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Abstract

Belief, motivation, and affection are important factors that influences the study of second
foreign language. Positive and negative factors often influence the results of foreign language
learning and even interrupt learning. Therefore, teaching methods are extremely important for
the changes of learners' belief, motivation, and affective performance. Therefore, this study
aims to understand the changes in the belief, motivation and emotional performance of
participants in the Thai language learning process. The participants of this study were invited
from three universities who took the basic Thai language course. Questionnaire were distributed
in the first week, the ninth week and the eighteenth week of the course. A total of 175 valid
questionnaires were collected and discussed in a time series analysis interview. In this study,
AMOS was used for item analysis and convergence validity analysis. The reliability were
analyzed by SPSS 23, and finally the repeated measured ANOVA. The results of the study
showed that the participants’ perceptions of Thai language self-efficacy, Thai learning
motivation, and Thai language interest were significantly improved compared with the first
week and the eighteenth week, while Thai learning anxiety was significantly reduced. There is
no significant change in the intention to Thai language learning.

Keywords: learning affective performance, second language learning, Thai language, time
series analysis
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FEPEHTRE R R B BBV EN R T REINAEE ARERENEZR Z— -
IMEFEZREB R R T AR P TR F e = WA kS N\ BRI (GRS - s
2018 ) < (Al » AT4F2K - EIE LT KRR R FE LT ~ BERE - e O BUEE
[E I E R R ZReEa L © [A > foa R niirE RIS A » REE(E 108 ZAEERTE
TR (A R AR B R4S ) o A Ry B B R/ N EE S I R R
HYEEEERIE - SR ZRE B TR A—(EEESNE - 280 > HEEHAEN S > FaEivEH
P BIEERE (BET > 2013 ) BREEHINE SNEEEE NS ESMEERE - A
HEEENEERZIEREA —ERENEE -

BT EE RN - EEEEIE AR DB B R R (El Mamoun,
Erradi, & El Mhouti, 2018 ) » [fifH5efat - HEFRFEEE £RHIES (Oxford, 2018 ) - [F
RO RE (A8 - B8 EEEE _Ems T EABIER - mASNEE—
FIEES WIF—HAEZHE - N ASESEEETEENESE  BE gREIERE -
Z B{881%5R (Basu & Chattopadhyay, 2019 ) - [fifHREMF /N » S2AERVELE A E 2
BRIV 17 S8R RE (R B2 ) Al BT S (=145 Ff ( Saito, Dewaele, Abe,
& In'nami, 2018 ) - 554 » EEEEEHEF LT - (HIE5E _sEE2EmR T » BiiER
EWTZERIREHE 2 — (Sylvén & Thompson, 2015) -

B RE R — T A By BRI R REIE(E 2 RS B S NS i RRE KA
TR EE EE/EH (Klassen & Klassen, 2018 ) « 24 ¥ H LAY H FABE(S 2 AV H)
By o Bt MRV EER ST R LUK ZRHA (Mills, Pajares, & Herron, 2006 ) © [f1523H H FALHEK
SEERLER A (R = BB MIRVRR G TR e/ MNER R Y EE 28 & ( Ersanly, 2015 )+
TS B PSRAE (Self-efficacy ) (FE2E ML DR B2 H R PSS fEAVEE S R » T g0l
S H AR 2 RIE Y (Zhang & Ardasheva, 2019) - {H H AR/ VAR EES
EEANEHBOUEE(S 2 (Sardegna, Lee, & Kusey, 2018) « [RIIL » ABHFERE H FAABES B
AR FEHVE R IH 2 — o

AN HRF2 R SEE 2 G AIERIZ I EE BT E  EER
el E R B Bl = 2 2 BRIAZE (Ghonsooly & Elahi, 2010 ) « [F]FFYMEEE L
EECRIE 2 BIRREEEE » TME(ESE A B ECEHE RS T EUE AR AV B R R 2 AHETENRE (De
Ruiter, Elahi Shirvan, & Talebzadeh, 2019 ) - 554 » E24: fEh&(S S A EE M RS
R HYTT BT H B A B o B SRS HI R AN (Bo & Fu, 2018) -

WMRADEIRE —FIHTeE S LT BT HEF 233 1) A S HA M o pis i s B BBk
HEE » AREEES ANRENEE - HERZHEBERX TR At s 22NN EE

(Lasagabaster, 2017 ) - [Rlit: » Bt & fERE S 1B RUR R HIMEESA B2 2 (Lin, Chao,
& Huang, 2015 ) » 7] RIEEFRIEANZEHWIMEEE EAFES] - MARME _ES 82N
TR - BEENGES - BREE S 2 EENGERZE VIR (Wesely, 2012) -

Rt - ARIFE S 2 EM R LR 2 T EH TS 2N e R

HIHERZ M EE A ENEE - WEER R AR ERVEZR (Nassif, 2019 ) < {HZ >
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aa

mif

el

o BELEE RN R B LR P

AR 98 R B 5 B0 PO R s s A EIRAE & - Bt AT
SR DUNISNTEERII - (5 AEEIMIF] (Kwok & Carson, 2018) - FEEMBH 2%
SREIHE OIS V% R - SIS ATFRR AR 2 B - 1455
ISR T DB R R E R S -

& SO

— ~ FREE HINAE

IR RIEEEEHH N R e 2B FR B B T FREEIHIER
gitfit (Bandura, 1997) - 1 H. B PSSEEN I EFE EIRAVRETT » M2 (EAH B C A LAERAY
fAEEHE ) HEOHIE (Latikka, Turja, & Oksanen, 2019)  [L4] > HEAEELEL MBS E
FAE - ARSI RrESE > WHERREEHRITTE o EARTE EREE
FOEN I N & 7710 HAE T IREERS A~ &R S iEE (Ersanly, 2015) » [NIE > HHUHER
o nE o e (B EERHTEE I (Woodrow, 2011) » BMUARFERFRET S BB LR TR ZR
sHer VSR EET N 2 BB E B POSRERA - M ITEEEEE E SR 18 HNYEE
FERET. - EREABEEE -

=~ FEEEEEE

e —E AR EERVEL ) - DUEEFFEEHE (Rita, 2019) » [MEEEHK
B OHEERE - EEEET—EAVHEE (Saranraj & Zafar, 2016 ) o #1224 EH YT
EHURNE L% (Mustafa et al., 2018) » BEAIBESRIH R TE— B AL T R ATE
WAV ERSHOE - BE R 2 B A E Y HAEAHRA (Hamjahetal., 2011) - [ HF7EH5H
O] DITER AR S HlisE S Re IOV R 2 (Pawlak, 2016 ) » ¥ A Bl ESSNE
TIERE T HEAEEFES1E (Galishnikova, 2014) ©

Rt - 12 L2 B EAE T - S — B e — (B 2B AYEE- ( Sugita McEown, Sawaki,
& Harada, 2017 ) » HEL&KH 0 53 W ST ER 5T 40 {n] 6F Bh A% 1 55 — AP pE iy 22 17 45
(Widodo, Ariyani, & Setiyadi, 2018 ) » Z235 3/ TR Sz fE— {18l AT Ry&s 5 » 42 7] DU
B MAINIT B o 16T ENMEEIE v DR E (A BHETE N RNV BURRE » FRREAE
B EEEET (DePasque & Tricomi, 2015) (K[t » AT G S BB T A= e ERIZ N
BB T 2 B o o e Eea R 18 BNEEERER  E6YA
HEEL -
=~ ZEBEEE B

B BRERY L ELRRE  ERFERF M52k (Hidi & Renninger, 2006 ) » i H B {RFF
— ERHR R AR E S S ~ SERELEARAE R (Hidi, 2006 ) » TisF2 AGE kBl Es
H 2 I E VIR E A S My (Rotgans & Schmidt, 2014 ) - HAEEHIWIFHLG - Zhlizt
[ eF 2R AR Y LR o B4 BN S FIE2 I RASE SRS (Flowerday & Shell, 2015) » TR E
BRI E ER B E TR R EEAVAES (Fryer & Ainley, 2019) © 4]
e (2016) HYIASETE MBS R BB 2 N E RN EZ 2 — < HIt > AR
R S B T AR B E 2B BIR T 2 et 2 B - Wi ie 2 B E &R

70



PRI 6 555 | RS R

18 Wy ERE R - BT OREER -

V0~ ZREEEEE R

FpE (anxiety) JYfn Al 2 B EEZ - KB EREAVEISE SR E LB EE (IR
7~ BHEEE 5T 2007) > MEREEEARCE T MACZIBRUIE (TR7EE - BREE -
2008) > fFEREEINEEE T S HEARENNER  NERGHEEBENNEERES

A% (Sun, Syu, & Lin, 2017) - Eff A E W EEINEEE T - RISHERIINE
R MR MRS E e EZFH (Yang, Lin, & Chen, 2018) < 28425k »

BTSSR B RV 52 (Teimouri, Goetze, & Plonsky, 2019 ) » £
REAFE SRR R e 2 B R AR S 5E (Brian, 2019) - AL - 5 T e
BEFNEESEE IR - [EEERDERAEE (Tuncer & Dogan, 2015) « BUARIHFTRE
et S B F AR e G N 2 B 5 R W e e Bz 18
B ERERR 20 gFEEEL -

Ti ~ R R

S R T DI 7 B o 3 BRI LA T8 T R T D S
SEES) (Kyndt et al, 2011 ) » 7T 54400 0 B 2 0498 51 PR 85 0 i 717 s 2 B 32
(Bhattacherjee, 2001 ) » PR » S 4HEHE B RBMLE W YR AR WRESE - SHIAKTE -
P B R 52 L ATRA(Wu, Hisieh, & Lu, 2015) » 5908 B A B AL E 2 B 157
eI YRS B AR TR GUEER - S5  2019) - RBICHTRS S8
AT RIS ENE T 2 SR B - b5 T MBI 18 M
B » RETHEER( -

2~ BI5EITA

— HETH

RS Iy (cognitive theory of multimedia learning, CTML ) 7 /2235 0]
DA 2 15 e [ S A7 5 (Rl B SO ok LB A TRAVE R - I - RiH5eE 2 4ths
SEMmAVEE T o ETIEERM G - A HIER - AT TR BT 0 5REH
B LEEFRAL (A0E 1 R ) - SEERRET DU YIE F A E i Ry £
¥ - RN E B E R AT R IR S SR RN S - R
EE S ER A AR -

(G » BFFEHE SRS R SR RIEH o Al Bl NV ER 7y - N LB R 22
R —E 7> (Novak & Cafias, 2006 ) » (Rl » ABHFEARIGIEELE R4 - AELIH DL EE RV
o ETERTREE > CEPWSEERBE 8ENL N ETrREE -
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3 HE
d9%

1 ZEEEHIIREERS

= DR B

BT A RS B R B 0 T S BB R 5
BRSO T L B Rt - ER SR S B IS o (T
JUB (—E]) FECS TSR - IR B N - SRR R IR B
SRS 1R LR TR TR TS TR S TR - SRR
Ml TR BB T -

MR 2710 » ARFGe 25 - HAREIEIA (2019) MSCEIE] - /5
IS B = IR » AT 30 28 BT S SR B SE A » 5 (1 30 S HEETHI
P RS EE » TR 60 S BEIE A — SRR - TR RITE)
(5 1)~ P (55 9 3 ~ HIS (46 18 48) SRS - 3K » DUt
P = (AR R R T -

EN ST

AVRISIE (EMEEED 5 228 A WSB! 53 65 - AREHrE
SELE R 175 A FIENCR s 76.8% » BB 60 A - 2k 115 A - Hep A E
SR 14\ REYEBE 161 A -

/g - ﬁ:ﬁ%l;a\

KR 2 CAVEEES ST - AERGHREIEER  MENEHE AT EArERE
HEmRE M AR » WA HEZETES - MEGANALL Likert 5 Big3R (1 £ 5 RIEE
AEBZEIFERE) (FRFFEFAE - BGHUUE - AR ERETHE N » FETEM
SPSS 23 ME{TREMHVES BLUE 3T > MEsd B R T HAYAIZEME (credibility ) - FHETTHST
ARG -

(—) ZFEEEEEINHE
E Fe X0 RE RN 2 (8BS #E 17 4H 4% B gh AT 00 B AT Bh DUE B JE 45 SR A9 A 7 Y LA
(Bandura, 1997) » RIILIRIE L E R » AWT2EE4 Hong ~ Hwang ~ Tai B Lin (2018 ) 4§
FEEHATRREER - DI ES B ENZEEEE 5 RREERY A -
72



PRI 6 555 | RS R

(Z) ZHEEEEE

i (ERE ER teEE 2 8 ) - DEETRE HIE (Rita, 2019) » HELREE(E
JE FRl 2 F B {E4R McClelland (1976 ) HYRGRENMAI R ESR - DT ES B HINGEE
HEIREAEAT - 40 - (R E AR - AR SRS EE R A EERT AR -
(=) ZEEEHE R

BB R b R (S A — BRI R TR B R AR E VT 52 ~ S5 B FEURB Y, O R [
(Hidi, 2006) » NEEARIREEEFR » =2 E MRS (E4% H Hong % (2016) ZEH
BES - Dt E S BN 250 2 BBk ELAT -
(MY) Z=EEEEERE

e (anxiety ) #2E 28 By N IRV G S IELSZ - 2K B{ERERYE IS B o R 2 F 8IS (£
Biz ~ T 5K 2007)  RECIRIBE(EE R - AR E B EAEIERE
Hong ~ Lin ~ Hwang ~ Tai 81 Kuo (2015) H:5f 8 #H » DIffr &S B HINREEE HEN
JERAHT -
(M) FréasE =l

BEBERWRL S b A E AR B 2T B PR UA RS/ TE) (Kyndt et al., 2011) » K[
R E(EE R  AHFHIFIEE E R RS {E4R H Hong %5 (2014) FFESHES
DUty & S B AR 2 B AR LA -
(1) BERGR

KWFEoT Rt EREESFE R AR ~ 75 - By EFHA] > FERHERCHE S
Fréma I E N A TR N 3T — IR BdaUA B I S 5 h s 0l - IR
ERZ R R 509 0 78 o THA - E B AR Z VAR A ISR - TN eEsE 5 2 I RS E
IBERZEFHETERNEERL -

=B

— ~ HHIT

AWFE 2 H ortrE P Bag N R o A Thnls - MAHEE ST B adaR 2/ df
ZEUEE/NR 5 > ATEERE IR (RMSEA) &/ 0.1 - BMEACIEIR (GFL) BiEfise
&RIERCEAEIE (AGFD) JEEL 0.8 > AFFadiat it | AR NZR A E (factor loading,
FL) S({EE AR 0.5 ByEERR(E > % H AIEGEN 2 T A fiHER (Hair etal., 2010; Kenny,
Kaniskan, & McCoach, 2015) ¢ AHFEAIMIEGER RZesh i E B HRE Ry 8 @ E 7
o B E D 8 A E 4 B - B E B 9 i E 6 > B E EEH
8 RAMNZE 5 fH > FrESE TN 6 M= 4 7 -
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* 1 JHESM

HIGGEE  SEEE SRS SEEE =y
v - 18.4 2 9 3.5 4.4
df. - 14 2 9 5 2
y*/df. <5 1.314 1 1 0.7 2.2
RMSEA <1 .042 .000 .000 .000 .083
GFI >.8 969 994 984 992 987
AGFI >.8 937 971 .962 977 937

AT LY MR AR iy S RE PR Y R Eu[E (Cor, 2016) » R DAREZERETEAYAT 27%
Fei%g 2T%HPEERUERETT ¢ 1508, 4 {5 (BEFREL) K 3 (p***+<.001) - I R rETE
HNERRU P R VKA © TR 2 B0 ¢ fHiS A 43.052 (p*** <0.001) » B REARHIENFTH
RH VA B EUA (B BRSNS (Green & Salkind, 2004 ) o

= IS E B AT

[E0E © AL Cronbach's o HEZZHIER T LA #—F0lE - U LU & 12

( composite reliability, CR ) 2R T{EEHY#EES - E ' Sharma (2016) %E:# Cronbach's o

s T HIREAEE N - a2 s R S R 78V (5 FEARAE - [F]IF Hair % (2010) #4558 CR
{EFE S 8.7 HIRE(E - MARIHSEREHIAY Cronbach's o fE7172.882 %2.938 » CR {EH/112.886
£.925 0 [FEERIEgE > AR 2 s -

WSS AR ESUE S5 iE N ZE AT & (factor loading, FL ) B[ I5588 58
e ELE (averaging variance extracted, AVE ) &A@t - f Hair 2 (2010) For FL 8B
JE= .S 1 EIEA BAWREERUE » SR HEEEREERIE T DER - S a8H o
IS te - AP R AT I B T a5 A R et 5 Hph gy
HEENRZ AR EEE N 1636 £.812 » ZEREEE L HIHAY A ZE &R 8 8E 72801
£.924 > FEEEHEMNRZ A ERER.742 £.927  ZFELEHEENRZARE
HUES 2668 2£.870 » FFEZHEAVRNZ AR EREL.849 £.892 » 41F 2 FR ;
IE4 » Hair ~ Ringle 8 Sarstedt (2011) JRESR# AVE ([HLVEKNR.S » A FEEZIEE A
S > A HEEIEY AVE {E 7112579 2£.754 > {13 2 Fir ©

A& R3S © Zainudin (2015) f5HERSERY AVE fRSEE - KN EAMREE ~ 2
AERAGREUERT » SUAFRZ S (B EAE A& HRUE « A s RN &1
HE BA BFHERIE - (0% 3 Fn -
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22 HTHZ(SEEE SAT
= H M SD FL t value
M=3.834 > SD=.610 > Cronbach’s 0=.903 » CR=.905 » AVE=.579
LIAEE R B G i) DR Z5E - 4.24 652 636 86.055
2EEEEFZERAEE D 3.65 788 840 61.206
3R R BT EE - R o] DA AR - 4.01 769 682  68.876
4. FFECEREE > ] DAREE TR 3.74 814 716 60.791
53T LLE OB B 0k - 3.63 840 811  57.125
0.1 Zr b E2 3 i e ol i B RIS > B H
s 3.91 672 803  76.962
BT E
THEZ o IREETEAMIERS (B ) ZEBEE hag 4
: 3.67 805 812 60.281
LB e
M=3.603 > SD=.664 > Cronbach’s 04=.882 » CR=.886 > AVE=.666
1. FRFE = A TANER Ty AR i o 2 R T BE R R E Y 2
fjf?ﬁ {5 HZAANSS T 2 it o e 2R 1T g B al Y £2 230 o e86 56487
EI o
QIR EFEEEN Y > BA R ES LR A G L
3.48 787 924 58520
NG
3 B aE i e B E 2 K RERE - IREDE 3 I
3.41 782 814  57.717
Ak -
4B L FE AR R SR AR AR - 4.13 727 601 75172
R FE
M=3.951 > SD=.764 > Cronbach’s 04=.938 » CR=.922 » AVE=.662
| FRIR= 0 Zsmfe o 4.03 742 834 71.927
2 RS ES R T T - 400 773 827 68.444
3 BARIBU G BRI - 384 779 902 65232
4 F 2 E AR R IEAE - IEERELE 4.01 769 927  68.876
SATEE BRI IBE - IEBRTLE - 4.01 735 846 72.207
O AT EREETRIEN AR - TAB L HIeE - B - 381 769 742 65.604
FEBHER
M=2.978 > SD=879 > Cronbach’s 0a=.883 » CR=.884 - AVE=.606
LIRE BT oY R 2 g R G B B 3K - 2.93 901 870  43.052
2 ETRERFEENR > TREEE R AN RETRE EEFE
- 3.11 909 807  45.332
ENERE -
3V EIRERFERS > I RIM AN REH CPTERY
3.16 856 798 48.831

TEANTEME -
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HH M SD FL t value
4AF FZEERRF - ERAERE S SRS

! 2.99 .858 735 46.099
TREZE o
5. MEfEZRE A ESRE » MM ATSS > FREEATIELD,
MEMEREE NI ERY - BHEIAS > FREAELER - 508 668 46.950
4 o
FEEE T
M=3.684 > SD=.733 » Cronbach’s 0=.924 » CR=.925 » AVE=.754
LKA G B 55T - (FE BYNEEE - 381 776 892 64.975
UM FRREAT TS (R ERA—TEFE
1&1%Jmfﬂ<jjiiifi RN —EH B - 814 3 60701
PER) - AT RHEEEEGE -
3. ,’E’S‘%‘:f'—/z—gé‘ﬁ‘:‘ DE\,%}JSJ = 75 = /?\‘”‘, >
AEBRFEFENE YR ETEE > Y 2 526 s1s 53075
4 R AN ZRF R Az RiEEgHaE L
3.55 .828 .859 56.800

ZREHWE. °

%3 FEEERIRUE AT

R 1 2 3 4 >
| FBE B H R (.761)
2 ZEEEES Vg 596 (.816)
3 2B B 735 587 (.814)
4 ZEEEEA I R -.248 -.149 -134 (.778)
S FHEEEERE 451 441 612 -106 (.868)

{h ~ Hioess

IRefEI P51 o — PR TR NE R RS TV E 7 FP81 (Wang et al., 2019) - [RefE] 25173
PRl PR AL ~ R ~ PEONIE e ity s & 2 I fe] 38k (Robinson, 2009) » [NIIL » A
WA RIF AU A - R E AR (56 1 38) ~ Hith (58 9 ) BiiR

(55 18 1) WS EEERINAVE(L - MEEEENREEEE B POSRERV RIS 18 1HE
= VERFHEL P97 258 ZRREELE BRAVERAISS 18 FABLEE 1 AFAH EL- P 5E 7. 159:
B EERA RIS 18 S | BERFHELPEHETT.309 ¢ ZReEEE BB HYIRRISE 18
ARELEE 1 AERFHER VY NE-32 0 R B R RRRVRAIEE 18 LSS 1 JEHFAHEL T2
FF.123 > 4lE 2 fos e
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4 / -
-~ —
o —C =0
35 o —
3 -
25 Y=L A0 pe \
BB SE9H 5181
TEEEE HIRAE 3.576 3.792 3.834
=B 3.444 3.526 3.603
—o— B e Bl 3.642 3.965 3.951
——REEE R 3.298 3.071 2.978
—o—FRAEE T A 3.561 3.589 3.684

2 RIS

e LN TR MR R EITHT (Repeated measured ANOVA ) §EFR TR » Z8aBEE HHKU
REMSIEIER 7Y - EREBAESS 9 WRFAYRIALES 1 BEAYEFIAHEE - DU 18 FEHGHY Rk 2L
1 EEEAAEEE - BAEBETT  EREEEEIEEE Y - 5 18 BEHFHYRHIELSS
VR EFIAHEE - AEEETT © (EREEE Wl - S2E S 9 BERFHYRHIES 1
IR > DU 18 BRFAYRIELEE 1| BHYRHIAELE - BAEERTT - BAEE
ot MZEEEEE RS - Z2EENE 9 BERFRVRAIEEE 1 BIVEGIFELE - 55 18
RFEVIRRAIELSE 1 BEAVIEFIAHEE - BAREE T © S ERE 18 HHYERER -
HERFEESETER  £55 9 RS 18 BEAVHEER - BA/NERTT > (ERERREER - W
RAFTR

* 4 HANTHREREOT

IE I N M SD F b
ZREEELE HEUEE 1L 1H 175 3.576 447 21.577%%* 3>1
25599 175 3.792 591 2>1
3.5 18 1 175 3.834 610
FREEELEIE 155 1 175 3.444 551 5.894% 3>1
259 175 3.526 612
355 18 175 3.603 664
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e SETH N M SD F Bt

Z2 T2 3 iy 1565 1 8 175 3.642 492 23.164%#* 3>1
2.9 175 3.965 580 2>1
355 18 1 175 3.951 665

FanEaaf e 151 175 3.298 582 26.202%#* 3<1
2.5 9 175 3.071 643 2<1
355 18 175 2.978 664

FHEEEERR 15514 175 3.561 573 2.930
259 175 3.589 614
355 18 175 3.684 733

p*<.05 > p***<.001

B2 - W5

(B {rT 2R G R i EB 7w 1 I [ B ) 7 SRR R 2 R 2 > SR AR A TRk
fE (PIEsET - Mg BUFE- L) AENEE  HEARBEGIRGE (BIREHEMZIN) fT5E
GHIFEERE (Grawemeyer etal., 2017 ) « JTAFA - E2AE A B RUELER B picdR 2~ IFNRR (R a0
B E TR —{E EZE R E( Cheng et al., 2014; Verkijika & De Wet, 2015 ) [fjE3& Horwitz

(2001) 5 =7y 2 —4MERE S 2 E H KRR VRS R - Wit > e aRdEA
E B RN 2 E A RE R e EERE -

if B RRUBE L5 B CAe AR R(E SIVEAE T NS ST A ARFAEIEES AT -
A H O EE mIYEE (Crane et al., 2017) » ARV S B &E 1 ) VETERE
% » FEEEEATICRRE BAEETRT  FIIiet.258 - BRI B ARV EER )T AR
WE R E BB B POUEERVA -

bR TBREWNEEITEI 2B AN HR e T MTT R RS (Wery &
Thomson, 2013 ) » fEES O EHERNE /A - B BT K ATREE LB )T - (S22 E EiE M
SHIEH (Liu, 2016) AT S B E R+ VAIVERER » B2 etk A H
T EIEERA159 B RE AR T ARE T B R T B -

Hidi £ Renninger (2006 ) BELERZENRENY CHEAREE - FERFEIFRA ML > i Conard
Bl Marsh (2014 ) HYBHSTEER - BELEBRES 2 rl R 801 B /1Bl i (RS 2 = RN R 2
— o FHEETR - FR S B A BN R E R A S B E L
-/ UBWERIE R - ZeEE H B B A BT PRF.309 - B RE AR
B AR I e 2 R -

SRS RSN EAE Bl A2 RS 2 E R 2 (Cubukeu, 2008) @ & T
(R EENESEEEE  JEEERDERIFE (Tuncer & Dogan, 2015) ° AT
TS BIEE&E+ VAR R ZeB 2 BB EARE M T F.32 HEE
ARV T AR AR R E R B2 E S -

HINFFE NG » BB E iR SR R4

oRF

elEFFITIEY (Lin, Chao, &
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