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Exploring Changes in the Design of Textbook
Illustrations and Their Use in Teaching and
Learning from a Cognitive Psychological
Perspective

Pei-I Chou

Textbooks consist of text and illustrations, however textbook research tends to
be concerned with text, rather than illustrations. To address this situation, the
current study utilizes information processing theory and cognitive load theory
to explore changes in the design of textbook illustrations and their use in
teaching and learning. A case study was employed to collect and analyze data
using observations, interviews, checklists, and document analysis. The findings
show an interrelationship among the written curriculum, taught curriculum,
tested curriculum and experiential curriculum and positive changes in the cur-
riculum. However, there is still more space to reinforce a systematic transfor-
mation among different types of curricula; that could improve the quality of
textbook design as well as the use of textbook illustrations in teaching and
learning. As such, textbook designers should check over textbook illustrations
carefully using cognitive process principles. Teachers should monitor the cogni-
tive processes of students for illustration learning and develop appropriate
teaching strategies to facilitate it. Students need to view illustrations as im-
portant learning tools and to learn how to decode them. Educators should align
content and forms of illustrations in tested curriculum with those in written
curriculum.
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18 > B DT B 780 6 FR AR ST T ik & f [ 72 BB th iR &
BT AR EE > R0 NSt AEREES SR8 EE (E
S~ EMTF 0 2006 5 Mayer, 1993) o FE L - ff[EE 22 A4 B 22 S TH 2
BLEPRRE > bR [ EMAVIEEITERE - Eal S EEE - BEEI - E
BEINEERL = » B SRR ~ E R A ERENIERE (Latour, 1987; Lee,
2010; Lynch & Woolgar, 1990; Macdonald-Ross, 1979; Mikk, 2000 ) ° TEF}E2
BIERVEE JT M - B4 7 i [ B2 2 R B2 AR BB 5 S — ERE 2
F| (Ametller & Pinto, 2002) o FHE 4 [ 0] LLAE A 59 22 i B (LB 1R
FUR N FIE R R A - 2 ERRALATRE - BRI SE RS H
ZETE] ~ ARG ~ T AR G2 A 4G R L I RN R A OB - 7138 LB 7 1 47 [ 1 45
JE HSCTFIF (Cook, 2008) 5 R » AMFFEHF LB AREL AR TG R BB &
1) 47 [l HEA T A SR -

IR » EF 2 BRI EMERE A5 WA EENEEINE (Mayer,
Steinhoff, Bower, & Mars, 1995) » Mayer (1993 ) LIl— AR R ZH] - Hrp
85% LA ¥ i 12 A G R A BN A IR o Nt > fAlE SR A R T 82
BT T o AL B AN REBET A A A& ] RERR (R 2 E B (MR -
HEEK > BIF4T 0 2010) ©

FEEF L BAREMGEETELNE (Ametller & Pinto, 2002) » A
PR R 22 I 0 ZH B R E BCRE AN SE iR A1 o BT 2 R B R E T E AT
fBE B AE CLAS A BRI e i M > (MM &R Bt~ R E g
[ o2 R IR ARG R B S o B 7 ERE > RIEHAT % P ORI PR
THREIREE - RILIRA 5 Z0S 2 4 PRARIEE (R B (Lowe, 1989 ) » (i
HRETC )T TR AR B RAR » W GE R EA L HRI B R - A2 A
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065 TG R AR 0 A B - i S B B2 A SHE B B A7 132 B2 (Roth, Poz-
zer-Ardenghi, & Han, 2005) ° fi 5 & » flESGET ~ 852 - BEFHELEM
A H R B IR RS

DAERERIE M IR E E AR SR NE T L Z B EH R
EA R AR v AR BT ST 0 k& BR 6 A B 2 1 BB A
LRI SE (JAIMEE > 2003 © 2005 ¢ Johnsen, 1993; Weinbrenner, 1992) ©
17 [ 22 75 BT 72 2 4 A 252 1) i 2 1) B B = /0 SR [ 1) g ek EE AT BEL
— R ATRHIEA » LD A T i 2 AR TR R R BG 7R (MMEEZFEA >
2010 : Cook, 2006) : WFFEERUKEBAFBE - LLEEhZ  ~ /N4 BLE
FIRIRRSE + 2 B TRETEREM > i Z S BT ER F iR 6 A
(I TE s B ER BRI ERET ~ 8052 - BEMF EE L E 2R -
SR » BT PR TR L5 1 i ] 65 FH 2 Bl AR 08 e 30RL 5 BB AL &iE ) 3
B e 2 X~ DIRE B H 5 B AR & AU E - T AR I B X n] 5E R
Rrvh ke % Bt et Al Wt > EEREHGHEEEHE L ER=EE
o MEWRF L OEINRZ - GBI RFFRALE THRFEEERE
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IR E 2 TS » T ERRE R E R R EM 2 A IR =
o WRHPFEFZAFIREEAL (types of curriculum) © Goodlad
Bl Associates (1979: 58-64) KFaRTE 73 F L B (ideological
curriculum ) 2 E2E BB EER TR AVERES - € BB A B ] /F R AR -
ERXFRE (formal curriculum ) EFEBUE ITEERE A E > #EE R SG 77
N EL AR E o MEZRE (perceived curriculum ) 2#HN ~ HE
s E A D ATE EIHIERTE o EIEZRE (operational curriculum) EH(=E
AL ] BRI FIE PRI o ALBERTE (experiential curriculum ) ZE£24
HIEERATRE

Glatthorn ~ Boschee » Whitehead B Boschee (2012) ERIE/T 57584 ¢
IR (recommended curriculum ) E {318 # ~ HEREENSCEERE
HEERAIERTE - WALHE h SR 7T BUR S5 ORI RE AU B HUE - 50 AR
J& i o FMARTE (written curriculum ) H M ( mediating ) ~ fE#E AL
(standardizing) FI#EH] (controlling) MIINEE » FEEAEMEIRE T R
B EAE 5 EE AR 5 HE AR RE Y RN ~ BHE R —M B AR - EREER
fRs € BRI BB NE Bl E) o SCFFRfE (supported curriculum) # K&
SCRIAERRERE IR - SIS R ZPE - NBLZPEMARE A - i
HERTE (taught curriculum ) EFIRAVERIE - S 8IZE F BB FTEHIER
2 o S HIERFE (tested curriculum) 2 HI& M HIERHIAS I B E R
FE1FERE (learned curriculum ) 222 A4 1 BB R AR RS S 28 2 (E 1 ~ A A
TTRFAT AR -

English (2000) K English 8 Larson (1996) FIREBMRIZHEE =
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HERAFEFE > RIEEEHEA R PRENER - FmREE S5
FIRRIE - CIRAREIR S RS « MEBERE  BEE # A RE - BFRE
FBLER A« IR 2 3 A ERAR - R LR AL B ~ B B A B

AR C R A 2R - HEEREIEN S - SRR K
WIERGRER TR FFOTIE + (L - AFHFERE TERIZHEA(L ) (curriculum trans-
formation) SKERFTIEMERIE  5R75 75 ~ BREEFEEG B (2010) 32F% -
Fral TERFEHEL ) BIssRE R RIG G PSS EAE L » BB
HIE - it EE » ZBCRME - BB EM - EMER T
(e - e AR B R L R B g ] [ B MR ~ (LR BB ES HT
BR B A R o {85 — Tl ARE - AREE ALt 2 Y m BB rYE
B o] DI A E T - BR822EHERIER] - #8502
R - BB o] DU RS U2 BIRIIRRS - AR ZRIRES M A -

HAREMS » AR CEERAE & R REEENERE - 715
LB E A (R AR i B S B fr e g o itk ORRREE R B R 1 HE B
g C AR H - (E2 W a2 g m i it sE 84 - B ARz
LEEET AR EEEM IR A Z - RS 5FAN (2010) EREHZE
F-HARAEREERE - BT R mR AR EA g T IE - A
W FERI DUBRGRAE F fa 8 - IR S e 5 £ 0SS & maiie i
AT FE AT BGRTE ~ B FE AR AREBRERAE - Rl G maE R
HEERIEELIBIE © Glatthorn 5 A (2012) 32 « HHAE ~ MEERE
FHEHEREE L AR CR ERRR - SR BER R A REER R ENREE
EAehy M EERAEMA S EERENEE > Hh 2B ERENE
& AW EEEEREEEIE - R A wEBARER D - 5Lk
AR AE A g XN IR B M b B MR MR AR E - A
AR E X E > HRE XL H LR -

Beot - EARERIRAE AR T SRR S 2B - RANERAE ~ U - B
AN E - NI AR EE L H R L O S BB R R 2
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fUEE(L - HERFMIEMS - BRI ERET ~ AR EEE R
b

o~ RERBAL LB ER R e AR R Y B R L e

AR E URR R L T 2 I AR ~ R B G - AAETELL
B2 BT 35 1 (B (U RE M R FR 8 - IR LR EGR A O B2 3 S i B
FIF2HA & 1o B G R BE G AN - 18 LEPHERAC T 2 H 508 B M 18 U a3
FPIERN + DU R H B G 0 BB S A et T~ 08 ~ B3R -

(—) AE R

1970 FEAREFEIEZR (dual coding theory) £ : NHRHRFES
EEMEGRK - MEEUFTEHERE  EEBEEREALAR
7 & H B SR R AR AR B FF5% > BT 22 B 1 referential connection )

(Paivio, 1986) o EEWEH R LIEH BB E EE KR (picture superiority
effect) » F2 5% ] G0 T DLZE 26 RS (A1 BRLEE SRS » 1 S R R RE A AR
AT N BB E A EEGRIVECTRIREF - WM TEESCR J
Finle BRI 2 E E 2t (Bt » 2006)

Mayer (2001) #2H % IHEGE2EZEHIEEER (cognitive theory of mul-
timedia learning) * IHE& % RS 28 ~ B RCIE ~ TIFECIEM RIIECE
(245 ~ AR AN S 2 BOERE o« — et 2HE G S F 8 - &
i ER P 3 R FR B G B e A BRI B R AT - HAAE MR RIS
HHGEE AN TR - JOEMEGAAREABBE » AR E A
FRAE - F R IR A BN S i R EE RS B G o (I > 3B SCRNIE B[R]
p 200 > AR - A BANRAEIE > BB A S R E Kk
FEAT S (Moreno & Mayer, 2000) ©

B A 2% RS 22 B0 A B G ) = I AR > B R SCE L (dual
channel assumption ) » S HURE LI A TIFECIERS - S RS
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H B R R HR IS 2 > DI X WUE R BEIE AE & BRI #
e DLE G X UE R B - HUR A IRE & (limited capacity assumption ) ?
e B8 B BB EE - AREHNARETIE 722 @ THHBE
(chunk) » —fEMHBARE—(E TIEECIEEAL » BEMMRTEE—MELLE
PIFFRBELAAE o B %2 FBBHE (active processing assumption ) » fH A&
WIERE - H  BE > TEEBNER - OERE BEEEERN
23 (Mayer, 2001 ) °
R 224 B2 R E BSOS R B E B M IR B B IR AR
FHE B SO E R A S E ARE LR > DS EYEE TIEiEM
AR FRE R IRIREUL M B & o & 683 6 B SCE #AH A
B o s e SCE IR > W RN AR AR A RE R 0 KA BRI E

(=) BRI G a7 B 3y

R0 B At B B 3 IR TR 30 R RN IR B B0 1R R SR A 1 S, R B
2 BRA B 248 - R E TAEINGEE (18 B8 32 AR A A £ 1 BT B (Sweller,
van Merrienboer, & Paas, 1998 ) » BE : FMEGRH E il (extraneous cognitive
load) 2 [RIZM 2B BLAH A% 77 208 B2 28 58 A IR A2 JE Y BR AN B AT o
WTERRAIE LT (instrinsic cognitive load ) AR PN 1E 2 35 [0 B2 i B 22 3
& AR 2 B AL O o YA FRAIATT (germane cognitive load) +2
FEMBM RTINS B E E HE M N AW EEEE > BARRGE PRI
Ui s A AT eI MEA AR » HATEAEBH A MER
Stull B Mayer (2007) {2 HEBEE WG =AM EHERER - S LR
(extraneous processing) 25278 3 (¢ 35 B B H AT A0 R (1) B2 M IR A & 431
a0+ FEE I SO B A PR R R - BGE 2 R EDE - SR R
[FIRFRE Y 2 BREE A 23R > ERER B BN SR A & 1] B BT T BB ER H A
TR A BRI o WAEBRHE ( essential/intrinsic processing ) xE 20 N 1E 8 £ &
(B LB EREE ) SRREFDAEHERE  fan - SEEMIER
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R FEWRR L DM  (REE A A D o g R
( generative/germane processing ) A5 15 52 75 7 Bl B4 B 5 R 1% > AH AR

M G ST R R e - BT RS R AR ; A - HEEERE g K
BB H EA L L I A @R (DeLecuw & Mayer, 2008) ©

Marcus ~ Cooper 8 Sweller (1996) $& HiZRHI & faf BLELE2 AT B GR + A
KA REB A el iEEe (AIPEA B ) BE - i n] DU
TAFELIBR A& @ RITEENGE - R > MRBARA LmMAEE » #a
BERHERESNBZBENANE  Bie &AMy TrEECHE - B FTEEA
ERIBR R o AR BRI E R L EME S » B4R TAFRC B0 A A I B
HEEE B @) - ghg L LB S AR A AR - & WIREM I R{EE R
BBV EEEAE > B A RER A A T & EE R o I gRZob A Ak nT DU B 22
A B S G ERE o BB N R ZESR 1Y LB R - 18 T B AR 3R
HIAL o

FRE & TR AR MR E RGNS RERE  HEIMEER
MG > EPENTER A AR B A KER A AR (Bannert, 2002; Clark,
Nguyen, & Swell, 2006; Sweller et al., 1998 ) © i3 ¥ Z Bl 4 B 3% R
Ry ¢ R EAFIE IR BRI U B AR OME R B > TR AR R
TEELFEINERR I » DUEGE @ HUM R B SR A - # R
PEFHEAERHE (Candler & Swell, 1991; Stull & Mayer, 2007 ) : fR {5 it -
DUM iR AR E B ET ~ ZURE2EF R Al -

=~ AREEEGT ~ FERE R E

Sweller 55 A (1998) BRAW a2 A1 & (i BEAR AT IE - 2 H BT AL TE
BELURRAD . BIRFBEUE (goal-free effect) 2 FREM B EHHRAUE fRHH
MEE > RPEEEHEEMZERELS - SGHEMAMTELEE -
BRI AT o RBIBUE (worked example effect) & f8HEE R K%
IRF - 2R 0] & S AR R - BT R B > T Bl B AR PR AR RN RE > Uk
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DAIIERHIE LT o SERRIREZL#E (completion problem effect) EFH A
MEE L BT AR - REGEEH G > HEEEE - #OHEE
et A TAFRCIEM G 5 K 282 M o 73 0%UE (split-attention effect)
EREAERHEMA -G EER S NI ER I & A A
B> HHEAE SCE GRS - AT DU AR B 3R A & IR g B
R IEEAE. © TUERSZUME ( redundancy effect) 235 B2 52 BRI B B SC 7k
REfRFEANA > HEAIX AR 2R EM » K meEErEgRaarn - &
REUE (modality effect) EFEATRLLZ BT X2 AR KIFAL > 7l Ll
I E TARRCIBMIRR A & A & o BLUE (variability effect) 2B A [H
TR EBEANE » EFLIGMEEFZRAI AR - (E2an] DUE B b {F9 % H
LIS R E E » BT BN HERAIRA R T E B2 E
Mayer (2004) 152 {2 BEREHOM 3G T IR AN » BT« 2 IERE R Al
( multimedia principle ) /28 % BERS 7> B — IS » §5 & 7 FIHE [ 1) 22
B RGBT R ST 22 A (spatial contiguity principle) i2 5 1%
o R B8 14 S 7 R e ] 222 e P e Ao ey » REREI 23R 5L HN (temporal con-
tiguity principle ) A2 5B & FH B S 147 [ 7] IRF 52 B ) B2 28 AU R Lo » —
FEFH] (coherence principle) /248 HERR A EE MR 13 2 REIG 222
B o FE AT (modality principle) 2 HE#S & 47 B B 3% ML i) 22 38 LR 18
JARE & F I B SRR - BIGESCAR LLOGEE R EBMHE LT 2
fian : BEREEENE2ERRERE BB FHE o TLEREH]
(redundancy principle ) ‘B84 fdilE ~ G K S8 2 Hakdt w8 ~F%
T FHZRHR - HIRS & ff i B 3 e (1) B2 25 U R AR 17 TR NP e A [l ~ Bt B S
B2 o ROCFIG 24 9 B HUERIGR A & A > MBRSCF < B2 IR 5
BHE TR E o B N R R o Sl DR A AL o (E
BIMEIRAD (personalization principle) & F5#& & ffi & B B L A%l 1y 22 2
SR FA RS A i S IR B EFB AL © Cook (2008) AR fEFRAN & fof B G
PRIHBERRGTE BAER JFRIANZR 1 -
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x1 FRAIE R EERGT BN EE

BERETHE AR
B/ GBS A 2 BRI

e, DR S TS ATRIRA AT

BRERRAMKREEEEDE R | B TIFCEREN

LU RS P 2N HIRE SR RSB BN S

2B B AT LT TR » IR S 2 A
ST  EANERENNE | FRETIFIEER R AR a0
5 ok

TREEEE TEEEE O | BUEBERAZRAIA

HRZDEAL - FHEHAB S Al

B R I RERIE IR 2 R B E

BEREIR ¢ Cook (2008) ©

Pozzer Bl Roth (2003) ZEE > HUR} & il % LU#E & IEREA 25
FEAS > BREEYREERSIRVENR > BEGREMAL > AHE2
A 37 B HVEE Z5 o0 A R R ]+ ST % ERUAH A A o o S T R A e
PRS- FRAEIAMERYSR S 2 o B RIS SR — R B
LR B EE T B BB A S HE E A SO o I 2 IR 2R
WRROUF AR P4 - LEBLAR IR IR AT + W9 R B IR B ER (R P B A Tk
HHER R » LB R WUR B4 - 2 — B R EIHE - EALE
B RHEE AhEEs (40 Ba) MBS SR DRI o

Bl CREA T 2 FudE A bl R R 3% R i 5 T BB > HIE{8 4
B SCERE R o Mayer A (1995) K48 2 RS HAM RET R AR Tk
BT F0 T80 100 BE A A SO AR A0 > A R A
RE A SO R SRR A% 0 06 BAA FF9R S S I RS EE & I E
FISCFAEE - f B A BRET AR FFSR 5 A RSP Z Se AR K
BAFRAREATFMEEZET TRE > HEAHAREEELE =
%L o Ollerenshaw ~ Aidman 8 Kidd (1997) HL# % RS R A SCFHY
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FUE - S 2 BERE R TR EE IR BN 8 (HE SEE 12
EANZ A IHEEFZSL o Hannus B Hyond (1999) #E : ffilH LS 7 A AH
BR AT LUR TS RE ST BN AR B AR 3 B > (H2RRE I B2 A Al B 1R
Tt ZAFERER DI ETEST B EEE S B4 G RIS I 1 =5 1 [
PR EXTHRENMHE B - MEEIELEAA RS - MEEFA
(2010) WHFEFEI : SR FEA B BRI ER X > BB T
TEIERAERRIERR - A BT AR S A LB < BTG BR AR (R iy EL R 2K
Rl 0 ASBR Y E R > ARHPHEAAE IR B SO Y S BB Bt » B Rz 4l Bl
it (2011) BRFERE A B ARL B SCRFIRERGEBI R A= - S8 A i
R EE AR ST ke 8k 1 T A7 I o 9 ST 77+ B i ] S 3 RS = o
AEBE LR (2011) WFFEFEL - & BEREBE ST AR NER £ e ke 8
KT AR SR 0 E A A E B E AR B O A PGRI S - IR
SRR AT E - EBE /782 4 Felse A~ & 8 A ST A e L B A A B SO Y B
th B & S HOEBC S T RIS E S - i ELE SCE A — 2 -

Canham B2 Hegarty (2010) f8H « /[E RES0 1 i (R AE ) B2 A Y52
KU HEMMIEZEE Z A S KFHER - BARBEME S mALS &
MEAIFE R ECH BRI ALE - GBI O MV o 20 R 46
fei] i 1 K AR RfE - B AR R R RO B RE A RE R B - BB A5 HY 2 BRa
B B e R B MR R R - I SR O MR o PRI ] DL
Nrresmie M EA S R E - MERETE - HEMEREFRES
JERRFENIRGE - BB ERBHEH X TH S (Lowe, 1989)

P G B R R IR R A L B R N AR ET ELECR B - A
% IGCRE IR HIHE HE 5 RS & S M B 52 28 BOSUEE RS AU 07 (HZ2 A
REBAECHME LA - R fhlE B R S B pE AR A - B
A2 MHI Bk [ H. 92 5 B L 28 - [ gl & 2B DU BRASUME - 38 oy MH B3 4 ] 5
i o] DUE SR R B SRR B IR 2 U EAH R EA R, o [ SCERET E PR Iy T A
ZE MG A > o] DU 082 A 3 R M EE 2R 03 D AUHE o fh Y e
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th RS E A BBy B A B B 1l 35 s B A AT - SR 0% - A LB LRI B
AE AR ST LA B > G140 - TR AR RIS A 38 A i & LB
H 17 B a8 17 [ B S HUSUR T = H AR B BOSUE 55 Hi B PR B E AR R
R B EF N 2 EREL S - AP > B EFEA A
fof o TR USSR 15 H S B 2 B A RE A ] - ] DUES Bl B AR 2 5T R R
Ao AL i A i AR S 4 S A T (W B Ll » SRR R G B
by o BAT e BT B2 A A R Y ERER RR EE A e fra Sl RS A P4 (o 2
fAE o NI > AT FERHE E B G BLBUER AR AT IR ARG T 98 LA, - BHES
FURLE O 17 ] A 1 2 R R (RS B B R LTS T -

W8

* e
— >~ BHRGEETA

(—) H=EBIZ

AR TEIRIE S LB - 75 EAE B ARG BURAS 1 A 00} 5 (8 SO
THIE - & EITARTEH 2009 9 9 ARG - FHH =38 - T/ \HIER - 2R
AT ER R i B2 AR BR IR Uik 2 - W AR TR - TEE T e BEL R e
27 o

(=) PRI

ABI 7 S SR AT FE U R AT AT B BT ER AR AR B & RN DA A - RS SR
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o0 BEL BT FURE - WESE - EECD  AE R - WEUTE
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FIHE MRS WAL o MEEEREE B AR EM ISR (FRAMBUEL
DIESAL - WEA ZEEE A FME) FHEmRERT -

() EAEFG#%

PR 25 AH [ SRR A5 Hi (AR ) 2 AR (R B 1y 2 R gE A 28 > T
DIAS B TR 2 ST B 1 0 MK BR B35 BB HE P > 43 Bl 37 i 0 73 LA 25%
B A 10 AT AR BAE 259 K HER A 10 i1 - IRPHEIE A
H > B4 FREE S ECHE o [ SRS E M RZ 0 KT

1.38 18 BT 7 B FR IR F R R I R TR A 2 SN A AR AT 2

238 I BT & Bl A E B % R A AR IR LS [ 2 (e
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6 A B 9 B S R L D A B 2+ R I A B
FIE] 1 A0S 2 3 3

7 321 ML TR A W B i B 2 R

S HBATT S BAMEH CHBEELERY 2 BIHE

(f1) BAmET%

BIESCIFOMHT « BRI © L HH S mER RS AR
e — 2 HO B R Y SR AT 35 2 A o A T

1. B T LR % IS A RV L 2 (1 2

2. SE 1B B TE R R 2 1 2

3. 35 B E A 4 4R 2 A SR W e R AR P53 0 B R Y
PRS2 FEI A ] e A O A B A

4. EHOE MBI INARE - 3 A B AT SO NS 2 8L
IS BR  5 SEATESE 2

5. FRACHE B 4 B 53 2 S T PO B SRLLIAEASBRAS £ » SR 8111
5 40 2 R

6. 21 B TE R S O 28 0 7 B 2 I 2

7 BT S I (8 ST B 2 B TP 2 7 2L
#% 2 BB 2

8. BRAHE B B R BRI R 2 B 2

N 7 EL ]

KAFFEIR B R EZ B, - BERA FE R TERS RAgHEE - EHE2
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