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Student learning is what schools are for. Research has shown that teacher effects on student learn-

ing are the largest in the education system.   This article tries to illustrate the historical development

of teacher effectiveness research and the implications of main findings of various teacher effective-

ness research programs and to discuss how to link student learning achievement and teacher evalua-

tion.   The historical development of teacher effectiveness research shows that the definition of

"eacher effectiveness" has been varying with different views of learning and teaching and with dif-

ferent social needs of student learning outcomes as well.   This author suggests that researchers

need to give new meanings to teacher effectiveness to meet new challenges of globalization to edu-

cation and schooling.   Teacher evaluation is a major agenda of educational reform.  Student learn-

ing achievement should be the main concern and a major component of teacher evaluation.

Teacher evaluation that examines both the practices of teaching and the results of teaching provides

a more balanced assessment of teacher effectiveness for both the formative and summative purpos-

es.
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