PR R L H P B IE A R 0 2B KR
(it =)
B & A
B 3L P E KB REHFATRI R

#H 7

ATHEFARRE-TFERHER LAY RAHREMBZE -
F it E R R B R R (effectiveness)BL ) 2, % 35 (support) By » 45 N8 1%
MRHEE R FEATOUARRAZZTRAS - THAEHUBR A E
FRMBREAT - WFERPHARRAT "HETH ) 2B EHEEESR flo
(1) #6n&Aaf B RAH KK (efficacy) ~ (S AHFE X o BHFT AKE
RERAZTHREER UG EZAREEERVE QUG ERELENS
BHBINELEEFRABERLENLY  MATHRARAVEZE L B
BHE s RIFEX ol (REBE) QT EARREEEA EHEMOMWMHE
G EHREB AU BB EGERIBEALEILGFZEEE L (DHH
ZHBHLZARLIREALEME S OHFERIEL BT HIIBRGREZA
Bio@sh 0 BRICAB YRS MEL® 5 (6)2 FHR L © &M A (authentic)f2
EXRE2 2B EHlask) RFHRF -
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FMIRHEXIHFERBY

REFAZAHPEGEHRNGEY - FRBEYETLEWRL T oI
(alignment)# # $32 & Rt o URATHRRABLE - HHN LT AMLEIEHE
BANELBRRT TEwBE P2 "HE b o BB REILEH LBEH
FHEEZHPML(Shulman, 1987) > S 4 LB RKRA AR LEHOLT - &
THERERFEEEA BRI (LB 3-1)  AMEEAEEHLERETS
B MR R MRSt TTAE N A AN KGR A BRILRS LTS 2

9 RF
v

HERLE HPERLBEEAAKLEEH BB LI B A TEAEZS
HeBAREZEHFAOERRL BAZVARMELEERAEUER L L
B> 28 (RXEH) L4 EVOHGHHULEALRB LB IRALE -
UTHSRAERH LRAAAE " HLT 0% ERZTREE QL HNHS
Eim—RFRAKHE - Bk HERIFHHARBIETHLIZHE ? FFE LI L
AR F T IAT B EASEPBG LR AR RUGTZ A EHE T THE
A2, WEH B JIERHRBEHRITBEA? , GRL TRA—H, K TR
FRE 0 HEERZBEARAE TARRAHLEASL S ETHAREST
PR > BRI 30d LR AR BE 33 AL B ik (shock) 2 & K » R Z # L3
AK A PR B b M R IE R L B R IR AR T A ER 2 Em-

BHE - ATREY > ASHGERERES  HRRFTAELAAUNE SRR
FHEEE - A AR TAREREFERGUHL SR > MIETH 4 2
RWHHPEE AL LT o TR ML T H N BIT RSB RE (o E
FHE) LM AL AMBAREE - B8 > HFHRLEF2ETF L
A BTHTH% E(Schon, 1983) - g b B X A IR ST B8R4 S
B2 RS RBER EEANERFEHLES > Fllo R D REHHGTHR
ATHRENER HHERE > PERFEHREFLAERT X EES
R -

FEBRAHGHRLHEES  HERGNA D FEREEFETHRE
BRIEAT o oldo % A (high stake) ISR 2 73 45 8 3% K 3 Bp B9 BR 4K ~ A2 B ARIR

61



HBHERFE A ER > AR BRBEEARTEERFTAY S HHSEA -
Bl 4o ERATEORFR — B - S — GRG0 RAF L0 B I8 2R AR IE 2 £ H) o7
AL E LY ERE -

Fwo RETHOHLTRBEFERARE - £ HARTRAMTEER -
AITHRLETHEERZRG > BARELE  EMASXELELAERERER > 2
BMEET - ERUGHBIGHRBEZELRNHELELE -5 ABLEH
B o ZUE 5w B EREBEAREIER > FT85 > HEFes 8 M
BE -

AFAAARIHPEEREUAREELE - RATHIHEERROY
Sy ERE o FEHCEBSETNEURFRERTRALTL L RL
M ARAMEEEMEZBRERE  BETEMASH > BAERERFALE
MRz £EE (BRFH 0 19735 1991) ; K44 Israel Scheffler (1967)4% i = 4
2 2oy 3 248 X 0 32 B 44 Ep 42 K (the impression model)~ 48 1542 &, (the insight model)
SR A4 KX (the rule model) = f4E X, - 2FL 5T R BEME ¥R ERA K
R MBRERLGEXELEORBGHLE 28k (F54HF2004:233)-
EROVBHEELNSBRATABT TR BJ/AE R G F L
ERAERITEN BRI RIHPELAR L NETERAL AEEHF
W20 FRZEHE P A BEHFRE 2009 F 10 A/27 A EABRRE E4#
éa@ﬁf%x KB T TR i?ﬂé@&’u%%ﬂfk 2| F A

*mmﬁﬁﬁnzﬁﬂﬂ b AR - Hob 3o 10 £ 0 2000 £EABEE A
BRz2i2)r bERHT BEFREINZEK - AAEFIHI BT *
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R31: 191 FURH SRS LARRAEHBERRAEH—F %

HEHEZ/R
bl

HEKAER (18 |7

EHmHEE 22 5

) 15 |5

AR E 27 |14

eFEE 135 134

% LA HE 35 |8

13530 4o &
BIF

HEALHE 4 4

BRI @ #

239 5%

R EE

£ 2 1

HET 2 HE

( & )efficacy 48

HEFH R 4o

%/ (PCK) 5

A B
B P XHFHFAHRX

63



B 3-1 HEFRARBAR T M

SRARMFTIATIREAEZTHHULTH T RA "EHREE, 8 TH
2EW ) i RUEAMABMAEHG - BB MMELALAREREZR
AAERHM AT EAEERTHRERIELBR > MIFRBEZHEEX - A
£ BBHETHAEHNEANTFLE LTREHG AR THRGE RS &
bR 4oy T M HNARBRATHHETH RS TEM L REXKI -
G FERFIE S > RBESATATHRAG TR ETLROHL -

EHMERB L AR THSEEAR KREZLE A AHMHK
LERAEBBEZIHFTA ARABHIHEES  EROEFTEEARESL
HAmHL  AAEE THE Rah TRE, I TaBE  TREAEL AT
HEFABFRETE (L1980 04) X ZHERJIMTALHRBEART A
R oo BAEAWIA 0 KTt E R M ST B R F R E (cffectiveness) IR 7 R L HF
(support) B &y » -3 R A48 o sb—Amek oy 5 %8 3 K T A SR I W T SURIE L H IR
B HEALZELARAXRTUEAREAZZERA# L7 #HFROZ
HEEBBART LA oM BRIHERE  UHRELEE R LT R
% & 3¥ 32 3% (information-processing theory) ~ Z # 5 &) £ F 32 3 (constructivism) ~

1 38 30 40 8 B 39 #h (situated learning) ~ SF S H % - HEF T ERH S LHAE
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i ~ % st (elaboration) M & ~ 66 T R H Bk bodh (RBELH N K Lo -
pedagogical content knowledge > #§#% PCK - Shulman, 1987) & % - 4% #2%28 %
HER® > RANRSAZEERTZAMN/RANG ook S5 ERBELD
s R AT OEMREROHELES  THEMREHLES  BNE TGz
32 38 3 91 X 7k 3 % (Teaching to transgress) % o

A~ B

A RMBEA L ERB R IR S REHETH PO EREBAY 2 HAM
BEE - 25 B2k & (effectiveness) B ) LA B % 5 (support) B ) 2 3 232 35/ k.
B LABRETRY N ERBREZTHLE R - AR ERG - hIs AR S
BT SEB/GLRADRELEE N - BERBREZREAE - EN K
HRE > EZ2UABEMI - £ BEILTARALE -

B ARG AN XA a5 2% -

— ~ 34 % (effectiveness) B &)

Ao ERBBwEHLEH B K HE I 3% (information-processing
theory ~ #Z# B %) % F 22 #(constructivism) ~ B R4 L BEH e © % Al feiE
3 4 (the Theory of Multiple Intelligence)

(=) REREH 2 HSEH

MERERERKAAMBRTHOFEERE REALENREN L 4%
RRESHEFRABERIETN LR INERLEHFRoBRGEE  E—F
EREFHIF B EEHETREFRR GRIT{= > 1990) - Ao L mA
TRAEAR  HPERZWGB/ X/ BREELEHENERERPBERGA K
AR > 5H %0 T (GRAT4= - 2002)

IRZEREHHER L2 ERRE T EIWMB/ S/ EBETHHEE
By ARG A E o RREEWNE C BEWMA C AdE > HAERARF & R R4
e ERL -

2 AR SR BREGFL  BPERPITRBEBRRL - L PR S AE
g Rape 1 » LR EAostE] ~ B~ AEAMA RemE G EE -

m\y
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SHERBRIGBHE L RENARTRE T L OERRMAE BhEENRL
FAMEFIE & BB ENYRNEEEEY  LESHR %HBED

EHUERARHNERTE-FRAENRIEGHME, DEELERA%E  RE

Mk AREGY B AR B R IE o

(=) 2BRGZLFER

BAEREARLE —HoBER EE2THARARY - BAEEREEE
Mmoo BAZMEW E R S M (radical constructivism) & £ & Von
Glasersfeld % 4% % » #h oy 3 3h3% A T Piaget 344035 B 18 A 22 #3587 25 (Glasersfeld,
1991, 1995) » fe# 8 Fehse e 5k T © (1) PR - HERHBFBERAL
BT HHM RN EERLL L ARG AR LOLERE B2 LEHL
W QHAGWNAL  AFHALBOFESE > MIRPRBERIH - TREH
F o MR B2 A XK R -

E g @A R slev Vygotsky Ak kil BR ARG
B2 T o SNE AR € B 8 444 Py it (internalize) BB A By o % B o h AR
BALEEXLRETHEYHRE -

Vygotsky(1978) % #2 ¥ # 45 %5 /& & (the zone of proximal development > A F f§
FBIPD) A - $NHRIR AN - ZPD Ris g e T ERERKE | (FBP R
BB B R T HEAERARE (R ABB ToAR)Z M EE > Eh
EZ My EERRE —BANEEEE - TFRERARE T TE&aiHBTHk
B, RELEHRARRAREORBRIH THTALRR SEBYRLIHE
BT RMBIT BEMAE - SRLFERNES  HMEFCERTLENE T
RAMCEEABNNR X RRCHAEREZERTF LR RENEEREN
AR B B -

BAHMLRRAF @ Vygotsky 2% T2 5 ek - BREER,  AHP
MEF TR B 22 % | (scaffolding teaching) A %k - MR 2 H Ahds - Al en
BRAETHEES  AHRARLEH DS ~ B R8RSR EE RS EL
BEFX O WEERBEEREMNR LR N EBEEREEE A BAAREUE
AEREE EEHEHRERBRBENEFREL O RIF AN BRI 2B
18 3 5% Ak b 78 T4E(Rodgers & Rodgers, 2004) - & RS £ A T 7| ZRF A (Berk
& Winsler, 1995/1999; Hogan & Pressley, 1997; Leonard, 2008) : (1)424% £ 3% - (2)
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BRI R QORAIELEEBHEE > ORGSR O)AE B4k
EERER - EHEFRT M BABBS)E £ L ERRARFBEAOIELE
AR ZRBHRD RANBBE  BRABRLEIRBLEAAL - BT
EREMEHERLACHETHERRLES -
(=) 3 R4 % T = #H(situated cognition)

F R4 2 F £ 232 &4 = (Brown, Collins & Duguid, 1989) :

LEZ2EHERNAENEBEAFTRIREAREE P REOERT/H BLEL
ERBERTRITLY > R BmRE a8 FEASAHBAEH -

LHBZEEGHATHTES A S®E > £ — % T4m@ A ¥ M | (physical
fidelity) : RIELAFTHRWUHEEFTLE  Hlo AT ELERERERLEERES
fir e F =& "R AT (cognitive fidelity) : RAFFRFLELEZHHER
RxoiBAE > Pl AP R T 5o B R F WP R L AR AR AR A28 15
R BERABE - MEELROMRERYE -

3. 3% A4 &1 8 4 F 48 (community of practice)#y 3P » LB EEAL
# " &k % £ g | (Legitimate Peripheral Participation)i% #738 & | 524 4 81 | (full
participation) ; £ 4bi@fR2F - MR B ORBF P HAMARELERAENmE - B
AT E AT AR R > KR T ENREAREEER - LEEE
28X —4% " &1t (enculturation)sy £ B i@ -

FHRALEEEREAGERARER PR AR ANKEZ R F TR
R B RE

1 Rio SRR BE R BRAHEEPHIBRET > BARBBI | Eon s
B BHRBAG BB LEBREFGH PEBALRESZYIFAE
B BMBAHTHELEREIAeLoWAoME S Rogoff, 1995) « R4 L4t 4]
# %% & dCollins ~ Brown, #2Duguid(1989)#r32 K » % B AT WL DB »
AEZERGEATH - M ERFERLABERANSREHOHL > oMK
B -BEF  HOAAHEHZETHE -HEPREEREFT > ERUSHY
WA MRS AMARNERLERERLALREPERL L RARITH
WBE BN RoBLRE BALRN RO PR RRGENZ AT
HRBALERMRE @ > BEFEHX R B RALE G -

Collins % A(1989)3 K42 H B At ey T304 Bsk ], 2 MAE  AARLAE

67



FHEEF AR EEw ARG R T RPN HERALERELEN
ARG ITESLERBENYA EER (DVERE Y @ ERHMESNENE Q)
BIol Ao N IE 6 Reg Mo (BB R ~ B R - 2 HER) s QarkH @
ERFATE -BE RUEBREZHHE -MA - RE -HBEEHEFTL @)
IR @ ERZHHEFHREEHMERE  E 2 S04 £HR
RRANRI AL GEE T B RESLLTNAARERE  HRLE -
R FHb - REFHK - AN EF - @RREF - BAS FE (2000) %33
JoRRHNEERREEREA LR N BEREHE -

AT HPFRICTRALERENATE  SEHEHM - RS
beyidfE - ERBADANZERF T IE—EAA > AFREITREMER > £
RERAZERETEERMII TS E -

2. "4 X # %k | (anchored instruction) : & Vanderbilt X # e3840 ft4 /4
%% /& (Cognition and Technology Group at Vanderbilt, 1990, 1994) - & 4 &4 % % =&
FENOEB N EERBERA AN XS ERRBOART X RATER
B o NI B R T B A B AL R EE B AT E R o0 B R
BRALEKFRET R4 A TEREARYMATRTHEATE - RUFHR
HFRAPROTAER S0 EHINREEAHETRRAAATR  —TERANR
MBESAGZEHE > AT ORISR ELNHERESN -

(m) Hsius P

Reigeluth(Charles M. Reigeluth, Merrill, Wilson, & Spiller, 1980)3% % 4038 89 £
BRZAAEBBAER 24 ARBELBARRBLGHNE - RERAST L
o AUAHNLE L REEEDNG 0 BaFaE R EH A - Reigeluth SRR
Ak T ib44EE (zoom lens) | REIIEHR OB EME - ERMAER P HEES
BHATREBHEY  TACERARASEYEREI AR EAREERTAE
BEEHGERBRARSLNHZ MG LBFERETE D @E I - A
B A TEREZEI AR ERADNA BYLEANERAKESREL
affibe2% ATHRBABKEEBERAME  ATHaH LR MM -
REFBBE TSR EE > ATURREEENTAEEREHRE AR
b i Fosm B Z PG B4R 0 SLIRHAEAR R A WEMA LY - TUAEHZRAEZNE
HEE o BB E - FAK &AM Holistic)sh Jo B 46 0 RPE HHNA
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PFAREARENBMOEH  MEBUB ki A A# A FILE R tfie 5%
AT Ko 3, o
Reigeluth (Charles M. Reigeluth, 1979; C. M. Reigeluth, 1983) #7343864 | #4
BRBARESTHRAER (DR HRAEHL M6 HE N 52488 (Epitome)
MM E ML AR LR % L8 E LN R R % ik (Compact
Representation) > M R ZEMHE K LN EABEGF AT HEL - QBEES
B4l AR
L BBHEFERHOSEENBRRR Y RS L E B2 e
B > R840 F (English & Reigeluth, 1996) :
(1) % 8 %6 #4691 A (Learning prerequisite sequences) : £ B s #4544
R REIALEEMRPZEME AR  LRLBENL LT FARAL
KRB LAZEHFTRMMAE - Ak CERN L —EHAL Y il
B R -
(2) # % (Summarizers) : #H B XA 4 4T B LT LH T L2848
R OHEHCHIRBNBMARFT MM SE - IR EMAS a1 5
B RBIER DRI R Y o FRTEM i & g o
(3) & 4&-(Synthesizers) : #%4-Bp L i AT B4R A S 4 B SR A A 264 - 3B 3%
MELWMAE TR EE > AN LY EEM R - £ H 5 THEBILEA 4B
TR HHLEHHESNBAMER R LRGN E BB B AR B SIS
g e
(4) #ib(Analogies) : AL AWM E oMM B L BHANAFABRREE
EX MHNPEHERALE > MBELONEHGR LT X2 AL L8 - 65
otk B BRI BAAM e AP SR | RAUE 0 ABSH B RS AL o
(5) #%0 =& 1 (Cognitive strategy activator) : 3040 % a8 {445 S ¥ H 48
E R AR R S BRE S AN AR F ok o HBH S HE BB
FEER RS R U ESLE R R BT RE 4 AKX A%
(Embedded strategy) & Bp » B ER R R NHLES LEEE AT ES
HEATHER  RBHRBIEEE - F M A 58X R (detached strategy) 2 35
H2 BB R S P AE R 6040 s 0 B TE A B AT R 0B E
RESLE - BRI XA FETHHLE LR FRAFGHom > RENALER
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Sath RSy -

(6) % ¥ 4% #|(Learner control) : #BUILH YL B L4 AL B ETx
ErEa b EERFAFHUENER RS - LHEEHNEOEHNRALER T4
BB -ZETSR - HERSEFNEEURB TR ARG E R - AH B4
BLE RGHM ZHRFEHE b 2 ARG - 30 Sk B84 E B A BRI 3 AT 34 38
EE FRFELARRS EREST XK RERBLLEANNAELEER -

(Z) 3 AL EEH

Gardner(1999) R #f — 2 4% £ L RIB T 1h T AE X o HIBAEH LR % 4
REBBAZDHMAEANETR  EHEERBERANEL 08 "SR —#
ML AR B ARAEB T > THME A BRI XL
HAXCABENES, - EEAAEHRW T (1) E—BEFAEZVEAAR
e RRBSBERFNNTARE - AFRTHFALOEEE - E8—H
ERIBRESN  BRSHEBERE - TE58 - ABRMGERE 1Y
FrARBRELAEE (2) FREFEBEY  TREFHER AW - (3) &48%
NMABIFN B4 BAPIRARA B ELNT A BN BT UAE AT G EE
o BIFIEF - (4) SHANTREFTHAEGER - (5) BEAEEAS
HEARFRERATX - (6) EMHMITHBASEBHAGTE  FAHRZNY
PN

PABEIHEER L RAR = HEL HHLEATHELES S
BERS AEHBEEETERMS RELETFANTEEATIA T ERZLNEY
%8 HEAE B2 A s (entry point) AT B 4 £ F L TEA R4 A RIT S
PHAENEY  cEo > AKX KERGOHEN  ARMARRABERERT BAS
AERERRTRAXLZRABZRBBBAANEAD N LERE A LAERE
HPAR A A 61842 R AT 53E (Reid & Romanoff, 1997) - HAA S #HA &4
EEPEPEARNRE  FHRENEN  BARRERLRRNYERE AR
Figagh@aE b BAEAES - AR EL > RRRIEGRES  UFEAH
&4 #2 4 (Reid & Romanoff, 1997) - 2 T e BB AH S LERGHRER > 03 F -
SHEE ARBEEEOER  BRAMREEHNETL2E IS (B8FA
1999 ; ## » 2000) -

SAKEROUHLERS > AR EBERIBRCHZEETFTEH ERAFR

3

i
4

oy
i
o

P

o

q
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Bl %8 43R 0 5 4 AR e 3 % BB HlIL BB ML B BB -

(%) BEHE
REHBONEAERORE  FAALEARAGEEL > THS TR

B o BREREL ~ SRIRF Q00T)RIED £ AL FAEE (NRC, 2000) 35 # » 1990 4
ROKRXXBERHRA A THBAHLRNEGES, ~ (hAHEERTROH
S0 TRASUBRERSERERHLS | > MEER TESP LMY E
B TEARERBEOHE ) THERPERBRRASAMIE,  REY
(2003)32 5 L MR AR A H L E Aok L, - THRE R TxH,
BRERNHAZHER L W TETERM LR FT I ERARL G ERNLTH
® 0 FRABABTRHENHEAL -

SEMEHFRE (NRC,2000) 3 EERHLBEMS : (—) HAESR
B (Z) BEHKRE > (2) RBEEMAAE > (W) BFEEHHL 48
RE (B AEARVBET RS LREHGHE AU TLT
PAINGORE > BEAHEKR "UHGLEEG B TUEE AP BH AW
BAFMBR -RAHZEAZ UL L AT CHBPE TR BB LA FH
PREZTS HBARRAEZNEER KT LEHLLBEFEEHE URFEH
FIEE HE AR RGN (RHFE > 2006) -

FRAFALRE BRHBPAUATHERL: (—) BALEREES X
Bieg TEB R TRE B (Z) TMERANBHEAY Tie, ~ T8
By~ THARM,  WER HEMA LRANKRMS T RERNESR > @
ALRRENERAES () BRULELREARLTEE AN E
MRRBRET A THOBRBRARE > (0) FRULRTHELERE &
ARG MR ER-RE AR MHRE BRI EHLELAL -

I MAHSOHERTOSGUTEL () LY LA EHYES (=)
HEBRBALLERE (MTL) » (2) AT HLREBZLENRE > B
Aot (9) #HGEMTE LARBEERG TR (2) BREER
R ZREREE > (XN) RBISFOERET L AFSHNELTLEE -

WHER o JF A HE % (Dunkbase, 2003; Furtak, 2006; Hanson, 2005) 3%
HIF AR AHFORE > ERERTHEITH ERAHLEERLLER @
By PR A E QB2 A B RN BB RSHEMN T X RRARE (R

71



5 5 2006) o

HEEXB T BEHEIHEFULTEATC  REAREALI LT
ARz REAEL BB R BAFARMII ERPBIGHESN
i{‘a

WellsiRBHE KB E » RAREREGLEXIHLENELH N - 435
HHEEE DA B E Z a8 (Wells, 1995: 241-242) -

L EAEMPARL LB 2 THRORER LT HR > BUBRARE » BHH
BHEEARATE  HBRBBETNBRE - mE - BRRETHOKRERZLERMKET
ERBH T FY > UL HRERABRBR N EY

2—MBER—RAFRREGPA BER LY LRI KK FF > o b~
TR RS AM ik S eHRE —BASEESMNA  MARR
RGBT R 0 REBTER - XBHFEE - A ERNETHRBERR

Z R KB -
3EBEREMFHEROT AR E  AAZERAEEERTHE >
PEER WA AIEE MR A AR EMZ A GMBN > AR
TRAMERI W KT AEGHEBAGTH-

AFERBET BUARBHEAETESRY  OERRAEFENR  AMES
EROA RABBHOANSFE CHER—T R PR AR - 2525
A E R S R AR P E— SO ME > bR RRNNAeRESEL
BABHECH TR RERELRRS - BB A5 -

B~ FAk (2008) 45 0 ASERARER R E - HEFLFL R —FR
BB ST NS R SANRG SHPARBME S EAREER P
BREAMBENURHTEEIRGENT B - EMBRHHERERL  HEFLAE
@ Bl 43 (collaborative talk) /B4 > ¥ LA T RSB R WL TEHK L AL
BRAARE Y FRtd] ARAR A B AT A e AR B A e
BB

() Z2F##%k43 (Pedagogical Content Knowledge > i # PCK)
EAMHEHER T AT LBRA ZHEHH F i@k o & F 2L Shulman(1987)
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REGEHH R PCOZIHBRN LY b RBLHGLEARF S L4
W @45 2403k (content knowledge ) ~ B FHH % 4o~ — A3 £ 4ok (general
pedagogical knowledge ) ~ 3R £ 4= 3% ( curriculum knowledge ) ~ £ ¥ & 4o 3%
(knowledge of learners and their characteristics )~ #¢ & 38 35 8 22 44 4038 (knowledge
of educational contexts) > MR M FHE B L% 4o o £ P XUPCKE 4
R REBAMGIEER) MEPCKRAHGFE RO ZLH Y EIL
BHAAYRT ARG - RA LR ITANRE  HPERN R BH 248
HREEBF M ERERER BT THEFYHPCK, TRAHGALEHT
Eim BRAEH - FART HEFREAER "o EHENBGLH ) -
PCKRHEFF A RABICBAE E oW H LT HAOA B> Bk R H S8 o
& RARHFEGAATEAT U E (FREF4E 0 2006) o 74403 (2006)35 H >

ZHHLLMPCTARRGE R D Bl — B AHGH S oBRBEREA
BAHEL - TRALTHEILERFANHE S 8BI KO ZBMAR R > H L
BRGEHAVAMOREREME  ¢F TR, L ERLERLEFY ? B4
ZRERAFTEA? LEHTLEBMESRB EH? A EROHFAREB KT
B F o AR — R I AR R AP Tk -

(A\) # & 34 4t B (teacher efficacy)

BAERR  HOMAREFHERL MRAGACELBMERANUGEHS
RAGHFUABERFEFORMTEALRR UL R EMER SRR ERELS
HI A AR — P AN 8 - FAIBOFAR LR > BERBF R SRR 3L
ERETHERREZRBR - R AER  ARREEZARS - THHKE—H
EREABEGHNBEEZERD R KM TEZES (4oGuskey > 1981) - H
ZR A J-B - Rotter ##]4%1% A(control of locus)32 # - Rotter L4315 AR
RABAL A EFEECHTARITABLRGM G REAARETFHZTEGH
BBt ZHEAAEMALAFAZT PHACHAES X MR ESHNE
% o A A (4o WA= 418, > internal locus of control)48 45 L F 2 A T » R
BB Te% s WABERMN A THBRA; AR (BrAAME e sMEIEHIER -
external locus of control) > #§ a sh S5 =& > AU H AR BGEAR > 1994) -
FEAL—E0N SRR IHATRBARRENELEE L BE N INH G2 HE

73



HEN  AECRHMELTRSERIDBREZ L LG BRTHMER TR
# £ 1% R 64915 &(Guskey - 1981)

A &I % v B Z & vABanduraty § 34 sE (self efficacy) 32 A Hn - X 3k
HET AR AR A o R B 3L 6h &) AT 4B R — AR 32 2K BB Rk (sense of teaching
efficacy) 118 AL A& B (sense of personal efficacy) ; #x 23 AE B A ds H R SN2 2
Red B H S & L8 ey A (Ashton&Webb, 1986) » st 24 65 $ #ME 4T 2 B 42 Sh A B
FWREBRRE - FEFTR RFZERYEIORIT > e HBRBEABENYEL
(Dembo & Gibson, 1985) - AT X4 Mb— M EZ I > B HFBRAHGAA
B 30 ¥ E BK & (commitment)#) B RRE & -

FEARTHER BASVSBRUEROHUAFEHLTH L ERAR R
@ % EHEHPLERBEEE L ABSBERORG  BELEBBASH
MELEE > ABALEREUAHE - 7B LT HH L 4 £ N (oGuskey >
1988) o = » B2 F ey LIzt S £ > Gibson $2Dembo(1984) 14 v 4ir & 34 At Bk 2k
Eifo R R R MR P2 ABREH L B BLERHUG T REFES
B B SLHER AT N S R A A B S MR RN RE AR AR NG A
HEE A HHARRMET A RITA A NS M AT N2
ARBIHGH B ERMERN  BAR$LALE0EE b SRER
HEFHA LA HMFRD  EEHERELTAOENAANEHAL R E
BB AP A SBRB AW - B LA TEH L - HHAEBBRKEE
EWMAHF B HRERKGUTRY a@OHR > REFARGNE B
T RA B AT B4 B A s ) TR ARG B B AT
RIAEaEER SEAUaRYE ERREN @ EERTNLEHRAHFREN
B e Sk 2 B A vk 3L 6 AR B TR S 2L AT Bk 4y 9T F 55 A B 44 (Ashton,
Webb & Doda, 1983) > Smylie(1988)# 3. S # bh sk fe B & » A S M EEBREH
%o RHPEHUAERA ARBEEFHRAEE -

ZFEXF I HEER
ANEHAFEIHEONHLERFELRE RN ENL T L LY
B BRI MFG LR - AT N BEEHFER
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(—) HERAOKEEH

ATt E P IR IR 2 2232 %50 Noddings (1984; 1997) 5 4% » & 5 H
WAERE © (17 B A MR (natural caring) e & A e B B3B38 (35 TR E )
EMBEHATREOAN  REHFBEL L AATARMEARLMIRTE T4
B | (ethical caring) - & —HEHBEMEROHR TS EmBLHER MY
BR O THRA-HEAR > GTREAMARERIBATRABE - BLRMEL
—RHLBHOANERE & d TRBEHMIE D THRLBEEHE, BA4
HEMBRELENER BREH "R2E  (Imust) ArAEe R —#HB Y RE4TF
MAR—ERFR - BEAFEENHGZ T > ALHGTHRRE EHGTE
FREER - ERATRK ARG THE A RERLT T EHATERE &
TR SBAAZAMUARARABCT AL B GRER -

Noddings ¢y EmEZAREBHE » ARFHRPLELH MR B 65 LM%
~FRPEZEEMNAT - HMIBACT(FEE > 20020 2003) - £ F—H Tl
ANZEEGEAEERZEGR Kb M5 24 TR LARS S
MEERBRRA RO EN  RELEAMEOMGT  LeEmac HadHm
o Bk BEAEAGMGLARENY  FEHMEN P IEE > KB
REMELHRRRBRTALTENC PESMRAASE OB AR EEY
E-BAHA TR -
(=) T $esh

F R b2 ( Teachz’ng to transgress, engaged pedagogy) Lt > K-F 3t & kbell
hooks(1994; 2003) #.%5 > =B X 24P REFER77E " X Aeeh4h L, (engaged
Buddhism)é4 #2322 & > ffikdo FRE © F— > %W TR E R (well-being):
ERAR D "HELAEHTRARTROEL R MNACCEERNE
B> AR THAME S M) (hooks, 1994) - £ = HF M A e BB 3 &
RELNER RELEEKATAH SN ATEEWGEL Bt A¥EBER T
EIRFHEFHE LRI MAAAEANELTRZHER - BRAHLELESLY
FaFEFRAE > BHE B M B do db o o pb— B0 BT A LR AE PR B Mk B E
SEF BFUHEEAYETHREIBEGETH ~ % &> 2007)

hooks W)X MEFT LMFAELENBRRAZCENEMH B TR 2H2
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HEWT -

ILEAMBFRUBRATCETR | AW  ARBHFTLUOHET » £k
ZANIHRENEELOHAL FERAFBEHEHFR > LR HY
EREHmeeE o

2R MHBF LHRARAN T RLER ) EFREAPLENETOGR > B
BiEARRE—RyE RLLH—BEREMER BRMELLBRY B2
NEEHARES

3AMBATENHER R ERLL AN FELLORGL2E > £
Bt AR ERE MARMEN T E2ERH )  ERASIHRFTARL TS
BOBRRAT  REGEETRER S hnk -

AR BHEFTPOHEGAETEARR b K F X - EXBHFLOHEF
EEREBEMNTRE ~ BN S4B Ek R LLbFHREFLET A

b BT & HEbime -

SEABUFTER—BHEBBRAKUFT L RGLEIHAF T ARTR, oh#k
FRTRE AXBUFTLOUEP LORPEARGEEPRAAT  AIFA
CHEHETRE  FHRACRFHHFTES -

E—F PR BB PN TRAL S AR BRI ARE P LN - HAEH
LBt FRBIRFELLELARETHR EHRHABRAERELBRES
SR TR WHEEA o MEZE®AZ  TAZEE, (community
image)~ " £ B & 4445 A (earner engagement) » Fu | & 4% F 2 48 8 | (incorporating
learner experiences) = A& 4 RIFH ¢ (DAZHER - EHLER/HZAHABLEE L
BROBEE (QSLEHIBRAN EHUETRA-BAREAFBATRAIFLS
MEEER QRO LEEER  ERESCTRAZFTNFTX » FEHAMAN
B REPAREPMERETERIMOELEREERAER -
(E)-HBEELBIRHE

BB A HEELS  TUREEIEWT -

1. VL2209 BERRBERLBEARBLAA4XIHE HELTLEFEET

BRI B T AR R Y R FI R AR ENE T MRBIFRE
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RRBEMGE - B HARRLEAHEINER - AL BERE T B
BB X F B EEHFEEIOMBEEG AL BN 2 ENL @
B L BRERAFMGFERREGFREREL -

28 &7 A A foik(prior knowledge > # £ 643k B A)BEAK LRI
BHGRBELNEELBEEZSL B4 -

R 2R (scaffolding) T B/ 2 B 2 2 402 B R AL B E - B aE
& & (ZPD) -

28 & #)38 A 1% % 9 2 4k M (legitimacy of peripheral participation)f&. B ¥
A3 0% ERHMAE R -

NS Z EEHRAINRALNWALS B2 ARS T - RELY
Bk 0 LR 4o &4 @it (elaboration)(Slavin, 1995; Ormrod,2000) F X $3&
Wil RELEEMARRK -

AANBZENFETURBMEELERAL IR AR RER L EEH £ B
HWEE R - BHEAMBILZ KR F A Alintervention) » B2 E H K4 %
B(HER) BT EAHE TG -

BROANBREZ T (EDPToAANHE) MR- BRPLEHELEQEAM
BRAIEETHEBIEAR  AROHZREERZ2EH2EEEE BREH
2 e 3 HE R U EF % At & £ B (teaching with multiple intelligence)
(Lazear, 1999) -

HETHB "HIZHM ) (ethical caring)z 454 > EALE L TBZHEIE
LWHE  SRHGTREMEAZELE8 T ROBEHAMIE, TR TR
AR BEEHE T RLE ) (nus) TR EHR—BBEREW > AR
R— AR -

£ BEF ik

AFTE TR SRR AT 13630 B 3k 1k RIS BB AT o B A B R AT URRIE

KoMV 20 FREBRRMETH I HLITRMEIBRT o K P ERE T
FPIEHETHLE LR - HEERERBREL —HRUAER AL EH 2R
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WE BRGNS ARFRACERABFHANEE S 2 4%
WML E HH PTELE % » 4o Shulman (1986) % #1444k - H L2 HH MR
MHMEERS  AAAREAANRFMTREL AR TRAEXNRZEHTHRX
BT R A 1980 4% > MSETF HARLBS0RZAMEHE -

ARBAERINY > ABEARE LA LR R A AR I BRRIHBAHA

2 HMUBCIBNHBELEEERURAM R I ERETELS EF - /LT

T DRXERARERNTHERR AT EEH B AL - #4305 a2

F 0 DB B B A Oy X AT -
MELREL > RAZWHEREE

I HEGHBEERZTRERERL
c REBHETH LT EEOHER LA LT
c HEBLYEERABGHEERT

© P ERARRR TR RER
2. HEHHERGKZFERAES

MREERBELHH "HEER S ERUB L FAYRIKE -

- REERRE XX HEEH (B ELMHBEAZTRELS) B72HRELERE
ey ?

- RERA XX HLEROHLEAAXX (B—RELEHBEI LR
BA) BIARLEERYT
ERAXXHLEEHRE R L RRABHGE —BREETLTER ?

- EHRABRHER?

= A )
AAREHHHEEARITNT BV HEHR TS RRFBEFH
LERANRTEHFH4H K12 R2AREE
B REZERES A TRNE BAHA T !
. #HGBEHEEACRABAHSIEEIRABLCHFTEH REHFTIHEZ
BWH T ARGA T FRARGEE  EHRBEBEHEE i TER
A 2 SR RIRH] 0 R EH -
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10.

11.
12.

13.

HEPRAAMS B R A FH MAE R (efficacy) it £ Fl 302 ¥ % 4o s B2 5 S b2 R
REHAETHRB2ER 24 2L T nn28 8 (LT &
FNBEREABEZ R -

A ERCRANEERMRAELTEEAEERBAEN LY AT

RAPAFHXE - BHEE - RFEX ol (REKBBA) EEEHS
FEWB > AREBAEEEERBERIRERE

B RMELER EHREBMGRE N SHEE T HREEREIBSHRH E
B (BRFNRE - 2BNEL  AEANARFREDIEMNELHSE)
BRALGBE UG S HNEBREEE X WL UREXSEHRRE
z%%’%ﬁ&%%%iﬁﬁ%ﬁ%’H%ﬁ%%@&&ﬁﬁ&%o_
HARHBH L AR BRAABEA HAGA —FEENE R R
ERLHEANREZAR LHASHAEM I ERAE - S 5L B
BRAReHERIHERRT BRTIXRELANLS > BERRAERNE
£ -ARFTAFHELESL -

HERE  KEWRATHE -HE RUERVoLBFEIH L2 B 2S5
H¥EBHEARN o R FREELE BRI EZWHARRL 4 F R 5
DB FEHME HEFTIAERABE0NA - RE BREHEFX -
SERRE © &M Ak M (authentic)f2 B R % 2 2 F {2 H(task) kA5 8 - BB
PEHEHLALE > LB RMNE RV FSEREA o8 o
FIMZS A s eE2 s F=MEN: SABAEN RS -
RATEAGR  ERBE A XTI R E -

HEEBR RNHM BHAFEH R L THRRESROBEMIER > ;¥
BB R fF > BhPmE B LR As -

ARG R LR HT AU SRET S REIRBELE L AN T
o BHHBNRREEGERES R T RAME | AHFEA -
B A REP A RIFS T 6y B R R AT A # (ownership)
HEFTHRIS AL T ERM P  RELBARGEEEARMK S EA
A 0959 REAF 32 W A\ Bk (entry point) RAR £ 4 £ F S T ER E4F
BRI EIIEHAENEY -

HHERUIBEZIHETH RERTEASFR 2 BERE AR
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Btk ARAWBI S A TE R E M - TRACT I WIEH LS H s - ol

(modeling) ~ #}3%(dialogue) ~ & % (practice) - 4 & (confirmation) °

18 ~ #n3F #3,

AXHHARREZBRBRAK LI R MARLTRT TABA HEH
EPREHRERAL -

—~AEHBAL

RIFEX M - FRBEEABALNARERTREI G BRAZTUH
BEREIFZHERAFT X RAL T ¢
(—) Wk "T#%%2, —%

BRFELXABTOARER > FOHFTREHNEEHREER ~ R34
HP2ERATAR  FETHREASIETHTE - bBRTREB AL THI T
e A RBEBEEPTHEML T ER R, P THE N REAIE
BAIME > BARS C REFUBBRARLES > 2 THERY, BHGHRT ATE
A T (R
(=) AREEAN "HEXH, —F

ZE2EMEFHE THE ) BE RRIAREH 0 BRI TIREE ) R
BERAZTR -HFEEITAHFZ
LiEFE L RPREZFRe TE KA "7, & "EH,-
LABRBEEREAERLEEE B REA -
308 ¥k (lessismore) ! BRBHHEFER T > BELTK ~ THMEK » 2H
W EREAEE -
(Z) BRFE:

ERERRAE R BRARATZ THE | > FETAGHEGEERN
HLTRRZESH - AR CIFRBEZ 2R HHERM "5 E
ERAER R TAEREASHETRERTR, ¥ BAARZARETZ

"TREME BR RUGIEFAERENTH -

B HAHHESEHABICZHLEERERTMEE > T hoboF a2 HE

R RBHELEER 2B W FMPIRBERT S EHE - 28
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EENEREAHPERER ENATHABERZ —B/EH SRS > LT

PRE o

=~ H BB

AR RAESHBRE SRIT T R SH R H 4 S H ST HhnEt

BRTERZER  AARABREEBR I ok 32 AERERZEHF S

MERE—GFERNEF -

» H48

R332 HBERBFTITRTEHBL L2 HMEHR—F X

HPEHK

i RIE

1 ZEEAR(E B CREE BB e
01 efR RGN RS EE
% iR E R E TR T -

2 ARG B CREE R E 3 ARE
B ERL - RSN - KRR
HRIERAE B M s B B R T 82 B
AR B A R S R AR R R
(BREE L) THNTIERE HEE -

24 BF 3L A8 R (efficacy) (4» Gibson &
Dembo > 1984) ) : 24 67%¥t A T2 L4574
EREB AR THELENE TR F
RERRB - HOGUEORERRFT EL
RBBFEERAH T EEF G HFAEMRE
FRGTAREE 2@ REgak
B amBEHKEREELE -

3 BT EAE R A 2B EE RS

BlFENBEE SRR T T T REIR
HREZZE3 ~ 3558 0E - SR E=AN
ak ( BGREMES ) ERR R E )
FRER MBS R B TR I R -

18 A% (4o Von Glasersfeld) 32 A
FBORERSELLARBHLY
T oo BBEML ~ FERF Rho (R
ABR)NBERERMR - - BAERLE
REGEZEMAR - FAEREIREHS R
AHERRM—EAR LR ERE BB
S A FEHIW -

4 ZETEAME RS BRI AURE

TR BRI S BB B T B
IR (BB - R MR
S BRI AIEHEEEARES ) » REHE
HEEEE WA AR RS
o DURE R ER A 2 - Bk
ERBIEE R S R M
Db -

WM & & ¥ ¥ (information process
theory)(Atkinson & Shiffrin,1968) &
DAREAR BTG ER REAS
KRB A% AL ESRFR AR
B T AL 3048 o P AR RS0 B AR A SR e B
REE B SR E A S
FEEHERITIREPRR - L AN 2REA
LA AR 1 LR R B R AF /BB
RPERELLARNARERLERNGA
&Lk -

S HARERERHREC R EAHE

1 e —HE R A& R e
EEEImRIERE BAR - Ut E RS
MR RERE - DEEEIE - BT HER

e (Vygotsky, 1978) » £ 3k 40
WO ARABRELTELEHNBEE
PR AEME S A LA
(internalize) B A Aty %5 3k AH LR
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I RERCHAZERRG R TEER
IS BESRRERER - EIRE AR

EEES -

BoST oA T JE %2 # £ | (scaffolding
teaching) % 4%, %&

6. 2RI - REIRAIRE - 838 - 24t
Forl D BERE SR b SRR 2
BEAEEIIEINRE  BATESEEE
R R R R A EELE D
SERX » ERTEHAR] - ZRATR] 2R AR AR
0~ B - RIREHEAE -

T2EER L TMESRAERESEAE
= M B e (authentic) 2 A2 SEE
Bi(task)BE5E - SFERTEBES
=2 EEEHRAR - IRERFER
BEERIER RS E L -

15 3% 8 40 £ ¥ (Brown, Collins &
Duguid, 1989)E 74 9 ¢ B s 1k
BAFRARERREZT T BBOH
ML HLBRAEATHRTESE
B H2REA Lo VeS8 2% -
44 X # %% | (anchored instruction) e

8RB E) | MELRIVIMESRETEE) - 1
MEEEERERE  ErhEEeR = (2
B REEARERVIVE BR - BETEAGE
20 Wi BAET TR
€

=] o

A4k £ 8 (Slavin, 1995)% 538 /] 48 R

BRI BEMERASE —RARBA
G EBARRYE S BEAHNME
HELBRREFLE BOHANRE—HE
£ RS S E B e mER B L
BREARKEEBAZ -

9.3t E BRI EA (A8
B #M L PEiEEEGT L TERIT
AR AIEERINER? - FHEREEER Bl
& > BESATEIEAIRAYE > SR H
BRI E R RIS ©

10.EBIREGRT T R B A NS 2B NE
il & EKFTHE ##E (ownership)

3% #L 1t (elaboration) # % 3 H

(Reigeluth, 1983, 1992, 2000)3% & 403
HZ2ERG AR ERBAERE 2B R/
Mok B A S H R — A
M B 4o AT AR b E R AR B3R
7 BhEIFmE ERNEmE -

11 2B AT HREN 2 T AL B RE B 2R
2 R EA R ERERIRE  EH
BAENBREERIFRAZYI AR, (entry
point)ZR{EELR A § a3 HESS
BRERIEER S ERENEE -

% 0% 42 8 32 3 (Gardner, 1999)3% 4
BEAZDHBEAANEERE EREX
TEBE 3 ¥ o TR R AR P R
REEHZXILABEEYAES -

12. $TEPEERE I BBE  BEERT
FEDSERIZ 4 BEFER EEE®
B B A ERIN T2 ER
(engrossment ) FIRHEE » LU ESHAE
18 (modeling) ~ %55 (dialogue) ~ TE
(practice ) BEEE (confirmation) ZELR
WS R AR -

Noddings & BRI LR X REE
R BmA T RA  HEEFRBYE -
Eb > MEZOMEZENARAS X
(feeling with)ty 8 & - T —fE &£ EF
B R SRR R8T AP R E
(engrossment) &y Bl 1 > 4 — AT B
g R MomMiEEERe T Bk
&4 & | (motivational displacement)Z
B M & A B R A R R BB RE 249
e iEes o MIROMALRER
B AR 0 BIERATE B AR MR
HHELHBEEOHE -
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=~ RRFRER
(=) RABZHBHEIREREARTAAS
EBRMERHEARIB AU PERALERLRE A F L B RITRFEAZH
RRIGHE > AARPFIGLEETH - £ P L8H 4 IR EH LT B4 A
ZHEB@VSERG > QMG ERKELERNRIBZEN 124 B8 - F4/
AABE% -
(=) ELRBIHETS
ZANEERRRUEERRAT AN IR - AT IR BRI TREE
MRARML—HEZ BHEBE - EHEEETHL Y AR ER/ARAKETE
BHoF AR FECHLH PR T RA MM PENS  F AR TR LR LA 63
SEE - APLERRLE R TEBLBRZSER®RS LS 20~ —F
ZREREFERBELEHMAN -

%£E8
I EFE(2002) MIRMELRETOHGEIETH XFAEER102)71-20-
¥ (2003) - B AIE 2 e EHF Fok - 43 AF] > 340 (10) - 33-34

Bt E (1999) o 8 5 TBAERMMIB LT — S BOTH - HEFX
H, 5 99 > 32-38 -

FHAME (2004) - HFY R oAAIRA - 43LH - HE -

BIRF (2003) FRXAM LR L EDBELSHEREXZIE - SHERE
4 0 15> H641-662 o

B (2000) © ZuAAE o #EF KM 0 106 0 8-10

FHELE(2006) - B H MO LA M P oo IF 0 PR AHETH c HEFAL
MERBT 0 22) > H67-92

M= (1990) - HEAMRERA AN EE Kos - HFFF] > 9 252271 -

S (2002) - ERHUPHENEY BB S AN BROE ML EEE - HF
$7] > 18 > 43-64 -

AP (2006) o 25 #2403k (PCK)E A AR 2 5 © B L 43F 4848 7]
34 (1) 8595 -
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38T % ~ 56 & X(2007) - bell hooks ) X M F LA LT BRRAOZIEN - ERAS
HFE L4 -18(1) 0 141-170 -

BG4 - k& - TRiBa (2006) - FH —MILEHGHNFERHEHR LR
$omxBEENTPERBEREASHT LM E, -

FRERSN ~ 3R (2007) - MBEE AR AU SEIZ - ELE - #H2HEFAA

305> H4-19 -
BB FEKHS(2008) RO FEREAHL HFMEARBERIF 4(2) -
H63-84 o

TALE S MET > RH -~ BEFQO07THESA) - MAHS FHIH R ZMSEHRA
#A o X3 £% T Redesigning Pedagogy International Conference: Culture,
Knowledge and Understanding | > #f A3 -

Bk (1973) - HFEEEH® - b XF -

B2 (1991) - HEWBMEIH - BT LM ESL  HPERE (127)° 3k
ERRE 5L °
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