEERM -
(R)FEAR
FFEF R B BRI FBEIALLN T HREBEERR -
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HRkEEE —-F R

E54 HARRERAZHABETHER

TSI
S BIEA - mAMEES A
| anBe - MEAK - RER
| #Harynyg.
|25% T2, 2ER

e

S &% o

Douglas Kellner % # T critical media
literacy | sk VE A # £ M BB XILH R E -

B AT B AR R A RE DA ER
RETasAe THEMA A

| ALrEA— TART Y, BHBHE

2 RN T B4 AL | (being for

the other) - £ WA FHE5 B oy &30
| BEF  TRFRER -

B 3r 7L 1% 67 36,2 (1997) 4 53 - 2L 84 A7
K TH A 2 (power/space) 9 T4 E |
(positionality)fF % & % 342 %3 69 R B
#FEE "FH X | (for them model) ~ "B
# X (bythem model) 2 "M, |
(mixed model) -

| Critical media literacy 4 " 5 2% |
| Tl B EBIRR ~ AR XL
| RAER MR -BTEGERY -

critical media literacy £ T2 /& T A
AEE, W—EAEE T AR A

Baudrillard (1998)3% % & X, X ALiE4E 44
# P TR (symbol) IR T TH &
(goods) » AVE BB ITEHI Y X B RR >
BB ERKALERHE THRF Y
R ATA S REA AR TN

(media) #:% g, °

| LR RT R AMARER A

FoRAEFKT S wBF > FF L
FOANRRARFRERKRTAE {2
TAGZERETEALALRER - fHldho >
BREMEHEBE T LBAINS
AER > RUBBEBRZEF A UM
FEEH X RL IR S AL
MELEBRREAERZHERRE -

|2maE e QM B MK B

Bz o HL e R T R 2 IE A
AR AR ERERR - bR TH
BTN RERBRD B RBRT LA
I -

J. Banks(1993)32 & & o4 T s bR 4o 3% |

(transformative knowledge ) 4% & £ 4
RE P LWMAEHGRE > BEE 2R
HE R ERBEEE SRR
% A 5 C. Cornbleth(1988). 5% 38 £ 4% 24
RN ELBAXRBBEEALRME
188 XALBREE » K AMIER P AAE S

T X fb Bk % 4t 89 & @ &
(contextualized social process) ; Z
Zumalt (1989) A1 £ 45 h e £ 4 &

"Ho8 TR e F o 2AEBX
it & 48 Z ¥ # (culturally mutual
understanding) # 47 " BRI E B
(evolving construction) °

T TEHA & 7 @I B BB 2 XN

(AE L BEER B R

| RET X REAREE) BA
| AR EFZ P R RE R E A
| BaeHzy -

2R BN RS XS

ACHT 703 30 4% BE A1 20 JR 7 & AL A
% (cultural interest) &) 57 & - 45 3] & L&/
Edb >~ XACBR&G(T ¥ - B A - i
TRE)VRBIEN/T K EE=AG K
z%‘i%ﬁﬁﬁﬁﬁ? °
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| mAHMe Y -

| 3EBHGAA AP ERE L

| B mE s M TR R

M EMHATIRA

R ETII S EE L EE Y

- | AnmRwEs-

| S BRIIMHEATRMER - M
| b BB HE AR FRER

HEARBNTAATRLIEE -

L | SHAR T, FRSFALHZTD
o | B(lcaming style) RATE % - 3 E L4
| REXA (RARE) HEHHE @

i BTy X ER R ok
| & -

ny

Gay (2000)#5 h#F % 26 & X " 4LF 4
(culture blind) > R AR5 $ W B2 4 89
b BERNEAHIILEERE > Bk 4
RIS EREL A" RF 4L (cultures)
w47 b E 3% | (cultural responsive
teaching) ; kb5 1 55 % 2 4 &9 2 8 AR RRAK
ERARBLBZRERACALSE A FILAT
AWTRAE RRLEZARETRAALS
¥ %) #& (learning style) ~ 3B 4 A #1474
RIEmME  HEFRUAZERE X
ILEFN BIHLEHLHAE
(learner-friendly) &y £ % & 22

(scaffolding) » 2L XALLL BB FHG LB
B (GEAM-BIAE £ E52008)

F£ 2 | (difference)Z % A& THRE LH/OR L AN EsHETTF - &

B TEBRNE, R THEHL WEH

B —15 {E(mono-valué) # 28—

(mono-culture) € &% Z 4o F] £ B %38 A 42 B a4 T X J5/% | (meltingpot) » 3§ T % 7T |
B R B P]— LB A 2T %k B (voiceless )~ %k &.( color-blind )~ % 7 (invisible)

CR AP HERETART B LN

% AXALHF BB R B R RN R & SR S TR
RARMER B HRB SULH M » W ERHER A2 478032 5 M XULHT 5L B
S RAEATHEREES  BERRAXLFH TS EFMG -5
%A ko P T P9 [E ok (tacit knowledge) 82" F#R 403 (Objéctive knowledge)
8k o % U XABHE B XALAT R IE % e S F R BE B A A B R oG IA A Ay
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FlA8 > B RE @ REA BB RWEL » BEEWEMIT A LUEE ~ B4 -
TEMBEILIRE A ERARRYRIRAY B2 RGP %A 2B REA S
ey T X842 ) (mainstream curriculum) » M HA 3 S B E M EBA X AT o

i@ > Zimmerman (2002: 15) &R A B8 % AXALERLBLER AR ZHR
AAREEFRE L B EZRBEGME  BRAEH SHE > RS Eak
WAL - o MR - BIEE 805 £ £(2008: 355-356) 4 MAR R E 49 % AL R
BRRZE REBATREGEEA LT BB EE S TR AT HMA - B
fri# R REAR - REL MHEAAKE B - R0 T % X8 E M IELE
He Bt > AMEHRBRRALFRYGBRAERL 2 "HEH | "ThE & T
%A VA M THERGWE 0 BT S AXUEHF — AR R EE -
TER PSR 2 I (FRIEAR > 2004) » AR RIF# " XALHAE | BB RARBBE
BEF P ERBERAZNG " oWmBH T AEMG ) & THBASER
Si—FEk TRE) AGAM B TAE & TR, HEEBE-

\

f AR RRE S X R ® > RIE Douglas Kellner 32 i " critical media
literacy | RAEAH EFBMBE IO RE » ERBREEHF Y @ T H 82
FicARRBR & ZRENBAREERREARELAMFHERLEE T4
BRL THEMA  BALER-F AR T, HAES FOANTH
A7 ) (being for the other) » A RRBBEE L REET > TUFRES
AR H @ @ critical media literacy £ T E E & T AKREE | 89—18
ERTARAR - ARRT G BRLLEFLTLENANRERF AT HES
ATEmEH  FETL PIRR2ARHBEAATR ETHETHMLTEA
SHRER Bl BREMEHBTERBTLAMNEAZTRL  INGHBEEF A
KU BRET X - RLFAFIE S EFLEEHLEBRATLKZIARRRE -
RETHZORETHRTR2AL L XM ATE > AR OHFER R
FBoARERAR - WRTHAGITNERER > ZTLRETRLEEE -

A M GEN @ RBLARMET T BEFEEFHZE (LELH
A BER - BTHE - BEFR - RERREE) AMAELHAXY @
FARAZRPDFBXFAAEGTHZ T - BB LEANEIEFEH 2 4F bR A3 8
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—3 5 JEBHEGRAAZANE L% > SRR TR
Mo AHMAHEAEZIRARL - TREBEAXMNTNHERRYFAALEARANE
£ RIFVOHUFATRHEPR - Bheyxib LB H MR ELRR > LR HE
EB TR A TRRIGE - MARS TS BRAHRR ", FF
£ 4% 8 learning style 84RAFR R » E38F L L DHEXA (RARE) shEHH >
MRS E OB EREBLTHRE -

2% %8

—~ P

TR (2004)  HF AL AT EOSULI - BIWRER (£4%)° X
b~ ABEHF (F 153-180) ° &3k 1 w3 o

Bt #ep 2R (1997) - BRADNZRARFZRAXMAIAL - N+2EF
BHRERE - JLE - A LRI ER -

Mia# (1988) EWMAEHEKT - 6L HREHR -

FEeEl (2004) REAEARATH--RBEER - b SFHF -
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