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The study is to expound the essentiality of the establishment of the teacher grade-up system below

senior high school in Taiwan, and to deal with problems which might be encountered.   The rele-

vant issues and research conclusions of the MOE (Ministry of Education) "Teacher Grade-up

System Working Group" is listed in order to be taken as references for promoting the teacher grade-

up system below senior high school.  The encountered problems while establishing the teacher

grade-up system include: the establishment of the evaluation criteria and the equitableness of the

examiners and evaluators; the teachers doubt and anxiety about the system; the conflicts among

teachers of different grades; the enormous budget for carrying out the system; the lack of on-job

advanced training measures.   Therefore, although the grade-up system is expected, the propriety of

planning and practice is to convince the school administration and teaching fields.   In order to find

out the feasible models and get along with the amendment of the Teachers Act, the MOE has

assigned a project group to do research on the following issues: the administration framework

below senior high school, the load of teaching and administration work shared by teachers, the

teachers professional further education and performance, the levels of teacher grade-up system,

and the outbound experiences.   Furthermore, the schedule planning, subjects, methods, the exami-

nation organizations, criteria, procedure, the campus environment, the budget and the relevant

measures of establishing the teacher grade-up system are also included.  The policy planning of the

teacher grade-up system leads to: the principles of voluntary participation, added rewards, profes-

sional performance prior to professional growth, practices by stages, leveled functions, interaction

of subjects and relevant measures.   The MOE will be firm and cautious to put the policy into prac-

tice by stages so as to elevate the professional growth and teaching quality of the teachers.
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In the field of teacher's teaching in the secondary school, primary school and kindergarten, the
teacher's work is in the face of the basic responsibility for preaching , imparting knowledge ,
explaining the puzzle.  Teachers faced the paradigm of future trends and model changes. Thus
teacher professional performance is important to the teacher career development.  Although teacher
teacher professional performance is it concern teacher quality, life-long education.  The step of
teacher's professional career and development are the teacher's right and obligation at the same
time.  But present domestic teacher  professional performance training channel was single, content
can't react predicament.  So, this text analyses in teacher's career development course to sum up 7
parts of teacher's professional performance module for 4 steps: 1.educational faith and teaching
skill , 2.teaching new knowledge and education development, 3. the classroom management and
coaches with students, 4.discipline knowledge and teaching material method, 5.professional attitude
and research ability, 6.practical intelligence and life management, 7.educational management and
instructional leadership.  This text develops teacher profession performance of teacher career devel-
opment for teachers to empower their professional competence for teacher's teaching in the second-
ary school, primary school and kindergarten.  The refresher course include three parts of basic cur-
riculum , enter steps curriculum and special curriculum. It includes 4 steps:

1.The step of explore of teacher career development.
2.The step of establish and transform of teacher career development.
3.The step of maintain of teacher career development.
4.The step of mature of teacher career development.

We suggest education government to build and construct out a globality of teacher in-service learn-
ing system, in order to improve the teacher's professional career development and professional
competence to promote the improvement of the educational quality of our country. 
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This article is to study the schools implementation of teacher grade-up system that has referred to

related literature and analyzed teacher grade-up documentaries as major research methods with a

general statement to declare the purpose of implementing teacher grade-up system, to investigate

the planning and practice of grade-up system evaluation mechanism in England, the United States

and Taiwan, and to analyze the possible questions and causes during evaluation mechanism imple-

mentation in order to propose a candid, objective, and professional evaluation mechanism in the

future for teacher grade-up system in school in our country. 
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This paper briefly introduces one to the professional growth and the career ladder of teacher educa-

tion in the United States(U.S.).   It also proposes a far-reaching change in the way the nation pre-

pares, licenses, and recruits teachers.   In the U.S., in order to evaluate schoolteachers, many stan-

dards and codes, are approved by the National Council for Accreditation of Teacher

Education(NCATE), the Interstate New Teacher Assessment and Support Consortium(INTASC)and

the National Board for Professional Teachers Standards(NBPTS).   In this study they were all

addressed.  Over time, though, the career structures of teachers became more complex and more

heavily influenced by various policies, such as the growth of entry requirements, different certifica-

tion systems, and collective bargaining.  Structures arose from informal practice rather than from

defined policy(Darling-Hammond & Berry, 1988).  This study used document analysis to collect

data from theses, journal paper, books.  These data were mostly documented from the databases of

ERIC, Academic Search Premier, and Academic Search Premier.  This study was also analyzed by

the internationally well-known software: QSR N6, Atlas.ti 5.0 and Nvivo 7.  Of course, these tool

kits won t study for you.  But they just might make your hard work more efficient.  This study

found that most states and cities in the U.S. have their own policies regarding the manner in which

a teacher's career evolves.  It also compared and contrasted the similarities and differences of these

systems of the Professional Development and Appraisal System in Texas, the Teacher Career

Ladder in Temple City, the Tennessee career ladder program, as well as the Career In

Teaching(CIT) in Rochester City School District, New York.   
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The reform of teaching profession in England has been engaged since the Conservative government

was in office in 1980s, when the New Labour came to power in 1997 did not act as expected to

make great change the policies made by its predecessor, in stead standards-based teaching profes-

sion has been even more emphasized.  The reform on teaching English made to meet the challenge

of the 21st century has any meaning to us?  Especially when the Ministry of Education is working

on the teaching advancement policy nowadays. 
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This paper deals with the current controversies over teacher education reform in Germany.  The

system of teacher education in Germany has been characterized by the two-phase model, which is

concluded by two state examinations, reflecting the necessary integration of theoretical background

and practical abilities required by the teaching professions.  Due to the prevailing requirement to

enhance educational quality in Germany, the quality of teacher education has become the major

concern, bringing about the current reform programs.  Beginning with systematic analysis of the

reform background, this paper explored the reform measures as well as examined the main argu-

ments about the teacher education reform.  While the Bologna process has contributed to the cur-

rent teacher education reform, some fundamental controversies have been discussed in this paper.

Since the approaches of teacher education reform in Germany is quite divergent, more examina-

tions to the further development are suggested.
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Since the last couple of decades, Australian government has been embracing export of eduction and

multiculturalism as part of its overall national strategy.  Internationalisation is also considered as

one of the features of Australian education.  This article begins with an overall introduction of

Australian Tertiary Education to provide a general understanding and background of the education

system. It is followed by extensive discussion of academic promotion system.  Australian universi-

ties have quite independent authority in academic promotion policies and procedures.  Universities

seek to encourage by way of promotion those academics who show outstanding qualities in the per-

formance of their functions. Generally, academics in Australian universities are categorised into

five main levels, namely Associate Lecturer, Lecturer, Senior Lecturer, Associate Professor, and

Professor. The promotion criteria are based on four main fields: Teaching Evaluation/Curriculum

Development, Research/Scholarship, Institutional Planning/Governance, and Community

Engagement/Services.  The main focus of this paper is on the standards, procedures, achievement

of attainment fields, and application methods of the academic promotion.  The paper concludes

with thorough discussion of the evolution of Australian Tertiary Education, its implication on aca-

demics, and through such experiences and movement to provide Taiwan High Education system

with new concept and vision.  

Keywords: tertiary education, academic promotion systems, Australia
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The purpose of this study was to examine the relationships between principals' emotional intelli-

gence and collective teacher efficacy in elementary schools.  The study employed literature review

and questionnaire surveys.  The results of this study were as follows:

1. At present, the state of principals' emotional intelligence and collective teacher efficacy is

acceptable.

2. There was no significant difference between male principal and female principal on emo-

tional intelligence.

3. There were significant relationships between principals emotional intelligence and col-

lective teacher efficacy.

4. Principals emotional intelligence was significant predictor of collective teacher efficacy. 

According to the results of this study, the researcher tried to make some suggestions for school

principals and the future study.

Keywords: emotional intelligence, collective efficacy, collective teacher efficacy
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