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Exemplification
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eSS EEE S PR S el N
BEEMHRL - IRFEAE (Goodman, 1967, 1969,
1973, 1982) X BH AR E M 2FESHZE (whole
language) EEAEFF % FFEBURH R FERIEE -
& B/ N2 a5 A FAPFEE (phonics) H
TEE B ERR TG EAT o EEEEEIN R
IWE 2 R BRI » RRBAEREREN AN E
EEC LI (Williams, 1992) ~ EH 77 & M
TR = AR B I BRE S IR B R LT TR
PFREMN - AERIIFZE (Sweet, 1997)  BER
5 B BRI Bt AR E & K B SR
HoSHE - FAEERN A AL -
SEER » FFIIB B A N RASRGERE
o INERHIFHER FEEEHE o A LITEEB AT
~ AT~ FrB B EE R ER A B I RE B AT HE RS
N BRI % SRR RS - R
EIEER R GRr AR - S
L& B B FE TR F AT AR I E A H iR
A READ - TR SN B AT
WMEC - THREBLLR TMELENRESRK - BA]
ERERMALE P A T A ERES > BILUE
IF» RS BECEE » RIEEEERY - &
%ﬁa@%?ﬂi% LR R R 5 S
m o IRE E SRR EIENE R - MRS aR T E
E%ﬁ%ﬁﬁ‘@%ﬁﬁﬂ%ﬂua%%EWﬁ%
R ¢ DU -

H‘;:m

‘%W&%%&

& ~ RBFE SRR NI W R T T
ELHEFEE 3 - 3 - SV o TTTHRGETRR
™ —REBERIANERES > KRR S TE
BERRPIE T  (Hendrick, 1988; Lorge & Chall,
1963; Moe, 1974) o GLEBEFHRME T/ ML FEHEE
(IEERE - SRIMT » AT D#ET > BIRER
YETFHIEESZ T IER ANRE TR > B
HEHNTFRE > AFaRc N \+LEEARA
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(Cohen, 1972) * B T RARAKIEE » LIKF
RIEH ~ AT EEEEE A B R B B 2 A e R
j@ﬂgﬁ (independent reading) * EFMIFEXHE K
—HZEK  BFO AT SRR -
Wit - &XAEHAIF (Chall, 1967; Goodman,
1967, 1969, 1973, 1982; Rumelhart, 1977; Sweet,
1997) AR FRIMAT'E H - 1 B A IR ERIEDE
(Krashen, 2002) ° ;2R Em ] SRR RIE « —{@58
AR RIS E (skills-building) > A1 F R HFETE
A EAIEAE LA BB
(meaningful context) (LIS E (Comprehension
Hypothesis) KRB/ N L F#T > M2EXEE
(whole language ) °
DIEERERFEIERE— \NOOFRFHI
#J [ &) (Look and Say) &L - LK
ZAHERH) - B (Dewey) FEMREEE THHR]
& o B T —HAOFR  EMBER [REE] K
RIS  EEBIE AR P RPEER - XFLE
ZHTFHIHESE (Goodman, 1967, 1969, 1973, 1982;
Krashen, 2002; Smith, 1994) B : EFERIRER
KEMP%FEE (learn to read by reading)
(Goodman, 1982; Smith, 1994) « A& F/NEZH >
oREE Bl PR FE R UE E HIRE SCR IR R » LU
K B IEERE ] - HEBE RN EEMME
BRI TEL R - BLEHEFFR THEE TR
MEAENEET | /RS - At - SRR E
FERHIEFE G L EEE - AR BEHEHCH
ERSC~ @~ LURRI A AR A 7 B S R
NE@% Witk » 2R E BB AIREEREH
E&HE - W ~ HEFTIE% (fingerplays) ~ BHiE
&%#%i&%@%ﬁ%@ﬁ R TTiE  RIGHES
BEPEEGES )] - LB T HRBEENSEHE
- 2ESHEREEZERSNNISEE - BUP
T BT EREM - RLERFBAETHE
BT —RREEER - TRSERERSR
[EfE - 2EESHENFERMLR » BUNBEBFH

(phonics)



TIEEERM AP s - BB R
FMEENETIEE o [ WERRERRE
B B SO AN B R o

DA S RFEEE — RIS 2%
BL@ETTIE T I REIE - IFLURMBEINESR
(Chall, 1967; Sweet, 1997) 5 « FHERENHEHE
RRINRFEERAH - Atk » REEANERE
BrESKEREERA EEAGERECESH
TIRHBHEREE - FTLL > ST AR EER
F oo I ERFBFELHTM L (bottom up)
f - BB T EE M B R (R Ul
2R A EEET - EEEE VAR
H - RETIBRE LU IEA BERER - SETERIRISES
HAAMEET L - B B ENTFESHHA
FEHE PRI > BUKFETERE /1 FE I TE BB KRR ST
B fCEEERAKE - BEAEI S EEAKE
BIRE [BEMMIHIH5 ] (Krashen, 2002) ©

2~ E EMNEFBMEENE R

BEEMEHZES  2OHFHEHECH
HEBE25M (belief systems) KSZHECME (i) &
EEMRBUE - BEESRRITERUEASE
NRERUEEST > WTEEENPHE 2 - ZE0
EoRMERRGEENER  BEHEMB TR
B BUERNBIRIRIGE - AT > BEEBERRE
o R ZHEE R A 2B > BEH it
AR - W BEIRIH R E SRSB4
BEERMBLAENGE  ReEE24EEE
FEZEMIFM ~ BERZBH AN > EEERSEE
Bt o

R T REERREE DR R E R BE
¥3 (DeFord) E— NN\ EEREHHNBELEFE
(Theoretical Orientation to Reading Profile or TORP)
(DeFord, 1985) ° it BRI E MMM ATHE
FTfiig KB am P iga—a] - (B2 » BFRE—SBE
AR R(E SR HME BT 371 4478+ iR B
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FIGAL ~ (REGA ~ EITHRA - ITRA - 5iFR
A EEREE - B inEa -

AR RN A E B T AHEERIR
s BT ERESEY (sight vocabulary) » #lZ1EE
P : TrhdT s BrEE  BrdE ik
EFERRFVERE (20 - HREEN T
R HERE) - FRATANMEETERAE
BEE : [ RS EREREMNL -
HIEREy > B TR F T o EEMRE -
GEEHEHEIE -

DEHERENEME R T I0HEaE 7T
OSBRI ERT R EREE N - RN =
EFEEARESI/@ ! (Burns & Roe, 1989) : M 7RIE
AEJIfE (independent reading level) ~ #Z2RH:EfF
(instructional reading level) KR BEE®RITE
(frustration reading level) ; E¢E)Z4 EERREEAE
NEERIER - ETEREER  FOCERIAAH
B PN EARRAEE SRR S AR
SEEFEGEPINMIFHREE  RERERRR
TEHEIE 5 BIRER A Qr] {50 A = (HRSEEEARE « T
& (on the line) ~ FETR (between the lines)
NEFEFEA (beyond the lines) : EAZEMRFAIER| %
TEHRZEEEE N AR ERSRETTEE U
RITETER  BIEE SRR BEAREARE Y HIR
TIIE : SEREPRRE AT 3 BN A B F O EEek
FEHS  TES4ANEEEB N ET ZHEE -

D BN = (HERAEE )@ BB IR - HEE
HERFEEETE = - — RS TE (XHE
EHERERET  AAEBHE) - S4£0LIECH
BRI TRXERNS  IXENESE > REESEN
BIFHEENE - —RETREEO AR 24
AR < O REREHE [N 0 OLEN
BEE  MEERENBEMERT - & B EEY
B BGEASHAN Z #08 B (VAR Y T S
NE - R ENESE  BEESENEHELT
=R
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G SREER  GHEBE RN RER LT U
AT ER ©

R gFeEET R EER TN
HUEEEFS (Dechant, 1991; Rumelhart, 1977) © i3
RN EES 5 o (BERFETENESEN
HIZRTE R AR E F S EEE TR FH
MEE FFEHEEE » A RER RS EERAIME -
It - WER SR A YRR R R TR A [ RE B HT AL
BRI S - A R EE BRI -

B fbngim T RE R AR T

MBS R FELE T THNSH  LEEEE
Y] fESHBEEEMET (whole-to-part) ~ 734730
(analytic) ~ H_EAET (top down) ~ 2FE3L (whole
language) B LI E (Comprehension
Hypothesis) ° LI S ERIRIEFAE A » XAl H
METE## (part-to-whole) ~ & KX
(synthetic) ~ H ¥ E ~ FRPEEE (phonics) »
F1piE®E (skills-building) ° BEF ~ B+ REX
(Vacca, Vacca, & Gove, 1991, p.37) F= AKJBE
R T R IR N TIRE R « 272K
FFARIAEEER S s RRIAIGRAITRA » AR
HESENMIEL -

— ~ FRERHEE
EARIRRER (prescriptive) HEE » 2K

BRI o fERITEROR T RAE S BTSN
£05 E - BR8N T FRIPREGH S B
HEBE - ZRBEN AT F P EE
(analytic phonics) K& AT EEEE (synthetic
phonics) ©

DA FREEEE R A TIRT A
H i BREENAFHHEEFCE RN T RE R
T o BFIRER  EORFRIEEERE - BATTRE
#  “The fat cat sat on the mat.” —&JE5HT /at/ #Y
T o WALRERER T HEEMEER M bat, hat 5 pat
fI5 o B¢ “A fish in the dish” 27347 /sh/ 7E fish
K dish IS - IKILHEE M RE & H H AT - 40
wish, shell B¢ dash ° TIEG KA TRFEER » £
EBERTR BN K B BFRa T e/ T
DI fEF T 1y & > RREL a1 BHEF
& cat ©

ERHEFRH NEBEERERIN > AREA
72 B IR R B S S RO RIAET o B AT 5
iy RERSHZFNETZ/S ~ EHEA] - [J
Bl DR 2 B A 18 R B B HER A
FHIEMSERER (Beck & Juel, 1992) °

=~ EBEFERAK Y (Basal Readers)

% BB EE AR A R B AR E N B R RSB
BHATR A R BB o SRR R - 3R
AARIFRIERE —ERAEEN B EH R ERF

% MR T LR
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(scope and sequence) ° flfiMaRFAFE T HLIH ~ FiE -
EEENZERE (meaningful reading) MRE L
WL BT &R - V12 FR - AR ENEET
(sight words) MJE2E - FEEEFHIRGRIHT - LL
RAMAE A £ RS (context) WHBIEETF - 3&E M
B+

Preprimer 1 (AT M1 » BFAFHETHAMBA
FEHEGEM )

A Mouse in a House

Laura makes a blue house for a mouse.
The mouse has a house.

The mouse has a house.

David makes a little yellow house for a mouse.

The mouse has a house.

The mouse has a house.

(Work and Play, Scott Foresman; Level 2A, 1988,
pp. 58-59)

HAE—EGFRMATRIEFEE
bt o CRAGEEHE KSR 0 — B SERTH
BN EGERRER - B - ERNEENEREF
it ~ BFERZBEEHE - BERNBRE - #E R
88 - RHAMAHERE BE - Al Sie fimE
AR TR L B ERFBERIIRERE - BiH
fiREE -

= FESAEEHEE (LEA or Language Experience

Approaches)

HE R EERERMPEERINIER o
ERE ERICT Y1588 « EHfEER R
FEEBYRDE AT B - ZEEREEMTE
BB - R ZEESEANER T RIRMES
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Bill said, “I saw a monkey.”
Jill said, “T saw a snake in the cage.”
Paul said, “Isaw a parrot playing on a swing.”
Mary said, “Isaw a baby elephant.”
Mike said, “I saw a black sheep looking at me.”
Joe said, “Iheard a lion roaring in my ear.”
Tina said, "I heard a zebra braying in my ear.”

Btk - SRR B D24 e rI s =
BHIA > HRRSE - BUFT FRRE 7RIS
EHHIMHLREGR o WHRIE A SRR R - ErpERET
TR s R HEHEE -

~ TEANIZ3EZGE (Literature-Based Approaches)

TEdZ ERE LI 2EEHE  LEERE
B3R 3 BERY - B TR
2 I (Cheng & Hung, 1996) ° i FIHELERS » &
Bl SR B AR E » IR A EREENH
M~ $REE—E—HIEFK (conference) ~ SRER{EHI
B4 RBYE—BCE > WalskEER A (oral
o R BRI E—PIHEREM
EREMBE - TREBHEIEZ T » Al A AEH &%
AR i BB A = (B RERE 1 e R EC & H 5
HIREK -

miscue analysis )

{h ~ B BB LR 25 E A R
ERFEEMB T A EME TSR
(Bond & Dykstra, 1967, 1997) M AE— LA
> BIEFREBIN NE AR LRI
BT AT T o fb s R R EES
R ~ RBEFRRAREREN T R
FEEE (ita/the Initial Teaching Alphabet) ~
FEE2H Y (Linguistic Methods) ~ SESHRERZ]
B TROGEAN LB S SH B ESHIENRR
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R o FRBH > AHREBEHEENFEER
11~ BFTEED) - BT ERREE - REERIERENN
BREURRZEEEER - B BEHBEEHY
- aFE R SRR R A TR ER o
B E— S EET SR EBRE LR [FHE
f5tZ=F] (Reading Research Quarterly) | £ o —JL
T FENXEE DI REE T A 78 2L
KB =T EREXHBRNELAEER -

Sk EEEFEF (Sweet, 1997) f8H > —LAO
ELlfﬁ%uu SHBETHE T 2EXRHINEYNER
2 o M2EE S EEZUER AP 2 5] H—fEEtE
—jL)LLIEEU\H'J%%Eﬁﬁﬁﬁﬂﬁﬁf’ﬁﬁ"]ﬁftﬁ*ﬁﬁﬁ
7% (metanalysis) » 3% FE8EER 12 F (LA SURREE AR

2FEENEBRRR - R R X5 H— i
Fo EBHBRGFERREANERZEME (The
National Institute of Child Health and Human
Development) ¥€H—JUSAEREH/\FREH
REZHTATEFR I BIES I 7E508% - TEiE(HACERAEIR
B [EFAR » BfURERIB NUR L BB 5T
FIFEERE - FEITER i —ERAIRIEE - ZRIFIZ
AR BA R MBS RS HIRR - TEEH
EATRER R FIB P ERIFE - |

ERAERET (Graham & Harries, 1994)
ARG EEEET 2 E S HEE R RRI
78 ERBREZ2ESHENYHERR/ NS4
MBIEEHES - (HR > LEZ2ESHEBRETH
VTN B VR AR M LR > Al ZIBRRERY
EE o f—HHEE RN ERMMERENRFEEFE
A EREESHENEEBENBEELEERR
HEE,  MEZRITHENRE » QISR
Bf - (B34 E SHIE R ] BEACBRR) NEAERR
TR A T

SER - ZEIAMET230] (Stahl, McKenna,
& Pagnucco, 1994) ELEGERE— L\ \ELIERIRE
SHEHTE > BEEARE S BRI XHEERE
MAKBERE S MIAMIAEER - AW - 2FEEH
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SLIPE R4 FEREREA N - THITERH
LIPS R N R R A S Y
R o FTRAXEREA T 2ESEENRRALL
K BHEEREEANTTR > BN - s IR
FRHFBENBERBE)TH - HMf GRS
el EaellEZEZ8R8E  Ei—-
:Eﬁd\'ﬁ%ﬁiﬁ/ﬂ%%E&Q%ﬁBE*ﬁ (Mclntyre
& Freppon, 1994) < ¥t i/ NEBA HIRHEERE
REETEAEZR  (HREFHAERTIIIR »
BARALEEMPETME  (Dahl & Freppon, 1995) ©

ERE——OFRBE TR -+ M+E+
UBRIVEEE X E - ME—ULEER » EEEE
Bzl =FER2BENREGEE o L8k
(Sweet, 1997) #¥&ME 2 FRIIEFZMATEFHFE b
EAGR - — HEC O EE@ETHIRR TS8R
FRFEPHREE - R/W o —SOERFRBIRE

ZIESHER - R BRBREEGS - AL - LR

TEERNEFAE BT 2ERAR2ESHEN
= TIEZMA TR - AR > ISR
BENEFMTAEREES (Krashen, 2002;
Smith, 1997) AIERER : MPHAE - SO ~ B R3X
BRI T B LB H BRI B R ERRRE - T H.
EUEBHKEE - BN LSRRI R MEFARAIE
# (L HE% ( American standardized tests) e DAL
HEE - MEESHEEHHRZE2TUNER
B - Fill o Al S RGN R S
BHIRMY - HiR > MAMNERE—RERERES
HEHATEE > A ST R SR
EHRR R LAY - B TEEEAAERN—RY]
FEMATEERESHEHEESE LEARK
fE ) -

Fen S IRE RFTHR M AU SRR e - SR
KR NEFRESIFAE (The National Adult Literacy
Survey) (U.S. Department of Education, 1992) HJ
ZFREET » K BENTENTUE &8 A EEAREE
EE - BERAE REFR - EE - ERBELE



B B BB FRIGEAERA - BE AT
B ARG TEREEN - TERNEE - BHE
GHEMEEMAES » JESW—TEHEEITER
HIRIEEEE 2 HRTREER o Fitt 0 BEEEX
NI E F 5 0 EATHIEE (Krashen) Ff
=S [ RMEEIEFIEIE (The Reading Wars show no
signs of stopping.) ] (Krashen, 2002, p.32) ©

B ~

R RE T WL - 2B ATE (learn to
read) DL ATHIBRZESKEUAIZR (read to learn)
(Singer & Donlan, 1989; Vacca, Vacca & Gove,
1991)  —MRAERFERRE N » BN =FREEA
I A BERE SR ARG RS IR - T LA BT 92 SC
BERENE » RSEHVNE B - Sh24ELR
A DHIR B LR EUTEAIFEE, - 7 TEE 4
(Y ZEEE 52 78 BE 400 5 A A1) P ) A oK D) 38 ) s
Bt FrAMZCERME L BUERE - — - BCH
FREXHBERHBM - 5gEl - iRE - BEA
—RERS AN ~ B RGERB ~ #ik - AT
P8 = FEHBEENENLE R LB
 BE SRR = (ERERE G 0 EEERES 2
ABESIHIES -

BE Rk
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The Polarizing Debate Over Learning to Read
in the United States
-- Tracing the Origin of EFL Instruction in Taiwan

Tsu-Ing Hung

Hsing Kuo University of Management

The concepts and theories about leamning to read, which are used in American classrooms, are closely
related to those used in English classes in Taiwan. The concept of whole language instruction, which originated
with Kenneth Goodman for American children, has been popular among EFL professionals in Taiwan. Phonics,
frequently used in American elementary classrooms to build emergent reading skills, has also been widely used
in Taiwanese EFL classrooms. Are both approaches effective in American classrooms? Research evidence
reveals that the failure rate among reading learners remains overwhelming. To enable EFL teachers in Taiwan to
trace and modify the concepts and strategies they have been employing in instruction, this paper explores the
efforts and the conflicts encountered in the United States in teaching children to read. In this paper, five areas
are discussed: the polarizing debate over learning to read; factors influencing teachers’ choices of materials and
approaches; range of approaches on the instructional continuum; and what the research has to say about the
comprehension and the skills-building hypotheses.

Keywords: emergent literacy, reading, EFL, whole language, phonics
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