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Hong Kong Teachers’ Centre

Hong Kong Teachers’ Centre (HKTC) was formally established at 4 Pak Fuk
Road in North Point on 10 June 1989 after two years' preparation in accordance with
the recommendation of the Education Commission Report No. 1 published in 1984. In
order to enhance its service quality and to strengthen its development, HKTC was relocated
to the Education Bureau Kowloon Tong Education Services Centre in 2006.

HKTC aims to promote continuing professional development and training as well
as to foster a greater sense of unity and professionalism among teachers in an encouraging,
neutral and non-hierarchical environment. Specific objectives of HKTC include
providing opportunities for teachers to interact and collaborate, promoting curriculum
development, encouraging teachers to come up with innovative teaching aids and
approaches, disseminating education-related news and ideas to education professionals and
organisations as well as organising social and recreational activities to cater for the diverse
needs and interests of teachers.

HKTC was set up for and managed by teachers through a three-tier
organisational structure, comprising an Advisory Management Committee (AMC), a
Standing Committee (SC) and six Sub-committees, that is responsible for policy-making,
monitoring and implementation of various duties and activities.

The AMC is a policy-making and monitoring body with a total of
72 members, with 35 nominated and elected by education organisations, 35 nominated and
elected by teachers as well as 2 appointed by the Permanent Secretary for Education.

The SC, which serves as the executive arm of the AMC, handles the day-to-day
functioning of HKTC and the running of activities. It is composed of the Chairperson and
2 Vice-chairpersons of the AMC, 10 elected AMC members and the 2 appointed
representatives of the Permanent Secretary for Education.

The six Sub-committees, namely Professional Development, Publication, Activities,
Educational Research, Constitution & Membership and Promotion, are working groups
under the SC and all are responsible for specific areas of work of HKTC.

Apart from organising events and activities for teachers on its own, HKTC often
joins hands with or, if necessary, subsidises various local education organisations to
arrange activities that facilitate the continuing professional development of teachers on
its well-equipped premises. HKTC contains PC workstations, leisure magazines, sharing
corners, resting areas, display-boards, etc. for teachers' use.
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The Hong Kong Teachers’ Centre Journal (HKTC Journal) is an annual refereed
publication of the HKTC. It publishes articles on areas pertaining to educational research,
action research and teaching practice in schools. Our contributors include school teachers,
teacher educators and academics researching on education from Hong Kong and other
places. The HKTC Journal will be distributed to kindergartens, primary and secondary
schools and universities in Hong Kong. Its electronic version can also be accessed from
the HKTC website (www.edb.gov.hk/hktc/journal).
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Implementing Service Learning in the Context of Inclusive
Education: A Case Demonstration

Steven Ka Wai CHEUNG, Alexis Tsz Ming PANG, Ann Ming LUI

Centre for Learning Sciences, Department of Education Studies, Hong Kong
Baptist University

Kenneth Kuen-Fung SIN

Centre for Special Educational Needs and Inclusive Education and Department of
Special Education and Counselling, The Education University of Hong Kong

Abstract

The advocate of inclusive education and whole person development has been one of
the major missions of Hong Kong government, but to fulfill the goal of such mission
in the classroom poses a great challenge to teachers. The present paper aims to provide
a pedagogy for teachers of secondary and tertiary educations that achieves both the
purposes of inclusive education and whole person development. The concept “Service-
Learning” which emphasizes the importance of “service” and “learning” in teaching is
introduced. Teacher following such pedagogy offers student chances to organize and
undertake activity, to learn to understand the needs of different people and to have a deep
reflection about the society. Our team, based on the concept, has developed a structural
framework to operationalize the concept in teaching and a project co-organized by The
Education University of Hong Kong and Hong Kong Baptist University is provided as
case demonstration for reference.

Keywords

catering for learner diversity, service learning, other learning experiences, special
educational needs
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MREK SR LB LAEN TR

Initial discussion on the diverse needs of children in learning
Putonghua in Hong Kong

PANG So Ni
College of Chinese Language and Culture, Jinan University, Guangzhou

Abstract

Formerly a colonial history, Hong Kong has become a multicultural city, in which people
with different races and cultural background reside. With the increasing number of new
arrivals from the Mainland since the handover in 1997 and doubly non-permanent resident
children being born in the period of 2001-2016, learners with diverse backgrounds were
resulted. This paper aims to analyse the current situation of Putonghua teaching in the
early childhood setting, determine the types of learner diversity, explore children’s needs
in Putonghua learning. The last part of this paper proposes the components needed in
designing a curriculum for learning Putonghua in early childhood education.

Keywords

early childhood education in Hong Kong, Putonghua education, diverse learning needs
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Transformation of libraries: Facilitating students’ learning
and collaboration

HUNG Kit Man, MUI Chi Man
Hong Kong Competence Education Research Institute

CHAN Tsun Ming, HO Siu Wai
SKH Li Fook Hing Secondary School

Abstract

Libraries have always been the source of knowledge and learners’ development for
centuries. However, with the ever-changing world and rapid development in technology,
the efficiency and the role of libraries have changed significantly. In the past, libraries
are a place to borrow and read books. In contrast, at present day, many libraries have
adopted Radio Frequency Identification (RFID) system which allows more systematic
shelf management of resources and self-service. Moreover, they have become a place for
learners to be creative and make after reading. Makerspace is becoming popular in school
libraries around the world and allows students to be makers with the facilities and high-
tech equipment provided in libraries. Therefore, it is time for libraries of different school
levels to provide this one-stop service and room for their students. This paper discusses
how school libraries can transform to enhance students’ motivation and how learning can
be facilitated in libraries with diversified students. In addition, the benefits of including
STEM elements and makerspaces in libraries and the challenges faced by various parties
will be discussed.

Keywords

digital library, eLearning in school, Fabrication Laboratory, STEM Laboratory
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Diversified Strategies in Tackling the STEM Education
Challenge in Hong Kong — Design and Technology
Teachers’ Significance and Contributions

Charlie King Wah NG, TSANG Hin Kwong
Education Bureau, Hong Kong Special Administrative Region

Abstract

This article explains the background and the history of the development of STEM
education in Hong Kong. In the implementation of STEM in schools, in terms of
relevancy, the Design and Technology teachers are the most informed and most capable
people in executing the task. In the forming of this school subject during the last Century,
the D & T curriculum shares similar philosophy, objectives and coverage of contents
with STEM education. The hands-on activities are the most essential part in STEM, it is
especially similar to the problem-based design activities, and product realisation process
in D & T. Throughout the last two decades, the D & T teachers have initiatively tried and
carried out many different types of subject based and technology related activities D & T
development. These D & T long-term contributions have enlightened and illuminated the
development of STEM in Hong Kong.

Keywords

STEM education, Design and Technology subject, problem-based design activities, hands-
on activities
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Abstract

In the 2014 policy address, the Hong Kong SAR government decided to offer a grant
for expanding the support of life planning education in secondary schools. It aimed to
help students be better prepared for the transition from education to work. However,
globalization and innovation of technology have increased future uncertainties. Students
are suggested to have better preparation for different stages of life. Moreover, the
expectations toward schools and education have changed. It is not limited to knowledge
transfer but also whole-person development. Therefore, they were urged to provide
life-based education to help students cope with various challenges in their life. This
article discusses Life Planning Education promoted by the Education Bureau in terms
of a Lifelong Learning perspective. It suggests expanding the current Life Planning
Education to Life Education for covering all aspects of life and for achieving the goals of
Lifelong Learning and whole-person development. It helps the student to be prepared for
21st century challenges.
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Introduction

In the 21st century, the speedy innovation of technology and globalization have
intensified the competition and frequency of knowledge updated. It also changes the
expectations toward education and school. The role of education is not only limited to
the training of professional skills and knowledge. Schools are also suggested to facilitate
students to have whole-person development and preparation for lifelong learning.

Various bodies and scholars proposed different issues about the development of
new generation should have to handle the 21st century challenges. The Organization for
Economic Co-operation and Development (OECD) (2005, online material) suggested
individuals to equip with more advanced knowledge and skills to cope with the challenges
from the shift of a global economy to a knowledge-based economy. Kim and Trzmiel (2014,
p.5) also analysed the literature on 21st-century skills and identified various “transversal
skills”. In terms of “transversal competencies”, the United Nations Educational, Scientific
and Cultural Organization (UNESCO) defined it as five aspects including, “critical
and innovative thinking”, “inter-personal relations”, “intra-personal skills”, “global
citizenship” and “physical and psychological health” (UNESCO & UNESCO Bangkok
Office, 2015). Moreover, McKinsey proposed the seven essential elements of lifelong-
learning mindset such as “building your personal brand and network™, “stretch” and “stay
vital” (Brassey, Coates and Dam, 2019, p.2). The Partnership for 21st century (2008,
online material) also proposed three important skills including, “Life & Career Skills”,
“Learning and Innovation Skills” and “Information, Media & Technology Skills”.

Education is inextricably linked with social, economic and personal development.
The role of schools and educators are suggested to not focus only on knowledge transfer
but also on supporting students to cope with the challenges in life including, life planning
and lifelong learning. Students are also suggested to develop the values and attitude
toward continuous learning to cope with the speedy development of technology. Therefore,
Lifelong learning is getting greater concern around the world for supporting the new
generation to handle the challenges in the 21st century and the sustainability of social
development. And, it is often linked with the teaching of attitudes of adolescents toward
their development in life.

The expectations of society towards education and school have also changed and are
not limited to knowledge and skills training. In the past, the roles of school and education
were mainly concentrated on knowledge transfer and development. Due to global and
social development, both education and schools are expected to support adolescents to
have better preparation for future challenges.

The aim of this paper is to discuss the about Life Planning Education in Hong Kong
for supporting students to have better preparation for future challenges. It is suggested
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to link up with Life Education in the perspective of Lifelong Learning and also whole-
person development. It also meets the fundamental goal of education proposed by different
schools of educational philosophy. The first part will explore the Life Planning Education
proposed by the Hong Kong SAR government in relation to Lifelong learning. The second
part is going to discuss the philosophical foundation of education in terms of Lifelong
Learning and the importance of Lifelong Learning from a practical perspective. The third
part will explore the relation between Life Planning Education and Life Education by
definition and implications generated from philosophical perspectives. Lastly, the authors
suggest connecting Life Planning Education to Life Education with consideration for the
importance of Lifelong Learning. It will help adolescents cope with challenges in the
21st century.

1. Philosophical foundations of education: What is the
purpose of Education?

The following is going to investigate the ultimate concern of education at
philosophical level. It helps to have reflection about the function and purpose of education.
It also helps identify the purpose of education for Hong Kong adolescents and the way
forward.

“What should be the aims or purposes of education?” (Noddings, 2007, p.1) is the
core question and had been discussed in various schools of education philosophy for long
time. “Philosophers of education are interested in analyzing and clarifying concepts and
questions central to education” (Noddings, 2007, p.1). “Education” is a word developed
from the Latin word “educare” which implies “to bring up” (Chen, 2001, pp.3-4). Thus,
the aims and purposes of bringing up a child are one of the fundamental concerns of
education.

Different schools of philosophy, however, have different ways of defining and
delivering education. There are many schools and categories of philosophy on how they
define education and curriculum studies. Among various philosophies and education
discussed by Knight (2018, pp. i-iii), we have not selected traditional philosophies (e.g.
Idealism, Realism and Neo-scholasticism) which hold the common belief that “both truth
and value are eternal and unchanging” (Knight, 1998, p.58). We note that traditional
philosophies have a profound impact on the emergence and development of Essentialism,
Perennialism, and Behaviorism (Knight, 1998, p.58) which are to some extent compatible
with the technical, perennial analytic curriculum paradigm and academic and cognitive
curriculum conceptions (McNeil, 1990; Schubert, 1986; Lee & Wong, 1996). On the other
hand, we are not explicitly engaged in the discussion of postmodern philosophies because
there have been criticisms of their objections to metanarratives and their literature has
included concepts such as “tolerance”, “democracy” and “justice” not only as preferences
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but as the key criteria for judgment. Nonetheless, we, like some supporters, appreciate the
postmodern stance of highlighting moral education and emphasizing social ethics (Knight,
1998, pp.92-93) (See Appendix A Table 1).

Pragmatism tends to endorse some of the Judeo-Christian beliefs and suggests
that individuals should learn how to make difficult moral decisions which are relevant
to life education and career and study choices in life planning education. Regarding
existentialism, it advocates individuals to become a “choosing”, “free” and “responsible”
agent (Knight, 1998, pp.66-67 & 77). “Educational humanism” has some linkage with
the humanistic perspective, humanistic conception of the curriculum as well as an
interpretive paradigm, while Futurism is partly related to social reconstructionism of
curriculum conceptions and a critical curriculum paradigm (McNeil, 1990; Schubert,
1986). Educational humanism advocates self-actualization and the importance of warm
interpersonal relationships. This implies that for life education and life planning education,
it is important for individuals to have self-worth and develop their own potentials
(Knight, 1998, pp.103 & 106). Futurism and future-oriented approaches to education
and curriculums (e.g., Longstreet & Shane, 1992) tend to highlight a “preferable future”
(Knight, 1998, p.124; Shane, 1973, pp.83-91) which depends on our understanding
of future trends and exploration of ways and approaches to eradicate injustices and
inadequacies through personal and social transformation.

In short, Dewey highlighted the importance of “growth” as the aim of education in
Pragmatism (Noddings, 2007, p.26). Existentialism in education concerns helping students
explore themselves and to develop their own characteristics to cope with different stages
in life. Humanism emphasizes individual development and self-actualization. Futurism
focuses attention on helping students prepare for their future in order to cope with the
challenges in economic, social and cultural changes. All these show that education is
suggested to support adolescents to cope with challenges in different stages of life.
Education and learning are not supposed to be bounded by the age of adolescents and
schools. More importantly, they are suggested to be a lifelong and continuous process.
Although not all schools of education are covered due to the constraint of space, they
also reflect the importance of lifelong learning as the aim of education. In this case, what
position would this paper adapt? Would it be a mix and why? How could it be linked with
Lifelong Learning?

2. Education Reform and Lifelong Learning

2.1 Local Education Reform & Lifelong Learning

The education reform proposal for the education in Hong Kong, Learning for Life,
Learning through Life, published by the Education Commission in September 2000
(Education Commission, 2000, cover page). It has been almost twenty years since the
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report was published and it may be time to re-visit the aims and reflect on the relevance of
these aims to the changing society of the 21st century. In the summary of that document,
it stated a “common wish for Hong Kong to be a diverse, democratic, civilized, tolerant,
dynamic and cultivated cosmopolitan city” and the vision of educational reform was to
“build a lifelong society”, “to acknowledge the importance of moral education” and “to
develop an education that is rich in tradition but cosmopolitan and culturally diverse”
(Education Commission, 2000, pp.3 & 5). Moreover, the concept “Leaning to learn” is
also emphasized by The Hong Kong Curriculum Development Council as the way forward

of education reform (Hong Kong Curriculum Development Council, 2001).

The authors opine that these aspirations and vision for Hong Kong education are still
important directions and parameters but there may be new policies or alternative jargon for
interpreting these directions. In 2014, The former Chief Executive of the Hong Kong SAR
government, Mr. Leung Chun-ying also decided to offer an additional grant to promote
life planning and expand support towards career guidance in all secondary schools in 2014
(Leung, 2014, paragraph 105). This decision has acted as a catalyst for facilitating the
change in career guidance practices in Hong Kong (Wong, 2017, pp.125-126). The role of
career guidance programmes in smoothing students' transition from education to work has
been emphasized (Wong, 2017, p.139). It also enhanced the level of concern on career and
life planning education (Lee & Kong, 2015, pp.90-91; Wong, 2017, pp.125-126).

Furthermore, Life-wide learning in the school curriculum arena and moral
education is now managed under the umbrella of Moral and Civic education in the
Education Bureau. Moreover, the attention on Life Education, Character Education and
Positive Education is enhanced as highlighted in the Chief Executive Mrs. Carrie Lam's
2018 Policy Address (Lam, 2018, paragraph 156). There is also more attention and
resources devoted to cultivation of diversified, enlivened and enriched life-wide learning
experiences among students which “will not only enhance their interest in learning, but
also help them develop positive values and attitudes, enhance their spirit to serve and sense
of responsibility, and foster positive thinking and good character” (Lam, 2018, paragraph
158).

Preparing our students to face the future with values and skills in a lifelong
perspective is indispensable. According to a review report of EDB about the
implementation of Life Planning Education in Hong Kong schools, there are changing
understandings and expectations of Life Planning Education. Various school stakeholders
generally endorsed that “Life Planning Education should be included as the way on
cultivating personal interest, positive values and a sense of direction in life, in addition
to the acquisition of knowledge and preparation for career development” (EDB, 2019,
pp.13-14). Life Planning Education should go beyond counselling on future study and
employment (Lee & Kong, 2015, p.100). In 2017, The School Curriculum Review
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team set up by the Education Bureau (EDB) had launched a consultation on initial
recommendations on various key aspects of local education (EDB, 2019). The team
suggested to place Values Education, strengthening Life Education in particular, as well as
launching the Life Planning Education in early school stage to be essential for nurturing
students with preferred values and qualities for the challenges in 21st century.

However, under the packed curriculum in schools, knowledge- and skills-oriented
learning activities are still commonly found. Leung suggested that a Whole School
Approach could help to improve the quality of Life Planning Education (Leung, 1999,
p.33). There may not be a uniform orientation of the Whole School Approach, when
looking into the cases of Hong Kong secondary schools (EDB, 2019, p.14; Lee & Ho,
2018, pp.177-178). By adopting the Whole School Approach, it helps to know about
the influence of Life Planning Education at different levels such as school culture level,
organization level and engagement level (Leung, 1999). In the school level, the Life
Planning Education is treated as one of the core objectives as school development rather
than a sole subject or short-term activity. Some schools made efforts in building a positive
school culture by strengthening teachers' beliefs, creating an atmosphere of respecting
life and pursuing the meaning of life. Career and life planning teams were established
and the practice of multi-disciplinary collaboration among different functional groups
was increasing. As schools were aware of their resource limitations, it has become more
common for schools to expand their networks to community and business partners.
Also, the engagement of teachers, parents and the community are recognized as effective
strategies in implementing Life Planning Education (EDB, 2019, pp.13-18).

Further to Leung's suggestion, a three-dimensional model suggested by Lee and
Kong of school-based curriculum development in Life Planning including approaches
on whole-school engagement, cross-subject teaching, the use of “class teacher sessions”,
linkage with life experience and collaboration with parents and community (Lee & Kong,
2015, pp.100-101). Based on the above view, the concept of lifelong learning should
also be taken into consideration as a core teaching approach to support students in their
life planning (Lee & Hui, 2019, p.82). An effective teaching approach should be lifelong
learning-based, together with learning activities in a cross-subject approach, with inquiry-
based/ theme-based learning and diversified assessments. The designated learning
activities equip students with 21st-century competencies, help students understand
their personal skills and abilities, and guide them in setting life goals and planning for
the future. In the meantime, schools should enrich the curriculum by engaging diverse
partners, global themes, advanced technology and authentic life and work experience (Lee
& Hui, 2019, p.81).

2.2 Global vision for the importance of lifelong learning in the 21st century

Lifelong learning is highlighted by various schools of educational philosophy. Its
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importance is also emphasized by UNESCO in a practical sense on supporting new
generation to have better preparation for the 21st century.

Delors et al. (1996) published a UNESCO report known as Learning: The treasure
within which advocated four inter-linking pillars of education: “Learning to know”,
“Learning to do”, “Learning to live together” and “Learning to be” (Delors, 2013, p. 321).
“Learning to know” implies obtaining the basic knowledge and the capability on lifelong
learning.

“Learning to do” is related to “skills” such as 21st-century skills under a learning
society. “Learning to live together” is essential to build up a tolerant society where
individual not only respect others but also have a cultural, religious and spiritual
understanding of self, others and other societies. (Delors, 2013, pp.321-322) “Learning
to be” is about life planning and life education where students are guided to “understand
themselves better, without sinking into despair or delusion” (Delors, 2013, p.323).
In addition, Delors (2013) is fully aware of the impact of media and technology, the
challenges of globalisation and unemployment as well as the acceleration of individualism,
deterioration of traditional and personal relationships and the dominance of market and
human capitalist ideologies which might be echoed by new thinking away from career-
oriented and short-sighted life planning education and individual-based life education
under an unprecedented changing globalized world and a context of a lifelong learning
society.

3. Life Planning & Life Planning Education

The concept of “Life Planning” was generated from Parsons' discussion of career
guidance and job advice in the early twentieth century in the United States (Lee, Kong
& Chan 2019. p.51). Various scholars have different ways of explaining it. Initially,
Parsons aimed to help young people develop better self-understanding before job seeking
(Lee et al., 2019, p.51). After several decades of development, Nathan proposed to apply
psychology in career guidance such as through personality tests and various ways of
therapy and counselling (Lee et al. 2019, p.51). The aim of that was to help young people
understand themselves better as to set proper goals for job searching (Lee et al. 2019, p.51).
Both experiences and skills also became the foundation of “Life Planning” nowadays.

“Life Planning” has been highly promoted as an eye-catching issue in education and
youth work in recent years. It is treated as an effective way of helping students prepare
for the transition from education to work. It is also an important task for helping the new
generation to find their way out in terms of the responsibility of the government in social
development (Cheung, 2018, paragraph 2). In Europe, the European Communities treated
Life Planning as a method on improving quality of education, employment and social
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structure (Hui & Mak, 2019, p.27). Therefore, helping students identify their goals and the
way out became the focus of both education and youth work.

The discussion of Life Planning covers various aspects including, “the purpose of
education, the way on supporting students in apply knowledge, the pressure on transition
from education to work, personal development and future preparation” (Hui & Mak,
2019, p.27). Based on the explanation stated in the website of Hong Kong's Education
Bureau (EDB) (2017, online material), Life Planning is suggested as: “an ongoing and
lifelong process for personal fulfilment, with different foci at different stages of the
lifetime”. It shows that the fundamental aim of Life Planning is for the sake of students'
self-actualization and sense of satisfaction in life. By having proper planning at different
life stages, it helps students achieve these goals. Rather than static, Life Planning is a
continuous activity for students. Students may continuously change their personal goals
and expectations in life at different stages and scenarios such as personal life and job
development. Even changes in the external environment (economic, political and social
aspects) may also affect students' Life Planning. Therefore, Life Planning should not be
treated as a “one-off” mission or limited to schools and youth work agencies.

There is no doubt that everyone has a unique life. A standardized life plan with
common objectives and similar ways to achieve such objectives for all students would be
unworkable and impractical. Students may have their own pursuits in life and differences
in personal life such as the family background. However, the implementation of Life
Planning mainly focuses on two major aspects, “choice of further studies” and “job
seeking”. It is short-term and ignores the importance of personal aspects of students such
as their family background, understanding of the meaning of life and preferred future. It
also lacks consideration for the ever-changing social and economic conditions and how to
help students to prepare for it.

Life Planning is suggested as a continuous process and static and short-term based.
Life Planning education is also promoted as shown by the EDB statement on its website
(2017, online material):

Life planning education fosters students' self-understanding, personal
planning, goal setting, reflective habits of mind and articulation to
progression pathways. It links up school curriculum and interests,
abilities and orientations of students to make a wise choice for their
future.

The implementation of Life Planning Education and Career Guidance in the past
was rather short-sighted and students only received little benefit such as better self-
understanding and goal setting. The promotion of Life Planning Education helps to solve
the problem as it facilitates Life Planning becoming a long-term continuous process.
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Students can make their own Life Plan at different stages based on individual needs and
social context.

Life Planning and Life Planning Education aim to help students carry out proper
planning of life and have well preparation for future challenges including, the development
of appropriate skills, knowledge, values and attitudes. Although Life Planning Education
is long-term and supposed to help students cope with future challenges, its focus is still
limited to planning future studies and career options. It may help students transit more
smoothly from school to the workplace. However, the emergency of knowledge-based
economy, globalization and the speedy development and innovation of technology make
the 21st century full of uncertainty and challenges such as the disappearance of traditional
jobs and more vigorous competition. Students are suggested to have better preparation
for it to achieve their preferred future. Life Planning Education may not be adequate for
students.

3.1 Life Planning Education and Life Education: Philosophical Perspective

Both Life Planning Education and Life Education echo the different perspectives of
Existentialism, Humanism, Futurism and Pragmatism. “Pragmatism” and “existentialism”
are components of modern philosophies and education as well as “educational humanism”
and “futurism” which to some extent echo progressivism and reconstructionism
respectively to illustrate meanings for Life Planning Education and Life Education (See
Appendix A Table 1).

From the perspective of existentialism, the meaning of human existence and life
depend on the contexts and values attached to understanding incidents in life. Adolescents
are offered autonomy to make choices for their own lives and are encouraged to be
responsible for the choices they make (Knight, 2018, p.90). It provides implications for
Life Planning Education on choice making for future career paths and the importance of
self-reflection and understanding in Life Education.

Moreover, Humanism highlights the importance of self-actualization. It suggests that
education should help students develop their own potentials towards the ideals (Knight,
1998, p.123). Humanism believes that every student is inborn with their own intelligence
and learning should not be bonded by pre-determined goals and curriculum or even school
(Knight, 1998, pp.124-126). It accepts the variance in ideals of life among students.
In terms of Life Planning Education, it emphasizes the importance of uniqueness on
supporting adolescents in career choice and preparation. For Life Education, Humanism
echoes the importance of supporting adolescents to develop their own set of values.

In terms of aim, Futurism aims to help students prepare society in the future.
Although Futurism focuses on the aspects of skills and knowledge, the fundamental aim
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of it is to prepare for future challenges. It supports Life Planning Education on guiding
adolescents to have better preparation of skills and knowledge for future challenges such
as the transition from education to work. For Life Education, it motivates adolescents to
develop their own values and attitudes for dealing with challenges in different stages of
life.

In relation to Pragmatism, Dewey (1986, p.251) emphasizes the importance of life
experience as both a means and goal of education. Experience comes from the actual life of
students. It implies the interaction between students and life incidents in different aspects.
After reflection and integration, it becomes students' “knowledge and skills”. Moreover,
Pragmatism highlights the importance of students' experience in practise (Knight, 1998,
pp.81-82). Life Planning Education encourages adolescents to develop different skills
and knowledge for future challenges through practice. About Life Education, Pragmatism
highlights the importance of reflection and consolidation of experiences in different stages
of life. Furthermore, Life Education also highlights the importance of “Unity of theory and
practice” (Sun, 2009, pp.6-7).

Life Planning Education and Life Education contain elements of different schools
of educational philosophy. Life Education even contains more than Life Planning
Education due to the span of coverage in life. Moreover, Life Education also contains
elements of Asian traditional philosophy. As stated by Li (2010, p.1), “The Philosophy
of Life Education is to help students to explore and experience their meaning of life and
value”. Nonetheless, it still relies on the core values behind the interpretations of life, life
experiences, life planning and life choices. Individuals could draw on these values from
their religions and faiths and/or based on their cultural virtues. In the context of Confucian
Heritage Culture, we could consider the relevance and insights from Ren (benevolence),
Li (ritual) and Yi (righteousness). Life Education may also draw on elements of some
Chinese cultural values on the discussion about values and philosophy of life such as
“harmony” (Li, 2001, p.17). The major idea of harmony is to strike a balance between all
aspects to achieve holistic life development (Li, 2001, p.17). For example, relations with
the external world are part of life including, “relations with self and others” (know about
human), “relations with science” (know about nature) and “relations with supernatural”
(know about heaven) (Li, 2001, p.18).

Compared with Life Planning Education, Life Education covers different life stages,
from the cradle to the grave. In terms of various Education philosophy schools, Life
Education and Life Planning Education cover various elements of these thoughts. Life
Education even covers elements of Asian philosophies.

3.2 Connecting Life Planning Education with Life Education

Life Planning Education is closely linked with Life Education and covered by it.
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What is Life Education? Life Education was first introduced in the 1990s based on moral
education in a Taiwan Catholic secondary school (Stella Matutina Girls' High School),
focusing on four aspects — “Understanding Life”, “Treasuring Life”, “Appreciating Life”
and “Respecting Life” (Chen, 2004, p.3). Other than shaping students with moral values, it
also aimed to promote the importance of life as to deal with the increase in Taiwan student
suicides at that period (Chen, 2004, pp.1-3).

In the past several decades, education professionals, the government and communities
have made huge contributions to Life Education development. Nowadays, Life Education
is a well-organized professional subject. Since 2008, Life Education has become a core
subject with 1 credit in the curriculum of Senior High school (Sun, 2009, p.2). Moreover,
various research centres in higher education institutes and communities were established
to incorporate elements of Life Education into teaching training (Chen, 2004, p.16). All
these measures further facilitated the Taiwan Life Education development.

Thus, what are the major concerns of Life Education? There are several definitions
summarized as below:

“Life Education is the core of holistic education. It guides students
to build up their values to look for the infinite possibilities of life and
empower their life development and energy to achieve the goal.” (Li,
2000, p.47)

“Life Education is to help students to answer three core questions
about life including, ‘What do we live for?', ‘How should we live?" and
‘How should we achieve our ideal life?'.” (Sun, 2009, pp.3-4)

“The aim of Life Education is to explore the fundamental issue of life
and leads students in life practice to achieve unity of knowledge and
behaviour.” (Taiwan Ministry of Education, 2008, online material)

From these three definitions, the core purpose of Life Education is to guide students
to get prepared for handling different life issues at different stages. Rather than skills
training and knowledge transfer, Life Education is highly focused on self-reflection, values
and attitudes. Students are guided to have reflection on the meaning of life, the way of
living and to also prepare for their way of life.

As mentioned above, three key questions are proposed for learning Life Education
including, “what do we live for”, “how should we live” and “how should we achieve our
ideal life” (Sun, 2009, pp.3-4). It is suggested that these three fundamental questions guide
students to enhance their self-understanding and get prepared for the future. Life Education
is not only limited to a certain stage of personal development such as the school-to-work
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transition but also other aspects of life, including ethics, the meaning of life and life and
death (Chen, 2004, p.10).

4. Suggestions for the way forward: From Life Planning
Education to Life Education

Both Life Planning Education and Life Education emphasize the importance of
Lifelong learning. Education and Learning should not be limited to career choice. Whole-
person development is suggested for preparation to cope with challenges in different stages
of life. It is proposed that the connotations of Life Planning Education and Life Education
could be integrated in the context of a lifelong society.

Connecting Life Planning and Life Education will facilitate schools to view Life
Planning Education macroscopically, emphasizing the whole-person development of
students, the establishment of positive values and even psychological traits. Knowledge
and skills are essential for students to cope with future uncertainty, but they may not be
enough. The capacity for handling stress, overcoming unpredictable challenges, bouncing
back from failure as well as regaining courage and confidence in making a decision is
more valuable and worth nurturing (Lee & Ho, 2018, p.179). Some Hong Kong schools
have improved their life planning curriculum, not only applying the approaches mentioned
above but also integrating the ideas of Life Education. For example, students in junior
forms are guided to explore their own potential and the meaning of life. It enables
students to think from different perspectives and improves their future decision making.
Promotion of positive values and character strengths are also integrated into life planning
activities. It is suggested that using problem-based learning and incorporating subject
topics with issues about values are effective instructions in teaching values and options
(Schuitema, Dam & Veugelers, 2008, p.74). Integrating life values into the life planning
curriculum stimulates students to explore their personal objectives and the meaning of life.
It could also enrich their understanding of career planning and choices. Life Education
has, therefore, become a steering force in supporting students to reshape their perception
towards their life and career. It also helps students cope with the challenges in the 21st
century by better understanding their ways of life and the meaning of life.

Conclusion

To conclude, this paper discusses Life Planning Education initiated by the Hong Kong
SAR government for supporting students for having preparation on Lifelong Learning.
To achieve this, it is suggested to connect Life Planning Education with Life Education.
Referenced from the implications of different schools of educational philosophy, it helps
to link up Life Planning Education with Life Education. It does not only help students
dealing with challenges on the transition on education to work but also in different stages
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in life. In the 21st century, globalization and speedy development of technology enhance
competition and the level of uncertainty. Students require more quality preparation. It
is not only limited to technical skills but also values and attitudes. Further exploration
about the promotion of Life Education in Hong Kong is recommended. It helps to make
substantial contribution for the discussion and suggestion on teaching practise for this
topic.
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Table 1 Educational philosophy and their implications for life planning education and life
education (adapted from Knight, 2018)

unchanged and
static

Every human is
unique and free to

to be clever and
curious

Types of

f)(llllilli)z:)lsﬁ?:s Pragmatism Existentialism Humanism Futurism

(adapted from (pp.75-95) (pp.85-95) (pp.122-166) (pp.142-166)
Knight, 2018)

Philosophical * Nothing is * Existence precedes | Each child is unique | * Future is projected
assumptions remaining essence e People are born e Future can be made

by man
* People should have

* Values and Ideas choose  People are preparation for the
are in the process | Values of the motivated to be self- | future
of change and may individual are actualized.
change created by himself
* Knowledge is not others
sourced from life
experience
Examples of e Dewey, J. (1986). |* Van Morris, o Glasser, W. (1968). |+ Toffler, A.
literature and Experience and C. (1954). Schools without (1971). Future
theories education. The Existentialism failure (1sted.] ed.). | shock (Bantam ed.).
Educational Forum,| and Education. New York: Harper New York: Bantam
Vol. 50, No. 3, 241- | Educational & Row. (p.126) Books. (p.164)
252. (p.94) Theory, 4(4),247- |+ Kozol, J. * Toffler, A. (1974).
* Dewey, J. (1916). 258. (p.95) (1972). Free Learning for
Democracy e Illich. I. (1970). schools. Boston: tomorrow: The
and Education. Deschooling and Houghton Mifflin. role of the future
New York: The Society. Italy: (p.162) in education. New
Macmillan KKIEN Publishing | Kohl, H. (1977). York: Vintage
Company. (p.94) International. (p.92) | The open Books. (p.164)
* Dewey, J. * Rogers, C., & classroom: A * Shane, Harold
(1997). How we Freiberg, H. practical guide G. 1. (1973). The
think. Courier (1994). Freedom to a new way of Educational
Corporation. (p.94) to learn (3rd ed.). teaching. New York: |  Significance
New York: Merrill. Random House. of the Future.
(p.92) (p.162) Bloomington,
Phil Delta Kappa.
(p.165)
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Implications for
life planning
education

* Development
of 21st century
skills and
knowledge of the
workplace through
diversified learning
experiences

* Development of
proper values and
attitudes toward
uncertainty in the
changing world
such as life-long
learning

Development

and reflection on
aspirations and
destinations of work
and study based on
personal autonomy
and choices
Importance of
teaching the way of
making choices and
being responsible
for the choice

* Understanding of
personal potentials
and continuous
formulation of life
goals

 No standardized
goal and preparation
pathway; each
student is unique

* Understanding the
changing world of
the workplace and
society

Enhancing
competitiveness for
future challenges by
equipping related
skills

Implications for
life education

* Integration of
knowledge, skills
and values for
personal growth and
success

* The importance
of reflection and
consolidation of
experiences in
different stages of
life

Meaning of life
and life incidents to
one self and others
taking up different
roles

The importance

of self-recognition
and identification
to cope with
challenges in life

 The importance of
value and attitude
development
to cope with
challenges in
different stages of
life

¢ The Importance of
self-understanding
and self-
actualization of
personal ideals

* Preparation for
living and working
in future society
and world

* Importance of
development
of values and
attitudes for future
challenges

Educational
implications

* Emphasis on
provision of life-
wide enriched life
experiences
Teaching students
the way of learning
is more important
than teaching
knowledge
 Learning by doing

Emphasis on self-
understanding and
reflection on the
meaning of life
Learning should be
based on the interest
of individual
students' choices

-« Emphasis on the
importance of
developing students'
values and attitudes.

¢ Learning should be
free

¢ Emphasis on
receptivity to
change and
understand future
trends

Learning of students
should be based on
individual needs for
the future
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Japanese Free Research (Independent Project): An Inspiration
for Summer Holiday Homework of Hong Kong Secondary and
Primary Schools

CHO Chi Hang
Queen Elizabeth School Old Students’ Association Secondary School

Abstract

With globalization and advanced information technology, schools put emphasis on
developing students’ generic skills. In order to equip the new generation with problem
solving and critical thinking skills, school education should not merely focus on
knowledge transfer. Instead schools play an important role in cultivating students’ generic
skills. Meanwhile, with diverse learner diversity, schools should not treat students who
have learning diversity as incapable ones. Utilizing such diversity to adopt various kinds
of teaching strategies would be more beneficial to all students. In this article, the way how
primary and secondary schools in Japan regard “free research” (or “independent project™)
as a holiday assignment is discussed. It is suggested that schools in Hong Kong can adopt
this approach in order to enhance students’ learning interest.

Keywords

learner diversity, free research in Japan, summer holiday homework in Hong Kong

97



(FHzmPeRRm) F+-AE
© A HHEF P 0 2019

itk EXHT | BFREIE

A
-V

RS
P B JE P12 TR ) %k B 9F 48 % B R K 5

124 =
%é?i

Ak iy FFE LK 2

%

Ak BUR BT EREXKT > AAE R A LHE E ZRMOHFTRIN e LT
T T £ THEFTES, P A LR TR TH S AEARAME > Fwdk
BURAESEYEET > ARG G T REE TRRES > BF ik F X3 F RE®
THEMES c HFMPIHT T AR FEXHFTRGF T — 2R o 12 dA ik
HEMAERE  EERWBSRAT  EBRAGIERENIEY - FimkELH
BABERBRPRAGLARERMEY > HRLHERIELZLARBSME T R
HEAREALEGTE -

Wbk

FEXHF  FETER - Fmik

99



ik XRF ¢ BREIHK

BN R — 1 2 o R B K 8 E 2017 4> BN A D B E 560 &
/£ 45 (Department of Statistics, 2017) » 7ER M N AL s+ > R 5 743% > &
A5 13.4% > EDFE 5 9.1% > % W 3.2% A9 N 10 32 2 /5 RS 7 ~ KR 0 B iz 1A 7
(Department of Statistics, 2016) © H 1966 -LAAE > s — B T EEEEOR > B
PO E Jr BEE o Hp B E AR M A RE S o o MR SRS 1 (Sun, Fan,
& Chin, 2017; Wee, 2014) ° [fi'E 77 &858 HIAE S 4L e e fE s B W SUIe i > BadE T
w1 o AR P B Y SRS o DA EREERIRK TG (Wee, 2014) o (R » BE5E
BB RO RE S rE S o RIS = K RERE S (Sun, Fan, & Chin, 2017) * 3
TN UM B G Y AR AL & A - AR RTINSO -

—  #Hhedk ey FBECR

SRR ML E REMEA (Chin, 2016) » 7EEFEZE HIE T » 2440
W ERE BOSE KA B BERE SR S o SR AME R BT A B AR R SRR AR - T H 2 HoAth
o il B B anseE - BRI A SCEE HA SRR A 3% 355 5 (Silver & Bokhorst-Heng,
2016) o FM B 58 7 B A B AR b 0 28 /D B0 — Rl REER (EDHERE - R ARGREIR K
k) o A E 7 BERRAVE R R AE i R TR > R B A IR AL A B A R
fH4% ~ UL FEEBIY T B (Silver, Curdt - Christiansen, Abdullah, Lakshmi, & Yang,
2016; Silver & Bokhorst-Heng, 2016) °

T3 VY VA W A W ) 19t AT M 48 B 2% S B A B MR A o IR - BT
I Ja ROR 2 A8 RIGITR A8 - HA KE R FEN ~ EDEE AR E LB SR - #
ANHARERAE AR (Bolton & Ng,2014) » 3 N ¥ REE—E > B
JE& SRS AN SR ) BT F o W AR AN AT o B A A2 BRFTEUR 55 1) 9
FEAh > B RMA R AP R EEE o

7 E FAEBLGAE 20 AL 50 AFACEEAE T8k o ARATH) M (People’s Action
Party) /& H 1959 4548 DASE — ELYLEAY B8 > B o IS 2 0 S 28 78 98 5 W e 1)
B BT T EHE T EEAER (Sim, 2016) o ZEGHERR AEH S 2 PRI B @ N
7 T R 5 T AR RIS - M AMMEES - — R > WA
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—whE o MBS MEZE > B RSS2 — A REITSEE S (Bolton &
Ng, 2014) o M E TR E i 5 o BIOesh - Bl - NAREEFIRK AT - a e
A N [ R e 1 SR - I 3 4 IR b A5k BTG 28 AL 1Y [l R

TEAT ML BN B A - FEAAL R A K2 0B SR » E B N Y
A8 BT E — L E AR S o W EE R S TR B T S R BERE o R A
BN HE AR 77 5 RS 2 B 2 1979 4F 9 H 7 H » RHMEAEIEZLEAE [ a3
Rh ) (Speak Mandarin Campaign) F#=0 F - il 7 #ERER H 2 > KOy EEE
Wk o 5 EI R SO — DAL o

SR+ p 7 Dl ) A 55 (R B IV - BT At = A 5 19 1355 5 (Goh,
2010) ° HERATE 1987 FFHAIE I E S A T RGEAEE i 5 > AEERE
AEAMERSE RN A [ S48 F 9555 | (internationally acceptable English) > DA G2 4 48 52
Pl 2 BRAL 1Y 28375 ﬂtﬁﬁﬁxﬁﬁﬂﬁﬁﬁ%mﬁﬁnﬁm%‘nﬂ R > Seah BB R 55

—WEE ] MEE AL > M EF R MRS EN [T - W A R
ELACHR - R %ﬁéﬁn*ﬂ{uﬁkﬁﬁ WO BB ER 551 BHE -

B ACE SR SRAR AL /N o A BERE > M =M O BRI AR /N
S B REE | BEEFE S (Goh & Lim, 2016) o MAE R LERFIRINERARE - WNFEF
i BIFE 3 (Special Assistance Plan) T [55F88 | BRI A [ S0 fL AL | (Bicultural
Studies Program) MR ' > (AT & 54 56 BUZ LR B » DU S B o 5 12 Hb Al )
BEGR o HAn— S8 BAR — HAE Bl e b A0 28—l 5 B AR L BRI 455 (Goh
& Lim, 2016; Wee, 2014) » A D BUNBERER I B1ah CEF R 2Ewh) AL
BobBHE > EMT A B E - DIINER A B8 5 5E S e (Silver & Bokhorst-
Heng, 2016) °

T TR B SIS R I AR A R R A AR A AR R > R R B R R E
W R 2 - T AAFE 2004 FZEE G E T [ 55 BJ (Mother Tongue ‘B’ ) M# £k

1 #T}Dv”ﬁﬂﬁ w3 (Special Assistance Plan ; i SAP) EHINLBUR [ 1979 4 LB B S0 BUAST B S » MRS B 5F

R B AR BT I R ER R AR o REERAERR T IR AR BERE 2 SR —RE S o H AR I Bl SRR

Wsﬁﬁjcﬂﬁfﬂi LR S AZ O (Catholic High School) it 2016 4F B AYRIAR > 5 (50158 I B0 3 ik 28
TRV 7 AL i rh B = AR SRR A S R -
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FEERE KA > DAY 2 B A AE B IR A Y B2 8 5 5K (MIinistry of Education, Singapore,
2004) o A BCER KA E A FE S 00 H R - il [ BF55 B) HAYHESCHER KA - B
BOREBA Ry~ 2guk - B - RAE - BB R K (Singapore
Examinations and Assessment Board, 2017) o [0 78 #{4- Fl &5 16 &2 5 T 8B 2 4 f0 55
SRR THACERE » M AR — MR A -

TERTINE » BEsEE — S E B E WA LERE o (/NEHEIEZ T (Primary School
Leaving Examination. PSLE) ~ #7 il % &I & L@ A F & EF & % [0 # ] (Ordinary
Level) AUH N 8IFG SR A BB EEH [A # (Advanced Level) (A E HI R EM)
SEPGRAE) o TR BRI S A > W LAZE PSLE A [O #R ) e m B aE i Bl o
WAE TSR RE o M AT AR (KRBT 28 B iERi e >
11 ] DAEAE BESE SCERERAR o FE PSR > S A1 ah R R 1) B2 AR 1 v] DA R 5 O BERR DA
SMEEE T RIS o W HE T i B4R w] LB Y G AR EE SOR K T RE o 7E PSLE
FBLR AR ANE W] DVEER BT RAARE > HaE - WEREAERE o M B A R e e 5E
AN 25 T BLEER A AR I B2 4 > R mT DUARSE 3 S BB UL S bR Bl AR o FEiE fi
DT > BAERDUBEEEN IR R T o WNAEE > ESES HEE > ME A M BEEE AR AR
PRTE ©

= #FekEXHFHERRAIFERE

TN 7 A T % A 4 2 SO A B T B R R SCR, - 7 FIlIR 1992 4F
1999 4F ~ 2004 4F Sz 2010 4F 3 £ ffRR A 2 M BCELEE HEAT 1 UK & #F A (Chin,
2016) o TEFHA B > BRI ZBERR 5 BRIEIEAE 3 AR L o BB 2w /N
R RS > KFER K EE TR RS BN 61% HIZER /AR B Bl
R ZRIE o R - O ZH SR G B B A AT AN [R] O REEER R - R RN [R) R T
AR R EERRRRFE - 2010 4F 1 A BCE MR F=IMOL T [ B S Z B & ] (Mother
Tongue Languages Review Committee) » #& 1 T — R FI A SlOF 5k o Bk INA B -
AR AR A N [ B BB R B ~ BRIBUASTR] A 2805 T3 1 ~ i B AR 8 A5 g il fin 5 B B 45
TG~ EATHERE R REAG o DLRA R — 8 A AR BRI AL E RN o 5 Se R
INEETE SR W AR N IR T I A TARK B o
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TEAS TR AR BUE AR VG BRIE o T E - Rt HE SRR EBLER AR 1 1 8 A
TGRSR o A TR [0 25 TR 8 MERL.ORE  HEHE
T3R5 BL 3 A WG AR AL HE R 1 528 o A » BRI I EE SO E W E A
fir > AR HEELA () B 28478 (Mother Tongue Languages Review Committee, 2011) ©

MR CNERFESCHARAEYE 2015) - FEGIENARERAEE [AFEMA - A
FRYERE - B ERCE B O AR ] - RBEEFEEDIDL N IHARE
ARRE - RIREHAEE SUCHRE ~ HEAIPEAAE M EAE - A &R ERE < 2010
[ HEEFh R B ] AR REE - AR EIELEE Y - PHHE R
(Ministry of Education IT Masterplan) % %8 J7#t » (€55 RES ~ ASCREFEH
AEJI =85 Il 72 1 /MR SRR AR F AR o
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W 5 A S AR AR BE TR B B AR o 5 ) i BURR S AE T e i B2 A AU AE il AL Bl e
SRR o /NVERACERAE R T B e - DL IR A ZRE 5l 5 1 R B AR AR A E T Y
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NERERARRC & E BRI R T SRR S B EE A - mAE
RO RRASC T R EE) - SR L o By T EBEE BB AR > SRR AR
RF e o AP - BCa B8R HE > RPEAR AR o (HAE N RATLIE Y
SRR IR ]2 S A A BRI o

* 3 /N R B Ry

£ o®m _ _ N
E AR N N = AN NE A
* X 6 /INBF 6 NBF 4.5 NBF 4 NBF 4.5 B 4.5 NBF
54 3 N 7 N 5.5 1 NBF 5 NBF 5.5 1 NBF 5.5 VB
F 33 25 NEF | 2.5 NEF

= THEBES

1978 4F > il A 38 53 B ity e AT ey SEUEE — R I 20 /NG > AR 3 T 35k 80+ 1
R WM MERN TR o [HEF 1978 Tty ] (X [ RBEEE ] ) 7R 1979
2 H 9 HIEASHEE - aZaitrfeth > BRI WM EE S M AR AR T K HERY B R A
BORE) 40% > HESC (MRS ES) AOERY 2528 B B A 5 e i oAt b B0 7 5 4N e R
B TNNES © RESREE A KRB o IE AN TR > B A I il B R UK
T B 1) P L S T3 BURE PR B Jee 3t 2 s A 2 7 LA %E%LE>I@%E%¢
B T o [FAR o BRI AR R T [ RS ﬁJﬁafﬁkﬁmﬁ
HEETGE 5 IREE B A RN SR A BORNEA B i 3 SSSENIVPeT- S il
w2 SR E G I B RTINS EE T 2 R S - ﬁL@L%%@%E ERTE
FARNGEITA TR HE LTS o AE 10 45 K538 56 47 %5 B M 7 A 35
A%EﬁWMMm°

[HTETHET) | E 1979 FHZF RS WA I S R0 AT I B SR AR v A A R
MR o (O RE R B o RIS > RZE B SOE R E B AR N EE R (A
MR~ BESHAI I 4H) SEZ bl S sh M7 & o 20 4D 90 AR RISR - 45 THE E)
PR 4 2 2 M 2 52 S RE AR RTINS HE T AE H R AR TR i R o BT TSR B

CACHRS [ EQE%Eﬁ%i%ﬁﬁﬂﬂiﬁ§?§93¢>ﬂﬁﬁg%§%ﬂﬁﬁfﬁ@%nn> 7 8 gk R 42 A B
LB 4% (Promote Mandarin Council, 2017) o BEAER) [ shEREE ) | A4 — 20
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2016)
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Leong, & Choy, 2014)
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Abstract

The Singapore government has placed great importance to Chinese language education
and developed macro-educational plans and concrete steps for implementation that
are based on research practices. In the “Speaking Chinese Campaign”, many specific
and effective practices have been implemented from the top down. The Singapore
government has made great efforts in advocating the Chinese language and in inheriting
Chinese cultural traditions, providing policies that are advantageous to Chinese language
education. However, due to Singapore’s specific social environment, English still has a
clear advantage in actual language use. Chinese language education in Singapore still
has difficulties and obstacles in its implementation. The advantages of Chinese language
in international cooperation and its impacts on individual careers are not yet widely
recognized.
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Chinese language education, language policy, Singapore
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he marketization phenomenon in the 20 years of Hong Kong’s
educational reform under the impact of globalization

HUI Yuk Lun
Education Faculty, South China Normal University

Abstract

Hong Kong’s education reformation has been carried out since the 1980s. When Hong
Kong returned to China in 1997, as a chance for her reformation, and also in response to
the development trend of globalization, Hong Kong’s education has undergone a major
reform with market-oriented operations model. Such model is an important strategy for
education reform. In this paper, it analyzed five phenomena of the reform in Hong Kong’s
education which were proposed by the Hong Kong Education Bureau.

Keywords

globalization, international competition, marketization
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Abstract

In order to promote the optimization of primary school management in Hong Kong,
the Education Bureau accepted the advice of the Teacher Professional Development
Task Force in 2019 to adjust the salary scale of vice-principal in Hong Kong Primary
Schools. This has made the vice principal's training more concerned. In 2010, local
research found that personnel management was the responsibility of vice-principal in
primary school. In order to further understand the needs of the primary school vice-
principal in this area, the Hong Kong Primary Education Research Association conducted
a related survey in 2013. This article will combine this survey data with recent literature to
analyze the development needs of Hong Kong primary school vice-principal in personnel
management and make appropriate recommendations for their on-the-job training.

Keywords

vice-principal in Hong Kong primary school, personnel management of vice-principal,
training needs of vice-principal
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Mainland-Hong Kong friendship network

LEUNG Yick Wah, YU Baohua

Department of English Language Education, The Education University of
Hong Kong

Abstract

In recent years, there has been a rapid growth of Mainland students in higher education
institutions in Hong Kong. However, it is frequently reported that Mainland students
have difficulties in developing friendship with local peers. To facilitate the Mainland-
HK integration, this study examines the relationship that mediates social and individual
factors and Mainland-HK friendship. 159 students completed an online survey, which was
followed by semi-structured interviews with 24 students.

Results showed that mainland students rated their intercultural friendship higher in terms
of quality and the number of friends and that willingness to communicate (WTC) in
second language (L2) was correlated with the satisfaction in friendship between the two
groups. Perceived language proficiency was correlated with L2 WTC although it is not
totally correlated with the level of friendship, while prior intercultural experience was
correlated with L2 WTC and the number of mainland friends among local students. The
finding also sheds light on implications to university support and future research.

Keywords

intercultural friendship, non-local students, intercultural communication, willingness to
communicate, language proficiency
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Introduction

In the past decade, the internationalization of higher education section has become
a major trend worldwide (Cheng, Cheung, & Ng, 2015; University Grants Committee,
2010). As part of the trend, there is increasing attention on recruiting overseas students
globally and in Hong Kong. According to official statistics, the number of non-local
students enrolled in UGC-funded programmes in 2015/16 in Hong Kong increased by
115% since 2010/11 from 8,392 to 18,060 in 2018/19, where 68.2% of them (or 12,322
students) are from Mainland China (University Grants Committee, 2019). Undoubtedly,
Mainland student has already become a significant and indispensable population group on
the university campus.

The majority of mainland students expected and desired friendship with local peers
during their course of study (Chiu, 2014). However, it remains challenging due to lack
of opportunities to interact with Hong Kong students (Yu & Zhang, 2016). Instead, they
tended to seek social support from other co-national or international friends instead (van
de Vijver, Helms-Lorenz, & Feltzer, 1999; Lin, Kim, & LaRose, 2012). Even for Mainland
students with local friends, their friendship is often shallow, short-term and task-oriented.
(Chiu, 2014; Lu & Hsu, 2008; Yu & Wright, 2016).

Building intercultural friendship with host-nationals is however important for
non-local students. Benefits could include better sociocultural adaptation (Berry, 2005;
Ward & Masgoret, 2006; Yu & Zhang, 2016); a stronger sense of belonging to the
host community (Klomegah, 2006); more opportunities to learn about worldview and
values in other cultures (Li, 2006) and greater chances of social-emotional needs being
fulfilled (MaclIntyre, 2007; Yeh & Inose, 2003; Ying & Liese, 1991). At the societal level,
Intercultural friendship could be valuable because closer intercultural relationships would
likely increase the possibility of non-local graduates’ willingness to stay and contribution
to the host community. Even if they return home, they may be able to fill positions of
influence and become more apathetic with their host society. As a result of these above
benefits, better integration of non-local students (including their friendship with host
nationals) has become a priority worldwide (Ward & Masgoret, 2006).

With respect to the formation of intercultural friendship formation, existing literature
suggests that there are some common contributing factors, such as language proficiency,
a desire to stay behind after graduation, prior experience and frequency of contact, and
L2 WTC (Gareis, Merkin, & Goldman, 2011; Kudo & Simkin, 2003; Ward & Kennedy,
1996). The influence of these factors on friendship is however highly elastic, as one’s
expectation for friendship can easily vary over time in response to individual and relational
situations. The correlation among different variables and satisfaction levels has to be
studied in depth. Further exploration is needed for instance about whether factors such as
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host language proficiency are the causes or effects of intercultural friendship (Ma, Wong,
& Lam, 2014; Zeng, 2006). To sharpen the research focus, the intercultural friendship in
this study will be limited to the friendship between Mainland and Hong Kong students,
who have grown up and received at least 6-year secondary education in Mainland and
Hong Kong separately.

Literature Review

Impact of L2 WTC on intercultural friendship

At first glance, friendship in East and West is sharing similar sets of value traits, such
as emotional support or trustworthiness (Gareis, 2000). However, these traits and their
importance are expressed differently across cultures. This study aims to explore the L2
WTC, which is generally agreed to be the most influential communication-based variable
in the development of intercultural friendship (Gareis et al., 2011).

The concept of willingness to communicate (WTC) originated in the field of second
language (L2) acquisition, which is defined as “the intention to initiate communication,
given a choice” (Maclntyre, 2007, p.369). It is often involved in the discussion of
friendship formation because friendship typically starts with good communication, and
develops according to individuals' willingness to engage with and share across different
cultures. The relationship between WTC and intercultural friendship has been confirmed
in different studies. For example, Barraclough and his colleagues found that WTC was
directly proportional to the depth of relationship (at the level of a stranger, acquaintance
or friend for instance), while WTC at different friendship levels could vary significantly
across student groups (Barraclough, Christophel, & McCroskey,1988). It is reported that
WTC was positively related to the frequency, breadth and depth of communication.

WTC and the frequency of intercultural communication

Communication serves as a process of psychological preparation and reduces the
anxiety and uncertainties for the development of friendship. For example, Park and his
colleagues' study (2009) about the use of the Internet revealed that higher levels of WTC
could lead to more frequent intercultural interactions, no matter in the physical or the
digital environment. This finding was consistent with Allport’s Intergroup Contact Theory
(ICT), which proposed that a higher frequency of intercultural communication could
increase mutual understanding and diminish prejudice and bias (Allport, 1954; Binder et
al., 2009). In their view, intercultural communication is a data collection process which
can help individuals better understand others (Berger & Calabrese, 1975). It is also linked
with the uncertainty reduction theory, which suggests that people always need information
to reduce their senses of uncertainty in predicting how others would behave (Berger &
Calabrese, 1975; West & Turner, 2010).
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WTC and the quality of intercultural communication

WTC is also considered as a predictor of the quality of intercultural communication.
For example, Pawlak, Mystkowska-Wiertelak and Bielak (2015) found that the breadth of
conversation was positively correlated with the level of WTC. In Hong Kong, Gao (2010)
also reported that a wider range of dimensions of self-disclosure was associated with a
higher level of WTC. Some researchers, however, suggested that orientations toward
language learning and social support would affect students’ L2 WTC strongly (Maclntyre,
Dornyei, Clément & Noels, 1998; Maclntyre, 2007).

The linkage between WTC and intercultural communication is often explained by
Tajfel’s social identification theory (1981), which suggested that the development of
intercultural friendship is a process of forging a new integrated identity in a multicultural
context and that social identification is a cognitive process in which people categorise
and culturally relate themselves with others not in their own group. Individuals with a
strong sense of home-cultural identity often tend to initiate relationships with those with
a similar background in values, attitudes, beliefs, age, ethnicity or religion, according to
what is known as the principle of homophily (McPherson, Smith-Lovin, Cook, 2001).
In this context, WTC is a useful predictor of the frequency and quality of intercultural
communication, while it depends on the perceived cultural similarity with others. Whether
WTC and host-language proficiency are the causes or effects of intercultural friendship is
an issue which needs further investigation.

Linkage between WTC, language proficiency and other demographic variables

The role of WTC in the development of intercultural friendship, its nature and its
linkage with other variables can be discussed in different directions.

Some researchers are used to considering WTC as a personality-based, trait-like
attribute which is consistent in different communication contexts (Pawlak et al., 2015).
Clément, Baker, & Maclntyre (2003) proposed a WTC framework linked with linguistic
proficiency, confidence as well as perceived ethnic identity. The importance of language
competence and linguistic confidence has also been reconfirmed in a large number of
studies (Yu, 2010). One of these for instance reported that individuals with stronger
interest in international affairs and making friends with foreigners were more likely to
initiate intercultural communication (Ulu, Fan, & Yu, 2015). In addition, demographic
background factors such as age, gender and level of study were also found to be correlated
with the level of WTC (Maclntyre, 2007). However, no matter how it has developed, WTC
is still considered as an individual attribute which is context-independent.

On the other hand, some researchers shared a more comprehensive view of WTC
and took it as a context-dependent variable. For example, MacIntyre et al. (1998) are in
favour of a pyramid model for WTC whereby it is considered as a behavioural intention
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that is dependent on the variables at the bottom layers, such as situated antecedents (state
and specific partner of communication), motivational propensities (self-confidence,
interpersonal and inter-group motivation) and affective-cognitive context (inter-group
attitudes, social situation and language competence). Echoing MaclIntyre et al’s work, Lu
and Hsu’s study (2008) of Chinese students in United States found that both the “immersion
time” and “language competence” could affect the level of WTC among students of
different racial backgrounds and noted that students living abroad often reported higher
levels of WTC than students from host countries. Similar findings have also been reported
in Europe (Arends-Toth & Van De Vijver, 2003), Australia (Barraclough et al., 1988),
Japan (Yashima, 2002; Yashima, Maclntyre, & lkeda, 2016) and China (Errington, 2009),
suggesting that students would express different levels of WTC in different contexts. In
Hong Kong, however, the formation of a WTC between mainland and local students has
not been fully explored. In contrast to the US or other western countries, Hong Kong
is a region where the majority of population does not have overriding political rights,
economic power or higher cultural prestige over its overseas students (from the mainland
in this case). The invulnerable self-perception of mainland students may make the WTC
between them and local students a more complicated issue for investigation.

So far there is little consensus about the role of WTC in the development of friendship.
On one hand, friendship and local social support are considered as useful predictors of
WTC (Ulu et al., 2015; Yashima, 2002). On the other hand, some researchers suggest that
intercultural friendship is an accumulated outcome of WTC and other influential factors
like linguistic proficiency or communication anxiety (Gareis et al., 2011; Lu & Hsu,
2008; Yashima et al., 2016). Whether WTC and host-language proficiency are the causes
or effects of intercultural friendship is an issue which needs further investigation. The
present study is an investigation into the links between the development of the WTC and
intercultural friendship in the Hong Kong context. The correlations among WTC, language
proficiency and the extent they would influence the development of friendship were
examined. The following gives the guiding questions for research in this study.

1. Is there any difference in the satisfaction level of mainland-HK friendship
between mainland and local students?

2. What is the relationship between L2 WTC with the satisfaction level and depth
of friendship between the two groups?

3. What is the relationship between the perceived language proficiency in the
interlocutor's language with the satisfaction level and depth of mainland-HK
[riendship?

4. How would demographic factors (gender, future plan after graduate and prior
intercultural experience) affect WI'C, satisfaction level and depth of mainland-
HK friendship?
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Research methodology

Research Design

A mixed-method design was used to collect data and information for the purpose of
having a deeper understanding of the research problem and questions (Creswell, 2009;
Yin, 2003).

The study began by inviting students to complete an online questionnaire about their
current friendship status, WTC and self-perceived language proficiency. Demographic
information including age, gender, prior intercultural experience and desire of whether to
stay after graduation (for mainland students only) was also collected. After this survey,
24 of the questionnaire respondents were randomly selected and invited to participate
in a 20-minute semi-structured interview. Mainland students were asked to recall their
experiences of friendship with local students and share their views about how L2
WTC would facilitate its development. The interviews were conducted in Cantonese or
Putonghua according to the native language of participants and were audio-recorded with
their consent.

Sampling

159 undergraduate and postgraduate students who were having some forms of
intercultural relationship (at the acquaintance level or above) were recruited from a Hong
Kong university. With a mean age of 21.6 years (SD = 3.12, range from 18 to 35), the
sampling included both the mainland students (n = 53, 33.1%) and local students (n =
106, 66.7%), and consisted of 16.7% male (n = 26) and 81.3% female (n = 130). The
proportions of these students in terms of cultural origins and gender were similar to the
respective ratios of students as a whole in the university.

Data Collection and instrument

The questionnaire was concerned with the number of cross-border friends students
had, how far they were satisfied with this number and the overall quality and depth
of relationship. In the first three items, students were asked about the formation of
relationships on a 5-point Likert scale, recalled about their best cross-cultural friends
and selected the statement which best described the links between them and their cross-
cultural friends. Their responses were analysed according to the staircase relationship
model of Knapp, Vangelisti and Caughlin (2014) because it was one of the most widely
adopted models in the literature (Chen, 2016; Peng, 2011). Under this model, friendship
is classified into four levels; each of which has its specific cognitive, affective and
behavioural components (Avtgis, West, & Anderson, 1998; Webb & Thompson-Hayes,
2002) (Table 1).
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Cognitive, affective and behavioural components at each stage of
development of friendship between students from two cultural groups

Initiating stage Students from one group often feel hesitant and nervous when meeting
peers from the other group. They try to present themselves as pleasant,
likable, understanding and socially adept persons, and carefully observe
the others to reduce any uncertainty about personal mood, interest,
orientations and personality.

Most of the conversations are about general information exchange (e.g.
name, hometown or majoring subject) and superficial topics, such as
weather, environment, entertainment, travel or other means of recreation.

Experimenting stage | Students from one group feel uncertain but curious about students from
the other groups. They often spend time searching for commonalities in
habits, family conditions, hobbies, interests and life experiences.

Intensifying stage They feel closer when meeting the others. The amount of self-disclosure
increases, covering aspects such as previously withheld secrets, fears,
frustrations, failures, imperfections, prejudices or individual moral values.
Relationships however can be at risk if there are sharp differences in
personal views.

Integrating stage Students from both groups feel all at ease when meeting each other, and
begin to integrate among themselves. Their attitudes, opinions, interests
and tastes now clearly distinguish them from the others. They begin to
share routines, identity and jargon that are unique only among themselves.
Conversations may involve some sensitive issues (such as political
propensity) as well as reflections about common experiences. Personal
secrets, sex matters and future plans may also be discussed.

Table 1 Cognitive, affective and behaviour components at different friendship levels (adapted from
Knapp, Vangelisti & Caughlin, 2014, p.46)

In this study, L2 WTC (Putonghua for Hong Kong students, and Cantonese for
Mainland students) will be explored with the “Willingness to Communicate Outside the
Classroom Scale” (Maclntyre, Baker, Clément, & Conrod, 2001). It includes 12 items
about WTC in task-like situations and general social situations. Maclntyre’s WTC scale is
adopted in this study for two reasons. First, it is widely used across different intercultural
friendship studies with high reliability in all language skills (from .89 to .96) (Lu & Hsu,
2008; Maclntyre, 2007; MaclIntyre et al., 2001). Second, it is generally agreed to be the
most popular WTC scale which focuses on situations in which participants have the most
volitional control over their L2 usage during social interaction, which is often diminished
in classroom settings (Maclntyre, 2007). Meanwhile, self-evaluated language proficiency
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was measured with a 4-item self-rating scale for L2 proficiency (in speaking, listening,
writing and reading) which was designed by Ying and Liese (1991) and adopted by Yu and
Shen (2012) in linguistic and adaptation studies in Hong Kong.

Students' satisfaction with cross-cultural friendship would vary according to the
levels of WTC, language proficiency and different demographic factors. Given this
understanding, this study used a between-group design to compare the WTC and language
proficiency level between the two groups of students concerned. Descriptive statistics
were obtained for each scale and the sub-scale scores on all measures. Data were screened
for outliers and analysed with an independent t-test to compare the two groups on selected
continuous variables including satisfaction with the quality of friendship and the number
of cross-border friends. For mainland students, independent t-tests were particularly useful
to examine if some demographic variables, such as gender, desire of whether to stay after
graduation and prior intercultural experience, would affect their current feelings about
making friends with local people. Additional analyses included bivariate correlations
among Likert-type ratings of WTC, language proficiency and satisfaction levels of
friendship. Results from the semi-structured interviews were used to augment and further
explain the findings obtained from the questionnaire survey.

Finding and discussion

Participants were asked to express their satisfaction levels about the number of
intercultural friends and the quality and quantity of friendship. The results are shown in
the below table:

Satisfaction Satisfaction level
level about the | about the quality | Number of cross- Level of
number of cross- | of cross-border | border friends friendship
border friends friendship
Mainland
students 3.69 3.46 5.96 2.26
(N=53)
Hong Kong
students 3.58 3.64 4.19 2.10
(N=106)

Table 2 Level of satisfaction with friendship quality, quantity and number of cross-border friends

Table 2 shows that mainland students had a larger mean number of cross-border
friends (5.96) than Hong Kong students (4.19). They also had a slightly higher satisfaction
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level with the friendship quality (3.69 vs. 3.58). In contrast, Hong Kong students reported
a higher satisfaction level (average score = 3.64 vs. 3.46) with the quality of Mainland-HK
friendship.

T-tests were also performed to determine whether the two groups of students did
show differences across the four variables. No statistically significant differences were
found except with respect to the number of intercultural friends. The number of local
friends (N=5.96) reported by mainland students was significantly more than that reported
by Hong Kong students (N = 4.19), t (137) = 2.23, p < 0.05. This finding indicates that
they did have a wider network of cross-border friends than local students.

Meanwhile, it is worth noting that mainland students were less satisfied with the
number of cross-border friends that they had made, though their reported number was
more than that of their local counterparts. The trend that they were more willing to make
local friends could be due to their needs for reducing acculturation stress and adjusting to
the local socio-cultural environment more successfully (Yeh & Inose, 2003).

Research question 2 examined the relationship between WTC and the friendship
outcomes (satisfaction with friendship quality, quantity, number of intercultural friends
and depth of friendship). The results are outlined below:

Satisfaction Satisfaction
level of level of Number of Depth of
Mainland- Mainland- Mainland friendship
HK friendship | HK friendship friends
quality quantity
L2 WTC of
Mainland students 0.279* 0.373* 0.185 0.327*
(N=53)
L2 WTC of Hong
Kong students 0.384* 0416* 0.381* 0.102
(N=106)

Table 3 Correlations between WTC and friendship outcomes

As shown in Table 3, significant correlations exist between L2 WTC and satisfaction
with intercultural friendship in terms of quantity and quality. This finding is consistent
with previous studies that WTC is positively correlated with intercultural friendship
outcomes and perceived satisfaction (Gareis et al., 2011; Gudykunst & Mody, 2002; Lu
& Hsu, 2008; Ulu et al., 2015; Yashima, 2002). L2 WTC was correlated with the depth of
friendship among mainland students (r = 0.327, p <0.05) only and the number of mainland
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friends among local students (r = 0.381, p < 0.05). This indicates that the L2 WTC of
mainland students is more related to the depth of intercultural friendship, while the L2
WTC of local students is more about the breadth of social networks.

Research question 3 examined the relationships between WTC, friendship variables
and self-perceived L2 proficiency (see Table 4 below).

Perceived Cantonese Perceived Putonghua
proficiency of mainland | proficiency of Hong Kong
students (N=53) students (N=106)
L2 WTC 0.723%** 0.612%*
Number of intercultural friends 0.276 0.334**
Satisfaction with the quality of

cross-border frien(fishi]t)y 0.087 0.364%

Level of cross-border friendship 0.292%* 0.167

Table 4 Correlations between WTC, satisfaction level of cross-border friendship and the perceived
Cantonese proficiency of mainland and Hong Kong students

Results showed that there was strong positive correlation between perceived L2
proficiency and WTC, and between L2 proficiency and the satisfaction level of cross-
border friendship. These trends are consistent with the previous findings that language
proficiency serves as the foundation of developing L2 WTC and intercultural friendship
(Clément et al., 2003; Maclntyre, 2007). However, the perceived Cantonese proficiency
of mainland students is not correlated with the number of local friends and the quality
of friendship due to the fact that local students were more willing to speak Putonghua in
the beginning stage of friendship development. This view is supported by students in the
interviews:

Even I have local friends, I seldom have a chance to practise my
Cantonese as all of them speak Putonghua to me. (ML-05)

First, you have to speak Putonghua. If you want to make friends with
them, you should not expect that they will speak your language... They
are our guests, and we should show our respect to them by speaking
Putonghua, though my Putonghua is not quite fluent.(HK-14)

Putonghua is more often used in cross-border student conversations, and so less
emphasized in the development of friendship. This trend was supported by the response
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of Hong Kong students. Their Putonghua proficiency was correlated with the number of
mainland friends (r = 0.334, p < 0.01) as well as their level of satisfaction with the quantity
(r=0.417, p <0.05) and quality of friendship (r = 0.364, p <0.05).

In spite of the trend, it would be too assertive to claim that Cantonese proficiency is
not important for mainland students as it is correlated with the level of satisfaction with
the quality of friendship. The level of friendship was correlated with their perceived level
of Cantonese proficiency (r = .292, p < 0.05), meaning that mainland students who were
fluent in Cantonese would be more likely to develop deeper relationships with their local
peers.

The interviews sought to find out whether L2 proficiency was the cause of the L2
WTC. The following replies were revealing about the viewpoints of mainland students:

When I am invited to local activities, I would first ask if they could
speak Putonghua. If yes, then I would go. If it is all in English, I would
be hesitate but I could still attend. If all Cantonese, I would surely not
join (ML-06)

If they insist to use Cantonese... I will rather keep silent or leave. First,
my Cantonese is so poor. Second, it would be fairer to use English, the
second language for both of us. If you know that nobody knows what
you are talking about, but you still insist, you should not expect others
to follow (ML-04).

L2 proficiency obviously offered students more linguistic confidence in intercultural
conversations and activities. This finding is consistent with that of Kudo and Simkin (2003)
that people with higher L2 proficiency and L2 WTC can communicate more often and
more effectively with people from other cultures. Not only could they find intercultural
interactions more rewarding; but it was helpful for the development of positive views
among people from different groups as well. As L2 WTC is dependent on the student's
perceived L2 proficiency (Maclntyre, 2007; Yashima & Tanaka, 2001), schools should
provide support to L2 learning directly rather than improving L2 WTC indirectly.

Research question 4 focused on the effect of demographic factors (gender, decision
to stay after graduation and prior intercultural experience) on the WTC and the degree of
satisfaction with cross-cultural friendship. The decision to stay after graduate was the item
only applicable to mainland students. Results are shown in Table 5.1 and 5.2.
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Satisfaction | Satisfaction
level of level of Number of
. . Depth of
L2 WTC |Mainland-HK | Mainland-HK | Hong Kong . .
. . . . . friendship
friendship friendship friends
quality quantity
Gender 0.239 0.949 0.434 0.193 0.880
Prior
intercultural 0.612 0.574 0.756 0.823 0.538
experience
decision to
stay after 0.12 0.159 0.382 0.634 0.626
graduate

Table 5.1 T-test between gender, prior intercultural experience and decision to stay after graduate

on WTC and satisfaction level of mainland-HK friendship (Mainland students, N=53)

Satisfaction | Satisfaction
level of level of Number of
. . Depth of
L2 WTC |Mainland-HK | Mainland-HK | Hong Kong ] .
. . . . . friendship
friendship friendship friends
quality quantity
Gender 0.408 0.592 0.131 0.730 0.536
Prior
intercultural 0.032%* 0.660 0.795 0.014* 0.321
experience
decision to
stay after Nil Nil Nil Nil Nil
graduate

Table 5.2 T-test between gender, prior intercultural experience and decision to stay after graduate
on WTC and satisfaction level of mainland-HK friendship (Hong Kong students, N=106)

Table 5.1 and 5.2 show that there was no significant correlation between the
demographics (gender, prior intercultural experience and “decision to stay after
graduation”), WTC and satisfaction level of intercultural friendship among mainland
students. Among local students, however, having prior intercultural experience was found
correlated with L2 WTC (t(100) = 2.17, p < 0.05), and number of mainland friends (t(100)
=0.14, p <0.05).

156



Making intercultural friends: How social and individual factors affect
the Mainland-Hong Kong friendship network

The finding is consistent with Maclntyre’s (2001) and Sias’s (2008) study, which
identified “prior intercultural experience” as the key to WTC development. The
quantitative survey of Maclntyre (2007) showed that “prior intercultural experience”
could give more opportunities for L2 interactions and lead to better L2 proficiency, so
people would be more likely to initiate communication with native-language speakers
in the future. Such experience also tends to increase the students’ willingness to make
friends with others from other cultures eagerness to build up friendship with the culture
of the other groups (Sias et al., 2008). Consistent with their findings, students with prior
intercultural experience were found in this study to have higher L2 WTC. Obviously, prior
exchange could help them do better in the making of new intercultural friends although
not necessarily raised their degree of satisfaction with the current quality of friendship.

In the interviews, some students further reported that how their prior experience
encouraged their openness to other cultures and gained more understanding about
themselves:

I like to explore new cultures and try to understand viewpoints or
comments which may not be compatible with mine. The nationality is
not my concern. I believe that we could explore interesting differences
and lead to fruitful discussions due to different cultural or language
backgrounds from non-local students. I like to find out and learn more
about unexplored areas. It is always good for us. (HK-12)

1 know more about my attractiveness during the exchange. Before this
programme, I always think that my appearance was not attractive to
foreigners. After visiting different countries, however, I realise that [
am considered beautiful. This really brought me advantages in daily
life... I am more tolerant towards other cultures than I expect. (ML-03)

The above comments show that prior intercultural experience could serve as the
cognitive and affective foundation for development of friendship. It could lead to a more
positive attitude towards other cultures because the intercultural interaction is more
considered as an opportunity to learn rather than a risk to their own culture. It could also
help students gain more understanding about how they are perceived by others.

However, it is worth noting that the significant impact of prior intercultural
experience was only found among local students. The majority of mainland students
involved in this study were eager to learn other cultures. As one mainland student
expressed:
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In general, those do want to study overseas would be more open-
minded and with more tolerance for diverse opinions. Otherwise, they
could just stay at home. (ML-07)

Another unexpected finding is that, there was no significant difference between L2
WTC, satisfaction with cross-border friendship and “decision to stay after graduation”
among mainland students. In previous literature, it was frequently reported that non-
locals would have a higher motivation to learn and use L2 WTC, and be more aggressive
in making local friends if they decided to stay in the host-community after graduation
(Maclntyre et al., 2001; Maclntyre et al., 1998). This trend may be due to the large
population of mainland students in Hong Kong , which allows Mainland students to obtain
enough emotional or information support from their co-national peers. In other words,
they do no need to get information and less likely to take initiative to communicate with
local peers.

Conclusion

This study explored the relationships among students’ satisfaction with mainland-
HK friendship, L2 WTC, self-perceived language proficiency and different demographic
factors. It was found that mainland students reported having more local friends. Consistent
with previous research, the L2 WTC of students was correlated with their satisfaction
about cross-cultural friendship. For mainland students, L2 WTC took a more important
role in deepening friendship. For local students, L2 WTC mainly helped them to make
more friends.

Because Putonghua was often used in communication, WTC in Cantonese was not
considered important by mainland students when making local friends. Cantonese was
still important for the development of friendship however: a greater L2 WTC and a higher
degree of proficiency in Cantonese were reported as capable of leading to stronger links
with local peers and deeper mutual understanding. Proficiency in Putonghua meanwhile
would help Hong Kong students make friends with mainland students but not much in the
deepening of friendship.

Prior intercultural experience was found as important for developing L2 WTC and
building more satisfying links. Interview data showed that intercultural experience could
help students become more open to other cultures and gain a deeper understanding about
their own strength in intercultural relationship. In contrast to previous research, mainland
students reported little difficulty in developing friendship with local students. However,
making local friends did not ensure meaningful contacts.
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Implications

Many universities in Hong Kong do provide Cantonese learning courses. However,
the effectiveness of these courses in enhancing intercultural friendship is doubtful. One of
the reasons is that mainland students often underestimate the importance of Cantonese in
communicating with local people as most of their conversations with others are conducted
in Putonghua (Chiu, 2014). In response to this situation, besides helping them attain a
sufficient level of proficiency, Cantonese tutor in language courses should place more
emphasis on the importance of Cantonese for enhancing relationships. They should also
encouarge meaningful contact with their peers in Hong Kong through more school-led
intercultural activities. Courses in social, multicultural and cross-cultural psychology,
for example, should include activities which can enrich their experiences in the local
community and require the use of Cantonese in the discussion of current social and
personal issues. Experienced local students can be matched with mainland students for
this purpose. Pairing up could help mainland students adjust to university life and provide
positive intercultural experience for both local and mainland students. It can also serve as
the foundation for building long-lasting relationships.

Limitations

Although the present study has yielded findings that have both practical and research
implications, its design was not without flaws. First, only students who reported having
local or mainland friends were recruited. Students who had difficulties in making cross-
cultural friends were simply left out in the enquiry. Further studies of these difficulties are
needed. Second, all participants in this study were recruited from one university through
convenience sampling so the sample might not represent the general populations of
mainland and Hong Kong students. While the findings of this study could provide a more
comprehensive basis for further discussion, they might not be fully transferable to the case
in another institution. Students should be recruited from a wider variety of universities in
order to obtain more generalisable findings in future studies.
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Attachment

Survey about the willingness to communicate, self-perceived language proficiency
and Mainland-HK friendship
BRI T 20 R~ BRI G BB D B b i AR B G

i A\ & B} Personal Information

H I Email

I Age

A Gender

A (BT 7 B

Place of residence (Home Town / Country)

BT SERE % o G A R T T AR o

After graduation, do you plan to stay in Hong Kong for employment or further study?
[ &
L] &
D A€ No.

[ ] RIRE Not decide yet.

11 B 7E 7 s TAF Yes, I plan to stay in Hong Kong for employment.

#1E| BAE U T2 Yes, 1 plan to stay in Hong Kong for further study.
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1. HIBmEESOKF
Self-perceived language proficienc

AR E TR - 2 SRR SOKT > B s E R
Please select your level of proficiency with the Cantonese, Putonghua and English by
circling the corresponding number.

T % — % &4 ¥
No proficiency Poor Average  Good  Excellent
Reading 3%
1 2 3 4 5
(FREF)
Cantonese ~ Writing &
. 1 2 4
23 (5RF) 3 3
Listening 4% 1 2 3 4 5
Speaking 3t 1 2 3 4
Reading %
25 b 1 2 3 4 5
( kA )
Putonghua Wm;:: g% 1 2 3 4 5
L@ (MR )
Listening % 1 2 3 4 5
Speaking 3t 1 2 3 4 5
Reading 2% 1 2 3 4 5
English Writing & 1 2 3 4 5
3l Listening 3% 1 2 3 4 5
Speaking 3t 1 2 3 4 5
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2. BGAEWERE [ FEEERA
Willingness to communicate (2" language) [Hong Kong student's Version]

A AR AR L - 28 Y A BE S Y 5 SCA L 1 7 8 ) 228 TE
Please select the most appropriate item which can best describe your current
intercultural communication situation:

LB ELE T

L2 as Putonghua
zW 5® Z ) 5w g+
EhiNErinds
A H 5 A 5w = g g e
Task EREE 2 g
5% g g
= B |

IR P RS AR 0 TR

Listen to instructions in Simplified Chinese and complete a task
2 AR RSB AR

Bake a cake if instructions were only in Simplified Chinese.
AL BEETHE (W REH)

Play a game in Putonghua, for example Monopoly.

R IEH —TUEH B LRAN - A 5 AR LIFE
L@ EARE] 2

Imagine that you are confused about a task you must complete. 1 2 3 4 5
How willing are you to ask for instructions or clarification in

Putonghua?

A RBILRERRG A EmRE

Speak Putonghua to your teacher or professor after class about 1 2 3 4 5

an assignment.

VAT RS b XA E ¥ 35

Fill out an application form in Simplified Chinese.

15 S B 538 35 AR A P R

Talk to an Putonghua-speaking friend while waiting in line.

L S 2t QU bR
Take directions from an Putonghua speaker.

JE BRI — RABHA F SR R A B T R
Speak in Putonghua in a group about a recent vacation that you 1 2 3 4 5
took.

38 35 5 G R Y R A LA
Describe the rules of your favourite game in Putonghua.
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RAGEENENEAH A M RREZ - BEEX
2 EEFALEEERE

Imagine that a stranger enters the room that you are in. How
willing would you be to have a conversation in Putonghua if he

talked to you first?

1

ETRTHLEFEED
Try to understand a Putonghua movie.
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5B h S WOB N | MR |

Willingness to communicate (2" language) [Mainland student’s Version]

SRR AYARYL - 88t R

Y 5 S b T Y 28 0H

Please select the most appropriate item which can best describe your current

intercultural communication situation:

Y e
L2 as Cantonese

zov 5 Z ) Ew g+
SHEAEBRT RS Y
A H S A FReE 2 5
Task g kb g 2 B O
N :
= B =
HEEERE F XHE T 0 RRAETF
Listen to instructions in Traditional Chinese and complete a 1 2 3 4 5

T HRE SRR R AR

Bake a cake if instructions were only in Traditional Chinese.

BBETHE (W REH
Play a game in Cantonese, for example Monopoly.

RGBT FW —AIEHEL - BH 5 REEAHEIFE
BEHF] 2
Imagine that you are confused about a task you must complete. 1 2 3 4 5
How willing are you to ask for instructions or clarification in

Cantonese?

TR AL E N R E
Speak Cantonese to your teacher or professor after class about 1 2 3 4 5
an assignment

P RE 3 12 3 4 5
F111 out an application form in Traditional Chinese.
CRAEREE P PN | s 3 4 s
Talk to an Cantonese-speaking friend while waiting in line.

B WEAE R H AR T

Take directions from an Cantonese speaker.

A TR — RABH ¥ LR Z A G 2E T R
Speak in Cantonese in a group about a recent vacation that you 1 2 3 4 5

fg}%«f‘w G R B 6Y 5 R B AL A
Describe the rules of your favourite game in Cantonese.
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RERIEAENENGHT AN G M BREZFE - BT 5
RAZE EEFLLIEE & ? Imagine that a stranger enters
the room that you are in. How willing would you be to have a
conversation in Cantonese if he talked to you first?

3. Self-report survey
H Bl ) &
AR [ AR S B ) — BRES SU L AGERIIRIL » TERRRE RIS H BTl S AGERRFRAY
fE AL TV
Please recall the memory of your best Intercultural friendship, and puta “v"” in the
statement which can best describe your current intercultural friendship status:

35 H Wi A R A i ke
Description of your current intercultural friendship

O AMHEERF - FEFIEBEME SR - REERE A CRMAE - §AEE - fept
PRI AL & e S 00— T o FRAM & A7 S EE B Oy DUUD AN HiEE I > WA B TR
BTN ~ O - BRI T A BURR « sh R — R S RER (W (AT
SR~ FASE )~ KRR~ BRET  BRYEIRAT A R T s RR A A o
I feel hesitant and nervous when meeting each other, and we try to display ourselves
as a person who is pleasant, likable, understanding and socially adept. We are
carefully observing the other to reduce any uncertainty - hoping to gain clarification
of mood, interest, orientation toward us, and aspects of the other's public personality.
Most conversation is about general information exchange (e.g. name, hometown or
majoring subject) and superficial topics, such as weather, environment or relaxing
things (like entertainment or travelling).

O AMHEERE - e E 7 B4 > g S RILFEFEE - MFREERV - E[F
P AN ELER - SILE ACEy - ISR
I feel uncertain, but curious about each other, and try to search commonalities,
and primarily interested in searching for an integrating topic (e.g. family, hobbies,
common interest) or past experience.
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FHBE IR > FRIEB W AN I o A" B TN ik B g iim > gy Lt
ERER TSRS o AR LA AL - R - PRI OB (A BB

I 52 ~ BB PEAE (S o

I feel warm and close when meeting each other. The amount of self-disclosure
increases, and may involve some previously withheld secrets, fears, frustrations,
failures, imperfections, prejudices or individual moral value, which may make
ourselves vulnerable.

T B TR G A5 — 8 > FRATAIRRE - BR - BN bk AR SR TRAM B H A
JRAC 73 G o —SeSLE g - B FIEEsh - WRERRAM A ACRHBG M — e -
T B AR R BURGE B > BRSO LR E R R i KRR
(1 B TR o AL - 1k RIS -

I feel like one person when meeting him/her. Our attitudes, opinions, interests
and tastes could clearly distinguish us from others. Some shared routines, identity
and jargon are developed that make us unique. Our conversation involves some
sensitive issues, such as the political propensity personal reflection about common
experience. My deepest self-disclosure may also be involved, such as secrets, sex,
and discussion of future plan.

4.1

42

& H i v AR IR D

The current condition of your Mainland-HK friendship

i AR T 5 S L ACREIR L » 8128 T 51

Please answer the questions according to your current intercultural friendship:
BHAAZ B (REEHAERRER) P (IR EEEL > FEBkR
AH)

How many Hong Kong friends (who were born and raised in Hong Kong) do you
have currently? (Please skip this if you are a Hong Kong student)

WHEAZ AN A (R AR A KRR ) » (B AR FEBkE
AHE)

How many Mainland friends (who were born and raised in Mainland) do you have
currently? (Skip this if you are Mainland student) (Please skip this if you are a
Mainland student)
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43 GEAE T FR R AEAR B B AR UL AGHB LT
On the scale below, please select the number which represents your feeling about the
statement about your current intercultural friendship status:

ZaEwZ) FR g+
SWENEETRIY
A H EAEm®mE 5
Task %WE% 2 R
g3 5
= 8 =

MR T > RAHTE A AP BEAENEE

In general, I am satisfied with the number of my Mainland-HK 1 2 3 4 5
friendship.

BT RHETAATELENTE

In general, I am satisfied with the quality of my Mainland-HK 1 2 3 4 5
friendship.
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B XitREWYE I . Z‘ii“gﬁ.ﬂﬂ/\
Fhef TP R A HELKHTE

aj:‘“- N “ﬁ% -
BREXFE RFHFTFA

*

Th

HE

WF O NBABERPFONBEAERTREE I R VR E N A R
ARG AT K o & TREFHRSE » KAARER T SEAEIIEAR K
TREPHELENIEL - AFREFT 159 622 oM@ EME b 24 54
SR BESMEERMEGTH - HARERET () RBEAEFBAENRENE
EHEENES SRR EE D BT RE T (L2 WTC) 1 i a0y &8
BEGLEBEAM (i) MARME —FT K BAE — 2T R dERG LR
EAAH  (iv) BEB SR BERLANE _ETHEAEHE AL P B AERE
GaBEEAAN AR RANMEE c RFRMERAER IR ESIER
MBI R 6 F B 0 BRI T R R EEF RGO TR @ o

Wk
ALK~ RS  BXLAE - BATE - BERA
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(FHzmPeRRm) F+-AE
© A HHEF P 0 2019

BELrETH—HREIRIEER
LESE)

* BREE

B O
x5

A REBH)NHBFEAATRREES  FRMAEKT - FA5] - WA BAEE
REFFT  SHE@FRBFHOKR KPERPELAH RN ETHER
BB - HFRFAAL - Wamk AR @I+ 0y T R EA T RIEER ) &
EHHBAEE A - BRRRBKPFTREARABELLE T s FE A8
"OEAT R R G W HELE T ey h e e B AZ0RE 0 mEFRE G FRA
F BB 0 B SRACIR R AL O RE W R BB A 52 A
o) Pk [ Fu 4y S

i 45
o iEs)  WRAT  RHEE PRk R R
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1>HRHF -

s UL [l B DABKE > g B s — 0 T ) 8 e 1 BT BRI 2 e ER B » T kb
ALEE ~ Zoeib B AL i T — i AdAk g - 2000 4R ROEE ORI LA g B - A&
Sr BRI B NBERINI S 7 0] > BB ARIEE BB B U AL & R A8 SR 75 2L A RN
BEIGBAA W6 o BB E AR H— R EEEREVA A CERE - 4L
MBI RIEE N ACMEBITET s A CmE RSN > SO EBEE
MAtg (20020 14 F) - BESGHEEBRN ST > ZE R 2009 FHf 4@ kA E
B CFAgEREL) > %A ELE ORI E 2 — o HEEAAET SR Ot &
(Awareness of the society) ~ #iF## ¥ (Broadening students’ minds) % 2% -E 18 5 B
P¥ (Critical thinking) P 7 2% % (EDB - 2010 - fiif§ ABC) - & @A H
PRIR PR — AL RE B SR AR R > A5 R BRE KRN » HRIESR [8eg4RiE] -

(g% B [Begld] AEE - @R R HERER  HRrT 1728 B
TERYFIE ~ BRI - BB G A R - A8 BB (B BLAY SR B 5 N o T PR 5%
R EL A BL R — AL BE I ROR BB} > A AT B AR N ] B A B R R 9 55 BT
I R E T R R

M AR B T2 (Postmodernism) AL & sflUS V0 ~ B Nk ~ TR ] BEET -
DR M NS A 78 e — 25 R > HE A £ o0 1m) B T A LR B A IRR A+ AT N3 RE ~ GHLUE

TS~ AUBTRE IR BLYRL - BIFRHE S RS - BRI RIS o (AN B AL 2 500
ANRUF /R 2E > 4K 955% HEEA 10 fMLANEY & T (Young, 2014) - A #H5E
191 2045 AEHA AN B B fb RS ME ATE (Office of the Deputy Assistant Secretary
of the Army, 2018) - Hik 3 It i BiL ¥ 65 5 22 HLAH = BE B B BE ) ~ B ZENS R L AR AR
5B T (Kang & Gottfredson, 2015) ° & BN ML 58 94L& - £ HUBUMG I EAUH
—URYEE - AR BGOSR R A — I ACRE T B E R AR - LR B R —
HEACRE T IR R FE A3 R W B (GFAEE > 2016-06-03) ©

P BB AC - B AURR SRR (R s R T T S B Bk
a7 5 AR ER A ) TR B o SRR EL B ANETAG Y F AR AN — B> Bk
R P 0 AR 75 e BRAE O R 0 B AR 2 TR 257 o SRR A T S A DR B A T

(Leung > 2017) o ERAE 3P i s S RHER R e = BIUHR - B/ B il 2 - 528 f 1) 26
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WREAFHH R RRERGER

bt A4 e PR S AR R > Rl o 2 5 | (R I P R o B AR A R R 5 0 - BB
(R B A 0 L > SEZANOR B T M AR AR IE o 2R > R I OR
A UNTEI R DR R B R B AT B B S B (ibid) o BRI FEE BT Z B
fERYBIE - BRFTAR A AR BERGR T ~ B A AF ~ BRI MoAt & 4 i 1 55 B9
BRSSP B AR - BUE T ik L [ B R BB 2 B DU R B
FPRT—IACRE R AR R SR o AU A B E T ROEUR & B T 42 > I
A7AE Y T USO8 ) Y E ST -

2 XRKE A :

H—t A BE 1R REFE (A=Attitude) ~ BEJJ (S=Skills) HLAI5k (K=Knowledge) -
ASK RG> REERMESIER - DIRESR— = > HHHEH (Griffin, McGaw
& Care, 2012 5 Voogt & Roblin, 2012) © [fii 5 B EL L BB RF AR » A R B8
BB B BUBCR I BUERE 5 BB TR B > R BN ) I B Y B A
L ERLEL P ) Oy 5 SR SRR LR BB R AR SR AR U A o S PHE KB BRI
FOAT RS B e 52 R B SR SRR B i R TR S~ BRI o AU A
A3 — R B Y 5 B R TR T R R PR Y o

VE Bt 50 025 (R i sk i 22 R > LR B ARTE RS B —fUE L ABC -
A E BHERE R FHE RS (P ZEoR) ) (EIEMT SRR B AR - R ) SR #i
BUSKEITHENS (RIS RS - S5l et )m - 2007 > 2014 57 o H
B2 SO v o DA ST BRI B R T o A A RIANRAR S » BRI B2 2 2%
FlsE el L% R (PR ) Fre b n =5 AR SRR > DMEABENE
MRkEr - M e 25 > BREEAAKAT RFEFENTIM [ZeE] o sk
BB - R A - B BUESE Z o RE N TR F R E N AR o A I
Z e A Al 25 (Corrigan, Gunstone & Jones, 2013) > gL IR FIEES IR > 5
FEAZER A 1) A RE ) =K o GRS AR Ao B o B A RE Sy R B AL A
80% MREFZLGAGEE o ORI A i V0 48 BA T VE i Rr 225 R dm e - 28 A s ST 1Y)
BRSO e > B D S B 2 B - B R LR 1A
I~ SR BUAE B o BURILSAEERTAN (L ME SR > 1152 B B UM FE 2R Y [l i 1 2
BEETRE B R AR R R — 2 > 48 9| H BRI » Z e A B v A
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SRR B e A ot o DARIARER A O R AERE ) -

[ — ~ kRS R B HARBR DT T

A #;

CEVE N N Y RS A R R SR

HMEEM B M i - o SRy G R - 05 A e L ML

BAMEHER A THE - AP H L RVRRFHTE - ERAaSHTERALEH
FAVMEIR BRHE RN - R RENRE LEMAT &

A I A R P R e — B S
. ERHAMRH - AMLAERTIAERTANAEEGEMEE wHAFRARESLE
FHAMAE - Ml F RIS ES S AE R ENART MR RN RELER

A REENR T F RSN

B B A ENARCH B - oM - i EHENLE)
B - H MRS (R H LSS Y B i

#PE : AuhrES > PHEALES  HFAFERAEHAREARL

() TAMAEARGATHENTLN + FRARES GRS
Y - EhA RS R A LY
A 5 A PR By R - S P R LB O 00 R R LS
CELRE FEEEE L F YRR SRR E LR I
TEEESIEEE R PR LE Y YL
EdlciE 2L HPEL -BPHEREN BT
S A REEMEE - MM S - FAYE - HEMARY

HERLE -

£y ML - SHAS - RAERAFE L
HMEReE LR bR Rge, BARENERHEEE LR
FrLEPRANEBL Y2 - HERERAMAESEE
FREAVATREY - UL TRESE - EHTALE

Aoyt kR ek - kR EL FARRRS
RARUREE - HRTne g - R td LLAETHE
p LR SV E AR RN LY
LR RS T LS LT T T R ]
A0 fi BN AR B U S S AL G R
Bk b b S E AT R e AT
NPT R B SHAEME - MR

2012 4F > E3H ) 1 i 2 BOE R SCIRE (N8 DSE) W RHT Z ik 17 2% 51 5l
BT > FEBIPHT BT 0 2 wE g e 1w o SR > AP 3 Sk FE & DSE 4
B ERRE - A R AT DL BRI 2 AR > B Rk BT T AR A R A
A LA S 1 4R B e SELAERE 0 S T o WIFOE e B 37 5 R K B R IR] DSE # 1 Bl
Kb AR RS T AU VR Y 2 Rl A (] 2 R R vl S O s R L e B LA
J1H%E (Leung » 2013 > p.194) ° F3F /5514 DSE Ir 2 i SRR AN B 2% 45 gl S A e
SRR IR R > 5| SRl RE A SRt b B A AT T — A RE TR ERE > LIRS
PETHIEAERE I B AR

FETA T R 2y AR B R AL B B B2 L BOR RE RO BE K > R 2014 AR 1] il v B
ﬁ%%>&%ﬁik%ﬁﬁ%%%ﬁ%Lﬁﬁﬁ%%’H%Lﬁgﬁ%%%%%z
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WREAFHH R RRERGER

WK o A A GRAEAT B AL B > A SE U R SCWTST (Leung > 2017) © WH7TEE
R ] — o

BB A SCZ TR R B HUE P SCRE A B M B et (R > 2019) - &
HERA A VER ~ A~ BRI - R EE S AL B LU A > RTT RSB
BRI BB EERENR -

EEMS M4 (Bronfenbrenner, 1979) 2 H 48 R4 M - LA HE K=
IR E MRS - THRE - IR - ZBLR S SIRE [A] 2R 40 00 B g B 8 P 2 28 o
R 2 52 A2 16 TP BRI RSO AN R BE - BRAL - ALl - ROREE - BUNBUK - £T
SO S5 AR EAE iRy > (= S0 5 B R A e A B ER AR T A S A B (B
Ji o Az B AR S B R A A L R 4 R ] 52 3 TR A 0 Y R 5 T
AT IR ZE o ARARER—Gm [ ARG h R AT TORERE NS © | (EHOE — Oy IR
() T AR A% Y BRI | S SCIF T > B3 SCRe AR AR BT i I ) B2 74 B
[, PR 30 O 9 _E A IEAHBE (Goldberg, 2019) o 7 8 sl B R LAKL € T M iy
FHHOEEE RS R AR e B B T (TRBIES) » #Z &
A OB R TT B o R o BRARERRE A RHE AR - RTESZ R R KR BR L RE - fE
LR ~ B BB (B R 2 > AR RS2 bl phy 2 20 7 () R e A RE BRI i s 288 - B E
AlUEREH g - (18 B o B ) 2 B R RS SRR RS B ) o AR B R B T
AL TR R AR Mg R A T — AL AR T B L K R ?

R T T AT A R BB DUECE IS SRR R E S AR MR R (Audet &
Jordan, 2005) - GfFEELAEAE kAR AR o REAS S 2 T A BRI > 4 ) RE TR 1Y B
7> W2 e R 10 B B B A B 2 > DU 2% B VR T 2 R I B I B RE T A
B o SR1T - 20 A A B kR 2R T 75 248 BB AR Y R BR - T R
GO (Fung > 2015) - RPN EI0 (Lam & Zheng, 2005) » K B
BRI HUERILLES (Fung & Howe, 2014) - A B VRZRATHE H Rt IRp 2500 1 £ i IR i
R Y- T B AR {6 50 L — R B R o IR ER AR ) B MR B AR R R 2

555 > B35 Argyris & Schon (1974) W52 AP CIEAIRFEL » $2 AR A5 B A4
BB EATES ~ FIE BRI A S EAE T E > FHE2HEH (Espoused theories) Y
AE 13 B PR 15 B {6 FH 5 (Theories-in-used) 5 W& 34 M8 35f 1] 2 A P8R (Argyris > 1992
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5520 F) o Argyris FYERBIAS T RATRUR » B TR B S SR B R A SRR
LI EARR 2 B ANEL R~ ORI E A R A M o W R SR TG R A
REMOE ] T B2 BN - BERERRETRA > BISEA A aEE
£ WHRAAEZR AR~ TIHA] BFik o 5505 b B R RE IR B PR B 1l 7K 153
e > 25 PR I B B 0 0 R A AR A BELASE R (BAERSy > 2005) - HEATEBMTE) © fE
P — AR B > RIS B o Argyris A 3 AT A G RR A AR BT BLA) A 2

B SORK B R S M AN TR] 7 S B AR S (] Al )5 A B E AR R BRAR
HOELE R BB 2 MG T A R 22 AR 0T > PR Argyris B2 % B AR ER S
st 2y AN TR 003 3 W7k B B Ay > PR LA B A B 1) KB i 738 R 23 R o TR 2 VR B
BTG o (I HHE R BB A BB AT — R ACRE 7 (9 R R bR 1] ~ {35 (IR o R0 JEL A 0 25

3 st It :

AWTTE R EVEEVE VR S0 A2 B 2o R BESE M IS (FLRY
fF—2=) fFiE > W2 ofrnd (BREFEORHES - SaREaf ag
PHEZGSE) RBIETRK - B IR SR AT (Data Analysis) J51% - 3578 afoRHEAT A
B TAFH (2007-2018) A9 HERAE - RGHT )RR 5 = 1 2 AU BERT R DKL (BRI
AT [BOR ] 2R LUR > oA Bl vy 5 B/ B B A o

DEERIE ¢ fHER B R A — I ACRE N BRI A 2

PR ¢ 1 BEREEE - BRI - BRSNS AL B i 2 S R P R R A
—iALRE B 2
2 AR BER A — ALRE B B °

BFFEEG © HEFEHR 2014 4F [ s BB G - BAK Tz —1 42 By > 3k 50
BEFRONHRIAIEE (n=489) &8 A RIADIE o B4R A AR BEE =
BRI BLER A S AR AL A ] 2 o
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x— o BRI

%

24 (n=489)
A B (%)
MR % 201 (41.1)
% 277 (56.6)
BEE 11 (22)
2R AR B 97 (19.8)
Ak 298 (60.9
BE 85 (17.4)
BEE 9 (1.8)
LROE B MR * w1 144 (29.4)
@i 2 211 (43.1)
w3 134 (27.4)

* A HH R A PSR A

4~ ARER

B RE  Ar E B I = ARy > SRA HEE B A EE B (Crewell & Clark,
2011) - MR pw R R PUEISEIE o HIRHEEMUKERE S a= 05 * = p<05 >
RABEEMEER > = p< 01 (URMEBEEE R > 1F9EMIE T IR AT AR
R Nt i o T A BUR ST BEAR R IE > BAEmAG 0 5 4> B8RS 1 PR
2.5 i 2.5 AT 2 R IEROCR > AR B RSO o X BOEGE E ) > e 2 Bl R
fit ] Mann-Whitney #2%5% > BT AT H Z AR BRI EEZE 5« AR5 R
T

41 TRHFHAMNZEAHBEHNUEXRT A B ARG ERBE LK

B — S B Afe 1S ] 15 5% 19 B2 45 3 DSE 5228 H AR W 2 A A D BUR I T 2 -
JE SRR AN S RE B AAE 10 THZ A 3 THAFTE IR W B2 (+p <0.01) - 4 THfF
TEREZE S (*%p <0.05) o AIH B 0 SR miE G 5 A0 < [ L B R B ) 22 2
(2.94> 2.75%*) o #5528 Bk 2 0 B R i B AR A5 70 B Hh s A 5B 4 - DA
BEREAE 2 B O 5 A B A R 1) DA SHGRLER R 1Y H AR 2 #E L DSE 855 4 B
TH - MAR A T BB A TG ST B % - 5 F A0 5k 5 AT BB e A1 B 35U
DR RE R RE ST B BRI 59 (F 1 2.84> 2.45%%) » FE 1% 583 N RS i AN sl E & (b ¢ 2.94>
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2.71%%) R A ST B 3 (g 0 2.94> 2.72%) IR DAIEESE (JEREE ) 258 - HEIEH
WY P52 o (0 Oeah AV 2y BURSE B R s it M B MR ) ~ RABHFARER - i
LA EATBLRIEN A I~ 28 00 0k Y T L R I B DA RSB 2B S 55 o

BRI R, > B EBRERIR A B AR (TRER) PEEL ¥
DSE J& 5 A B B AR A0 22 iU Bl > 2HEE WM 7 2 (2.75%%< 2.932.95) ° &
R LA B SR P P RERIBE T (f £ 2.61%< 2.81,2.86) FIEEE o A BLIE 3 AE 17
BREHEAFEZER (i 2.76%< 2.96,2.89) HEBHIBAM) & 1 o A BE 7 22 HiAlh
JE A A A > #OREEIR] DSE A B piiE2 % 1Y B A

Wi AR A P A B S S b BB 2SS o A 1 B A HRAL 2 AL 2 HRAH 3 IR
7217 DSE A B BHEAY R, (2.82%<2.92 <2.98) o H i ANaRIa] 1 H B JF H W A V% 25
() 2 33 BB B B A R R TR P RE RO BE /1 (F @ 2.57%%< 2.81< 2.96) FlIEEE ¥ & F &

AR RN EE BRI o HB BB % » WEA 2 AL 3 1h B
LR B 2l

42 TRH FHMNZ G AR EE AR R RR LK

B2 — B o AT T Wl 2 e P S A A 2 B Y P B Y B JRE R
PR > R REE AR BN A JEH I BIINVE (¢ 0 3.17> 2.80%%) » HERHUER
A SR BURZE B K (325> 3.18) o SR - ‘B 37 2L AR0KE A B e G A0 1 o
BB SR B A P R BRI A B R 75 2 (3.13%< 3.27,3.26) » 5=+
BEARYR A B L AR AR 3B 7 i AN B T R B D 2 R 08 4 M DSE il
YEBERBEA (i:2.62%%<3.19,3.28) » MR BL DSE 223K M — By e it s Al (e
3.07%< 3.30,3.35) o MM 2 B 4wk AR 2 SE B R G SR A8 > 3828 Tl o AR Y sl AR
TR AR D o 2 R ER A SC AR B N 2 B A S A P R i R AR R BB B
AR A B E R R (3.27,3.21,3.26)

(BT 7 0 A w8 [ A ) ) B A s 0 1 S il 46 1 P s RE R A
I EE - (PAYREN 3.15) > 5IAAIE B EIRR - Shm g (
3.25) > MPEG A EW R E Y (R 3.19) °

PR

.
=3
=]

182



WREAFHH R RRERGER

43 FRHFFHANZEAHBRP LBA LI

B =20 B SRR R AN [A] 5 5B A BRI 52 288 o T A SO KSR > BRI A
[ 2 0[] o BT R R RS BEATAE ) > BRIR A AT ) o ARERAR PG R > SCHRE
MBI R R B SR BITERF R (b2 3.00) > BRI AR M BAE RS ~ £ Bk
PP (1:299) > HEERWEERAMNEE (a:298) o 152 ik & 1H 2
DSE &% 7t R A U R4 Z T8 B G S (h 2 2.18) > B4 HAHE TR E
M (e :2.30) MA@ mRHEE S N ERBUER (d © 2.48) o H P ABERGE S BRI 2
TERE AR A I R B RS R R Y B A A B AR R T I B K (2 271>
2.33%%) > IES B B Ath A" 15 25 8 57 B 2% B F A BRI BLBE J) (f £ 2.79> 2.51%%) o
BT ERAERA  HAM ERAR ERAE 5 A BR AR RS R A (A > W RB R A AR (¢
2.76%%< 298,301 > {ZHELEILFLHE T 1V EEE 0 (j 1 248%<2.65,2.81) > B
TEREMEEE N ER (k:2.64%<2.85<2.80) o A1 1~ 41 2 A4 3 BAGE A Y 12 TH
SCHRGR R BB Ui s B 4 TR B BB 22 SR 2 THEA B 2 5 o 40 1 BT
284 M2 BEHAH 3 B4 SRR E R E T (1 2.51%%< 2.62<
2.85) > HXES A E ] IES BB ML B (f @ 2.60%%< 2.77< 2.89) ° SRTMAHL 1 Fei8 4 B
TERFE (b : 3.15%%<2.85<3.06) - M EBHABAAFI B R H A% il i/ il & (f -
2.46%%> 225> 2.20) > MATEAEHREE B IEE P EBEEER (g1 2.72%< 2.90,
2.90) °

Bl B 0T A R B AR R A B B > 585 DSE 6 at A
RO ABAM ) 2 TCER B BE 1 (2.06-2.29) o AP 44 36448 5l B B2 0 SRR BILER (2.44-2.60) ©

5 5

PR — M EET - ZREN ERKAEENERNEZR S RKBEESESL A — ¥
LEEHNEY ?

B WRRE A SR (S AR - ) - BT - WA BB RE
SMERE FIESURBES W - AT » 5B B AR N - B 9655
B AL AR @R SR B RBT H - BV W) L R
PR LR ELR WA B T L O I8 » T 75 B R R B
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A BHRE SRR o B SLERALBRTBOANE 5 SF Y s R A A > B IKBE S A
F A Sl AR B A AP ERBER T R E B B - 5 5 HUE 8
BEM TR WIS PR FFET | B > B R EE ~ o R AL AR 828 B EAY -
BRI BELAE | 2 S AN 5 B B A B R 1) T 1) A AR A 8RR o T e R Y Wy SR R
A B A K ) B A (e R e i RS B B S o BRI T

1o B — 2 =R Wb s O A AR — I ACRE T OB o R AR )
SCBRUEOREL A B S et el - A RETEIT ASC R R > DR R BB
T FCER 1Y) B A R ) 2 AR SCS BlA B B RS > MM IR S DSE A BY
B2ail% > BauEMERESRREEMEIE > S8 LIRS RIGR AT ] -
B R AR 2 A 2 T B[] B A B BEL B ~ B B B Y B JRRAR o DARRR
Al RS ) EL AL BERE U 1Y A E SR B - RAEE T IES AR RSB E - AL
5T LR > I AR R R AR A (B EBL > SERE TR o SR - At A
W2 Ry ul i T8 2 A S > R A8 B Al 32 e B ) 3| LR - BT S >
Bk H BB B R R R ML o BB LSl PO A B B B B SR
B A MR — AL RE Sy H £ B -

2. BRI M S ERACRT I S B A BRI 2R SR o LR B R H E L B A B
th B2 A R R BT 2 ASTR] o BB B ST BRI D K 95 25 SR R 36 5
T3 T AR 5 AP I B B D F SRR A SR VE BRI
b ER A Z BT — Ak > £ F B2 DSE 2R B 20— 00 st R A, o D PR AT 48 8 7
kTR R - BERECRGIEE (0S1) MAERHETE (082) &2 ME T
RS PG B AR > I A R IES MR R S R B BlE — E AR - OS1 7t ¢
[ AT HE R B 7 T 11 22 R B A 20 A T 24 o 1 T B - g B
B oo [HHEREEEARE KA T HESE—0 - Bk > #7245 T
AHEMEHAE] - OS2¥E0H [ WRGEREFFEIGHE LA KENZH
HRJEHRFEAFANBLZHE o | AP D 5 o B AR B Bl il 2 T A BRI o A AN [ ) 2 i
BEFNEE) P> PSS 1 B R A R[] B AR o NI e A A B A Y A
ok o SR > BEEREMAE A EIAE (0S3) B > AR RSB R
FEH 2012/13 BAAFERE = B PUAE > KB B 5l 1 R i 7 DA AR 1) 7 s Fh 22 g
AU o B T AR A ACHE K A2 Bk I BBV (DM RS PSRRI
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FERAEIE ) > B AR ZE S SRR R B AP AT - AR
e nT St o AtERE [ E2AEAIERTE ML o F 5wl UL - AFaFAY B AR B 2 i
RIEHAY) o [RBEIAERH - BB A 2 AP AT o | R eiEimy > %5t
TR e AL B R S Sl HAR LB FI S B T — E 2 B S MR
ABATE o KRR — i X — I Rl LA & - A RIE 1 — RO B ARG ERS
DARERE B P ANE > WTSEME IR R 2 i A e AR A B © PR
= U Y E AR T R S AR 2 0 Tk - AN T o R DR PR (R (B RS
B L0 25 B R A A A M RO (S AR > AT ] S92 2 208 % B i A A A kit )
EERE R I - MR ERMBE R EREE BRI EE & R
HEE > R EIRF A B RN © M IR ERAERA HA T AT B
28 > BEEERER > MERME A (e EELE - DL DSE %5 REAR TY B £l 1 RUME
A TE B BB ERE o T RACH % R Rk i 71 ~ BB H AR — EohE Ok B
FEIT A REVEA RO > EAEEATE -

3. BRSO RE U 1 = ALERAE o LR B SRS I A A A B B o
{H A0H0 B2 28 A LA R B2 A f N RR 5 DSE A BN ER & J8 % > U A B AR IERY
IR o B BLSERE JT AL A B AR U 1) SERCAE TS - EORE A TES F R S
25 RV A5 BRI GRE  AtA 55 R AE 17 5 2% RELER B R A ik - ERSE PP AR R AR
5 AL 2 A 5 R U R R R 355 7 1 e P RE T A 24

4. TSR EEOR R WL £ A S A T R BB — 3 WA B R B AR
HRIE 5 R B it B2 SOt il (2016) - B L A A AR s DL /K
[ 5 6.1% L 12.3% » DUk sk L0 He 6l 5 27.9% L 44.8% - Z w5 # il 3
NS B DB YR N R R e O NS R E R SRR Y
> BRI ESCE S KGEARRE 1 B AR ABE A OR B A T
kBl o A ST 37 AE B R B B A 25 CRREIE 52019 - AH T =H) -

MHE—Z  HEAFELEY —HRENEYHER ?

S — T B B LR R - PR IR MR IREEAN RE T AR B R AL o LIRS
WEFEHEE > AT e s B A T — I ACHE S B8 ) R IR T
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FH 7 BR ) 2 B SR B 8 0B 1 > TR R FLURHERE ) S AR A 2 e
HE > WA FEARN > L > HOELEE S F0EE SCRE S B A R A — AL
AE T B8 R SCR AN AL RE A 288 > [ Rp o im0 95 2 2 AR A (1 RS T2 B
“ .

AR BB IR R A P B HE S BE  (Agryris,1992) > ELFEHN -
BAEFEFREE - SR ZRTREHESHEEHWESHE (BUR
HEHEE) ZEORME R LR B R A AN R B R R
ZE o BRZHINAE R - BURHIEE —J7 R E 5rAh - SLEE 2R B iE—
HHBOR > 55— A XS ES— B RS (Espoused theories) > TE L
MR ~ SRR S 5EEOR A 57 g - %3RS E P (Theories-
in-used) )AL IR ELE A AR — BN BOR > A U AR A EAERN &
% > 3 Rk Y R RR N A0 43 > SR SRR Hi SR AR 0 o] 3 A A 2R Y R4
(Assessment for learning) > #FFAli A U1ELE (Assessment as learning) - #EH) 7% 3k
G| R BB > FliA S4B B R ERBE DL B B U S 4 o BRI > SRS BUR
HETRE S — 3 > HEAE T — AR IEY » EAER I E -

R kR B BN OS3 (HRE S [LS AYA2 35 Jal 4% Al iR IA) 2% B fth R P A
[F] - R JE o 5 (A SR P OB B o DA A 55 5 W Y e B T 2 T8 A 28 Y e
THERREE - | o AR/ 5 5T Jay B R ) B0t B 228 ) AR — 350 - At B AR MR A
F 1] A 28 O R A R > R USRS MRS AR By TR > TR AT L
Ty BT EE TLERR AL B A T o A LA 255 R {9125 5 | R R B2 A A ] A B v B
BEEL LA > DITEOR A B 5l A & A4S b A0 A BRI HE » 37 B 5 BE AR R L35 AT »
] 45 2 Bl B M B B B R T - BOFBOR AR OS1 EiRMER HZAE
3843 R U 0 VR R RN 3 R R T ) BAR A S > 8 [ R B 2 H A
TEREBEH BTG o - (Faltil) 7&K mir B LR K o {52 > el
A AT LA AEER L g B ) s MR AR [IES 1 aF Ak #HEE A > R 2 2 i A~
RgBHEEIERF A ] o RFAE OST MRk - DARTARBES) 52 A i1 5238 R
FUBL A TES - #8345 VERPAG S B AP A AR ZORANEARAS - A RERRS AT A/ JiE
Bl — DI IR « BRI AT B B > R B A R B AR
AFERE N DSE #E 6 sl A B R BEZ0E KA - BB N RAE A

186



WREAFHH R RRERGER

BB BOR » %572 SELRURE 1531 By & F S5 7m0 2 S e s I 5e > lh
AR A R BRI AR A 4 A AU 2 op o BESR UL > EUR SRR IR 5 2O AR
B )| B R R R B 7

5w M5 BRSO LRk > s TR R A > KRBT - &8N
R BRNEIE TR —B0 - KAFERMWBAERR - [HATHE R HF R
TETRAT |- 24— T W B S8 REAF BTG E ERD AR E | (S4) o [HH > 20
(R X B2 AR R | (S7) o [ MR B A0 2 sl 3" 2 4 o] i o 250 REL B, 15
R RLAR ] (S15) - TS 2 > B4 B0 DSE MAS > i fs B4R A A
3 25 1) Rl A AR 2 L A T R B B SRR P Ak AR o At A R 2 R Tk
BRI > BRI SET R T  EEACY BT o R e
S B B A ) ST 355 LASE B AE AR A = AP 2Rk B 2 0 2 RERI SR > 1 AR5 e AR 2
Wt —tt AR B B -

S 4R I T HE N 2 B S A O R G 2 L SRR B R R
S ELE TR - BRI - RS - MR R B -

SR A R D B R M R IR SRR > AR > DA A e BRI
RERAS > Rk B SRTHE 1 figf 1R 70 B I A\ SCERVEL Y BB LR, o R0 T BB A B
E EOVR- YL 6 ST TR N E R Y E 2P E AW RN ST
1B A BB = e F sl R BE AR B0 o 1l s R R 2 > A B
FEAG RAERE 1 IR E AR - RN EEET BAT B AR BRI ER AL > YR E
A I A [A] B 5. (Broadfoot, 2007) » 7EMERE Gk T » Bl A6 i B8 RE 45 L2
B ELAR 17 W 37 55 A TR = BRI o

B S e > AT 0] S AR ) B A 41 A7 RF R R AR TR 2 5 1T DSE Rl
R B A R A ELA T b R A ST o TR T B 2 R B A
T A (O S B 2 B (Y R o (LIRS BT BT IR > 22 35 ORI [ Y IR R - S
PE -~ EZETE - BN - BEEE RONIE VR - G 2 R L B B B R 55 | 8
FENE A 35 B A fd 88 B ¥ 2 (Brighton & Foy » i 2014; HLFF > 2012) « A
AR TR R SR T > SR D) B~ B S - R )
FRIES > DIPUEBEEREILNE > DUES R EIE GBBIE > 2016) ©
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AL [ rh B A R IR | (2019, B2 AcHE) S8 — L4 > EEHR
APy 2 — B2 B > SRR NBE i B N o HUE MR R et 2 3R
P23 1Y) — = I LA P i S ) Sl e B S R v > 23 o A B Y = R 23 e
[ oy 22 BT T A3 1) P B A gE HE B OO B R AR ORI o R AIAE
AR EL L BRI R o BB SCAAIRTE o BB S LIRS
Hh B A 14 S A R B LR R B > R RIS A OO B > AR R R AR R v B
P AR B T Bl T BRI A PR 42 PRI (ibid) o 3 2k A R AR AR
() = Z TR R R o A b o338 B BOA R R 540 35.9% 1R IH
EPE A AR B - T AE P BRI BOA OB - —u B SL B MY PR AR R
J WA B 1 S5 O R T ) R e = SRR BEL TR FT o RO > A8 R ] BELAE ] B B A
B A A 12.9% o BLRHEL BLRLSAR BE 19587 ) > AGA0ARER Y 4.7% > (ZE 0 4558
HIFABAMA 4.4% > BEEFIHGEX) 3.2% (MHEIT) o S5 i sobh SRk 2
B DIk UEsGE S - W wioRIG W SL Y > B A U LT
A B2 A i B S W R R MERE T > T 22 DR S A DR P R ER BB B B L
D BB 7 B A ST T o DRI L B AR T A R ik e 2 D 32 U0 B Y A 4R R A
AR IE AT R o B BHTE AU IR S A A M I AR > BRZ 2 T0 A 1 1O BR T B R -
ORI L R EEOR 25 A R ST 8 > TR B BUIR R A ME > 3 MO SR S B (.
i) > ARG Z AR U SR B > i ol S5 B A i i £ {1 i 5
B R BRSBTS M R AT B S ) R Y S 8 B

6~ 44

FREWIITINS  BOERR SCE R I S A A A R AL RE RO S B - TR AU < WA
HOR PR BLEAT > B SRR I > BB 2 A B A BR 25 e il 2 A AR
FEELE BRSSP EL A RE ) i B30 A AR 0RE LB o B A A TR AU R SO
FOREAG YR SCEOR R - A AR AN 5B A BRI 22 o b a0 A e S B B S ERACHY
FE S W] R R S B B L R D B B IR B LUK B R i o T [R] 4 2 B
B AL PEAR Y P B o AR S R AN R o B B EUR R T R R AT
AARRE — AL RE T BRI LR A > N E B AR S R[] i B O 1) - RS
Fl A B M 9 294 o AR o FE R TR IR S5 R R A B AP A A o s L IR B
AR 28 6] E (Y S o (B SO A S AR B W R o > B I B IR
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A REVETIRAL o A DELE SR N A > DU AR A 2 28 B S AL
{H > i /NEOROR ey 2 a8 > Sy b @ P2 7 BEAARAL 25 JF SR ~ JE T RIEE - BIsR 18
A MR A b ] A SR - R B SR AE R A T B T RE R BRI o T RABE
fif A O R S M B R AR B AR AT B S 8 o TR > 7 5 T | B E )
ek A0 5 > R BEERAE MAERITY Y 7 e B Y HE R B S0 > AR BEA L
BB G - RO LB aHE -
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The discovery of the influences on the factors of students’
21st century skills practices

LEUNG Lai Sim, CHAN Hoi Yan
Hok Yau Club

Abstract

This study explores the main factors affecting senior secondary school students' 21st-
century skills practices in Liberal Studies in Hong Kong. It discovers the influences of
different languages of instruction, school admission levels, school types, gender and
social atmosphere on students. The study used data analysis of questionnaires, individual
interviews, and the twelve-year Students’ Top Ten News elections. The results reflect that
the teaching language and mode may affect the efficiency of students' learning. Students
pursue “low-paying high-scoring” returns out to influence the direction and goals of
their learning. The controversial current issue of the examination questions, the policy
of assessment and curriculum, and the school accountability mechanism strengthen the
impacts of the media and social atmosphere on students’ learning and thinking mode. It
guides students towards bias and partial learning unexpectedly.

Keywords

21st century skills, Liberal Studies, factors of learning, Students’ top ten news election
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Developing Senior Secondary Students' Generic Skills
through applying the Sports Education Model in PE

YAN Siu Kang

HHCKLA Buddhist Ching Kok Secondary School(ECA Master and PE Panel)
Chief Executive's Award for Teaching Excellence (2017/2018) (Physical Education
Key Learning Area)

Abstract

Developing students' generic skills to achieve the ultimate goals of ‘learning to learn’
and ‘lifelong learning’ are the objectives of the Physical Education curriculum. Through
the design of the competitive sports education model and teaching a class of Form Four
boys softball, questionnaires and teachers' reflections are used as the tools of this action
plan. This helps develop students' motor skills, activity intensity MVPA60, Information
Technology literacy, critical thinking and problem solving skills. Multiple teaching
methods such as pre-class preparation, group interaction, heterogeneous grouping, and
standardized competitions, the football season are more effective in enabling students to
have an active and positive group team interaction. Despite encountering the limitions
in terms of various student characteristics and gender differences, this enhances students'
learning motivation, cognitive development, social skills, self-learning mode and generic
skills development. This action plan reveals that the competitive sports education model
can help develop students’ nine generic skills.

Keywords

Sports Education Model, collacborative skill, information technology skill, critical
thinking skill, problem-solving skill
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