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Discussion on The Curriculum Modification Model for
Preschool Inclusion

Shu-hsien Tseng™

With the trend of inclusion, young children with special needs who attend regular
classrooms are increasing in number. Also, as the gap in the context of inclusion among the
developmental levels and special needs of preschool children becomes larger after the
integration of kindergartens and nursery schools, preschool teachers need to implement
differentiated instruction according to students’ individual needs, and make flexibly
adjustment to the instructional content and assessments to enhance learning achievement
and to guide students’ development. An essential way to implement differentiated
instruction is through curriculum modification. However, the current literature and practice
of preschool curriculum modification primarily focus on external modification strategies.
Nevertheless, an increasing amount of preschool studies have confirmed the important role
played by children's key abilities and self-regulation in their development and learning.
Studies show that internal modification strategies that emphasize on adjusting children's
behaviors to establish their inner abilities is a more indispensable part of curriculum
modification. Therefore, this article reviews the literature critically and proposes a “"PEACI
curriculum modification model” that covers internal and external modification strategies
as a frame reference for researchers and practitioners to design adaptive curriculum and
instruction for preschool inclusion. It is also suggested that related policies and trainings
should emphasize on internal modification expanding from current eight strategies of three
dimensions to 10 strategies of five dimensions of PEACI model, to enhance teachers’

efficacy in implementing differentiated instruction.

Keywords: curriculum modification, differentiated instruction, inclusion,

internal modification
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FORTEAEER > BN IR ZE R IR 2 A (R 22 5 R oK B e 72 AL - M
WENE ~ BEEAREE A DR ERURAG [ EE s (S5 2012) - 1M
HER RIS B E A BB R EEN A - Nl H AR SR SO L
TR TR MESR R RS (EEFS ~ 2K - F#fk > 2012 5 G > 2018) -
AT - BB AR AT 2 B2 AU B 4 S BRI SRR R0 B SR B RE U AE B 3 B Fy
PrEVE A (Palmer et al., 2013) « BURGEHFIEEL) 51T R UETT 40 5 NAEAYRE
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g SEERLEA A A RV > 5 EU iR - HLUTEEREW 4 REABK
/INEERIHTZ) SRR - DEAR A E IR R B Lk (FB0ES - 2014 5 05250 ~
=R 0 2014) - BB LFEHEEEAFIRE NERER - ERE R EH - 1t
Hh > IR R R SRR AR T W T EBISIsaEE , 2% -
BIRA B GELIE LSRR (FB35 > H 8) - F_ LI ZHEE M S B EIE
B FRIRTR R4 S B PO A B I > SR BR = R B R N\ BB 22
BEIMGIE B SR T -

e Lal ey S T TR Rl S BOS THRR R RS G dE - ()R BRI ATR K 25
R W— (BT AEA AT RE A — 2 A R B AL - QERARER T EERY
SFEATERR AR TR IGEN T - I TAF AR R - AR SO R BE 8
HHER - MHRAEEE MR B RS - $efr - ROEZETEE HEE - (ERltEEats
BER N GHRAWRES (FPEY > 2014) - [NIL - BB LIFEFTEH RS ZEHRIY
PR - ]I R ELh IR Ao TAFERIRH Y EOR BT - SRR PR - RfE - (1)
HIRFIRTR R4 SRS ST R 2 Fr SR AIRE N 2 © QO BRASREIR IR TR R4l i i
— LN SATRE . QOMHBSZIENIECEIRIE N e © (HFER G FEEAEE EEE ¢ (5)
BN B G E05 VB BESEENA R © (6) TAE S R BET] (= KE » 2003+ Z2B0%
2014 ; JFEES ~ JfEA 0 20100 2012 5 [FEIGE 2 2017 5 FFEM > 2006 ; FFEEE) > 2001 ;
2L 0 2002 5 $EFEE 0 2002 > 2018)

BRINS @ At RENR SIS E AR RS K Z & - BiEAE s
Fl 1T RS RES - AR BRI E > AR R T 2R LB EARRK -
PRIEL - el T AL R AL (I Lt SR D% B R & 208 i MR AR B Bl Ry B
SRR e EE RV MR FR ARG TR RS -

= B AR EEBRAIEEEEE

EREFRHEE o245y e (Division for Early Childhood of the Council for
Exceptional Children [DEC]) Ei4#}7 € (National Association for the Education of
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Young Children[NAEYC]) 73 fll 5 Z2 Hiiis 28 M1 4) 5 2 5 I 2L S T HY SH2E
B P iy E B ia s B HRE TR0 SO S B4 B 6 A B f 2By s - Hopr
BEMEREEHEB N R RTFFRA4HE N BB EME B R R (BR
AU > 2002) - [fif DEC 82 NAEYC (Y4t > FRIE By i i 2 i BB R FE S (% 7T
FOKEAE RIS (EHH - 5RE > 2020) -

NAEYC B4 "3 E S HET15 ) (Developmentally Appropriate Practice, &%
DAP) iR ~ #ME  ESEHYFEAIEBLE R (Bredekamp & Copple, 1997) « ffiif
EMEBE DU A G IERRFE K kIS, - NAEYC 817858 HH B s/ N2 IR v A
TR R EAVERE RS R L ="K PkEX ~ — (Copple & Bredekamp, 2009 ) - NAEYC
BOHTEET N AR R Bl S 4 Z e R & 5 E I EA L
8 fFE 5= (Copple & Bredekamp, #5[HEH ~ &HE - 2020 » H 189):

1. BRI 5 B e B B e — R 5 AR G PR B R B (o AT AT B RE (R 2
BRI U R A Ry (] -
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3. B4 SR AR A S RS LI 2 IR 5 TP Y8 Sl B S R B & AR TS Y
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SIAFERRCE T R PV E S ER EA B - MR - HE S R BB -

AT - SPERIRA IR RS » T BB A HER , VAMAE (Wolery &
Bredekamp, 1994 ) - (It » DEC (2005, 2014) 5582t 1 ¥ FHIEE S RARART R4 5
BEHE % (DEC Recommended Practices ) » T %21 i Al 1 FE B LAZE B Ry 0
DUHRFE Bsfici ~ Bt bR - AEEERNER - HEENFRaE M - AIEREL
HYBE 488 - Wolery (2005) HY (EBHERETEEE) e T =BG EBEFA] (H5(H
BEH - URER > 2020 0 B 191) ¢
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2. AR ERHENE RS R EH L - D& RERR KL - iR
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HEEHEEANVMESEE - BEL AR AR GEE T RN IRFE R H 2T S
(access )~ Jf#2 1 (participation ) ~ MIFEZHY SRR (support) (DEC & NAEYC)
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2~ BRIZERBESFFAEZRLER

F R BRI Y B 5 (3 Bl A S A il DL B R R (Y B2 28 K IRRREREZ 51 I
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R Ry FITRR iy S 15 R B 52 (S 1-EL > 2007 5 B ~ 3 UE > 2020 ; Fuchs & Fuchs, 2005,
2009 ; Fuchs, Fuchs, & Speece, 2002 )« & T HE BA R R F i Bhia b2 % 1R A4 -
EEMAEmie e/ AR EN /i AR (Response-to-Intervention f§f# RTI)
DI i 2 S e T B/ ABANE o DL Fuchs 25 A HEHH Y28 3 [ pE o 8 B U = By
B BIE R =800 ARKZ S TED & R 2 AR - il (EER 22
FEEBE PR - B =B RAERERARRE T E AU R SR
A o ZIBRAVEERS AT DU gt 22 A B E R AR (A 0 B 7 ASRES - DUk
TR EL - W b EENHYBEERAE (B H » 2007 ; Buysse, 2008 ; Fuchs &
Fuchs, 2005, 2009 ; Fuchs et al., 2002) -

FEEFIIEES » RTI IR A A sk ArEEAY#25 (Odom, Buysse, & Soukakou, 2011 ) »
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R T ERAE 28R (Children’s School Success Plus Curriculum Framework & fH
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LS WFFE4H & The Early Childhood Research Institute on Inclusion ( f&f% 5 ECRII)
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= RKERSTHINZS - Buysse Eil Peisner-Feinberg (2010 ) FRF2 Y T [ KHHE 245

(Response and Recognition System » f§ff R&R ) - CSS+I R&R HEFTRLEEHE T E
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F=RE SR AR ERE
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BB B RE SRR
B BATA 4 (100%) - Pl firsE -

1 BT AR

& H : Recognition & response: A model of response to intervention to promote academic
learning in erarly education (p.95), by V. Buysse, E. S. Peisner-Feinberg, E. Soukakou, D.
R. LaForett, A. Fettig, & J. M. Schaaf, 2013, In V. Byussee & E. S. Pisner-Feinberg (Eds.),
Handbook of response to intervention in early childhood (pp. 69-84). Baltimore, MD: Paul
H. Brookes.
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BEETTEERS A - HADUEE mHEE R IR R R ATy R AEE - IR ARS) 5
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FEFEE e 5 RFIRAD e B — ke S i &5 2 eI SRR 75 52 (Odom, Brown, Schwartz,
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FIEEES) ;R EEEASEIRMR RS (S4HENE ~ RHLA - FIE557EH) -
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