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Executive Summary 
This report covers the Winter 2017 findings of the first wave of the School Snapshot 
Survey. A total of 800 interviews were conducted with senior leaders and 909 interviews 
with classroom teachers. The survey covers a range of educational topics. 

The EBacc, Format of key stage 4 and New GCSEs 
The EBacc is a school performance measure. It shows how many pupils both enter (entry 
measure) and get a grade C or 5 or above in science, a language, geography or history, 
English and maths at key stage 4 (attainment measure) in any government-funded 
school. Estimates from the survey indicate that, across the 3,428 secondary schools in 
England, around 239,400 pupils will be entered into the EBacc combination of exams in 
2018, equating to around 46% of those completing key stage 4. This is an estimated rise 
from the proportion actually entered in 2017, where 38.2% of pupils from state-funded 
schools were entered into the EBacc combination of exams1. The indications from the 
survey are that this proportion will be slightly higher in 2019 (48%) and that this will 
continue to increase in 2020.  

Traditionally GCSEs are two year courses of study that pupils start in year 10. However 
some schools have started to teach GCSE courses earlier. When secondary leaders 
were asked whether any of their year 9 pupils would begin (or had already begun) 
studying for key stage 4 in the current academic year, there was a mixed response 
across schools. Approximately a third of secondary schools who teach year 9 pupils 
stated that all their year 9 pupils would start studying for KS4 in all subjects (35%), just 
over a quarter thought all year 9 pupils would but for some subjects only (28%) and a 
similar percentage said that none would (27%). (The remainder stated that some of their 
students would). 

Almost 3 in 4 secondary schools (74%) felt that the preparation and start of teaching for 
the third wave of new GCSEs introduced for first teaching in September 2017 had gone 
well, with nearly a fifth (19%) stating it had gone ‘very well’.  

Systematic Synthetic Phonics 
Systematic Synthetic Phonics is the method of teaching the sounds of the alphabet and 
how to blend these sounds into words. Over four fifths of primary school teachers (82%) 
felt confident using systematic synthetic phonics to teach early reading, with just under 
half feeling ‘very confident’ (47%) 

                                            
 

1 https://www.gov.uk/government/statistics/revised-gcse-and-equivalent-results-in-england-2016-to-2017 

https://www.gov.uk/government/statistics/revised-gcse-and-equivalent-results-in-england-2016-to-2017
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Curriculum Implementation 
Leaders and teachers were most likely to say they had participated in Maths hubs (54% 
of leaders and 39% of teachers). This was followed by the Music Education hub 
programme (29% of leaders and 15% of teachers) and Science Learning Partnerships 
(22% of leaders and 17% of teachers). Few reported that their school had engaged with 
the computer science-focused Network of Excellence during the past year (7% of leaders 
and 5% of teachers). 

Curriculum Support Materials 
Overall 85% of teachers agreed they can access the guidance and resources needed to 
effectively plan and deliver lessons that meet the requirements of the national curriculum, 
while 12% disagreed. Secondary school teachers were twice as likely as primary school 
teachers to feel they did not have sufficient access to guidance and resources (16% 
compared to 8%). 

Counter Extremism 
Since 1 July 2015 all schools have been subject to a duty under section 26 of the 
Counter-Terrorism and Security Act 2015, in the exercise of their functions, to have “due 
regard to the need to prevent people from being drawn into terrorism”. This duty is known 
as the Prevent duty. The vast majority (94%) of teachers (both classroom and in 
leadership positions) were confident in implementing this duty. 

In 2016, the Department launched the ‘Educate Against Hate’ website, which aims to 
provide practical advice, support and resources to protect children from extremism and 
radicalisation. Two fifths (40%) of leaders and teachers were aware of the ‘Educate 
Against Hate’ website. Of the leaders and teachers who had heard of the website, 70% 
had visited it. The majority of those who had visited it had found it helpful (8 in 10 
teachers found it helpful in several aspects, while three quarters (76%) of leaders found it 
helpful in several aspects. 

Mental Health 
The Government has committed to incentivise every school to identify a Designated 
Senior Lead for Mental Health to oversee the approach to mental health and wellbeing2. 
Seven in 10 (70%) of all schools reported having a designated lead for pupils’ mental 

                                            
 

2 Department of Health and the Department of Education (2017) Transforming Children and Young 
People’s Mental Health Provision: a Green Paper 
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health. This figure varied significantly between primary schools (67%) and secondary 
schools (83%). Non-academies were also less likely to have a mental health lead (only 
66% had one in comparison with 77% of academy schools).  

SEND 
A SEND review considers how a school is providing for its pupils with special educational 
needs and/or disabilities. Its purpose is to improve SEND provision and strategy to 
effectively support pupils with SEND to achieve good outcomes. Over 4 in 5 schools 
(81%) reported that they had undertaken a review of their SEND provision in the last 12 
months. Primary schools were more likely to have undertaken a review (83%) than 
secondary schools (75%). 

Pupil premium review 
A pupil premium review looks at how a school is spending its pupil premium funding. The 
purpose of the review is to improve a school’s pupil premium strategy, so that funding is 
spent on approaches shown to be effective in improving the achievement of 
disadvantaged pupils. Just over a third of schools (35%) stated that they had either 
commissioned (6%) or completed (29%) a pupil premium review from someone external 
to the school in the last 12 months.  

Anti-Bullying 
By law, all state schools must have a behaviour policy in place that includes measures to 
prevent all forms of bullying among pupils. This policy is decided by the school. All 
teachers, pupils and parents must be told what it is. 

Over the previous 12 months all forms of bullying were seen very rarely, if at all: 66% of 
leaders and teachers had never or rarely seen all of the types of bullying mentioned. Anti-
Semitic bullying was the least common form of bullying seen in the last 12 months (88% 
had never seen it, while 8% had seen it but only rarely). Other very rarely seen forms of 
bullying included: transphobic bullying (81% had never seen, 12% only rarely), boys 
being touched inappropriately (79% and 15% respectively), anti-Muslim bullying (77% 
and 18%), other bullying based on religion (77% and 18%), girls being touched 
inappropriately (71% and 21%) and bullying based on disability (70% and 23%). Slightly 
more commonly seen, though still relatively rare, was homophobic bullying (52% had 
never seen this, 31% had seen it rarely), bullying based on race or nationality (43% had 
never seen this, 44% had seen it rarely), and sexist or sexual language being used (41% 
had never seen this, 34% had seen it rarely).  
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Overall, close to nine in ten leaders (89%) and teachers (86%)  said they felt ‘very’ or 
‘fairly’ confident in knowing what to do if they witnessed any form of bullying. Leaders 
were consistently more likely than teachers to feel ‘very confident’ in dealing with each 
form of bullying. 

Careers Education 
Every school must ensure that pupils are provided with independent careers guidance 
from year 8 to year 133. The ways in which secondary schools were delivering careers 
education varied. Schools most commonly had external specialists come in to provide 
careers education (89%), followed by general teaching staff without specialist 
qualifications in career education (70%), staff with non-teaching roles that have specialist 
qualifications in careers education (52%) and teaching staff with specialist qualifications 
in careers education (41%). 

Teacher Workload 
Removing unnecessary workload is high on the education agenda. The DfE published 
the 2016 Teacher Workload Survey report4, a commitment from the 2014 Workload 
Challenge5, alongside an action plan6 setting out the steps to be taken. Leaders and 
teachers were asked about what actions, if any, their schools had taken to evaluate and 
reduce unnecessary workload. The most cited action taken was to consult with staff in 
ways other than conducting a workload survey (75% of leaders and teachers worked in 
schools which had done this). Other actions taken include reviewing or updating school 
policies (73%), reducing or changing marking (67%), reducing or changing planning 
(49%), using the independent reports on marking, planning and resources and/or data 
management as a basis to review current policies (39%) or actively addressing the 
recommendations for schools in the reports on marking, planning and resources, and/or 
data management (38%). Of those working in schools that had taken action on 
workloads, almost half (47%) said that the actions taken had effectively reduced 
unnecessary workload. 

                                            
 

3 http://researchbriefings.files.parliament.uk/documents/CBP-7236/CBP-7236.pdf 
4 https://www.gov.uk/government/publications/teacher-workload-survey-2016  
5 https://www.gov.uk/government/publications/workload-challenge-for-schools-government-response 
6 https://www.gov.uk/government/publications/reducing-teachers-workload 

http://researchbriefings.files.parliament.uk/documents/CBP-7236/CBP-7236.pdf
https://www.gov.uk/government/publications/teacher-workload-survey-2016
https://www.gov.uk/government/publications/workload-challenge-for-schools-government-response
https://www.gov.uk/government/publications/reducing-teachers-workload
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Continuous Professional Development 
The Department published a Standard for teachers’ professional development in July 
20167. Over three quarters of leaders and teachers (76%) were aware of the Standard, 
21% were not aware and 4% did not know.  

When asked whether they had undertaken any Continuous Professional Development 
(CPD) in the last academic year, 97% of all leaders and teachers stated they had done 
so. Only 3% had not. 

Pay Flexibilities 
Maintained schools must follow Government guidance on teachers’ pay and conditions8. 
Non-maintained schools, including academines and free schools are not obliged to follow 
the statutory arrangements, although they may still choose to do so if they wish. Leaders 
were asked about the pay flexibilities which their schools currently make use of. Schools 
most commonly offered Teaching and Learning Responsibility (TLRs) allowances (81% 
offered these). This was then followed by three pay flexibilities which were offered by 
similar numbers of schools: progressing outstanding teachers more rapidly up the pay 
ranges (49%), offering a salary sacrifice scheme (47%), and offering teachers new to the 
school a different starting salary compared to what they were on at their previous school 
(41%).  

Teacher Retention 
Overall, almost two thirds of teaching professionals (either leaders or classroom 
teachers) stated that they had no plans to leave the profession (64% did not plan to 
leave). Just over three in ten (31%) were considering leaving; of these, 2% were actively 
looking to leave the teaching profession, 4% were considering leaving in the next 12 
months, 24% were considering leaving in the next few years and 5% were unsure about 
their likelihood to remain. Leaders were less likely than teachers to be considering 
leaving and those working in secondary schools were more likely than those in primary 
schools to be considering leaving.  

                                            
 

7 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-
_PD_standard.pdf 
8 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/636389/School_teachers__ 
pay_and_conditions_document_2017.pdf 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-_PD_standard.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/636389/School_teachers__%20pay_and_conditions_document_2017.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/636389/School_teachers__%20pay_and_conditions_document_2017.pdf
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School Snapshot Survey: Winter 2017 findings infographics 
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Background  
This report covers the Winter 2017 findings of the first wave of the School Snapshot 
Survey. The survey will be conducted bi-annually to better understand the opinions of 
leaders and teachers in primary and secondary schools on a range of educational topics.  

Methodology 
A sample of 1,600 schools was drawn from the Department’s database of schools, ‘Get 
Information about Schools’ and invited to take part in the School Snapshot Survey with 
an advance letter.  

One leader was interviewed (predominantly via a telephone methodology) from each 
school and up to 5 classroom teachers (predominantly via an online survey 
methodology). A total of 800 interviews were conducted with senior leaders and 909 
interviews with classroom teachers. This was split by primary and secondary as shown in 
Table 1.  

Table 1: Completed interviews by teacher level and school type 

 Teachers Leaders 

 Primary  Secondary Primary  Secondary 

Completed 
interviews 

578 331 491 309 

 

Fieldwork took place between 6 November 2017 – 17 January 2018.  

For further information on the overall study methodology and weighting approach, please 
see the appendix of this report. 

Some of the questions included in the School Snapshot Survey are repeats of questions 
that were previously included in the Teacher Voice Omnibus9 where the Department is 
looking to track changes in leaders and teachers opinions of various topics over time. 
Participants for the Teacher Voice Omnibus were contacted from the NFER Teacher 
Voice Panel of practising leaders and teachers, whereas the School Snapshot Survey 
utilises a random sampling approach to contacting respondents. Because of this 
difference in sampling methodology, caution should be taken when comparing results 
from questions which appear across the two surveys. 

                                            
 

9 https://www.gov.uk/government/publications/teacher-voice-omnibus-march-2018-survey 
 

https://www.gov.uk/government/publications/teacher-voice-omnibus-march-2018-survey
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1. Curriculum 
This chapter will explore schools’ and teaching professionals’ perspectives on a range of 
policy areas relating to curriculum reform, including the English Baccalaureate (EBacc), 
the new GCSEs, and areas in which teachers feel they need more support. 

1.1 EBacc 
There are two EBacc school performance measures. The EBacc entry measure shows 
how many pupils enter GCSEs in English, mathematics, history or geography, the 
sciences (including computer science) and a language at key stage 4 (KS4) in state-
funded schools. The attainment measures shows how many pupils get a grade C or 5 or 
above in those subjects. 

In July 2017, the government announced its ambition that by 2022, 75% of pupils in year 
10 should be starting to study GCSEs in the EBacc combination of subjects, rising to 
90% of year 10 pupils starting to study this combination by 2025. 

Senior leaders of secondary schools were asked how many of their pupils will be 
completing their KS4 in 2018 and the proportion of these pupils that they plan to enter 
into the full range of subjects required for the EBacc. They were then asked 
corresponding questions for those completing KS4 in 2019. 

As Figure 1 shows, there was a considerable spread in terms of the proportion of pupils 
that schools anticipated will be entered into the full range of EBacc subjects with 9% of 
schools anticipating that none of their KS4 pupils will be entered into the full range of 
EBacc subjects in 2018 while 15% anticipated that at least 80% of their pupils will be 
entered. When forecasting figures for 2019, there were no schools who stated that none 
of their pupils will be entered but there remained a wide spread in the proportion of pupils 
that schools felt would be entered. 
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Figure 1: Proportion of KS4 pupils that schools plan to enter into full range of EBacc subjects 

 

2018 

Estimates from the survey indicate that, across the 3,428 secondary schools in England, 
around 239,400 pupils will be entered into the EBacc (Table 1). Considering that, overall, 
leaders anticipated 525,60010 pupils would complete their KS4 in 2018, this equates to 
46% of those eligible11.   

Table 1: Estimated numbers being entered for EBacc in 2018 

 Total 

Total completing KS4 in 2018 525,600 

Total entered for Ebacc 239,400 

Overall % entered for EBacc 46% 

                                            
 

10 The schools census, ‘Schools, Pupils and their Characteristics: January 2017’ gives a figure of 519,246 
pupils aged 15 in state-funded secondary schools: https://www.gov.uk/government/statistics/schools-
pupils-and-their-characteristics-january-2017  
11 The total number of pupils being entered into EBacc (so the sum of the numbers given by each school) 
was divided by the total number of pupils completing their key stage 4 in the relevant academic year (the 
sum of the numbers given by each school). Figures were then grossed up to the schools population. 
Schools were excluded from the calculation if they did not know how many pupils were completing KS4 or 
were being entered to the EBacc subjects; this meant 9 schools were excluded. 19 out of 309 schools (in 
the unweighted data) were unable to give an exact percentage of pupils being entered into EBacc, but were 
able to select a range instead e.g. 10% or less, 11-20%, 21-30%, etc. The mid-point of the range was then 
used to calculate the number of pupils being entered in that year for that school. The calculation is 
therefore based on 300 schools. This sample size means that real figures may be different. 

2% 2%
9%

18%
23%

27%
27%

14%
16%

14% 17%

15% 15%

2018 2019

81% or more

61-80%

41-60%

21-40%

1-20%

None

Don't know

Question: A1/ A3: Of those completing Key Stage 4 in 2018/2019, what percentage do you plan to enter into the full 
range of subjects required for the EBacc? 

Base: All secondary leaders (n=309)
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A small percentage of schools (2%) were unable to provide figures for 2018.12 If those 
who gave a ‘Don’t Know’ response are excluded from the analysis, the proportion being 
entered remained at 46%13. 

As shown in Figure 2, academies planned to enter a similar proportion of their KS4 pupils 
for the EBacc as non-academies (47% vs. 43%). 

 

Figure 2: Estimated % entered into EBacc in 2018 by academy status 

 

 

  

                                            
 

12 9 out of 309 schools (in the unweighted data) answered ‘Don’t Know’ to either the number of pupils in the 
year or, more commonly, ‘Don’t Know’ to the proportion of pupils who would be entered into the EBacc 
subjects, even when prompted with a range.  
13 I.e. 239,471 pupils will be entered into the full EBacc out of 518,790 pupils completing their KS4. 
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Question: A1/ A3: Of those completing Key Stage 4 in 2018/2019, what percentage do you plan to enter into the full 
range of subjects required for the EBacc? 

Figures are volume calculations based on responses provided, rounded to the nearest 1,000. 
Base: Academies (n=128), non-academies (n=181)
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Results indicated that schools in the top FSM quintile (i.e. with the smallest proportion of 
children on FSM), will enter a higher proportion of pupils into the EBacc subjects than 
those in the bottom quintile (62% vs. 31%). This is shown in Figure 3.  

Figure 3: Estimated % entered into EBacc in 2018 by FSM quintile 

 

 

2019 

Estimates from the survey indicate that, across the 3,428 secondary schools in England,  
around 270,500 pupils will be entered into the EBacc in 2019 (Table 2). Considering that, 
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62%% entering 
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Question: A1/ A3: Of those completing Key Stage 4 in 2018/2019, what percentage do you plan to enter into the full 
range of subjects required for the EBacc? 

Figures are volume calculations based on responses provided, rounded to the nearest 1,000. 
Base: 0-20% (n=34), 21-40% (n=60), 41-60% (n=79), 61-80% (n=62), 81-100% (n=64).
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overall, leaders anticipated 558,700 pupils14 would complete their KS4 in 2019 this 
equates to 48%15 of all eligible pupils (Table 2). 

Table 2: Estimated numbers being entered for EBacc in 2019 

 Total 

Total completing KS4 in 2019 558728 

Total entered for EBacc 270461 

Overall % entered for EBacc 48% 
 
Again 2% of schools were unsure as to the proportion of pupils that would be entered into 
the EBacc subjects16. Excluding those who gave a ‘Don’t Know’ response makes the 
proportion being entered 49%17. 

As Figure 4 shows, the proportions of pupils being entered by academies vs. non-
academies were almost the same in 2019 (49% vs. 48%).  

  

                                            
 

14 The schools census, ‘Schools, Pupils and their Characteristics: January 2017’ gives a figure of 522,629 
pupils aged 14 in state-funded secondary schools: https://www.gov.uk/government/statistics/schools-
pupils-and-their-characteristics-january-2017 
15 22 out of 309 schools (in the unweighted data) were unable to give an exact percentage of pupils being 
entered into EBacc, but were able to select a range instead. The mid-point of the range was then used to 
calculate the number of pupils being entered in that year for that school. 
16 9 out of 309 schools (in the unweighted data) had answered ‘Don’t Know’ to either the number of pupils 
in the year or, more commonly, ‘Don’t Know’ to the proportion of pupils who would be entered into the 
EBacc subjects. Six of these had also answered ‘Don’t Know’ in relation to 2018.  
17 I.e. 270,529 pupils will be entered out of 548,132 pupils completing their KS4. 

https://www.gov.uk/government/statistics/schools-pupils-and-their-characteristics-january-2017
https://www.gov.uk/government/statistics/schools-pupils-and-their-characteristics-january-2017
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Figure 4: Estimated % of KS4 pupils likely to be entered into EBacc in 2019 by academy status 

 

The results indicated that the gap between the proportions entered by schools in the top 
and bottom FSM quintiles will close slightly in 2019, as shown in Figure 5.  
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Figure 5: Estimated % of KS4 pupils likely to be entered into EBacc in 2019 by FSM quintile 

 

2020 

Compared to 2019, over half of school leaders (53%) anticipated that, in 2020, they will 
enter about the same proportion of pupils to the full range of EBacc subjects, while a third 
(36%) thought the number would increase. 9% felt that the number they plan to enter 
would decrease, as Figure 6 shows.  

Those who planned to decrease the numbers of pupils they entered tended to have 
higher entry rates compared to average.  
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Figure 6: Proportion of schools that plan to enter pupils for the EBacc in 2020 

 

1.2 Format of key stage 4 
Traditionally GCSEs are two year courses of study that pupils start in year 10. However, 
Ofsted recently reported that some schools have reduced key stage 3 to a 2-year period 
of study so that they can start teaching GCSE curriculum content a year early.18  

When asked whether any of their year 9 pupils would begin (or had already begun) 
studying for key stage 4 in the current academic year, there was a mixed response, as 
shown in Figure 7. Approximately a third of secondary schools who teach year 9 pupils 
stated that all their year 9 pupils would start studying for KS4 in all subjects (35%), just 
over a quarter thought all year 9 pupils would but for some subjects only (28%) and a 
similar said that none would (27%). (The remainder stated that some of their students 
would). 

 

 

 

 

 

 

                                            
 

18 https://www.gov.uk/government/speeches/hmcis-commentary-october-2017  
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Figure 7: Whether year 9 pupils will begin studying for KS4 in current academic year 

 

 

1.3 GCSE Reforms  
The Government is reforming GCSEs. The main features of the new GCSEs are: 

• A new grading scale of 9 to 1, with 9 being the top grade. This allows 
greater differentiation between students of higher ability and helps 
distinguish the new GCSEs from previous versions. 

• Assessment is mainly by exam, with non-examined assessment (such as 
coursework) used only where it is the only valid way to assess essential 
elements of a subject such as practical skills. 

• The content has been redeveloped to be more challenging. 

• GCSEs will be linear, where the main assessment is done at the end of the 
two-year programme of study. 

• Tiering will only be used when a single exam cannot assess students 
across the full ability range in a way that enables them all to demonstrate 
their knowledge, skills and understanding; this means fewer subjects will 
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now use tiering. Foundation and higher tiers are permitted only in maths, 
statistics, science and modern foreign languages. 

The new GCSEs are being introduced in four waves. The third wave of GCSE 
qualifications were introduced for first teaching in September 2017. These are as follows: 
Ancient History, Arabic, Astronomy, Bengali, Business, Chinese, Classical Civilisation, 
Design and Technology, Economics, Electronics, Engineering, Film Studies, Geology, 
Italian, Japanese, Media Studies, modern Greek, modern Hebrew, Panjabi, Polish, 
Psychology, Russian, Sociology, Statistics and Urdu.  

Almost 3 in 4 secondary schools (74%) felt that the preparation and start of teaching of 
this third wave of new GCSEs had gone well, with nearly a fifth (19%) stating it had gone 
‘very well,’ as shown in Figure 8.  

Figure 8: Preparation for start of teaching new GCSE programme 

 

One in eight secondary schools (13%) stated that their preparation for and start of 
teaching of this third wave of new GCSEs had not gone well, with non-academies (15%) 
significantly more likely than academies (8%) to think this to be the case. Almost one in 
four (23%) of schools in the bottom quintile for free school meals (schools with the 
highest proportion of children receiving FSM) stated that preparation and teaching of the 
new GCSEs had not gone well, in comparison with just 7% of those in the second top 
quintile, and 8% in the third quintile. 

Schools in the East Midlands were most likely to state that the introduction of the third 
wave of new GCSEs had gone well (92%), while the West Midlands was the region least 
likely to say it gone well (60%).  
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Question: B1. How well has the preparation and start of teaching gone in your school for the new 
GCSEs that started in September 2017?
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In the Summer 2017 Teacher Voice survey 72% of teachers felt that their school was 
very (11%) or fairly (61%) confident to teach the third wave of new GCSEs from 
September 2017. Almost a fifth (18%) were not confident. Broadly the same proportion 
as those who were confident six months prior felt that the early stages of delivery has 
gone well.  

In the November 2016 Teacher Voice survey, 89% of leaders felt that preparation for and 
the start of teaching the second wave of new GCSEs had gone well19; significantly higher 
than the 74% who felt it had gone well for the third wave of GCSEs. The subjects being 
introduced in the third wave are less commonly taught than those introduced in the 
second wave so the option, ‘not offering these subjects,’ was included for the first time in 
the Winter 2017 School Snapshot survey. If those not offering any of these subjects are 
excluded from the analysis then the proportion stating that the introduction of the third 
wave of GCSEs had gone well was 82% - more in line with the figures from 2016. 

1.4 Systematic Synthetic Phonics  
Systematic synthetic phonics is the method of teaching the sounds of the alphabet and 
how to blend these sounds into words. Systematic synthetic phonics enables teachers to 
map incremental progression in pupils’ phonic knowledge and skills, track children's 
progress and identify difficulties, so that appropriate support can be provided. 

Over four fifths of primary school teachers (82%) felt confident using systematic synthetic 
phonics to teach early reading, with just under half feeling ‘very confident’ (47%), as 
shown in Figure 9. Only 6% of primary teachers were not confident using systematic 
synthetic phonics to teach early reading, though a further 6% were neither confident nor 
not confident. A further 6% reported they had never used this approach. 

 

 

 

 

                                            
 

19 The second wave GCSEs are: ancient languages (classical Greek, Latin), art and design, biology, 
chemistry, citizenship studies, combined science, computer science, dance, drama, food preparation and 
nutrition, geography, history, modern foreign languages (French, German, Spanish), music, physics, 
physical education (including short course), and religious studies (including short course). The first wave 
GCSEs are: English language, English literature and mathematics. 
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Figure 9: Confidence using systematic synthetic phonics to teach early reading (all primary 
teachers) 

 

More experienced teachers were significantly more likely to be ‘very confident’ using 
systematic synthetic phonics system. Over half of those had taught for over ten years 
were ‘very confident’ (54%) compared to around a third (32%) of those who had taught 
for less than four years. Similarly, those in the QTS upper pay range were more likely to 
be ‘very confident’ than those in the QTS lower pay range (51% compared to 41%).  

Female primary teachers were also more likely to be confident using systematic synthetic 
phonics than male primary teachers (85% vs 66% respectively).  

1.5 Curriculum implementation  
The Department for Education funds a range of national support programmes, including 
the following.  

• The Maths Hubs programme, which brings together mathematics education 
professionals in a collaborative national network of 35 hubs, each locally 
led by a lead school or college, to develop and spread excellent practice, 
for the benefit of all pupils and students.20 

• Music Education Hubs, which are groups of organisations such as local 
authorities, schools, art organisations, community or voluntary 

                                            
 

20 http://www.mathshubs.org.uk/  
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organisations. They work together to create joined-up music education 
provision, respond to local need and fulfil the objectives of the hub.21 

• Science Learning Partnerships (SLPs), which combine local expertise in 
teaching and learning in science, facilitating CPD, and providing school-to-
school support. They are led by local teaching school alliances, schools 
and colleges with excellence in science, higher education institutions, and 
other local partners with cutting-edge expertise in science.22 

• The Network of Excellence (NoE), which was managed by the British 
Computer Society (BCS). It was first established in 2012 to enable teachers 
in England to become confident, effective and enthusiastic teachers of 
computing, and to develop and articulate a vision for the subject of 
computing at the national level. The NoE programme closed in March 
2018.23 

• The Lessons From Auschwitz Project which is run by the Holocaust 
Educational Trust and aims to increase knowledge and understanding of 
the Holocaust for A Level students and to clearly highlight what can happen 
if prejudice and racism become acceptable. It is run with secondary schools 
only. 24 

Awareness of school participation in DfE funded national programmes was generally 
higher among leaders than teachers. Many teachers were unsure if their school had 
participated in the programmes; at least 40% did not know if they had done so when 
each programme was mentioned. Leaders were more likely to be certain - a maximum of 
9% indicating they were unsure about participation in any particular programme. 

Leaders and teachers were most likely to say they had participated in Maths Hubs (54% 
of leaders and 39% of teachers). This was followed by the Music Education Hub 
programme (29% of leaders and 15% of teachers) and Science Learning Partnerships 
(22% of leaders and 17% of teachers). Few reported that their school had engaged with 
the computer science-focused Network of Excellence during the past year (7% of leaders 
and 5% of teachers). 

42% of leaders and 17% of teachers in secondary schools indicated their school had 
participated in the Lessons from Auschwitz programme. 

                                            
 

21 http://www.artscouncil.org.uk/music-education/music-education-hubs  
22 https://www.stem.org.uk/science-learning-partnerships  
23 http://www.computingatschool.org.uk/custom_pages/35-noe  
24 https://www.het.org.uk/lessons-from-auschwitz-programme  
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Figure 10: Participation in national support programmes in last 12 months (all leaders and teachers 
except where specified) 

 

Primary school leaders and teachers were more than twice as likely to report their school 
was involved in Maths and / or Music Hubs than secondary school leaders and teachers 
were (58% of primary leaders and teachers reported involvement in Maths Hubs 
compared to 21% of secondary; while 23% of primary leaders and teachers reported 
involvement in Music Hubs compared to 10% of secondary). This could be due to more 
awareness of whole school activities in primary settings. 

Leaders and teachers in schools in the top quintile in terms of FSM (with fewest students 
on FSM) were more likely than average to report that their schools had participated in the 
Maths and / or Music hub programmes (47% compared to 41% overall and 23% 
compared to 17% overall respectively). However, those working in schools with the 
highest proportion of FSM (the bottom quintile) were more likely than average to report 
their school had participated in the Science Learning Partnership (22% compared to 17% 
overall). 

There was some variance of awareness by region, with those working in Yorkshire and 
Humber more likely than average to report participation in the Maths and / or Music hub 
programmes (50% and 23% respectively compared to 41% and 17% overall). Leaders 
and teachers in the North East were more likely than average to report school 
involvement in the Science Learning Partnerships and / or Network of Excellence (32% 
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and 11% respectively compared to 17% and 5% overall). Those based in the East 
Midlands were also more likely than average to note their school had participated in the 
Science Learning Partnerships programme during the last year (25% compared to 17% 
overall). 

1.6 Curriculum support materials 
Overall 85% of teachers agreed they are able to access the guidance and resources 
needed to effectively plan and deliver lessons that meet the requirements of the national 
curriculum, while 12% disagreed. Secondary school teachers were twice as likely as 
primary school teachers to report that they did not have sufficient access to guidance and 
resources (16% compared to 8%), as shown in Figure 11.  

Teachers in the North West and South East (17% and 16% respectively) were around 
twice as likely as those in Yorkshire and Humber or the West Midlands (8% and 6% 
respectively) to say they had insufficient access to guidance and resources.  

Male teachers were more likely than female teachers to report they were unable to 
access sufficient guidance or resources (18% compared to 10%). Note that secondary 
school teachers are more likely to be male than female (67% of male teachers work in 
secondary schools compared to 38% of female teachers). 

Over half of primary school teachers who did not feel they were able to access sufficient 
guidance and resources identified key stage 2 as the level with which they require 
additional guidance or resources (57% compared to 37% for reception / key stage 1), as 
shown in Figure 11. 

Of the secondary teachers who did not feel they were able to access sufficient guidance 
and resources for their lessons, the majority (60%) wanted more at key stage 4 level 
(compared with 21% for key stage 3 and 19% for key stage 5). 
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Figure 11: Level at which teachers who felt they have insufficient access to guidance and resources 
would most like additional resources and guidance (all primary and secondary teachers / those who 

feel unable to access sufficient guidance) 

 

  

Primary teachers who reported that they were unable to access all of the guidance and 
resources they needed most commonly reported feeling that they needed additional 
guidance and resources in Design & Technology (65% of those who had wanted access 
to more guidance and resources), art and design (63%) and / or music (59%) lessons. 
Around half identified a need for further guidance and resources in Science (51%) and / 
or English (47%) lessons (see Figure 12).  

A third (33%) of primary teachers who reported that they were unable to access all the 
guidance and resources they needed felt that it would be equally important to have extra 
guidance and resources for all subject areas, as shown in Figure . However, over a fifth 
(22%) identified English as the most important single subject area for which they needed 
extra guidance and resources. 
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Figure 12: Subjects in which primary teachers feel they have insufficient access to guidance and 
resources (primary teachers who feel do not have sufficient access) 

 

Both primary and secondary teachers who said that they needed additional guidance and 
resources were asked whether they would find a range of types of resources and 
guidance useful. Primary teachers were most likely to say that schemes of work would be 
useful (71%); they were also frequently mentioned by secondary teachers (60%), as 
shown in Figure 13. Teachers guides were more likely to be considered useful by 
secondary teachers who wanted additional guidance or resources (63%). Lesson plans 
were also identified as useful by over half of those who reported they would like 
additional resources and guidance (63% of primary teachers and 54% of secondary 
teachers). 
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Figure 13: Forms of guidance or resources felt to be most useful (primary and secondary teachers 
who felt did not have sufficient access)  
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2. Counter extremism 
This chapter will explore schools’ and teachers’ perspectives on a range of areas relating 
to counter extremism, including the Prevent duty and the ‘Educate Against Hate’ website.  

2.1 Prevent duty  
Since 1 July 2015 all schools have been subject to a duty under section 26 of the 
Counter-Terrorism and Security Act 2015, in the exercise of their functions, to have “due 
regard to the need to prevent people from being drawn into terrorism”. This duty is known 
as the Prevent duty.25  

The vast majority (94%) of teachers (both classroom and in leadership positions) were 
confident in implementing this duty, as shown in Figure 14. This rose to 99% among 
senior leaders. There was little difference between those working in primary or secondary 
schools (93% and 95% confident respectively). Classroom teachers were more confident 
in implementing their Prevent duty than they were in November 2016 (94% compared to 
71% in 2016). 

                                            
 

25 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/439598/prevent-duty-
departmental-advice-v6.pdf  
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Figure 14: Confidence in implementing Prevent duty and confidence that school teaching respect 
and tolerance (all leaders and teachers) 

 

 

 

The difference in confidence levels between leaders and teachers is more marked when 
the proportion who were ‘very confident’ in implementing Prevent duty are compared: 
three fifths (62%) of senior leaders were ‘very confident’ compared to two fifths (42%) of 
teachers.  

Being ‘very confident’ in implementing the Prevent duty also increased with both the 
length of time in teaching (47% of those who had taught for four years or longer 
compared to 32% of those who had taught for a shorter time) and the age of leaders and 
teachers (55% of those aged 45 or above compared to 42% of younger teachers).  

Overall nearly all leaders and teachers (98%) were confident that their school effectively 
teaches the values of respect and tolerance of those from different backgrounds, as 
shown in Figure . There was little difference in confidence between primary leaders and 
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teachers, and secondary senior leaders and teachers in overall confidence (98% and 
97% respectively). 

This is a significant increase in confidence from November 2016, where 93% felt 
confident overall.  

2.2 Educate Against Hate  
In 2016, the Department launched the ‘Educate Against Hate’ website, which aims to 
provide practical advice, support and resources to protect children from extremism and 
radicalisation. 

Two fifths (40%) of leaders and teachers were aware of the ‘Educate Against Hate’ 
website, as shown in Figure 15. Awareness was higher among leaders (58%) compared 
to classroom teachers (37%). Awareness levels were very similar for those working in 
primary and secondary schools (41% and 37% respectively).  

Figure 15: Awareness and usage of ‘Educate Against Hate’ website (all leaders and teachers) 
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Overall 26% of leaders and teachers had visited the website, 14% once and 12% more 
than once. This means that 66% of those aware of the site had visited (35% had visited 
the site once and 31% had visited more than once). Senior leaders were significantly 
more likely to have visited the website (72% compared to 64% of classroom teachers), 
and indeed to have visited it more than once (47% compared to 27% of teachers).  

Overall at least four out of five of those who had visited the site said it had helped with: 
spotting signs of radicalisation in children (83% of those who have visited); promoting 
mutual respect and tolerance of those with different faiths and beliefs, democracy, rule of 
law and individual liberty (82% of those who have visited);  understanding how to raise a 
concern (82% of those who have visited) and / or understanding how to effectively teach 
pupils about the issues relating to extremism and terrorism (80% of those who have 
visited). 

Figure 16: Ways in which ‘Educate Against Hate’ website had helped (all leaders and teachers who 
had visited website) 
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Senior leaders who had visited the site were most likely to find it helpful in understanding 
how to effectively teach pupils about the issues relating to extremism and terrorism, 
promoting mutual respect and tolerance, and in understanding how to raise a concern 
(76% of leaders who visited the website), while classroom teachers who had visited the 
site were most likely to find it helpful with understanding how to spot signs of 
radicalisation in children (86% of teachers who visited the website), promoting mutual 
respect and tolerance (84%), and understanding how to raise a concern (84%). 

Primary teachers who visited the website were more likely than secondary teachers to 
find it helpful in understanding how to raise a concern (89% compared to 78% of 
secondary teachers) and in helping to spot the signs of radicalisation in children (90% 
compared to 81% of secondary teachers who had visited).  
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3. Mental Health, SEND and Pupil Premium 

3.1 Mental Health  
In recent years the Government has made significant steps to improve mental health 
support in schools. The Government’s December 2017 green paper (Transforming 
Children and Young People’s Mental Health Provision26) outlined proposals to improve 
mental health support, including a commitment to incentivising every school and college  
to identify a Designated Senior Lead for Mental Health to oversee the approach to mental 
health and wellbeing and introduce mental health support teams and reduce waiting list 
times. 

Seven in 10 of all state funded schools eligible for the survey27 reported having a 
designated lead for pupils’ mental health. This figure varied significantly between primary 
(67%) and secondary schools (83%), as well as between academy schools (77%) and 
non-academy schools (66%).  

As Figure 7 shows, among the schools that did have a mental health lead, the most 
common activity performed by this role was liaising with external mental health services 
(97%), followed by identifying and/or assessing pupils’ needs (94%), and coordinating 
mental health provision within the school (92%). Monitoring and supporting staff 
wellbeing was least likely to be undertaken, although three in four schools (75%) stated 
that this was carried out by the mental health lead.  

 

                                            
 

26 https://www.gov.uk/government/consultations/transforming-children-and-young-peoples-mental-health-
provision-a-green-paper 
27 Pupil referral units and special schools were not included in the eligible sample. For more information, 
see the methodology in the appendix. 
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Figure 17: Activities performed by mental health lead 

 

 

Schools in the top quintile for FSM (with fewest pupils on FSM) were least likely to 
suggest their mental health leads provided pastoral or therapeutic support to individual 
pupils (81% compared with 88% among the total sample).  

Mental health leads in academies were significantly more likely (87%) to teach pupils 
about mental health and wellbeing in comparison with their non-academy counter-parts 
(79%) 

Finally, mental health leads working in primary schools were more likely to identify and 
assess student needs (95%) and monitor and support staff wellbeing (78%), compared to 
those in secondary schools (88% and 63% respectively). 

3.2 SEND 
A SEND review considers how a school is providing for its pupils with special educational 
needs and/or disabilities. Its purpose is to improve SEND provision and strategy to 
effectively support pupils with SEND to achieve good outcomes28. 

                                            
 

28 This is the definition provided in the survey if respondents needed it. 
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Over 4 in 5 schools (81%) reported that they had undertaken a review of their SEND 
provision in the last 12 months. Primary schools were more likely to have undertaken a 
review (83%) in comparison with secondary schools (75%).  

Among schools that had undertaken a review of their SEND provision in the last 12 
months, the majority stated that the review process was conducted internally, either by 
the SENCO (89%), or by a member of the Senior Management Team (85%). One third of 
schools also noted use of an external organisation for this review (33%). This is shown in 
Figure 18. 

Figure 18: Method of conducting SEND provision review 

 

 

Primary schools were more likely to take an internal route for reviewing their SEND 
provision, with 91% stating that their review was conducted internally by the SENCO, and 
86% by a member of the Senior Management team (suggesting that often SENCOs and 
SMT members worked together in this process). By contrast, considerably fewer 
secondary schools (78%) conducted a SEND review internally via the SENCO, with 50% 
using an external organisation (in comparison with 30% among primary schools). 

In addition to being more likely to use an external organisation (40%), academies were 
also more likely than non-academies to use another school as part of a peer-to-peer 
review (38% vs. 21%). Equally, one third of schools (33%) in the quintile with the highest 
number of students on FSM reported using a peer-to-peer review, in comparison with just 
26% of all schools. Half of schools (50%) in this FSM quintile also reported using an 
external organisation for their SEND review.  
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Regionally, Yorkshire and Humber and the South West, were most likely to use peer 
review (37% and 31% respectively), with only 15% of schools from the London area 
using this method. Although schools in all regions most commonly used internal methods 
for their SEND provision reviews, those from the West Midlands were most likely to use 
an external organisation (45%) as part of their review, in comparison with only 1 in 5 
respondents (21%) from the South West.  

3.3 Pupil premium reviews 
A pupil premium review looks at how a school is spending its pupil premium funding. The 
purpose of the review is to improve a school’s pupil premium strategy, so that funding is 
spent on approaches shown to be effective in improving the achievement of 
disadvantaged pupils. In the case of an external review, the reviewer will be an 
independent, experienced leader with a track record of making these improvements for 
disadvantaged pupils29.  

A school may be recommended to commission a pupil premium review by Ofsted if they 
identify concerns with the school’s provision for disadvantaged pupils; however 
recommendations may also come from a local authority, academy trust, regional schools 
commissioner or the Department for Education. 

35% of schools stated that they had either commissioned (6%) or completed (29%) a 
pupil premium review from someone external to the school in the last 12 months (as 
Figure 19 shows).  

 

 

 

 

 

 

 

 

                                            
 

29 https://www.gov.uk/guidance/pupil-premium-reviews 
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Figure 19: Commissioning of pupil premium reviews 

 

 

Secondary schools were more likely to have completed or commissioned a review, with 
48% stating that their school had either completed or commissioned a review in 
comparison with just 32% of primary schools. 40% of academies stated that they had 
completed pupil premium reviews in comparison with just 24% of non-academies.  

Schools with the highest proportion of students on FSM were also most likely to have 
completed a review (36%), with only 16% of those with fewest FSM students having 
completed a review.  

Of those who did undertake a pupil premium review, 92% found the review at least fairly 
helpful with 45% stating that the review was ‘very helpful’, as Figure20 shows. There 
were no significant differences between academies, non-academies or primary and 
secondary Schools, or between those schools in different FSM quintiles in the likelihood 
to find the review helpful, however there were small regional differences. Respondents in 
London and the East of England were most likely to find the review to be “not very 
helpful” (19% and 22% respectively).  
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Figure 20: Helpfulness of the pupil premium review 

 

 

Schools were asked to provide their own unprompted reasons as to why they had not 
commissioned a pupil premium review. As shown in Figure 21, there were a variety of 
reasons why schools have not commissioned a pupil premium review with an external 
organisation in the last 12 months. The most common response was that the school 
reviewed internally (28%), followed by not seeing a need to commission a review (24%). 
16% of schools that did not commission a pupil premium review also reported that they 
did not have many pupil premium students and thus a review was not warranted.  
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Figure 21: Reasons for not commissioning a pupil premium review 

 

Secondary schools were more likely to feel a review was not needed (32%) compared to 
primary schools (22%), while primary schools were more likely to consider that they did 
not have enough pupil premium students to require an external review than secondary 
schools (17% v 6%). 

Schools in the bottom quintile of FSM (with most students receiving FSM) were least 
likely to cite a lack of funding as a reason for not completing an external pupil premium 
review (1%), but were most likely to suggest that they have had an Ofsted inspection 
which had covered this area (15%), compared with schools who had lower numbers of 
FSM students. Schools in the top quintile for FSM (with fewest students on FSM) were 
most likely to spontaneously suggest that the reason they had not carried out a review 
was because they did not have many pupil premium students (37%). 

Regionally, schools in the North East were significantly more likely to review internally 
(53%), and therefore feel they did not require an external review. Schools in the North 
West (23%) and South East (22%), were also significantly more likely than those in 
London (5%) and the South West (5%), to suggest that low numbers of pupil premium 
students was a reason for not commissioning an external review.  

28%

24%

16%

10%

9%

8%

7%

7%

5%

We review internally

We do not see a need to commission a review

We do not have many pupil premium pupils

Not enough funding

Had an OFSTED inspection which looked at this

We haven't got round to it yet

We review spending in partnership with other schools
/ trust

Had one recently

I'm new in post

Question: H3. What are the main reasons why you haven’t commissioned a pupil premium review in the last 12 
months?
Base: Those who have not commissioned an external review (n=498)



44 
 

3.4 Anti-Bullying 
By law, all state schools must have a behaviour policy in place that includes measures to 
prevent all forms of bullying among pupils. This policy is decided by the school. All 
teachers, pupils and parents must be told what it is. 

Leaders and teachers were asked about whether they had seen various types of bullying 
in the last 12 months, and the frequency in which they had seen them occur.  

Over the previous 12 months all forms of bullying were seen very rarely, if at all: 66% of 
leaders and teachers had never or rarely seen all of the types of bullying mentioned. As 
shown in Figure 22, anti-Semitic bullying was the least common form of bullying seen in 
the last 12 months (88% had never seen it, while 8% had seen it but only rarely). Other 
very rarely seen forms of bullying included: transphobic bullying (81% had never seen, 
12% only rarely), boys being touched inappropriately (79% and 15% respectively), anti-
Muslim bullying (77% and 18%), other bullying based on religion (77% and 18%), girls 
being touched inappropriately (71% and 21%) and bullying based on disability (70% and 
23%).  

Slightly more commonly seen, though still relatively rare, was homophobic bullying (52% 
had never seen this, 31% had seen it rarely, 13% had seen it sometimes and 1% had 
seen it often) and bullying based on race or nationality (43% had never seen this, 44% 
had seen it rarely, 10% had seen it sometimes and 1% had seen it often). Most common 
was sexist or sexual language being used (while 41% had never seen this, 34% had 
seen it rarely, 18% had seen it sometimes, 4% had seen it often and 2% very often).  
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Figure 22: Frequency seen or received reports of different forms of bullying in last 12 months 
(leaders and teachers) 

 

Those working in secondary schools were also more likely than those in primary schools 
to have ‘very often’ or ‘often’ seen or heard the use of sexist or sexual language (10% 
compared to 1%).  

Leaders were also more likely than teachers to have seen or reported bullying based on 
race or nationality (64% leaders compared to 53% teachers) and / or boys being touched 
inappropriately (24% leaders compared to 17% teachers). 

Secondary leaders and teachers were consistently more likely to have seen or received 
reports of each of the forms of bullying listed in Figure , with the most marked differences 
seen in frequency of homophobic or biphobic bullying (73% of those in secondary had 
seen or received reports of some instances during the last 12 months compared to 22% 
of those in primary).  

The survey also asked respondents to what extent they felt confident that they would be 
able to deal with those situations if they arose. 

Overall, close to nine in ten leaders (89%) and teachers (86%) said they felt ‘very’ or 
‘fairly’ confident in knowing what to do if they witnessed any form of bullying listed in 
Figure 23. Leaders were consistently more likely than teachers to feel ‘very confident’ in 

Question: J1. How often have you seen / received reports of bullying amongst pupils in last 12 months? Base: All teachers and 
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dealing with each form of bullying. Both leaders and teachers were most likely to feel 
‘very confident’ if they had to deal with bullying based on disability (86% of leaders and 
68% of teachers), though leaders were markedly more confident than teachers.  

Both leaders and teachers were generally more confident in dealing with the forms of 
bullying which are more frequently seen or reported (82% of leaders and 65% of teachers 
‘very confident’ in dealing with use of sexist or sexual language, and 82% of teachers and 
65% of teachers ‘very confident’ in dealing with bullying based on race or nationality). 
However, compared to their confidence in dealing with other forms of bullying leaders 
were less likely to be ‘very confident’ dealing with homophobic or biphobic bullying (75% 
of leaders). 

Both leaders and teachers were less confident dealing with less frequently seen forms of 
bullying – transphobic (62% of leaders and 57% of teachers ‘very confident’) and anti-
Semitic (66% of leaders and 58% of teachers ‘very confident’). 

Secondary leaders and teachers were consistently more likely than primary leaders and 
teachers to be ‘very confident’ in dealing with all forms of bullying listed, reflecting their 
higher likelihood to have experienced each form. The most marked differences were in 
dealing with homophobic or biphobic bullying (79% of secondary compared to 54% of 
primary ‘very confident’), anti-Semitic bullying (71% compared to 48%) and anti-muslim 
bullying (74% compared to 53%). 
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Figure 23: Proportion of leaders and teachers ‘fairly’ or ‘very confident’ in dealing with different 
forms of bullying (leaders and teachers) 
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4. Careers Education 
This chapter will explore schools’ provision of careers education to their pupils.  

Every school must ensure that pupils are provided with independent careers guidance 
from year 8 to year 13. Every school must: 

• Ensure that there is an opportunity for a range of education and training 
providers to access all pupils in year 8 to year 13 for the purpose of 
informing them about approved technical education qualifications or 
apprenticeships.  

• Publish a policy statement setting out their arrangements for provider 
access and ensure that it is followed30.  

The ways in which secondary schools were delivering careers education are shown in 
Figure 24. Schools most commonly had external specialists come in to provide careers 
education (89%), followed by general teaching staff without specialist qualifications in 
career education (70%), staff with non-teaching roles that have specialist qualifications in 
careers education (52%) and teaching staff with specialist qualifications in careers 
education (41%). 

In total, 66% of secondary schools were using internal staff with specialist qualifications 
in careers education (either teaching staff or non-teaching staff). 96% were using staff 
(either internal teaching or non-teaching, or external) with a specialist qualification in 
careers education. Only 3% were using general staff without specialist qualifications in 
careers education as their only method of providing careers education; the remainder 
used this in combination with other methods. 

Around one in eight schools spontaneously mentioned that they had businesses come to 
visit and provide careers education (13%), 4% had higher education establishments 
involved, 4% had colleges and sixth forms involved, and 1% had parents and governors 
come to the school to provide careers education. 9% had another type of person or 
organisation providing careers education. 

  

                                            
 

30 http://researchbriefings.files.parliament.uk/documents/CBP-7236/CBP-7236.pdf 
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Figure 24: Organisation or person responsible for careers education in secondary schools 

 

Schools in the top quintile of FSM (i.e. those with fewest pupils on free school meals) 
were less likely than schools in all other quintiles to bring in external specialists to provide 
their careers education (68% compared to 90% of schools in the bottom quintile, 95% in 
the second bottom, 91% in the middle, and 88% in the second top). 

Secondary leaders and teachers were also asked which of a series of statements shown 
in Figure 25 applied to careers education at their school.  

Leaders were more likely than teachers to say that each statement applied to their 
school.  

The majority of both leaders and teachers said that their school has an identified lead 
individual with responsibility for overseeing the institution’s careers programme (94% of 
leaders and 80% of teachers). The proportion of leaders saying that their school had an 
identified lead individual has significantly increased from November 2016 wave of the 
Teacher Voice omnibus where 89% of secondary leaders said that their school has an 
identified lead. 

The biggest discrepancy between leaders and teachers was on the statement relating to 
all pupils having accessed and used information about career paths and the labour 
market to inform their own decisions on study options (88% of leaders said this applied to 
their school, compared to 50% of teachers). 
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Figure 25: Format of careers education provided in schools 

 

Academies were more likely to provide personal guidance to pupils with a careers 
professional (76% vs 65%), while non-academies were more likely to ensure that all 
pupils had direct experience of the workplace (36% vs 25%). 
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5. Teachers and Teaching 
This chapter will explore schools’ and teachers’ perspectives on a range of policy areas 
relating to teacher workload and professional development. 

5.1 Workload  
Removing unnecessary workload is high on the education agenda. The DfE published 
the 2016 Teacher Workload Survey report31, a commitment from the 2014 Workload 
Challenge32, alongside an action plan33 setting out the steps to be taken. 

Since then, DfE has taken a number of steps to look into the issue and has made a 
number of commitments. These include setting up three independent teacher workload 
review groups, which produced detailed reports offering advice for teachers on marking 
policy, planning and teaching resources, and data management. 

Leaders and teachers were asked about which actions, if any, their schools had taken 
with the aim of evaluating and reducing unnecessary workload.  

The most cited action to have been taken, shown in Figure 26, was to consult with staff in 
ways other than conducting a workload survey (75% of leaders and teachers). Other 
actions taken include reviewing or updating school policies (73%), reducing or changing 
marking (67%), reducing or changing planning (49%), using the independent reports on 
marking, planning and resources and/or data management as a basis to review current 
policies (39%) and actively addressing the recommendations for schools in the reports on 
marking, planning and resources, and/or data management (38%).  

Five per cent of leaders and teachers used the ‘other, specify’ option to spontaneously 
mention that their school had introduced a teacher support scheme and training or 
wellbeing programmes.  

Leaders were more likely than teachers to say that their school had used the 
independent reports (64% vs 35%), actively addressed the recommendations (68% vs 
33%), carried out a workload survey (39% vs 29%), consulted with staff in other ways 
(94% vs 72%), reduced or changed marking (88% vs 64%), reduced or changed planning 
(68% vs 46%), and reviewed or updated school policies (92% vs 70%). 

                                            
 

31 https://www.gov.uk/government/publications/teacher-workload-survey-2016  
32 https://www.gov.uk/government/publications/workload-challenge-for-schools-government-response 
33 https://www.gov.uk/government/publications/reducing-teachers-workload 
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Primary leaders and teachers were more likely than their secondary counterparts to say 
that their school had used the independent reports (45% vs 32%), actively addressed the 
recommendations (43% vs 32%), consulted with staff in other ways (78% vs 72%), 
reduced or changed marking (75% vs 58%), reduced or changed planning (64% vs 33%), 
and reviewed or updated school policies (78% vs 68%). 

Secondary leaders and teachers were more likely than their primary counterparts to say 
that their school had carried out a workload survey (33% vs 28%). 

Figure 26: Actions taken by schools to evaluate and reduce unnecessary workload 

 

Leaders and teachers whose schools had taken some action to reduce unnecessary 
workload were asked about the extent to which the average teacher workload had 
changed as a result.  

As Figure 27 shows, almost half (47%) felt that the actions taken had effectively reduced 
unnecessary workload: 35% by up to 2 hours per week, and 13% by more than 2 hours 
per week.   

Teachers were more likely to feel that there had been no change in the average workload 
than leaders (55% compared to 37%, respectively). Secondary leaders and teachers 
were more likely to feel that there had been no change than primary leaders and 
teachers (63% compared to 45%, respectively).  
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Figure 27: Extent to which workload has changed following action 

 

5.2 Continuous professional development (CPD) 
The Department published a Standard for teachers’ professional development in July 
201634. This sets out that effective teacher professional development is a partnership 
between: 

• Headteachers and other members of the leadership team; 

• Teachers; and 

• Providers of professional development expertise, training or consultancy. 

In order for this partnership to be successful, professional development should: 

• have a focus on improving and evaluating pupil outcomes. 

• be underpinned by robust evidence and expertise. 

• include collaboration and expert challenge. 

• should be sustained over time. 

                                            
 

34 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/537030/160712_-
_PD_standard.pdf 
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And all this is underpinned by, and requires that: 

• Professional development must be prioritised by school leadership. 

Leaders and teachers were asked whether they were aware of the Standard. Over three 
quarters (76%) were aware of the Standard, 21% were not aware and 4% did not know.  

Leaders were more likely than teachers to be aware of the Standard (86% of leaders 
compared to 74% of teachers). Those working in primary schools were also more likely 
than those working in secondary schools to be aware (80% compared to 71%). 

When asked how well they felt they knew what aspects of teachers’ professional 
development the Standard covers, overall 80% of leaders and teachers felt they knew it 
well (20% very well and 60% fairly well), whilst 18% stated that they did not know it at all.  

As Figure 28 shows, leaders were more likely than teachers to feel they knew what it 
covered well (87% of leaders compared to 79% of teachers). Those working in primary 
schools were also more likely than those working in secondary schools to feel they knew 
well what it covered (83% compared to 77%). 

Figure 28: Extent of knowledge of Standard 

 

When asked whether they had undertaken any CPD in the last academic year, 97% of all 
leaders and teachers stated they had done so. Only 3% had not. This proportion was 
consistently high among leaders (98%) and teachers (96%), and among those working in 
both primary (98%) and secondary (95%) schools.  
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Leaders and teachers were then asked about how that CPD has helped them in their job 
or career. The majority felt that it had helped them to improve the way they do their job 
(89% of teachers and 98% of leaders); as shown in Figure 29. 

Leaders were also positive that it helped to prepare them for future roles (72%). 
Teachers were less likely to feel it helped them (53%). 

Other spontaneously mentioned benefits of CPD included: help building confidence and 
improving personal wellbeing; improving leadership abilities; and help to be able to 
support others.  

Figure 29: Ways that CPD has helped in the job or career of teachers 

 

5.3 Pay Flexibilities 
Maintained schools must follow Government guidance on teachers’ pay and conditions35. 
Non-maintained schools, including academies and free schools, are not obliged to follow 

                                            
 

35 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/636389/School_teachers__p
ay_and_conditions_document_2017.pdf 
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the statutory arrangements, although they may still choose to do so if they wish. Leaders 
were asked about the pay flexibilities of which their schools currently make use. Figure30 
shows that schools most commonly offered Teaching and Learning Responsibility (TLR) 
allowances (81% offered these). This was then followed by three pay flexibilities which 
were offered by similar numbers of schools: progressing outstanding teachers more 
rapidly up the pay ranges (49%), offering a salary sacrifice scheme (47%), and offering 
teachers new to the school a different starting salary compared to what they were on at 
their previous school (41%).  

Leaders also spontaneously mentioned, in response to an ‘other, specify’ prompt, some 
other pay flexibilities which their schools offer: one off payments and bonuses (4%), 
flexible working (3%) and their own salary structure (2%). 

Figure 30: Pay flexibilities of which schools currently make use 

 

Secondary schools were more likely than primary schools to make use of all pay 
flexibilities prompted on. 

Leaders were then asked about which potential pay flexibilities their school would be 
interested in making use of in the future. The most popular, as Figure1 shows, was to 
allow teachers to step down from the upper pay range to the main pay range while 
staying at the same school (89% were interested in this). This was followed by offering 
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non-consolidated payments36 (51% were interested), offering non-monetary perks such 
as travel vouchers (44%) and paying above pay range maximas (37%). 

Secondary schools were more interested than their primary counterparts in offering non-
consolidated payments (59% compared to 50%) and in offering non-monetary perks 
(58% compared to 41%). 

Leaders also spontaneously mentioned, in response to an ‘other, specify’ prompt, a few 
additional pay flexibilities that their school would be interested in making use of: setting 
their own payscale independent of the national payscale (2%), flexible working (2%), and 
offering sabbatical or additional annual leave (2%). 

Figure 31: School interest in offering additional pay flexibilities 

 

5.4 Teacher retention 
The latest School Workforce Census data released in June 2018, shows that whilst Full 
Time Equivalent (FTE) teacher numbers have increased compared to 2010 (there were 
441,800 in November 2010 compared to 451,900 in November 2017), numbers declined 
between November 2016 and November 2017 (from 457,200 to 451,900 respectively). 
FTE pupil numbers have been rising. There are a number of financial incentives aimed at 
                                            
 

36 A non-consolidated payment was defined in the survey as a one-off non-pensionable payment, not 
added to a teacher’s base salary for future years. These could be used, for example, as reward for 
exceptional performance or for completion of a particular project and could be given either at the end of the 
performance cycle or at any point within it. 
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encouraging recruitment to initial teacher training (ITT), including bursaries and 
scholarships for trainees in certain subjects. In addition, a range of initiatives aimed both 
at increasing the recruitment of new and returning teachers, and at improving the 
retention of existing teachers by making the profession more attractive37 have been 
developed and undertaken. 

Leaders and teachers were asked about their plans to remain working in the profession.  

Overall, almost two thirds of teachers (either classroom teachers or leaders) had no 
plans to leave the profession (64% did not plan to leave). Just over three in ten (31%) 
were considering leaving; of these, 2% were actively looking to leave the teaching 
profession, 4% were considering leaving the profession in the next 12 months and 24% 
were considering leaving in the next few years. Five percent did not know. This is shown 
in Figure 32. 

Leaders were less likely than teachers to be considering leaving (21% of leaders overall 
were considering leaving compared to 32% of teachers). 

Those working in secondary schools were more likely than those in primary schools to be 
considering leaving (36% compared to 26%).  

Figure 32: Plans to leave the profession 

 

                                            
 

37 http://researchbriefings.files.parliament.uk/documents/CBP-7222/CBP-7222.pdf  
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Appendix 

Scope 
Special schools were excluded from the scope of the survey.  

Mode of interview 
Mainstage fieldwork for Wave 1 of the School Snapshot Survey launched on Monday 6th 
November 2017. Following a briefing in the morning, interviewers called schools to 
complete the leader survey and to collect contact details for classroom teachers. If 
leaders were unavailable or unwilling to complete the survey over the phone, they were 
able to complete the survey online as an alternative. 

Email invitations, inviting teachers to complete the survey online, were sent to teachers 
on an ongoing basis as their details were collected from school leaders. Those who did 
not respond to the e-mail invitation were then called and offered a telephone interview 
instead.  

Completed interviews by mode 

 Teachers Leaders 

Online Telephone Online  Telephone 

Completes 607 302 16 784 

Response rate 
Completed leader interviews 

A sample of 1600 schools was drawn from Get Information about Schools. 800 school 
leader interviews were completed from this.  

Completed teacher interviews 

Contact details for 1,533 teachers were collected from leaders. 909 classroom teacher 
interviews were completed 
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Completed interviews by type of leader 

 Job role 

Frequency Proportion 

Headteacher 582 73% 

Assistant Headteacher 19 2% 

Deputy Headteacher 153 19% 

Leading Practitioner 2 <1% 

Other 44 6% 

Total 800 100% 

 

Response rate by key group 

 Teachers Leaders 

Primary  Secondary Primary  Secondary 

Sample size 974 (collected 
from leaders) 

559 (collected 
from leaders) 

800 (drawn 
from GIAS) 

800 (drawn 
from GIAS) 

Completes 578 331 491 309 

Response rate 59% 59% 61% 39% 

 

Response rate by academy status 

 Teachers Leaders 

Academy Non-
academy 

Academy Non-
academy 

Sample size 429 1104 500 1100 

Completes 275 634 213 587 

Response rate 64% 57% 43% 53% 

 



62 
 

Weighting 
During analysis, the school-level data have been grossed up using the total number of in-
scope schools to give a nationally representative figure. The findings can therefore be 
said to be representative of all (in scope) state-funded schools. 

School type in population 

Number of schools Primary (inc. 
middle deemed 
primary) 

Secondary (inc. 
all through and 
middle deemed 
secondary) 

Grand 
Total 

Academy converter 2978 1501 4479 

Academy sponsor led 1297 706 2003 

Community school 6905 466 7371 

Foundation school 616 227 843 

Free schools 154 150 304 

Studio schools 0 34 34 

University technical college 0 51 51 

Voluntary aided school 2942 257 3199 

Voluntary controlled school 1967 36 2003 

Grand Total 16859 3428 20287 
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The teacher-level data have been weighted using the Teacher Workforce Census data 
on number of teaching staff. 

Number of teachers in population 

 
Primary Secondary 

 
Leaders Teachers Leaders Teachers 

Men     
18-34 1.41 14.72 1.33 27.77 
35-44 3.76 6.36 4.95 20.08 
45-54 3.05 3.73 3.96 14.53 
55+ 0.87 1.42 1.34 6.57 
WOMEN     
18-34 4.51 84.68 1.54 57.82 
35-44 12.01 48.87 4.61 39.04 
45-54 11.47 33.74 3.74 24.54 
55+ 4.68 13.29 1.63 10.23 
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