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1. Introduction

The Teaching Agency commissioned CooperGibson Research to carry out the final year
of an evaluation of the Subject Knowledge Enhancement (SKE) courses programme
(initially commissioned by the Training and Development Agency for Schools). The
evaluation looked at the effectiveness of the programme in equipping teacher trainees to
specialise in teaching a subject in school and the impact it had on teacher trainees who
had been through the SKE programme compared to those who had not.

The results presented here cover survey findings from the third year of a three year
evaluation, following students from SKE courses to Initial Teacher Training (ITT) and
finally on to their newly qualified teacher (NQT) year. As part of the evaluation for year
three, four online surveys were administered via SKE providers. These were:

1. The Beginning of course survey for those just starting on SKE courses (run
October to December 2011).

2. The End of course survey for those completing SKE courses (run May to August
2012).

3. Postgraduate Certificate of Education (PGCE) survey (run June to October 2012).

4. Newly Qualified Teacher (NQT) survey (run July to October 2012).

The Beginning of Course survey mainly focused on obtaining details in relation to the
profile of students enrolling on the course and their level of subject knowledge whereas
the End of Course survey was focussed on obtaining an insight into the experiences and
future aspirations of students completing SKE courses. The PGCE survey included
guestions around progress on the PGCE course and development of subject knowledge,
expectations for teaching and future aspirations. The NQT survey explored the final
stages of teacher training and how SKE courses have had an impact on confidence to
teach at various levels in specialist subjects and on teaching practice.

This is an annual report of survey results. It supplements a main analytical report which
synthesises all of the survey and additional interview data around the objectives of the
evaluation. Where appropriate, in this report, comparisons are made across different
SKE course subject areas and with other key variables. The report explains the nature of
guestions and response options in the survey and provides proportions of responses as a
percentage for comparison purposes. Alongside these proportions are the base counts
for particular responses and where these counts are low, caution is advised in
interpreting the data. Please refer to the Appendices and various sub-sections for a
detailed breakdown of the data and copies of the questionnaires.
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2. SKE Beginning and End of Course SKE Surveys

As with previous years of the evaluation, a Beginning of Course survey was run to
establish the backgrounds and different experiences of students, their perceived level of
subject knowledge at the start of the SKE course, their reasons and motivations for
taking the SKE course and entering the teaching profession and their expectations for the
future. At the end of the SKE course, another survey followed-up on this survey to
measure changes in perception, experiences and levels of confidence in subject
knowledge. This section provides the results of the two surveys.

2.1 Profile of Survey Respondents

There were 159 responses to the SKE Beginning of Course survey. In previous years,
the survey was conducted over two rounds to allow for courses starting at different times
of the year. However, due to changes in contractor conducting the third year of the
evaluation and timing of the contracting activity, it was agreed to use one round for the
Beginning of Course survey as timing of further rounds did not fit with the start of SKE
courses. Responses to the Beginning of Course survey came from trainees of 19 SKE
providers as shown in Appendix’.

There were 435 respondents to the End of Course SKE survey from trainees of 39 SKE
providers. These are shown in Appendix 2. Note that the students completing the End of
Course survey were not necessarily the same students who completed the Beginning of
Course survey.

2.1.1 Characteristics of SKE students

Beginning of Course

Of the 159 respondents to the Beginning of Course survey, 64% (100) were female, 37%
(57) were male. This matches the profile of teacher trainees on secondary ITT
programmes well - in the 2011/12 secondary ITT cohort, 38% were male and 62%
female.1 There were some differences across the subjects being studied, in that
chemistry SKE courses appear to attract more female students compared to other SKE
subjects.

L ITT Census 2011/12 data.
http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-
surveys/trainee-census
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Figure 1: Proportions of male and female SKE students by subject - Beginning of Course Survey
2011/12

= Male mFemale

Physics 52.8% 47.2%

Mathematics 40.0% 60.0%

Chemistry kRIS 81.3%

0% 20% 40% 60% 80% 100%

The majority, 87% (137), classed their ethnic background as White (7% Asian or Asian
British, 3% Black and Black British). Again, this profile replicates that of the ITT Census
data for 2011/12 where 88% of teacher trainees were classified as ‘Non-BME entrants on
ITT programmes’. The majority of respondents were under 35 years old although older
age groups were represented in the sample, with 5% being 50 years or older.

Table 1 Age of SKE students - Beginning of Course Survey 2011/12

Age

under 25 69 43.4
25-29 30 18.9
30-34 18 11.3
35-39 15 9.4
40-44 11 6.9
45-49 8 5.0
50-54 7 4.4
55 or over 1 0.6

2|TT Census 2011/12 data.
http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-
surveys/trainee-census

15


http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-surveys/trainee-census
http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-surveys/trainee-census

End of Course

Of the respondents to the End of Course survey, 57% (246) were female and 43% (189)
were male — whilst the proportions are more fairly distributed, this profile does not reflect
the profile of the ITT cohorts as well (the 2011/12 Census data reports 38% were male
and 62% female). As with the results of the Beginning of Course survey, there were
some differences across the subjects being studied, in that chemistry SKE courses
appear to attract more female students compared to other SKE subjects.

Figure 2 Proportions of male and female SKE students by subject - End of Course Survey 2011/12

= Male mFemale

Physics 50.0% 50.0%

Mathematics 45.5% 54.5%

Chemistry 32.6% 67.4%

0% 20% 40% 60% 80% 100%

The majority, 79% (344), classed their ethnic background as White (11% Asian or Asian
British, 7% Black and Black British) — these are similar to the Beginning of Course
sample and therefore the ITT profiles shown in the ITT Census data (see above). The
majority of respondents were under 35 years old although older age groups were
represented in the sample, with 4% being 50 years or older.
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Table 2 Age of SKE students - End of Course Survey 2011/12

Age

under 25 154 35.4
25-29 103 23.7
30-34 47 10.8
35-39 45 10.3
40-44 39 9.0
45-49 31 7.1
50-54 13 3.0
55 or over 3 0.7

2.1.2 SKE subject and length of course

Beginning of Course

The Beginning of Course survey respondents represents a range of SKE subjects.
Although the survey was sent to students via providers of a range of SKE courses, the
focus was on obtaining responses from chemistry, mathematics and physics SKE
students. Similar to the profile of the SKE cohort as a whole, mathematics was the most
popular subject (48%, 76 respondents), followed by physics (23%, 36) and chemistry
(21%, 33)*. A minority were on design and technology (5%) and modern languages (4%)
SKE courses. Caution is advised when interpreting some of the findings in this chapter
where analysis is provided across subjects since for chemistry and physics, counts are
relatively low.

3 According to latest Teaching Agency data for 2010/11 registrations, the registrations were split across
these subjects as mathematics (37.1%), physics (18.9%) and chemistry (17.4%).
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Figure 3 Survey response by SKE subject - Beginning of Course Survey 2011/12

Physics Chemistry Modern
22.8% 20.9% Languages
3.8%

Design and
Technology
Mathematics 4.4%
48.1%

End of Course

The End of Course survey included a slightly wider range of SKE subjects, such as ICT
and other science although their numbers were low. Similar proportions (to the Beginning

of Course survey) of chemistry, mathematics and physics SKE students were
represented in the sample — again, these are similar to the SKE cohort as a whole

although there are higher representations of mathematics students by 14 percentage

points.

Figure 4 Survey response by SKE subject - End of Course Survey 2011/12

Other
Physics Science 0.2%
23.9% Chemistry
LR Modern

Languages 1.6%

ICT 0.9%
Mathematics Design and
51.0% Technology 0.2%
Other 0.2%

Respondents to the Beginning of Course survey said that they were enrolled on longer
SKE courses of 28 weeks and over, with the majority enrolled on 36 week courses. This
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pattern was shown across all subjects although the students studying chemistry appear
to be more likely to enrol on 36 week courses (refer to Appendix 1). The prevalence of
longer courses could be due to the timing of this survey since it was implemented once
before Christmas and therefore, did not coincide with later course start dates.

Table 3 Length of SKE course — Beginning and End of Course Surveys 2011/12

Length of the course — Beginning of Length of the course — End of Course
Course Survey Survey

16 weeks - - | Less than 1 month 38 8.7
20 weeks - - | 1to 3 months 28 6.4
24 weeks - - | 4 to 6 months 201 | 46.2
28 weeks 19 | 12.1 | Over 6 months 168 | 38.6
32 weeks 13 8.3
36 weeks 125 | 79.6
other - -

At the end of the SKE course, students were asked a slightly revised question to aid
completion of the question and later analysis. This revealed that the most students (85%,
369) were enrolled on courses of 4 or more months in duration, with 4 to 6 months being
most popular. There did not appear to be any significant differences in length of course
according to SKE subject although there were higher proportions of chemistry students
on short courses of less than one month (19%, compared to 6% for physics and 6% for
mathematics).

Students were also asked to reflect on the length of the course and how appropriate they
felt it was. Overall, 85% (369) of SKE End of Course survey respondents felt that the
length of the course was about right, 10% (43) felt it was too short and 5% (22) felt it was
too long — these proportions were also reflected within the different subject areas.

2.2 Student Background

This section provides details as to the previous qualifications and experiences of SKE
students. These questions formed part of the Beginning of Course survey only.
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2.1.3 Previous studies

A level study

Just over half (58%, 90) of SKE Beginning of Course survey respondents said that they
had an A level in their SKE subject. Comparing across subjects, the largest proportion of
students with an A level in the same subject as their SKE course was found in
mathematics SKE students (67%, 50). Physics SKE students were least likely to have an
A level in the same subject (42%, 15) compared to mathematics and chemistry (55%,
18).

Figure 5 Proportion of SKE students holding an A level in their SKE subject - Beginning of Course
Survey 2011/12

120% -

100% -

80% | 33.3%

60% -

40% -

66.7%

20% -

0%

Chemistry Mathematics Physics Total

Bachelor degree study

The majority of SKE students (94%, 150 respondents) had a Bachelor Degree
(regardless of the subject), with a high proportion having studied biological sciences for
their degree. The five most popular subject areas were:

= Biological sciences (36%, 54).

= Physical sciences (11%, 16).

= Business and administration studies (9%, 14).

= Social studies (7%, 11).

= Law (6%, 9).
Only 2% (3 respondents) had a mathematical sciences degree. These results were
further explored according to the SKE course that students were enrolled on and some
slight differences were noted across the subject areas. The top three main subject areas
of study for bachelor degrees according to the SKE course are shown in the table below
(it should be noted that biological sciences showed a higher proportion than any other
subjects overall).
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Table 4 Top 3 bachelor degree subjects of SKE students - Beginning of Course Survey 2011/12

Chemistry SKE students Mathematics SKE students Physics SKE students

Biological Sciences (58%) Biological Sciences (19%) Biological Sciences (56%)

Business and Administration

Physical Sciences (16%) Studies (17%)

Physical Sciences (25%)

Computer Science,
Law (7%) Social Studies (16%) Engineering and Technology
and Law (6%)

The subject areas previously studied at degree level is overall reasonably varied, with
mathematics SKE students seemingly entering SKE courses with the widest
backgrounds (wider range of subjects studied at degree level previously).

Of those with a minor component to their bachelor degree, for 22% (8), biological
sciences was the minor component, whilst 17% (6) had social studies as a minor
component and 11% (4) had creative arts and design or law.

The SKE students had attended a range of universities for their undergraduate study.
Students were able to select their previous place of study from a list of institutions. Where
their institution did not appear on the list, they were able to select ‘other’. A total of 145
students responded to this question, giving the name of 57 institutions plus 11 others.

The results were specifically analysed to form a profile of the academic background of
students doing SKE courses on the basis of the year that their institution gained
university status. The main classification is based on whether an institution gained
university status prior to the Further and Higher Education Act in 1992, or in the periods
after.

The term ‘post 1992 institutions’ specifically relates to any of the former polytechnics,
central institutions or colleges of higher education that were given university status by
John Major's government in 1992. The term also refers to colleges that have been
granted university status since that period. ‘Pre 1992 institutions’ are essentially those
institutions that gained university status prior to this act.

The data was recoded according to this information. Any responses that referred to
international institutions were initially classified as ‘other’ and categorised separately. The
‘other’ category shown below therefore, is an amalgamation of international institutions
and institutions which are located in Ireland, Scotland and Wales. The results of the
analysis are presented in the figure below.
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Figure 6 University type attended for bachelor degree by SKE subject - Beginning of Course
Survey 2011/12

® Pre 1992 institutions ~ ®Post 1992 institutions = Other
Total 43.1% 49.3% 7.6%
Physics 47.2% 44.4% 8.3%
Mathematics 45.6% 44.1% 10.3%
Chemistry 39.3% 57.1% 3.6%
O‘IVo 1OI% 2(;% 30I% 4(;% 50I% 6(;% 7OI% 8(;% 90I% 106%

Overall, the balance of SKE students completing their bachelor degrees at pre or post
1992 institutions was fairly evenly split — 43% (62) came from pre 1992 institutions and
50% (72) came from post 1992 institutions, just 8% were from outside England (other).

Although only slightly higher proportions of SKE students appear to have studied for their
bachelor degrees in post 1992 institutions compared to pre 1992 institutions, there does
not appear to be a significant difference between students on different SKE courses.
Only slightly higher proportions of students on chemistry SKE courses (57%) studied for
their bachelor degrees in post 1992 universities compared to physics (44%) and
mathematics (44%) SKE students.

In terms of attainment at degree level, nearly half of the respondents (47%, 70) achieved
a second class, second division (2:2) degree qualification, 40% (60) achieved second
class, first division (2:1) and 11% (16) achieved a first-class degree. For comparison, the
ITT Census reports that in 2011/12, 63% of postgraduate entrants held a 2:1 or better UK
degree (this compares to 51% of the SKE survey sample).*

*ITT Census 2011/12 data.
http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-
surveys/trainee-census
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Further analysis of bachelor degree classification by subject does not reveal any
considerable differences although out of those studying a physics SKE, there seems to
be more tendency to have a first or 2:2 classification compared to other subjects.

Figure 7 Bachelor degree classification by SKE subject - Beginning of Course Survey 2011/12
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Postgraduate study

Beyond undergraduate level, one-fifth of the students (21%, 33) had a postgraduate
qualification. There does not appear to be any differences in the proportion of students
holding a postgraduate qualification according to their SKE subject of study. For the
postgraduate qualifications held by SKE students, the main subjects of study were
biological sciences (28%, 9), education (22%, 7) and physical sciences (13%, 4).
Analysis across subjects shows similar patterns as with degree subject although the
numbers are particularly small so caution is advised when interpreting these figures:

= Students on a chemistry SKE course are more likely to have a postgraduate
qualification in biological sciences (57%, 4).

= Students on a mathematics SKE course were more likely to have a postgraduate
qualification in education (35%, 6) or biological sciences (18%, 3).

= Students on a physics SKE course were more likely to have a postgraduate
qualification in biological sciences or physical sciences (29%, 2).

2.1.4 Previous experience and professional status

Membership of professional organisations

Just 8% (13 respondents) stated that they were members of a professional body or
organisation and this average is fairly evenly represented across the subject areas.
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Examples of such organisations included the Association of Chartered Certified
Accountants, British Pharmacological Society, the Chartered Institute of Environmental
Health and the Royal society of Chemistry.

Previous careers

Nearly half of the survey respondents (47%, 73) considered themselves to have had a
career previous to starting the SKE course, 54% (84) did not have a previous career.
Looking at the different subject areas, only those on a chemistry SKE course appear to
be less likely than others to have had a previous career (27% of chemistry SKE students
said they had a previous career, compared to 55% of mathematics SKE students and
50% of physics students).

Table 5 Proportion of SKE students with a previous career by subject - Beginning of Course
Survey 2011/12

Total Mathematics Physics Chemistry

Yes 73 465 | 41 547 | 18 50.0 9 27.3 6 42.9
No 84 535 | 34 453 | 18 500 24 72.7 8 57.1
Total 157 75 36 33 14

Those who have had a previous career before starting the SKE course were able to
provide details of their job role. Over 70 students provided details as to the nature of their
previous career which appears to be wide — examples include Administration Assistant,
Accountant, Classroom Assistant, Cover Supervisor, Crime Scene Investigator,
Customer Service Assistant, Driving Instructor, Farm Labourer, Financial Adviser, IT
Manager/Technician, Learning Support Assistant, NHS Management, Policy Researcher,
Social Worker, Veterinary Nurse, Warehouse Supervisor.

All job roles provided were coded for the purposes of analysis according to the Standard
Industrial Classification Codes (SIC, 2007), as provided by the Office of National
Statistics (ONS). The findings reflect the wide range of backgrounds that SKE students
bring to their teacher training. Overall, the top four industries in which SKE students
worked were:

= Education (23%, 17).

= Professional, Scientific and Technical Activities (21%, 15).

= Financial and Insurance Activities (12%, 9).

= Other Service Activities (12%, 9).
The chart below illustrates the range of industry sectors in which SKE students previously
worked. Note however that counts are used rather than percentage since there are
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instances of very small counts in some industries when comparing across SKE subject
areas. Nevertheless, the following patterns emerged:

= The few chemistry SKE students are spread across four varied sectors with
slightly more in Professional, Scientific and Technical Activities (38%, 3).

= There are higher proportions of mathematics SKE students from Education (31%,
13) and Financial and Insurance (17%, 7) sectors compared to other sectors and
students on other SKE courses.

= There are higher proportions of physics SKE students from Professional, Scientific
and Technical sectors compared to other sectors (33%, 6).

Figure 8 Number of SKE students with a previous career by Standard Industrial Classification
Codes (SIC, 2007) - Beginning of Course Survey 2011/12
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Of those with a previous career, the most popular reasons for leaving their career were to
work in a different environment (19%, 14) or a more positive environment (16%, 12). A
smaller proportion (12%, 9) left their previous career because they became unemployed
and of these, in the majority of cases (7 of 9), it was due to redundancy. Just under one-
quarter of respondents (24%, 17) selected ‘other’ reasons and gave their own account of
these.
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Table 6 Reasons for leaving previous career - Beginning of Course Survey 2011/12

Why did you leave this career?

To spend more time with my family 6 8.2
| wanted to work in a different working environment 14 19.2
| was no longer enjoying my job 8 11.0
| wanted a more stable job 4 55
| became unemployed 9 12.3
| wanted to work in a more positive environment 12 16.4
Personal circumstances e.g. moving house 3 4.1
Other 17 23.3

Comparing the reasons for leaving a previous career across students on different SKE
courses, of those who responded, the common reasons per subject area were:

= Chemistry SKE students no longer enjoyed their job, wanted a more stable job or
left due to other reasons (22%, 2 respondents).

= Mathematics students gave other reasons (28%, 11) or wanted to work in a
different working environment (23%, 9).

= Physics students wanted to work in a different working environment (22%, 4).

Note that these figures should be viewed with caution since the counts (actual numbers)
are small.
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Figure 9 Reasons for leaving previous career by SKE subject - Beginning of Course Survey

2011/12
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A range of reasons were provided under the ‘other’ option, such as; ‘I did not want to
retire as a [*] and wanted to do a job that required more knowledge and a higher
challenge’, ‘moving back to UK after a number of years living overseas’, ‘to further my
career’ ... ‘wanted to return to university’ .

Experience of working in the school environment

The majority of respondents (81%, 129) had some form of experience of working in a
school environment - 26% (42) had worked for a few weeks in a local school, 21%
(34) had worked as a teaching assistant and 3% (5) had worked at a summer school.
Just under one-fifth of respondents (19%, 30) had not worked in a school
environment before. Another 30% (48) had other experience which they explained to
be one or two weeks in school for placements, as invigilators or offering personal
tuition. Some had noted that they had more significant experience in schools, for
example; 20 weeks of teaching practice at a secondary school’, ‘as a maths teacher
in secondary school in Ghana, and also for a few days in my local school’, ‘as a
science teacher abroad’, ‘TA for 12 months followed by 5 years as cover supervisor in
a maths department’. Other examples include voluntary work, a weekly homework
club, conducting workshops in secondary schools and observations days.
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Figure 10 Experience of working in the school environment by SKE subject - Beginning of Course
Survey 2011/12

mYes - as a teaching assistant m Yes - for a few weeks in my local school
mYes - on a summer school Yes - other
mNo
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Across different SKE courses, there are slight differences in the nature of previous
experience in schools. Chemistry SKE students seem to be more likely to have
experience as a teaching assistant, whereas physics SKE students seem to be more
likely to have experience for a few weeks in a local school and mathematics students
gave other examples of experience in the school working environment.

2.3 Subject Knowledge

This section focuses on perceived levels of subject knowledge and confidence in
subject knowledge that students have provided at the beginning and end of the SKE
courses. It measures changes in subject knowledge and confidence in the subject by
comparing the ratings given at different stages of the course.

2.3.1 Level of subject knowledge

Students rated their current subject knowledge on a scale of 1 to 10, with 10
representing the highest level. From the 150 Beginning of Course respondents
providing a response to this question, it appears that students felt that their subject
knowledge specific to the SKE course they were studying, was adequate — 41% (61)
gave a rating of 7 or above and 73% (109) gave a rating of 5 or above. Further
analysis across different SKE courses does not reveal significant differences in
ratings of subject knowledge, particularly within the medium ratings (5 to 7) at which
around half of respondents on each course have rated their knowledge. There are
higher concentrations of chemistry students rating at 5 and 6 and physics students
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rating at either 4 or 7 whilst ratings from mathematics students appear to be more
varied.

Figure 11 Level of current subject knowledge by SKE subject - Beginning of Course Survey
2011/12

mChemistry mMathematics ™ Physics

30% -

25.0%

X
@
I
N

=
©
o
Y

25% -

19.4%

20% -

15% -

10% -

5% -

0% -
1. Lowest 10. Highest
Rating of current subject knowledge at the beginning of the SKE course

At the end of the course, students were asked to reflect on their level of subject
knowledge at the beginning of the course and provide a rating again. It appears that
students’ perceived level of subject knowledge at the beginning of the course was
lower than they had previously indicted. Whereas at the beginning of the SKE course,
41% (61) gave a rating of 7 or above for their level of subject knowledge, at the end
of the course, this rating was just 16% (69). Indeed, nearly half of the End of Course
survey respondents (49%, 214) gave a rating of 4 or below.

Exploring these results across the different subjects, it appears that chemistry and
physics students have rated their beginning of course knowledge much more to the
lower end of the scale, with higher concentrations of ratings between 1 and 4. Ratings
from mathematics students are a little more varied with slightly higher concentrations
rating 7 and over.
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Figure 12 Level of subject knowledge at the beginning of the course by SKE subject - End of
Course Survey 2011/12
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In order to assess the impact of the SKE course in terms of subject knowledge
enhancement, students also rated their level of subject knowledge at completion of
the course. A clear pattern has emerged, with an overwhelming majority of students
rating their subject knowledge much higher by the end of the course - 94% (407) of
respondents rated 7 or above and 86% (373) rated 8, 9 or 10.

Figure 13 Level of subject knowledge at the end of the course by SKE subject - End of Course
Survey 2011/12
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A further question about subject knowledge assessed students’ perception of the level of
knowledge they felt they would require to successfully complete the PGCE. Again they
were asked to rate this level using the scale of 1 (low level of subject knowledge) to 10
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(high level of subject knowledge). As illustrated in the figure below, students clearly felt
that high levels of subject knowledge were required. Overall, 94% (406) of the
respondents rated the subject knowledge requirement as 7 or above. The chart also

suggests that physics students are more likely to rate the requirement at level 8, whereas

more mathematics students rated at level 9.

Figure 14 Level of subject knowledge required to successfully complete the PGCE by SKE
subject - End of Course Survey 2011/12
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Comparing the differences in perceived level of subject knowledge for students on
shorter and longer courses, does not reveal any considerable differences. Whilst one
might expect those on shorter SKE courses to have a higher starting point in terms of
their subject knowledge, this was not clearly shown in the data. There appears,
however, to be a slight trend in this direction when comparing the results of the End
of Course survey — slightly higher proportions of students on longer courses rated
their subject knowledge as low at the beginning of the course and the reverse pattern
is seen for those rating their subject knowledge as high. When rating subject
knowledge at the end of the SKE course, as before, there were significant
improvements observed in the ratings overall. The extent of change in subject
knowledge through studying on the SKE course in relation to the length of SKE
course cannot be clearly determined however since the ratings are based on
perceptions at different course periods.
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Table 7 Proportion (percentage) of SKE students rating their level of subject knowledge by length
of SKE course - Beginning and End of Course surveys 2011/12

Beginning of

Course survey - End of Course survey - subject End of Course survey - subject
current subject knowledge at the beginning knowledge at the end
knowledge
Low
111 539 | 274 34.2 50.0 48.7 52.9 2.6 3.6 1.0 1.2
(1-4)
Medium
722 | 30.8| 539 55.3 42.9 46.3 41.0 5.3 17.8 15.0 114
(5-7)
High
16.7 | 154 | 18.9 10.6 7.1 5.0 6.0 92.1 78.6 84.1 87.5
(8-10)

2.3.2 Level of confidence in the subject

A further question explored students’ confidence in their chosen subject. Confidence was
measured on a scale ranging from 1 (not confident) to 10 (highly confident).

Of the Beginning of Course survey responses from 148 students, a similar pattern was
found to level of knowledge in that nearly half of the students tended to rate their
confidence at moderate to higher levels - 44% (65) rate 7 or above and 72% (107) rate 5
or above. Analysis across SKE subjects reveals a similar pattern to that of ratings of
current level of subject knowledge at the beginning of the course.

32



Figure 15 Level of confidence in subject by SKE subject - Beginning of Course Survey 2011/12
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This process was repeated in the End of Course survey to establish if there had been
any change in confidence in their chosen subject by completing the course. Of the 435
respondents answering this question, a majority (89%, 389) rated their confidence at 7 or
above (78% rated at 8, 9 or 10). There has therefore been a clear improvement in the
level of confidence in their chosen subject.

Figure 16 Level of confidence in subject by SKE subject - End of Course Survey 2011/12
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Further confirmation of this was provided by an additional question which asked whether
students’ level of confidence in their chosen subject had changed since starting the SKE
course. The majority, 95% (413) said that it had changed — across the subjects, this was
97% of chemistry students, 94% of mathematics and 95% of physics students.
Furthermore, students were able to provide an explanation of how their level of
confidence in their chosen subject had changed since starting the SKE course. All but

33



one of the respondents (in total, 404 students responded) to this question said that the
SKE course had had a positive impact on their level of confidence, with the majority of
these saying it as significantly, greatly or much improved. In terms of the ways that it had
improved their confidence, of those who provided information, these were the key factors
they cited:

= More confident in their ability to teach their specialist subject and to teach to a
higher level (e.g. some students referred to increased confidence to teach to A
level); ‘Before | started the course, | certainly wasn't capable of A level standard
maths. | now feel able to attempt any mathematical problem. GCSE level is a
breeze. | feel very confident in my ability to teach at a GCSE level..

= Increased confidence in their knowledge and understanding of the subject
including better able to recall information accurately; ‘1 am happier recalling
information without having to check it from a source first. | can explain in detail
certain processes, using different comparisons etc for different levels’.

= Increased confidence in their ability to convey topics more clearly and better able
to explain complex concepts and theories and to answer questions;” Now | am
confident | would be able to answer most of the physics related questions they
could ask me, or at least deal with it if | did not know the answer’.

= More confident in the practical aspects of teaching including standing in front of
classes and laboratory and practical experiment work; ‘I have become more
confident in my ability to teach through working with others on the course”.

Of the students who felt that their confidence had not changed since starting the SKE
course, some were able to provide reasons for this (20 respondents overall, 6%):

= The level of the course was given as the reason by around five respondents — all
but one of those thought it too high but one student felt it was not in-depth enough.

= One student felt that it was due to poor communication and quality of teaching on
the course.

= Just under ten respondents said that they had a good standard of subject
knowledge already and the course did not provide them with anything new.

= A couple of students thought that the course had not met their expectations in
terms of subject content e.g. one student thought it would cover topics up to A
level.

= Two science students thought that the course had not covered their main subject,
biology.

2.3.3 Confidence to teach the subject

In terms of thinking about their future teaching careers, at the beginning of the course,
SKE students seemed fairly confident in their ability to teach the subject. Over half of the
145 responding to this question (55%, 80) rated their confidence in teaching the subject
at 7 or above. Slight differences are noticeable when comparing ratings of confidence
across subject areas — slightly higher proportions of mathematics students rate at the
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lower end of the scale (1 to 4) and slightly lower promotions rate at the higher end of the
scale (8 to 10) compared to the other subjects.

Figure 17 Level of confidence in teaching the subject by SKE subject - Beginning of Course
Survey 2011/12
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2.4 Motivations and Expectations
2.4.1 Motivations for teacher training and subject specialisation
Motivation for entering the teaching profession

During the Beginning of Course survey, SKE students gave their reasons for wanting to
become a teacher. The most common were:

= To make a difference to young people (30%, 48).

= For fulfilment in a second career and for the opportunity to influence young minds
(28%, 44).
= Always wanted to be a teacher (19%, 30).
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Table 8 Motivations for entering the teaching profession - Beginning of Course Survey 2011/12

What is your motivation for wanting to be a teacher?

| want to make a difference to young people 48 30.4
! am looking for ful_filment in a second career and relish the opportunity to 44 278
influence young minds

| have always wanted to be a teacher 30 19.0
| enjoy working with young people 23 14.6
It seemed a safe option during a recession 4 2.5
Other 4 25
The holidays 3 1.9
The pay 2 1.3
I know people who teach and they seem to enjoy it 1 0.6

Of the four students who had selected ‘other’, the reasons provided were enjoyment of
the school atmosphere, promotion of science, contributing back into society and wanting
a good profession and to refocus on science:

After some personal circumstances | did not want to pursue a career in law
(my first degree) but still wanted a good profession. | had always enjoyed
working with young people and | loved science at school especially
chemistry so the SKE course was an excellent opportunity for me to correct
my mistake of not doing science at university level in the first place.

In terms of choosing a specific subject for their teacher training, the top three reasons
were:

= Enjoyment of the subject (35%, 55).
= To pass on enthusiasm for the subject to young people (25%, 40).
= Better job prospects (15%, 24).

36



Table 9 Motivations for choosing to teach the subject - Beginning of Course Survey 2011/12

What is the main reason for choosing to teach this subject?

| enjoy the subject 55 34.6
| want to pass on my enthusiasm for this subject to young people 40 25.2
Better job prospects 24 15.1
I cqn’t teach the subject | studied for my degree and this is the next best 17 10.7
option

| always wanted to study this subject but was unable to study it to degree 6 38
level

It is a natural progression from my previous degree 6 3.8
Other 5 3.1
It was recommended to me by family and/or friends 3 1.9
The golden hello incentive 2 1.3
It was recommended to me by a careers advisor 1 0.6

Teachers | know recommended this subject - -

Although enjoyment of the subject was the most popular response overall, looking across
the subjects, it was not the highest reason on the list for chemistry and physics students.
Having better job prospects seemed to be more important to those on physics SKE
courses and for chemistry students, it seems that this subject was a second option as
they could not teach their degree subject.
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Table 10 Motivations for teaching the subject by SKE subject - Beginning of Course Survey

Chemistry SKE students

| can’t teach the subject |
studied for my degree and this
is the next best option (33%)

2011/12

Mathematics SKE students

| enjoy the subject (47%)

Physics SKE students

Better job prospects (36%)

| want to pass on my
enthusiasm for this subject to
young people (30%)

| want to pass on my
enthusiasm for this subject to
young people (24%)

| enjoy the subject (19%)

| enjoy the subject (24%)

Better job prospects (9%)

| want to pass on my
enthusiasm for this subject to
young people (19%)

Better job prospects (9%)

Other (5.3%)

| can’t teach the subject |
studied for my degree and this
is the next best option (13.9%)

Other reasons were also provided in the open text response options:

= ‘Getting paid to learn’.

= ‘Have completed 300 credits in a Geosciences Degree with The Open University,
this has involved a significant amount of chemistry. Linking this with my past
career | feel teaching is a logical choice’.

= ‘| believe it is one of the most important subjects for children to learn’.

= ‘I have always enjoyed maths and wanted to teach. Having worked in a secondary
school for 7.5 years and seeing staff come and go in the maths department |
decided with my age then it was a shortage area so would make me more

employable’.

= ‘| took the wrong subject to degree level, and maths has always really been my

subject of choice’.

There appears to be two main reasons for enrolling on the SKE course itself. AlImost half
of the students (46%, 72 respondents) noted that it was a condition of their PGCE place
— although it should be noted that due to entry regulations, all should be enrolled on the
SKE courses as a requirement of their ITT offer. Just under one-quarter (24%, 37) said
they enrolled because they felt that their subject knowledge was not sufficient. When
comparing across the SKE subjects, similar reasons were provided and their prevalence
in the responses (order according to proportion of responses) were similar too.
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Table 11 Reasons for enrolling on the SKE course by SKE subject - Beginning of Course Survey

2011/12
Reasons for enrolling on the SKE course S HEIEELES FliEies
Per cent Per cent Per cent
It was a condition for my PGCE place 43.8 42.7 54.3
| didn’t feel my subject knowledge was sufficient 18.8 28.0 20.0

| wanted to learn more about how to teach the subject

before starting my PGCE 18.8 13.3 114
I’'m not very confident about my knowledge in this

subject and wanted to study more before starting my 15.6 10.7 11.4
PGCE

| wasn’t very good at this subject at school, and wanted 31 0.0 0.0

to learn more before starting my PGCE

There does not seem to be a great deal of difference in reasons for enrolling on the SKE
course in relation to the length of the courses themselves. As illustrated in the figure
below, whilst most enrolled because it was a condition of their PGCE whatever the
course length, there were slightly higher proportions on longer courses (over 28 weeks)
that enrolled because they didn’t feel their subject knowledge was sufficient. Interestingly,
there were much higher proportions on shorter courses (28 weeks) that wanted to learn
more about how to teach the subject before starting their PGCE.
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Figure 18 Reasons for enrolling on the SKE course by length of course - Beginning of Course
Survey 2011/12
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2.4.2 Expectations of the SKE course

Overall, expectations were varied at the beginning of the course. Over one-quarter of
respondents (26%, 41) expected it to be a refresher to help them gain confidence in their
chosen subject and 25% (39 respondents) expected to study the equivalent of the first
year of a Bachelor Degree in the subject. Just over one-fifth (21%, 34) expected to study
the equivalent of an A level in the subject. A relatively high proportion (18%, 29) stated
that they expected to learn more about how to teach the subject.
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Table 12 Expectations of the SKE course - Beginning of Course Survey 2011/12

| What did you expect from the course?

To study the equivalent of an A level in the subject 34 21.4
To study the equivalent of a first year of a bachelor degree (undergraduate 39 245
certificate) in the subject )

To study the equivalent of a bachelor’s degree in the subject - -
To build on the knowledge in the subject | already have from my degree 6 3.8
To learn more about how to teach the subject 29 18.2
A refresher course to help me regain my confidence in the subject 41 25.8
Other 11 6.9

There were some differences in expectations according to the length of the SKE
courses that students were enrolled on. Those on the shorter 28 week courses were
much more likely to expect a refresher course to help them gain confidence in the
subject (53%, 10) whilst those on 32 week courses were split between expecting to
study the equivalent of an A level (39%, 5) and a refresher (31%, 4) and those on 36
week courses were much more spread across the range of responses showing a
much wider range of reasons. Note that some of the counts are low so these findings
should be viewed with caution.
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Figure 19 Expectations of the SKE course by length of course - Beginning of Course Survey
2011/12
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There were differences observed across the different SKE courses. For instance,
those on a physics SKE course were more likely to expect to study the equivalent of
an A level in the subject, whereas, those on the chemistry SKE course were more
likely to expect to study the equivalent of the first year of a bachelor degree and those
on the mathematics SKE course were more likely to expect it to be a refresher to help
them regain confidence in the subject.

Figure 20 Expectations of the SKE course by SKE subject - Beginning of Course Survey 2011/12
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At the end of the SKE course, students were asked what they felt they had learned
from the course and whether this was what they had expected to learn. For
comparison, results are provided below.

Figure 21 What students have learned from the SKE course by subject - End of Course Survey
2011/12
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The majority (61%, 267) said that they had learned the equivalent of key stage 5 (A
level) by completing the SKE course and just under one-fifth (19%, 82) of the End of
Course survey respondents stated that they had learned equivalent to key stage 4
(GCSE). Some (14%, 61) felt that they had been working to first year undergraduate
level while only a small minority felt that what they had learned was equivalent to
higher levels than this.

A small number (13) of the respondents offered examples of what they had learned if
they had selected ‘other’ rather than the options provided above. Their responses
ranged from key stages 4 and 5 to ‘Beyond A level, not quite 1st yr undergrad and
second year undergraduate’.

Some however, did not feel that they benefitted from the course:

My chemistry subject knowledge was already at and above most of the levels
taught. I don't know what level we have been working at. Most of it has been
above key stage 4 level, but almost none of it has been tailored toward the
knowledge that a classroom teacher will need, and personally | feel it has been
largely irrelevant
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In some areas | have learnt to A level, others have been to a lower level than
this due to the staff having a low than A level knowledge. The course obviously
aimed to deliver to A level but failed on occasion

| feel | have learned nothing to equip me to teach secondary school maths. One
of the modules we took was second year degree level but many of my SKE
class failed this. | am no more equipped to teach secondary school maths than |
was before joining the course. It has been a waste of a year.

Looking across the different SKE courses, there are higher proportions of
mathematics SKE students who felt that they had learned their subject to the higher
levels — 23% said that what they had learned was to first year undergraduate,
graduate or postgraduate levels (compared to about 9% of chemistry and physics
students).

Comparison of what students felt they had learned by the length of their SKE courses
shows that key stage 5 is the most common level of learning among courses, apart
from where they are less than one month in duration. Shorter courses of less than
one month, according to SKE students, are more often pitched to key stage 4. The
figure below also shows that longer courses which are 4 months or over in duration,
are more likely to include elements of first year undergraduate levels of learning or
higher. Note that some of the counts are low so these findings should be viewed with
caution.

Figure 22 What students have learned from the SKE course by length of course - End of Course
Survey 2011/12
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Of the 435 End of Course survey respondents, 86% (375), reported that what they
had learned is what they had expected to learn on the course. Of the smaller
proportions who felt that the course had not met their expectations, half of them
(50%, 30) expected to learn the equivalent to key stage 5 (A Level). Similar
proportions were found across the different subjects although slightly higher
proportions of mathematics students expected to learn equivalent to the first year of
an undergraduate degree.

Table 13 Expectations of the SKE course - End of Course Survey 2011/12

Total Chemistry Mathematics Physics
Equivalent to key stage 4
(GCSE) 14 23.3 3 25.0 9 24.3 2 22.2
Equivalent to key stage 5 (A 30| 500 5| 417 18 486| 5| 556
Level)
First year undergraduate level 12 20.0 > 16.7 9 243 1 111
or equivalent
Graduate level or equivalent - - - - - - - -
Post graduate study level or i ) ) i i i i i
equivalent
Other 4 6.7 2 16.7 1 2.7 1 11.1
Total 60 12 37 9

2.5 Barriers Experienced

This section explores the range of barriers that were perceived and/or experienced by
SKE students. During the Beginning of Course survey, respondents were asked to
indicate which barriers from a list of options, would be most likely to prevent them
from enrolling on the SKE course. Respondents were able to select as many options
as they wished. The most common barriers were associated with course
expenditure:

= Fees for the course (39%, 123).
= Reduced bursary (37%, 119).

For chemistry SKE students, having to pay fees for the course (44%, 30) would be a
more significant barrier than a reduced bursary (29%, 20) whereas these top two
barriers were viewed equally across the other subjects. As for less significant

barriers, courses running for longer but part-time is the third highest in terms of
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proportion of responses and slightly higher for chemistry students compared to other
subjects. Access to student loans seemed to be slightly more important as a barrier
to mathematics students and less so for physics students.

It should be noted that these were perceived potential barriers that could have an
impact should changes be made to current policy or practices. The findings suggest
that should fees be introduced to SKE courses or bursaries reduced, this could have
an impact on the number of enrolments.

Figure 23  Barriers to enrolment on the SKE course by SKE subject - Beginning of Course Survey

2011/12
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A similar question was asked at the end of the SKE course. Overall, a large majority
(85%, 371) had not experienced any barriers to completing the course. Of the small
proportion who had experienced barriers, 22% (21) noted barriers in relation to
support they had received during the course and 15% (14) had noted barriers in
relation to funding. The term funding could have been interpreted in a number of
ways. The open responses (and interviews) suggest that respondents’ are referring to
more general costs of being involved in training programmes (e.g. buying study
materials, travel).
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Table 14 Barriers experienced whilst completing the SKE course - End of Course Survey 2011/12

Barriers to completing the SKE course

Barriers relating to funding 14 15.1
Barriers relating to childcare 10 10.8
Barriers relating to support during the course 21 22.6
Barriers relating to location 13 14.0
Barriers relating to the length of course 10 10.8
Other 25 26.9

Nearly 27% (25) had selected other barriers. Of these, a number of suggestions were
made as to what might act as a barrier:

= Workload and fitting the course in with other commitments (e.g. full-time and part-
time work).

= Family issues (caring for children and elderly relatives).

= Personal issues such as confidence and communication skills.

= QOrganisation and timing of courses and lack of clarity on expectations of the
course (e.g. assessments).

= Limited formal teaching/contact time and limited time/experience in schools.

2.6 Advantages and Disadvantages of the SKE Course

Students participating in the End of Course survey were asked to select from a list of
options, the main advantages and disadvantages to studying the SKE course. For
this question, respondents were able to select multiple options from the list. The data
revealed little difference between the counts for each of the options for advantages
although there were greater differences for disadvantages. There was little difference
in the proportion of responses to advantages and disadvantages across the different
SKE subjects. Comparing across the length of SKE courses, there were minimal
differences, only the shorter courses of less than 1 month in duration stood out.
Those on the shorter courses were much less likely than students on longer SKE
courses, to state an advantage of having adequate knowledge to A level and having
an advanced understanding of the topic, although there were higher proportions of
these respondents saying that they felt better prepared for the PGCE compared to
fellow students on longer SKE courses (over 1 month).
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The most common advantages were feeling better prepared for the PGCE and
having adequate subject knowledge to teach to GCSE levels. Less common were
having adequate subject knowledge to teach to A level and an advanced
understanding of the topic.

Table 15 Advantages of the SKE course - End of Course Survey 2011/12

| Advantages of SKE courses

| feel better prepared for the PGCE 388 15.9
| have adequate subject knowledge to teach to GCSE 387 15.9
I understand how topics on my subject relate to each other 316 13.0
| have a better understanding of teaching techniques for this subject 316 13.0
| know the topics where students commonly struggle and how to 266 10.9
address this '

| am up to date with the current curriculum 258 10.6
| have an advanced understanding of the topic 243 10.0
| have adequate subject knowledge to teach to A level 226 9.3
Other 33 14
There were no advantages 5 0.2

Students also offered some of their own thoughts on advantages.

= Increased confidence in subject knowledge; more passion and desire to teach it

and developing a new way of thinking about the subject.
= Better understanding of the curriculum and up to date knowledge of the
syllabuses.

= The ability to gain practical experience e.g. practising science experiments and lab

work; spending time in the classroom; doing presentations; observing different
teaching styles and gaining ideas of how to teach the subject; opportunities to
practise planning lessons; practical tips and resources to use.

= As a reintroduction to study including being disciplined, getting organised, using
the course as a revision aid; this was particularly identified by mature students,

those who had not studied for considerable length of time.
= The opportunity to meet other students that would be going on to the PGCE
course.
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In terms of disadvantages, just over half of the survey respondents said that there
were no disadvantages. A smaller proportion (17%, 78) had identified other
disadvantages and 15% that the workload was too high or intense.

Table 16 Disadvantages of the SKE course - End of Course Survey 2011/12

 Disadvantages of SKE courses

There were no disadvantages 239 51.5
Other 78 16.8
Too much workload/too intense 70 15.1
| found the level too advanced 37 8.0
| found the level too basic 33 7.1
My subject knowledge is too curriculum specific 7 15

Again, students offered their own thoughts on disadvantages to studying on the
course and in this case, there appeared to be more offered here than with
advantages. However, many of the disadvantages raised appear to be more as a
result of the students’ own varied knowledge and experience base and individual
needs rather than necessarily a direct criticism of the course itself:

= Content and level of course — about half of the students responding to the open
guestion had comments about the content and level of course — some thought it
did not go to a high enough level to enable them to teach it e.g. to A2; whilst a few
students thought it too advanced. Some students also thought that the range of
topics covered could have been broader; ‘We were frequently told things along the
lines of "don't worry if you don't understand this in detail you will never have to
teach it." | feel that if within our group we have asked a question on a topic then
the chances are that we may get asked the same question in a school and I think it
is poor practice to simply say "you don't need to know it" every time’.

= Length of the course - some students thought it too long whilst others would have
preferred more time. A small number of students thought the pace was too intense
and that too much was covered in too short a time.

= Several students would have appreciated more taught time on the course.

= Relevance of the tasks — several commented on the need for the content to be
more relevant to what is taught in schools and to the curriculum.

= Several students said they would have liked more practical sessions, more about
how to teach and more time spent in schools.

= Quality of teaching of tutors — there were a number of comments about the quality
of the teaching, in the main specifying delivery and/or subject knowledge of
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individual tutors within a course rather than quality of the teaching for the entire
course.

A small number would have liked more guidance throughout the course.
Childcare issues were a problem for a small number of students.

2.7 Satisfaction with the SKE Course

An overwhelming majority (98%, 408) of students felt that completing the SKE course
was a worthwhile experience. Only 2% (9) of students did not feel that it was
worthwhile. It is also noteworthy that all the 100 physics students completing this
guestion felt that the SKE course was worthwhile. This compliments the findings on
students’ satisfaction with different aspects of the SKE course. The majority (93%,
404) of students were either very satisfied or satisfied with the SKE course in general.
Indeed when considering a range of aspects of the SKE course, these figures are
replicated:

90% (393) were very satisfied or satisfied with the quality of teaching methods.
80% (349) were very satisfied or satisfied with the pace of the course.

87% (376) were very satisfied or satisfied with the level of support received.
91% (397) were very satisfied or satisfied with what they had learned from the
course.

87% (378) were very satisfied or satisfied with how well the course had prepared
them for completing the PGCE successfully.

76% (329) were very satisfied or satisfied with being provided with sufficient
knowledge to meet QTS standards.

87% (377) were very satisfied or satisfied with being provided with sufficient
subject knowledge to become a successful teacher.
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Figure 24 Overall satisfaction with the SKE course - End of Course Survey 2011/12
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Satisfaction with the SKE course

Looking across the different subject areas (refer to Appendix 2) for most aspects of
the SKE course explored above, there are similar proportions of chemistry and
mathematics students stating that they are satisfied or very satisfied. However, there
appears to be higher proportions of physics students rating very satisfied for several
of the aspects they were asked to consider; for example, 62% were very satisfied with
the quality of teaching compared to about 47% of chemistry and mathematics
students and 65% of physics students were very satisfied with what they had learned
on the course, compared to about 45% of chemistry and mathematics students.
Students on physics courses seem to therefore, be more satisfied with their
experiences of the SKE course.

2.8 SKE Course Content

The third year of the evaluation introduced additional questions around the content of
the course and how it was split between development of subject knowledge and
understanding pedagogy. These questions were introduced as a result of findings
from previous years of the evaluation. SKE courses aim to enhance subject
knowledge and from policy and planning perspectives it is expected that they focus
purely on developing subject knowledge rather than pedagogical understanding.
However, due to the high interest and response about pedagogical content in the
SKE courses, further questions and clarifications were included in later surveys and
interviews to ascertain the views of current and former SKE students.

An initial question asked students to identify the balance in the SKE course between

learning their chosen subject and learning how to teach the subject. The responses

suggest that most courses are fairly heavily balanced towards developing subject
51



knowledge — over half (57%, 246) of respondents said that their course was split
80/20 towards learning the subject. Just over one-fifth (22%, 95) had courses with a
60/40 ratio towards learning the subject. Around 10% of respondents (44) were on
courses which purely focused on developing subject knowledge.

Figure 25 Balance of subject knowledge and pedagogy in SKE courses - End of Course Survey
2011/12
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While it appears that most courses are focused primarily on developing subject
knowledge, students felt that the balance they had experienced in their course was
generally about right (79%, 345 of respondents). Slightly more of the chemistry SKE
students (26%, 25) felt that their course had not had the right balance between
subject knowledge and pedagogy compared to mathematics (19%, 42) and physics
(16%, 17) students.

The vast majority of respondents therefore, thought that the balance was adequate
and this was because they had clear expectations that the SKE course was to
provide them with the right level of subject knowledge first and foremost — and to
provide that in preparation for the PGCE. Around three-quarters of the responses
indicated that the PGCE was where they would be provided with instruction and
knowledge on how to teach; ‘I didn't want too much "how to teach" content until | was
confident with the physics. The majority of the course was learning physics, and the
PGCE course is for learning how to teach it.’

A significant number of students spoke of the importance of having both subject
knowledge and knowledge of how to teach but thought that the balance of their course
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had been adequate with a ‘good mix’ of both. Around a third of students responding to
this open question did indicate that they had some instruction about how to teach on the
SKE course, often incorporated as part of their lessons on subject knowledge, which they
found helpful:

It is meant to help us learn about mathematics first and foremost. However some
lecturers preferred teaching us how they would teach pupils in schools, which
gave me ideas on how | can transfer these skills. We also had very influential
placements in schools and an intervention which were both excellent in helping
me learn how to teach mathematics.’

| felt that having 1/5 teaching ideas and 4/5 subject knowledge was definitely the
right balance. Just enough ideas re the teaching of the subject to spark my own
ideas, whilst not taking too much time from the main knowledge aspect of the
course.

It was a good mixture of learning mathematics and learning to teach mathematics
through experiencing different teaching styles.

Figure 26 Preferred balance of subject knowledge and pedagogy in SKE courses - End of Course
Survey 2011/12
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Of those who were not satisfied with the balance of course content (21%, 90 survey
respondents), nearly half (46%, 41) felt that the balance should be 60/40 towards

® School placements seem to be offered by some SKE providers although they are not technically required
as part of the Teaching Agency funding.
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subject knowledge. These respondents were able to say how and why the balance of
course content could be improved:

= Around three quarters of students who responded to this question indicated that
they felt prepared in terms of subject knowledge but would have liked the course
to include more about how to teach the subject; ‘There was no balance; it was
100% subiject, no teaching. It could be improved by having some kind of balance’.

= Several students suggested having more actual teaching practice experience built
into the course — with one suggesting use of video to reflect on and improve
practice.

= A gquarter of students wanted more on subject knowledge; 1 felt more time needed
to be spent on subject knowledge as we will learn teaching methods on the PGCE.
In order to teach chemistry it is necessary for there to be thorough subject
knowledge, which is not provided by this course.” A small number of students
indicated that they wanted more knowledge of particular elements of the subject in
more depth; 1 would have preferred more core and curriculum maths to
investigative maths.’

Responses to both questions indicate there is some variation between students’
experiences depending on the institution and design and delivery of the course at the
institution — with some institutions offering teaching theory/practice/some experience
in schools etc., alongside subject knowledge whilst others focus almost entirely on
subject knowledge.

2.9 Comparing SKE Students and Traditional Route Teacher
Trainees

The End of Course survey asked students to consider if there were any differences in
subject knowledge between students who have completed an SKE course and those
who enter teacher training with a specialist degree. This was an open response
guestion and respondents were free to offer any comments or thoughts — in total, 388
respondents provided a response to this question. The following summarises these
comments:

= Around three quarters of the SKE students thought that they differed from those
with specialist degree by having up-to-date subject knowledge which is more
relevant to the school curriculum which enabled them to be more able to
relate/explain/understand children’s needs and understanding of misconceptions,
areas children struggle with; We will have current experience of what is needed
for A level and GCSE rather than more specialist subject knowledge. | think that
this means that we will be able to relate to the students more, and understand
where they are having difficulties’.

= Just over one-third of students (388 responding to the question) acknowledged
that those with a specialist degree had more subject knowledge but that this
did not always translate into knowing the basics or that they understood how
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to translate the knowledge into school level. They thought specialist degree
teacher trainees may be better equipped to teach to a higher level although may
find it difficult to; “dumb down”, whereas the SKE students were better at the level
to be taught in schools; ‘For SKE students | think the subject knowledge will be
adequate to teach GCSE but no further, | think that those with a specialist degree
would have much better understanding in most areas, however those with
specialist degrees will not necessarily know each of the topics taught at GCSE
having specialised so SKE students might be better prepared for all topics rather
than specialist subjects’ and ‘the students with the SKE will have a better handle
on what’s on the curriculum and the level they are expected to teach at. Those
with specific subject degree may have more of a difficulty in adjusting their subject
knowledge to the level required in schools. The practical content on the SKE is
specifically geared to practicals which are actually performed at school and the
students with the subject specific degree will not be aware of these giving the SKE
more of an advantage and more confidence when placed into schools.’

Around a third of students thought that those with a degree would have a more
in-depth grasp of subject knowledge which may equip them to be more able
to teach to A level; and also in terms of stretching children etc. and potentially in
answering more difficult complex questions — however some thought that some of
this knowledge may be ‘surplus to what’s required in schools’; Clearly a student
with a specialist degree should be more knowledgeable and experienced in the
subject than a student with just a SKE course qualification. This would not
necessarily make the student with a specialist degree a better teacher. However, if
all other things are taken to be equal, the student with a specialist degree should
be better able to prepare the content of lessons, stretch more able pupils, and
generally share broader insights and contexts to motivate pupils. | think SKE
students may well have a lower level of subject knowledge than someone with a
degree in maths. However, they will potentially have a much greater depth of
GCSE subject knowledge and be able to answer all the little ‘why' questions from
students.’

The majority thought that they were better prepared for the PGCE as a result of
completing the SKE course but they thought that the degree students were likely
to be more confident in their subject knowledge as they had studied in greater
detail; ‘Non SKE will have a wider knowledge that can aid in lesson planning and
keeping interest high. Degree level students will have more understanding of
concepts beyond A level, but may also be more familiar with shorthand
terminology and tips that could be useful to learners.’

In terms of being prepared for the PGCE course, around three quarters of students
responding to this question (369 in total), felt that they were more prepared for the
PGCE having done an SKE course than those who had completed a specialist
degree due to:

Practical experiences and opportunities to engage with school environment
and practices. SKE students said they had gained an insight into how the
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teaching system works and a few 'tricks of the trade’; ‘We have just been taught it
in really imaginative ways so have lots of ideas to hand. Also we have done some
peer-teaching and worked several days in school so have lots of experience. The
practical experiences also included: Spending time doing school observations;
conducting practical experiments (lab work)’.

Gaining knowledge on teaching methods; resources; pedagogy

= Learning how to break topics down and understanding pupils’ misconceptions
and what they might struggle with.

= Some students said that it had provided them with bank of resources and
materials.

= Understanding children’s ability to learn; ‘I think an advantage the SKE course
has over a specialist degree is that there is focus on the child and how they
have different learning needs. | think | would feel better prepared for the PGCE
having done the SKE course, than if | went into it with a specialist degree in
the subject. This is because they know precisely what the pupils need to know,
have spent time considering the difficulties pupils are likely to experience, and
whilst they have been learning the subject knowledge they have
simultaneously been thinking about and being taught about how they should
teach it

Familiarity with the curriculum, exam syllabuses etc.

= 1 think SKE students may be more familiar with the GCSE curriculum and
more familiar with subject knowledge auditing. | also think that SKE students
may have more knowledge of learning theories and how this makes a
difference to schools and teaching. I think this means that the SKE students
may be more prepared for the PGCE.’

= ‘They have just had a refresher of the subject knowledge, they have been
through the key stages of the subject knowledge, and have become familiar
with the content of the national curriculum and exam board specs. The SKE
also prepares you for the out of hours work that the PGCE will require’

Being a student again and familiarity with the tutors, the institution, style of
working, writing academic essays/assignments; doing portfolios; receiving
feedback.

Knowledge up-to-date, relevant and ‘fresh’.

Able to reflect/evaluate on their own abilities and performance.

Greater understanding and awareness of what to expect on the PGCE, the
demands etc.; 'SKEs have a clearer idea of what the PGCE course is going to be
and can take advantage of the summer studying, revising and organising
resources.... | think students who have done the SKE course will have a greater
awareness of the demands that are going to be put on them in the PGCE year’.
Established student support network; peer support.

Previous life experiences; ‘Most SKE students come to teaching after several
years' life experience while for many graduates teaching is just the next logical
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step immediately after university. | think a lot of SKE students will have thought a
good deal more about whether teaching is actually their vocation’.

= A small number of students thought students with specialist degree may be better
prepared — as they may have more confidence and better understanding, breadth
and depth of subject knowledge than SKE students.

2.10 Future Aspirations

Both the Beginning and End of Course surveys contained questions to elicit students’
future aspirations.

At the beginning of the course, students’ aspirations related mainly to middle
management positions — 44% (70) aspired to become a head of department. In
addition, 36% (57) planned to become a subject teacher in a well-run department and
a fair proportion (16%, 25) aspired to become a head teacher. Students’ future
aspirations are further explored in follow-up surveys. Some students provided
examples of what they aspire to achieve and in many cases, this involved career
progression or teaching to higher levels, for example:

= 1 am interested in teaching maths to children or adults of low ability as a therapy’.

= 1 would like to become a subject teacher, do some educational research while
teaching and work towards a PhD in Secondary Science Education’.

= ‘Subject teacher and pastoral role such as head of year’.

= To always progress towards higher levels of responsibility and expertise’.

A similar question was posed at the end of the course although it was split to allow an
opportunity to look at short term and longer term goals.
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Figure 27 Career aspirations for the next 5to 10 years - End of Course Survey 2011/12
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It seems that in the short term students are focusing on teaching their subject - in the
next five years, students hope to specialise in teaching one or more subjects (35%,
154), become a head of department (28%, 120) and specialise in teaching one
subject (23%, 101). In the longer term, their goals have changed to more senior roles
— in the next ten years, students hope to become a head of department (34%, 144),
become a deputy of head teacher (26%, 110) and become a head of year (17%, 71).
However, most students (76%, 331) stated that their career aspirations had not
changed during the SKE course. This finding did not differ greatly between the
different SKE courses. Examples of students’ aspirations are provided below.

In 5 years: In 10 years:

= SENCO/SEN specialism = Provision of training for professionals.
and behaviour moving to teaching and lecturing on PGCE
management. = Educational psychology.

= Advanced skills teacher. = Higher level study e.g. Science Education.

= Specialise in teaching two PhD, Education PhD, MEd, Masters in Sport
subjects. = Advanced skills teacher.

= To be a good teacher! = Head of Department.

= Teaching in other environments e.g.
outdoor, college, university.

Of those who thought their aspirations had changed, they were able to provide a wide
range of evidence as to how their goals had changed. Having completed the SKE
course the vast majority of responses to this follow-up question indicated that their
aspirations had been consolidated or revised in the following ways:
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Consolidating their motivation to be a teacher

Several students felt much more sure they wanted to pursue teaching as a career.
This was either because they had gained more confidence in their own abilities
and/or because they had gained more knowledge of what the teaching role
involved; ‘1 have become more confident of my ability and suitability to do teaching
and that teaching is the best career choice for me and | am the best person to do
this job’.

More familiar with the schools’ functions and teachers’ roles and saw more options
as a career; ‘At first | thought | wanted to teach for only 10 years and then change.
But | believe it is a good career now, with many more options than I first imagined’.
For a small number of mature students it confirmed that this was the right choice
of career; 1 now believe my career change is the right thing for me to do and that it
is something | can excel in in the future should | so wish to’.

Remain in teaching roles rather than managerial ambitions

Several students had previous aspirations towards managerial roles but now
wanted to remain in hands-on teaching roles as their experience had showed they
enjoyed the actual teaching; ‘Before they (aspirations) were more aimed at going
into a managerial role but the course has made me want to be more directed
towards the specific teaching as it has made me aware that this is the part that |
will gain the most enjoyment from’.

Influenced/inspired by teachers

A handful of students said that their aspirations had changed/improved due to
talking to other teachers which had ‘cleared up misunderstandings’ about the role
— and one student spoke of being ‘inspired’ by one subject head; ‘I attended a
school over the period of the course, one day a week for 10 weeks and | was
inspired by the head of maths’.

Change in focus/level/subject

A small number of students originally wanted to teach a specific subject (usually a
science subject) when they applied to do teaching but took an SKE course in
another subject, sometimes due to availability of courses, advice from tutors etc.; ‘I
am really looking forward to teaching physics and being a physics teacher
whereas before | was only interested in biology and chemistry’.

There were several students who, having gained in confidence, now wanted to go
on and teach at sixth form and A level; ‘I realised that | might also want to consider
taking specialised training to teach A level physics, and advance my career, where
at the start of the course it was about getting into a job".
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Passion for the subject

Learned more about the teaching of maths which spurred the student to want to
improve it; ‘One particular lesson | have learnt from the SKE course is that the
teaching of mathematics in schools today is mostly unclear and hence less
efficient. There are far better ways in which to teach children and young people
about mathematics and this involves teaching for understanding, which in turn
creates a passion for the subject which is particularly lacking in schools today. |
believe, with enough experience of teaching mathematics, | will have the essential
skills to support my intention to run a department in a way which | believe will
create passion for mathematics’.

2.11 Additional Comments

At the end of both the Beginning and End of Course surveys, students had the
opportunity to add any further comments.

From the Beginning of Course survey:

Almost all the additional comments provided were positive comments of being on
the SKE course, most stating how they had ‘enjoyed’ the course. The comments
focused on:

= The value they placed on the quality of the teaching and tutors and the support
they received; Very good teaching. Very inspiring and well informed staff. Well
organised course with clear expectations. Very good support..

= The impact attending the course had on building their confidence in the
subject and, for some, teaching techniques.

= How the course had helped with preparation for the PGCE/ teaching career.

= The value the course in enabling them to access a teaching career that
otherwise may not have been open to them; Without such a course, people
such as me would have NO chance of being able to become a mathematics
teacher without undertaking a lengthy undergraduate degree. Despite having a
high classification degree in law from a good university, my mathematical
knowledge was not sufficient to go straight on to a one year course’.

There were a small number of negative comments or constructive criticisms of the
SKE course;

= A small number of students would have preferred different assessment
methods to the ones that were used — a couple mentioned portfolios as not
being necessary.

= Three students had negative experiences with accessing bursaries - one
suggested that they should be more flexible for older students to help with the
costs of childcare and that taking decisions regarding awarding bursaries were
too late to allow time for planning for additional costs of training.
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= A small number of students also made suggestions for different methods of
delivery — more full days rather than half day and consistency of delivery with
other institutions offering the SKE course; ‘I would like all the providers to
provide the same course with the same modules like Core A level subjects’.

= Changing the name of the SKE to enhance its value and credibility.

= The level the course was pitched at being too high.

Students responding to the End of Course survey also provided a range of general
comments. Overall the vast majority of students provided positive comments about
the course — saying that it was ‘fantastic’, ‘boosted confidence’, ‘enjoyable’ and ‘well-
balanced’. The positive factors included:

Useful as a refresher; way to advance subject knowledge further.

Preparation for PGCE/career in teaching; ‘It has given me the best possible start
on my path to becoming a teacher’.

Having some school/practical experience of teaching — one student said how
valuable they found the trip to France to ‘immerse’ themselves in the subject
(modern foreign languages student).

Meeting other students/building up support networks including sharing
knowledge/previous experience with other students; ‘During the SKE every
student is a specialist in some other graduate degree and has a certain experience
in working in that field. There's quite a lot that we all shared from our previous
experiences during the course to enhance our professional development’.
Demonstrating how best to teach/not teach; ‘The things that I've seen and thought,
oh, that could be done better has made me realise that | won't do that for my
students’.

Excellent way of recruiting teachers;

=  ‘Recommend it; think it should remain; couldn’t have gone into teaching
without it’.

= 1 think SKE courses are a valuable means of recruiting teachers, bringing in a
much broader base of backgrounds and expertise than might otherwise be the
case’.

The majority of the students thought the quality of the teaching/tutors was high but
there were some negative comments, mainly about individual tutors’ teaching
styles which sometimes had a significant impact on a student’s experience.

There were several comments about the quality of the content and organisation of
the courses:

= Need for mathematics support on physics course.

= ‘Science — should be some teaching on other 2 sciences as well as physics’.
(this was also referred to regarding other science courses whichever was main
SKE subject).

= Not organised; would have liked more structure, more taught time; more
information in advance about content’.

= More teaching practice/practicals.
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Pace/workload/length — some comments about the course being too fast; too
much workload and not enough time on course’.

Call for more scrutiny; ‘Some of the assessments are near pointless, feedback
is patchy and the quality of the teaching is highly dependent upon who is
teaching us and what mood they may be in at the time. We have tried feeding
this back to the institution through our course leader but got quite a hostile
response. At the start of the course everyone was excited about learning and
progressing on to next year but the way the course has progressed it seems
as if there is an intention to knock the motivation out of us. Considering how
much money is put into this training route by the government and the
reputation of the institution I certainly was expecting a lot more’.

Assessment

Assessment methods could have been improved and varied - not just exams
or portfolio; one thought the level too high.

One student thought there should be some kind of consistency and that they
all should cover the same content across the country; 1 found our course was
very intense and rightly so, as you need to be confident in your subject to
teach it, but other people on SKE courses for maths elsewhere in the country
hardly get tested and have very little assignments to complete’.

Students - several students commented on the other students on the course, in
particular;

Need for more screening at the start of the course — a number of comments
about the level of knowledge; also some students appeared to have little or no
interest which could have a disruptive effect.

One student thought it should be ‘tightened up’in terms of attendance and
arriving late whilst a couple of others referred to some students as being on
the course as ‘easy money’ suggesting that the students took the course
because funding was available.
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3. Postgraduate Certificate in Education (PGCE)
Survey

This section provides the findings of a survey administered to teacher trainees in the
third year of the evaluation. The survey was sent via Postgraduate Certificate in
Education (PGCE) course providers and was completed by PGCE students who had
previously completed a Subject Knowledge Enhancement (SKE) course and those
who had not (traditional route teacher trainees with a specialist degree).

The survey was completed by 339 PGCE students attending 35 different institutions
(refer to Appendix 3 for a full list of institutions). Of these:

= 76% (257 respondents) had previously completed an SKE course.
= 24% (82 respondents) had not completed an SKE course.

Throughout this section of the report, an overview of findings is presented for all
PGCE students and the results of additional breakdowns are outlined to compare the
responses of those students who had completed an SKE course (labelled as
‘Completed SKE’) and those who had not completed an SKE course (labelled as ‘Not
completed SKE’).

3.1 Profile of Survey Respondents
3.1.1 Characteristics of PGCE students
The survey sample consisted of:

= 61% (207) females and 39% (132) males.

= Students who mainly classed themselves as ‘White’ (84%, 283), Asian/Asian
British (10%, 33) or Black/Black British (4%, 13).

= Mainly lower age groups, two thirds (67%, 226) were under 30 years of age.
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Table 17 Age of PGCE survey respondents - PGCE Survey 2011/12

Age

under 25 128 37.8
25-29 98 28.9
30-34 26 7.7
35-39 25 7.4
40-44 27 8.0
45-49 21 6.2
50-54 12 3.5
55 or over 2 0.6

This profile reflects the wider ITT cohorts well. According to ITT Census data for
1011/12, 38% of teacher trainees were males on secondary ITT programmes and
62% were females. The ethnic breakdown is similar also, 88% of teacher trainees
were ‘Non-BME entrants on ITT programmes’.®

3.2 Student Background

This section provides details of PGCE students’ current and previous studies. Where
appropriate, comparison is made between those who had completed an SKE course
previously and those who had not.

3.2.1 Current studies and progress

PGCE institution

Students were studying at a range of institutions for their PGCE course. For a full list
of institutions, refer to Appendix 3). The top ten universities from which the highest
volume of responses were received are listed in the table below.

®ITT Census 2011/12 data.
http://www.education.gov.uk/schools/careers/traininganddevelopment/initial/b00204146/itt-data-and-
surveys/trainee-census
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Table 18 List of top ten universities with highest number of responses - PGCE Survey 2011/12

PGCE institutions

University of Southampton 20 | University of Southampton 15
University of Sussex 20 | Loughborough University 9
University of East London 19 | Bradford College 7
Keele University 18 | University of Sussex 6
University College Plymouth 14 | University of Cumbria 5
University of the West of England 13 | University of Chester 4
Oxford Brookes University 13 | University of East London 3
University of Chester 12 | Keele University 3
University of Sunderland 12 | University College Plymouth 3
Manchester Metropolitan University 11 | University of the West of England 3
PGCE subject

As with the other surveys, mathematics was the most common subject being studied
on the PGCE course (51%, 172 respondents). Chemistry and physics were fairly well
represented in similar proportions to the Beginning and End of Course surveys - 22%
(73) students were studying science with chemistry as the principal subject and 18%
(60) were studying science with physics as the principal subject. Only 2 of the survey
respondents were studying general science.

Figure 28 Subject studying to teach - PGCE Survey 2011/12
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In most cases, the PGCE was aimed at 11-18 years (71%, 242). Just 28% were
studying an 11-16 PGCE. There was little difference between the type of PGCE
between those who had completed an SKE course and those who had not.

Comparing former SKE students and traditional route teacher trainees, there is a
greater proportion of mathematics and physics PGCE students who had completed
an SKE course compared to those who have not. Some former SKE students had
moved onto subjects for their PGCE other than chemistry, mathematics and physics,
such as, general science, biology, design and technology and ‘others’.

Figure 29 Subject studying to teach by completed/not completed SKE - PGCE Survey 2011/12
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It is useful to consider how many students who have completed an SKE course have
progressed to a PGCE course in the same subject. The figure below illustrates that all
mathematics SKE students have progressed to a mathematics PGCE. However,
when considering the different sciences, there does seem to be some movement
between subjects — 12% (6) of former chemistry SKE students progressed to a
science PGCE with physics as their principal subject. Likewise, 15% (10) of former
physics SKE students progressed to a science PGCE with chemistry as their principal
subject. In addition, small numbers of students who had studied a chemistry and
physics SKE moved onto a science PGCE with biology specialism or to general
science. All of these figures are small however and in the main, students tend to
progress to the same subject that they studied on their SKE course.
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Figure 30 Comparison of subject students are studying to teach by SKE subject - PGCE Survey
2011/12
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A further check on this was supplied by an additional question. The vast majority of
students who had previously completed an SKE course said that they were studying
the same subject for their PGCE (91%, 235), only 9% (22 respondents) had
transferred to another subject for their PGCE.

Tablel9 Did students study the same subject for their SKE as for their PGCE? - PGCE Survey
2011/12

Did students study the same subject for their SKE as for their PGCE?

Yes 235 91.4

No 22 8.6

This seemed to differ to some extent for those on longer courses. Over 90% of
trainees on courses over 4 months in duration said that they studied the same
subjects for SKE and PGCE, compared to courses up to 3 months (average 74%).
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Table 20 Did students study the same subject for their SKE as for their PGCE by length of course
- PGCE Survey 2011/12

Over 6
months

Less than 1 1to 3 months | 4to 6 months

month

Yes 50 75.8 8 72.7 87 98.9 90 97.8 235 914

No 16 24.2 3 27.3 1 11 2 2.2 22 8.6

3.2.2 Previous studies

To gauge students’ experience and knowledge, they were asked a range of questions
about their previous qualifications and study experience.

A level study

Just over three-quarters (78%, 264) of the PGCE survey respondents said that that
have an A level in the same subject as that which they are studying to teach.
Students who had not completed an SKE course were more likely to have an A level
in their chosen subject - the proportion of students with an A level in their chosen
subject is higher for those who had not previously completed an SKE course (92%,
75) compared to those who had (74%, 189).

Table 21 Do PGCE students hold an A level in the subject they are studying to teach by
completed/not completed SKE - PGCE Survey 2011/12

Do students hold an A level in the chosen subject?

No. | Per cent No. Per cent No. | Per cent
Yes 189 73.5 75 91.5 264 77.9
No 68 26.5 7 8.5 75 22.1

When comparing A level backgrounds of trainees against the length of SKE course,
there were only slight differences in the responses — those on short courses of less

than 1 month were more likely to have an A level in their subject (86%) compared to
courses over 1 month duration (average of 68%).
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Table 22 Do PGCE students hold an A level in the subject they are studying to teach by length of
SKE course - PGCE Survey 2011/12

Less than 1 1to 3 months | 4to 6 months Over 6
month months

Yes 57 86.4 7 63.6 64 72.7 61 66.3 189 73.5

No 9 13.6 4 36.4 24 27.3 31 33.7 68 26.5

Bachelor degree study

In terms of undergraduate study, the vast majority hold a bachelor degree (96%, 326)
and similar proportions of previous SKE students and non-SKE students hold
degrees.

The five most popular main subject areas which PGCE students had studied for their
bachelor degrees were:

= Biological sciences (22%, 73).

= Physical sciences (21%, 70).

= Mathematical Sciences (14%, 48).

= Engineering and Technology (9%, 29).

= Social studies (7%, 23).
Students’ backgrounds did differ slightly according to their subject knowledge
background. The top three bachelor degree subjects are presented below for those
who had completed an SKE course and those who had not.

Table 23 Top 3 bachelor degree subjects of PGCE students - PGCE Survey 2011/12

Completed SKE Not Completed SKE
Biological Sciences (23%) Mathematical Sciences (34%)
Physical Sciences (20%) Physical Sciences (24%)
Social Studies (9%) Biological Sciences (16%)

Where students had a minor component to their degree, these subjects included for
example, accountancy, applied social sciences, biology, business studies, chemistry,
computer science, educational studies, finance, French, geography, international
development, mathematics, music, psychology, sports science and statistics.

Degree classification was varied among the PGCE survey respondents although
nearly half of the respondents (44%, 143) held a 2:1 degree classification and 14%
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held a first. Comparing to the whole cohort of teacher trainees, 63% of postgraduate
entrants hold a 2:1 or better UK degree.

Further analysis identified that there was only slight differences between those who
had completed an SKE course and those who had not and their degree classification.
The figure below illustrates a tendency for those who have not completed an SKE to
have achieved a first class degree - 22% (17) compared to those who had completed
and SKE (12%, 29). Overall, students were much more likely to have achieved a
second class degree.

Figure 31 Degree classification of PGCE students by completed/not completed SKE - PGCE
Survey 2011/12

m Completed SKE mNot Completed SKE = Total
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Postgraduate level study

A final question explored any previous study beyond degree level (excluding SKE or
PGCE training). The majority (77%, 258) did not hold a postgraduate qualification and
similar responses were received from those who had completed an SKE course and
those who had not.
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Table 24 Do students hold a postgraduate qualification? by completed/not completed SKE —
PGCE Survey 2011/12

Do students hold a postgraduate qualification?

No. | Per cent No. Per cent No. | Per cent
Yes 57 22.4 22 26.8 79 23.4
No 198 77.6 60 73.2 258 76.6

SKE course

As stated in the introduction to this chapter, the sample of PGCE respondents
consisted of:

= 76% (257 respondents) who had completed an SKE course.
= 24% (82 respondents) who had not completed an SKE course.

Of these PGCE students who had completed an SKE course (257), as with other
surveys and the profile of SKE students generally, the majority (53%, 135) had
completed a mathematics SKE course, smaller proportions studied physics (26%, 67)
and chemistry (20%, 50).

Figure 32 SKE subject - PGCE Survey 2011/12
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Table 25 SKE subject - PGCE Survey 2011/12

SKE subject

Mathematics 135 52.5
Physics 67 26.1
Chemistry 50 195
Other 5 1.9

More students had completed SKE courses which were over 6 months in duration
(36%, 92) although an almost similar proportion had completed courses of 4 to 6
months in length (34%, 88) and one-quarter of the previous SKE students had
completed short courses of less than 1 month (26%, 66).

Table 26 Length of SKE course - PGCE Survey 2011/12

Length of the SKE course

Less than 1 month 66 25.7
1 to 3 months 11 4.3
4 to 6 months 88 34.2
Over 6 months 92 35.8

3.2.3 Previous experience

This sub-section provides an outline of the proportion of PGCE students with a
previous career, nature of job roles and industry classifications of those roles. Just
under half (44%, 148) of the PGCE students responding to this question consider
themselves to have had a career prior to their teacher training. Similar proportions of
those who had completed an SKE or not said that they did have a career previously.
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Table 27 Did students have a career prior to teacher training? - PGCE Survey 2011/12

Did students have a career prior to teacher training?

No. | Per cent No. Per cent No. | Per cent
Yes 115 447 33 40.2 148 43.7
No 142 55.3 49 59.8 191 56.3

These students were able to provide examples of their job roles which ranged from
administration, accountancy, catering, design, medical, engineering, finance,
lecturing, management, marketing, project management, retail, research and
teaching English as a second language.

All job roles provided were coded for the purposes of analysis according to the
Standard Industrial Classification Codes (SIC, 2007), as provided by the Office of
National Statistics (ONS). The figure below illustrates the range of industry sectors in
which PGCE students previously worked. Note however that counts are used rather
than percentage since there are instances of very small counts in some industries
when comparing across those who have completed an SKE and those who have not.
Note that also, there were higher numbers of responses from previous SKE students
compared to non-SKE students. Nevertheless, the following patterns emerged:

= The most common sectors for previous careers were Professional, Scientific and
Technical Activities and Financial and Insurance Activities.

= Those who had completed an SKE course seemed to be more likely to have had
careers in the above two sectors.

= Those who have not completed and SKE course seemed to be more likely to have
had careers in the Professional, Scientific and Technical Activities sector.
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Figure 33 Number of PGCE students with a previous career by Standard Industrial Classification
Codes (SIC, 2007) - PGCE Survey 2011/12

m Completed SKE mNot Completed SKE = Total
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3.3 Subject Knowledge
3.3.1 Level of subject knowledge

All PGCE students were asked to provide a rating for their subject knowledge (in their
principal subject) compared to their fellow students. The majority (85%, 288)
considered themselves to be above average in some way. However, for this question,
a greater proportion of former SKE students (46%, 38) rated themselves as above
average compared to traditional route teacher trainees (37%, 94). Therefore, whilst
overall it appeared that those with an SKE background felt more confident in their
progress on the PGCE course, those without an SKE background (traditional route
teacher trainees) felt that their subject knowledge was better than others.
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Figure 34 Rating progress on the PGCE course compared to fellow students - PGCE Survey

2011/12
m\Well above average  ® Above average u Slightly above average
m Slightly below average m Below average m Well below average
1.2%
Total 13.9% 13.6% 0.3%

1.2%

Not Completed SKE 19.5% 9.8%

1.2%

Completed SKE EOEeLZ) 14.8% 0.4%

0% 20% 40% 60% 80% 100%

3.3.2 Level of confidence in the subject

PGCE students also provided a rating of their level confidence in their principal
subject knowledge (as in previous surveys). They were asked to provide a rate from 1
(lowest level of confidence) to 10 (highest level of confidence).

The majority of ratings were at the higher end of the scale - 91% (308 respondents)
rated their confidence at 7 or above. Only slight differences were found between
those who had completed an SKE course previously and those who had not — within
the most popular rating of 8, a reasonably high rate, there were higher proportions of
previous SKE students than non-SKE students although at the highest rate of 10,
there were lower proportions of previous SKE students.
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Figure 35 Rating of confidence in subject knowledge of principal subject - PGCE Survey 2011/12
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When considering different levels of subject knowledge, students were asked to
define their current level of subject knowledge by selecting how it best matched
different levels of learning. Overall, most students (36%, 121) thought their subject
knowledge was equivalent to key stage 5 (A level) and about one-quarter thought
their subject knowledge was equivalent to either first year undergraduate level or
graduate level (45% combined for undergraduate and graduate levels).

There were some noticeable differences in level of subject knowledge according to
whether the respondents had completed an SKE course or not. Much higher
proportions of those with an SKE background considered their subject knowledge to
be at key stage 5 whereas higher proportions of those without an SKE background
have graduate level subject knowledge and there are also higher proportions with
postgraduate level knowledge.
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Figure 36 Definition of level of subject knowledge - PGCE Survey 2011/12
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3.3.3 Level of subject knowledge for teaching different levels

This section provides detail of how students have defined the level of subject

knowledge required to teach to various levels. Overall, the pattern in the table below
suggests that to teach to each key stage, most students feel that they need subject

knowledge which is a level higher than they are teaching.

Table 28 Subject knowledge needed to teach to key stages 3,4 and 5 - PGCE Survey 2011/12

Subject knowledge needed to teach principal subject at

Key stage 3 Key stage 4 Key stage 5

No. Per cent
Equivalent to key stage 4 (GCSE) 185 54.6 | 46 13.6 | N/A N/A
Equivalent to key stage 5 (A level) 114 33.6 | 211 622 | 74 22.0
First year undergraduate level or equivalent 20 59| 56 16.5 | 152 45.1
Graduate level or equivalent 14 41| 19 5.6 | 100 29.7
Post graduate study level or equivalent 6 1.8 7 21| 11 3.3
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Differences in these responses across those who have an SKE background and
those who have not, are minimal and can be viewed in Appendix 3.

3.3.4 Expectations for teaching the chosen subject

Students were asked to what level they would expect to teach their chosen subject
once they have completed their NQT year. They were able to select as many
options/key stages as they wished for this question, therefore, allowing consideration
of the range of levels that teachers may be expected to cover. Analysis therefore
takes account of the multiple responses by calculating proportions from the total
number of responses rather than number of respondents.

Figure 37 Expected levels to teach principal subject to once NQT year is completed - PGCE
Survey 2011/12
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Overall, students most commonly expected to teach their chosen subject at key stage
4 (37%, 312) and key stage 3 (36%, 301). Just over one-quarter of the responses to
this question suggested that they also expected to teach to key stage 5 (27%, 225).
Comparing the background of students, there were minimal differences in key stages
students expected to teach at depending on whether they have completed an SKE
course or not.

Students’ confidence to teach their chosen subject to the different key stages was
high for key stages 3 (98%, 329) and 4 (94%, 319). However, to teach to key stage 5,
most students felt their confidence was at a medium level (50%, 170) although
another 39% (131) felt that it their confidence was high. The difference in levels of
confidence to teach to each key stage were minimal - on the whole, only slightly

higher proportions of students who had not completed an SKE course showed higher
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levels of confidence to teach at each key stage — although for key stage 5, 50% (41)
of non-SKE students felt confident to teach to this level, compared to 35% (90) of
former SKE students.

This question was posed to students in the form of a rating scale of 1 (lowest
confidence) to 10 (highest level of confidence). It has been recoded for simplification
of analysis and presentation to low confidence (ratings of 1 to 4), medium confidence
(ratings of 5 to 7) and high confidence (ratings of 8 to 10).

Table 29 Level of confidence to teach to key stages 3, 4 and 5 in the principal subject - PGCE
Survey 2011/12

Level of confidence to teach at...

No. | Percent | No. Percent | No. | Percent

Low Confidence - - - - - -

Key Stage 3 Medium Confidence 8 3.1 2 2.4 10 2.9
High Confidence 249 96.9 80 97.6 | 329 97.1

Low Confidence - - - - - -

Key Stage 4 Medium Confidence 18 7.0 2 2.4 20 5.9
High Confidence 239 93.0 80 97.6 | 319 94.1

Low Confidence 33 12.8 5 6.1 38 11.2

Key Stage 5 Medium Confidence 134 52.1 36 439 | 170 50.1
High Confidence 90 35.0 41 50.0 | 131 38.6

Respondents were asked to provide an explanation of the ratings they provided
above. These are summarised below for each key stage.

Key Stage 3

The vast majority of the students (210 respondents gave a comment for this
guestion), had no problems teaching key stage 3, their comments stated that they
were ‘confident’, had ‘no problems at this level’, and found it ‘easy’, familiar’ or
‘basic’. The main reasons were:

= That they were ‘confident’ and had already had experience of teaching at this level
(around two thirds said this).

= Happy with the content and thought they had good subject knowledge (several
students cited the SKE course as helping with this).
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Several students said it was because of previous experience or knowledge that
they were confident, including already being a native speaker (in the foreign
language they were teaching); and previous degrees.

A small number of students said it was because of their abilities — e.g. able to
recap material easily or ‘teach myself quickly’.

Of those students who were less positive about being able to teach (generally
medium confidence) at this level these were some reasons provided:

‘Not taught everything in the scheme of work yet’.

‘More thinking time needed and more to learn; more knowledge needed".

More practice needed.

Need to improve ability to match pupils’ needs — to break down the subject.

A small number found the lower level challenging: ‘I find key stage 3 more
challenging to teach than key stage 4. | feel it requires more teacher input in order
for students to make progress’.

Key Stage 4

Around two thirds of students (217 respondents gave a comment for this
question), thought that they would be confident to teach to key stage 4 with
comments similar to that of key stage 3. However, a significant proportion
qualified their comments suggesting they would need to revise/look up particular
topics especially at the ‘higher end’ level.

| am very confident in my subject knowledge at this level. There are still
topics | have not taught however.

| have had a lot of experience but | am aware that there are topics at the
higher end that | need to improve my subject knowledge on before | teach
it.

Several students thought that they were capable but were worried about being
able to cope with the high ability students in the group; ‘I feel that the only
downfall is that | would be unable to extend the most able to their limits’.
Several commented that it was; ‘a bit more demanding’, ‘ a few new methods to
familiarise with’; and about a quarter of all students said they needed more
practical experience to teach to this level and/or to work on particular aspects of
the course;

| am confident in my chemistry to teach key stage 4, but did not get enough
opportunity to teach key stage 4 during my training.

| feel that there are a couple of topics that | am not completely confident on,
this is because | have had no experience teaching year 11.
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= A small number of students cited the SKE as helping with their preparation to
teach; ‘A good proportion of time on the SKE was spent on tackling common pupil
misconceptions at key stage 4, therefore | feel very confident that my own

nJs

knowledge will stand up in front of a class of 16 year olds who "don't get it"".

Key stage 5

The majority of responses (253 respondents gave a comment for this question),
suggested that students were much less confident with teaching at key stage 5. The
main reasons they provided were:

= Needed more practical experience and training at this level; I’'m confident with
material but would need to work harder to ensure simple explanations. Also a lack
of teaching experience at this level'.

= In some cases teaching placements had not required teaching to this level — and
in at least one case there were only 11-16 schools in the area so placements were
limited.”

= Interms of subject knowledge, responses varied from having little or none at this
level or on specific subjects (e.g. one or more science subjects where teaching all
three sciences) or specific topics/areas (e.g. statistics in mathematics) to needing
to do some revision, ‘brushing up’their knowledge; ‘A level will be a breeze to
teach once I've done it for a few years, but, certainly as an NQT (or trainee), most
lessons require revision beforehand before | feel confident | can teach them, as
you really have to have a sound grasp of the stuff’.

= Several felt that they were at a disadvantage as they had no A level in the subject.

= Some thought that their subject knowledge would not be sufficient to enable them
to answer ‘tricky’ questions from some of the more able students.

= Value of SKE — one student referred to the usefulness of the SKE in developing
their skills; ‘“There are a wide range of key stage 5 topics, | am confident in many
of them and the ones | am not fully confident I intend to develop further, as | had
less opportunity to spend time learning these. | feel grateful for the SKE course
because with its help now | have the tools to be able to independently develop my
key stage 5 subject knowledge regardless of the topic’.

A small number of students were looking forward to teaching at this level, which
mostly included those with previous relevant experience and a better level of
knowledge (e.g. higher degree).

3.4 Motivations and Expectations

PGCE students were asked about their motivations for entering the teaching
profession. The top three reasons were:

" School placements seem to be offered by some SKE providers although they are not technically required
as part of the Teaching Agency funding.

81



= To make a difference to young people (43%, 147).
= Enjoyment of working with young people (22%, 74).
= Always wanted to be a teacher (16%, 54).

These reasons did not seem to differ between former SKE students and traditional
route teacher trainees.

Table 30 Reasons for becoming a teacher - PGCE Survey 2011/12

Reasons for becoming a teacher

| want to make a difference to young people 147 43.4
| enjoy working with young people 74 21.8
I have always wanted to be a teacher 54 15.9
I am looking for fulfilment in a second career 43 12.7
I k_now people who teach and they seem to 4 12
enjoy it

It seemed a safe option during a recession 7 2.1
The terms and conditions (holidays, pension) 4 1.2
The pay 1 0.3
Other 5 15

In terms of choosing their subject in which to train for their teaching career, the two
main reasons were:

= To pass on enthusiasm for this subject to young people (43%, 147).
= Enjoyment of the subject (35%, 117).

The reasons for choosing a particular subject were similar across those who had
completed an SKE course and those who had not. Some students provided other
reasons for choosing their subject, these included having poor experiences with
teachers of the subjects themselves and wanting to do ‘a much better job’, being able
to empathise with students who struggle with the subject as they struggled
themselves and the perceived importance of the subject; ‘this subject is very
important in everyday life’.

3.5 Experience of SKE courses

This section of the PGCE survey was directed only to PGCE students who had
previously completed an SKE course. It asked them to reflect on their experience and
satisfaction with the SKE course.
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3.5.1 Course content

As with the End of Course survey, these students were asked about the balance of
their SKE course in terms of learning subject knowledge and understanding
pedagogy. SKE courses aim to enhance subject knowledge and from policy and
planning perspectives it is expected that they focus purely on developing subject
knowledge rather than pedagogical understanding. However, due to the high interest
and response about pedagogical content in the SKE courses, further questions and
clarifications were included in later surveys and interviews to ascertain the views of
current and former SKE students.

Just under 42% (106) of these PGCE students answering the question, said that their
SKE course was split 80/20 between learning subject knowledge and learning about
teaching the subject. Another 24% (62) said that it was split 60/40 towards learning
subject knowledge. Looking across the different SKE courses, there did not appear to
be a great deal of difference in how the different subject courses were balanced
between subject knowledge and pedagogy.

Figure 38 Balance of subject knowledge and pedagogy in SKE courses - PGCE Survey 2011/12
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Most (80%, 200) of the PGCE students who had completed an SKE course were
relatively satisfied with the balance of their course between learning the subject and
learning how to teach the subject. Their reasons for this are summarised below.

Subject knowledge - the majority of students thought the balance of their own
particular course was adequate in terms of the emphasis being on gaining subject
knowledge as the primary focus, with many seeing the PGCE course as the
course to provide pedagogy; ‘| needed to be confident in the subject knowledge in
order to be able to teach it’.

A number of students thought that it should be just about subject knowledge whilst
others thought that the restricted length of the course meant there was not
sufficient time to cover more than that; ‘It would not have been appropriate to put
more of an emphasis on the teaching side of mathematics because of the level of
work being covered. It was more appropriate to spend the time on solid knowledge
base before methods to teach it..

Pedagogy/Teaching techniques - about a third of respondents whilst seeing
subject knowledge as the primary focus, were also positive about including some
content on how to teach the subject, whether it may be specific in terms of
pedagogy or built into the delivery of the course content itself; “The subject content
was quite weighty and needed to covered as comprehensively as possible.
Teaching aspects were often built into the learning process’.

Some of these students saw that learning how to teach the topics as well as
learning the topics was beneficial in terms of enhancing their understanding of the
subject; ‘allowing us to teach topics gave us a better understanding of the topic’.

Of those who were not satisfied with the content balance, about one-third (31%, 16)
of the PGCE students answering the question, said that their SKE course should be
split 50/50 between learning subject knowledge and learning about teaching the
subject. Another 28% (14) said that it should be split 60/40 towards learning subject
knowledge. The figure below provides an illustration of preferred course content
balance between subject knowledge and pedagogy. Note that counts have been
used due to the low number of responses when viewed across SKE subject areas.
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Figure 39 Preferred balance of subject knowledge and pedagogy in SKE courses - PGCE Survey
2011/12
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Of those dissatisfied (46 respondents to this question) with the balance of the
content, the majority of responses indicated that they would prefer to include more
content about how to teach the subject.

There should have been more focus on the teaching aspect. When | started the
PGCE the SKE was great in that | felt confident of my abilities, but | had no idea
how to teach, and it would have been nice to spend at least a little time looking at
lesson plans etc etc.

Especially in the short SKE they should focus on how to teach mathematics. There
is no use in students knowing all the facts but not being able to present it
appropriately in class.

Several students wanted more in the course content about learning about the subject
and of these the majority wanted it in terms of higher levels e.g. key stages 4 and 5.

It was supposed to be a Physics SKE course, but we only covered key stage 3
physics which | was already confident on. It would have been useful to discuss
key stage 4 physics but this was totally neglected in favour of pedagogy.
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| wanted to spend more time learning the subject, especially some A level. Should
have been 50% learning the subject and 50% teaching it.

A couple of science students also said that they would have liked to learn more subject
content in relation to all three sciences.

A further question explored how the SKE course helps to prepare the PGCE students
for their first year in teaching. The respondents were able to select as many options
as applied to them for this question. Overall, it was seen to be most beneficial in
terms of:

Updating subject knowledge (22%, 195).

Gaining advice on how to deliver some subject content and apply this in a practical
way (22%, 189).

Gaining advice on how to deliver the curriculum (15%, 133).

Some students were able to provide other ways that the SKE course prepared them
for the PGCE, such as:

Experience of conducting practical sessions.

Peer teaching.

Familiarity with technology.

School visits and delivering sessions.

Experience of teacher training staff; ‘We were taught by teachers and ex teacher
who had taught in school and knew how things really are’.

Resources; ‘We were given a variety of ideas and resources that | have since
used to help me plan lessons’.

Figure 40 How the SKE course content might have helped to prepare the PGCE students for their

first year in teaching - PGCE Survey 2011/12
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3.5.2 Advantages and disadvantages of the SKE course

According to PGCE students who had previously completed an SKE course, the most
common advantages of the SKE course were increasing subject confidence (14%,
219) and updating subject knowledge (13%, 214). This question allowed multiple
responses and as such, the proportions (per cent) are calculated using the total
number of responses to the question.

Table 31 Advantages of the SKE course - PGCE Survey 2011/12

Advantages of the SKE course

SKE increased my subject confidence 219 13.7
SKE updated subject knowledge 214 13.4
SKE created time to focus on the subject which would be difficult during the PGCE 172 10.8
SKE provided early signposting to teaching resources and materials 169 10.6
SKE taught me to communicate the subject better 166 10.4
SKE equipped me with how to apply knowledge in the classroom 151 9.5
SKE provided me with additional practical experience 147 9.2
SKE made me aware of new topics 143 9.0
SKE gave me an additional subject specialism 137 8.6
SKE helped to prepare me for studying at postgraduate level 70 4.4
There are no advantages 3 0.2
Other 3 0.2

Other advantages offered by former SKE students were receiving payment (e.g.
bursary), meeting people prior to the teacher training and; ‘it increased my
enthusiasm for teaching and learning mathematics’.

Many students (46%, 139) felt that there were no disadvantages to completing the
SKE course. However, according to those who felt there were disadvantages, the
most common disadvantages were noted as the course adding to time spent training
to be a teacher (20%, 60) and additional costs of training (13%, 41). These response
options could have been interpreted in a number of ways but from discussions with
current and former SKE students, they tend to refer to costs for such things as travel,
childcare and study materials.
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Table 32 Disadvantages of the SKE course - PGCE Survey 2011/12

 Disadvantages of the SKE course |

There are no disadvantages 139 45.6
Added to the time spent training to be a teacher 60 19.7
Additional costs of training 41 13.4
Covering content that is covered by the PGCE 30 9.8
Impinging on future opportunities due to school perception of SKE 22 7.2
Other 9 3.0
Doing a placement 4 1.3

Other disadvantages offered by a small number of respondents were:

= Lack of accreditation/certificate.

= Repetition of content from previous studies or not learning new content
preference for a classroom based SKE.

= Lack of preparation for key stage 5.

= SKE courses not being ‘taken seriously’ by certain teacher training providers.

3.5.3 Satisfaction and impact

Overall, 97% (249) of the PGCE students said that they were pleased they had
completed an SKE and over 93% (235) said that the SKE course had slightly or
significantly enhanced their performance on the PGCE (59%, felt that the SKE course
had significantly enhanced their performance on the PGCE course). There did not
appear to be a significant differentiation between responses to these questions
according to SKE subject — although a slightly higher proportion (64%, 85) of former
mathematics SKE students felt that the SKE course had significantly enhanced their
performance on the PGCE compared to former chemistry (59%, 29) and physics
(49%, 32) SKE students.
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Figure 41 How the SKE course has impacted on performance on the PGCE course - PGCE Survey

2011/12
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Almost all the students considered that the SKE course had had a positive impact on
their performance on the PGCE. These were the most commonly given reasons:

Confident in subject knowledge — about half the students responding to this
open question said that the SKE had had a significant impact on increasing their
confidence in subject knowledge. This in turn had an impact in being able to focus
more on other aspects of the PGCE such as the pedagogical/teaching side of the
course rather than worrying about subject knowledge; ‘Going into the classroom
on the PGCE | was extremely confident in my subject knowledge and therefore felt
that any questions from pupils would not throw me so | could concentrate on how
to manage the classroom’.

Acquired tips, ideas and resources which they used on the PGCE; ‘Could not
have completed the PGCE successfully without the MEC [Mathematics
Enhancement Course]. Being taught by outstanding teachers and learning
different tips and tricks to innovative mathematics and teaching ideas were
essential to my PGCE course. The portfolio and team teaching were excellent’.
Confirmed career in teaching — some students thought that attending the SKE
course had helped to consolidate and confirm that teaching was in fact the right
career path for them whilst a couple said that it showed their level of commitment
to teaching.

Overall confidence - at least half of the responses indicated that the course had
provided them with the confidence of being well prepared to go on to do the PGCE
— confidence in either subject knowledge and/or practical teaching skills, working
in schools etc; ‘I believe it significantly enhanced my performance as it gave me a
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good foundation of knowledge and resources to use, increased my confidence
with practical work and my subject knowledge, helped me make additional
contacts that | have continued to share experiences and resources with and
helped me prepare for the academic aspect of the PGCE course having had a
significant break from education’.

= Better prepared in terms of ways of working/what to expect — several thought
the SKE helped in preparing them in terms of academic writing, getting back into
the ways of study, and in managing their workload.

= Couldn’t have achieved without SKE — several also thought that they would not
have been able to go on to do a PGCE without having done an SKE first and/or
would never have been able to complete the PGCE without it; ‘1 don't believe |
would have completed the PGCE course, or at least achieved as good a grade as
| did, without doing the SKE prior to the PGCE".

= Good transition from previous careers — one mature student also referred to
the SKE course as a good ‘transition’ from a previous career; ‘It has slightly
enhanced my performance on the PGCE in that it helped me to transition towards
becoming a teacher, which was a significant change for me having come from a
25-year career as a civil engineer’.

Students therefore, seemed pleased that they have completed an SKE course and
that it has brought benefits to their study on the PGCE course. Over 60% (152) have
said that there is no other way that the SKE course could have helped to better
prepare them for the PGCE course or teaching in the future. However, another 40%
(101) reported that the SKE course could have helped to better prepare them. There
did not appear to be a notable difference between the responses to this question
according to SKE subject previously studied.

Table 33 Could the SKE course have better prepared students for the PGCE? - PGCE Survey
2011/12

Is there any way that the SKE course could have helped to better prepare you for the

PGCE course or for teaching in the future?

Yes 101 39.9

No 152 60.1

Of those who felt there were missing aspects to the course (90 respondents to this
guestion), some were able to provide details as to what they would have liked to have
covered. This included:

= Practical experience - the most common response was that of having the
opportunities for more practical experience and input. This included activities such
as spending time in schools, observation of teaching, conducting more practical

90



experiments, lesson-planning, preparing for PGCE teacher training, how to teach
lessons and practical lessons.

= More on pedagogy — several comments were to suggest more input on
pedagogy, classroom management and teaching techniques.

= More science subject knowledge — several students on science courses
suggested that having content across all three subjects would be a useful addition
to the course. It seems that some provision does cover more than one science to
some degree although this is not as policy intended and the teaching of all three
sciences is not required by all schools; ‘My course focused purely on A level
chemistry with a week's booster at the end in physics up to GCSE and a week on
biology up to GCSE. | felt that more time should have been dedicated to learning
about biology and chemistry as in science, you have to teach all 3 sciences up to
GCSE no matter what your specialism. During my PGCE | have taught more
physics than chemistry!! So | would have liked more focus on the other 2
sciences’.

= More specific level content — there were a number of students who wanted more
subject knowledge specific to qualification levels e.g. A level and key stage 5 were
the main ones but one or two did ask for more content on key stages 3 and 4.

= Longer course —a small number would have liked the course to be longer in
length; ‘1 would have liked a longer course to cover more material and in more
depth. More A level would also have been good’. There were 3 respondents
enrolled on short courses of less than one month in duration who would have
preferred a longer course and 5 respondents on courses of 4 to 6 months who
gave a preference for longer time in SKE training.

When asked about their progress on the PGCE course compared to their fellow
students, the majority felt that they were above average overall (87%, 295) and of
these, they felt they were either slightly above average (45%, 153) or above average
(35%, 117) or well above average (7%, 25). None felt that they were well below
average.
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Figure 42 Progress on the PGCE course compared to fellow students - PGCE Survey 2011/12
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This pattern was replicated whether the students had studied an SKE course
previously or not although a higher proportion of SKE students (37%, 94) did feel that
they were above average compared to their colleagues (28%, 23). Similarly,
comparing those who felt they were slightly below average, it appears that higher
proportions of those who had not completed an SKE (21%, 17) gave themselves this
rating, compared to those who had competed an SKE (9%, 22). It seems then that
previous SKE students felt more confident about their progress compared to their
fellow students.

3.5.4 Awareness and perception of SKE courses

Previous SKE students were asked how aware they felt schools were of the existence
of SKE courses to enhance subject knowledge for prospective teachers. The majority
(60%, 152) felt that schools had some awareness of SKE courses and less than one-
quarter (22%, 56) felt that they were very aware.
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Table 34 School awareness of SKE courses as perceived by former SKE students - PGCE Survey

2011/12
Schools’ awareness of SKE courses
Very aware 56 221
Some awareness 152 60.1
Not at all aware 45 17.8

In terms of school perception of former SKE students, there were mixed opinions —
while 43% (108) of the students felt that schools thought quite positively about SKE
students, another 34% (85) felt that they did not have an opinion either way. A
smaller proportion (15%, 38) thought that schools perceived former SKE students
very positively.

Figure 43 School perception of SKE students - PGCE Survey 2011/12
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A small number students gave their comments about school perceptions. Where this
was the case, it generally referred to negative perceptions. Around a quarter of the
comments indicated that schools should be better informed about the SKE courses
and their value; one student suggested it should be accredited in some way to
enhance its status within schools. There were several students who had thought that
this had an impact on schools when recruiting staff. The perception of former SKE
students seems to vary from school to school.

| have been offered my first post at a school with experience of supporting former
SKE students with good outcomes for both the NQT and the school, whereas at one
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of my placement schools they had never had any SKE students without science
degrees. | was told by this school that they would not consider hiring me, even
though | had demonstrated good subject knowledge during my placement.

The second school that | was in had a job advertised which required applicants
to have a degree in maths. At the end of my placement the teachers said that it
was a shame that the governors thought that way as | would have been very
good at the job.

| have been disappointed to find that some schools will not consider candidates
who have completed SKE courses. | was not aware of this 'prejudice’ before
undertaking the physics SKE course.

3.6 Non-SKE Students’ Perception of SKE courses

This section of the survey was directed only to PGCE students who had not
previously completed an SKE course. It focused on establishing these students’
awareness of SKE, why they had not completed an SKE course and whether they
would have liked the opportunity to complete an SKE course.

Of the 80 PGCE students completing this question, 77% (61) were aware of SKE
courses and said that they ‘know what SKE courses are’. A further 20% (16) said that
they had heard of SKE courses but did not know much about them and just 4% (3)
had not heard of them at all.

A majority (70%, 57) of the students said that they did not complete an SKE course
because they had already studied their PGCE degree subject to degree level and did
not need any subject knowledge enhancement.

Table 35 Reason for not completing an SKE course - PGCE Survey 2011/12

Reason for not completing an SKE course

| was not aware that it was an option 11 13.6
| had studied my chosen PGCE subject up to degree level and did not need

. 57 70.4
subject knowledge enhancement
| did not have time to do additional training before my PGCE 10 12.3
Other 3 3.7

Supporting the above findings, nearly two-thirds (61%, 50) of PGCE students (non-
SKE) stated that they would not have liked to have completed an SKE course. The
majority of respondents felt that their subject knowledge was sufficient either because
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they had previous qualifications in the subject, experience in industry or had recently
finished training/education in school.

| feel that my current subject knowledge is adequate and | prefer to learn and
enhance it during my teaching.

| feel this would have been a waste of time for me as | had just completed A
levels and a degree in the subject | wanted to teach so had proved my ability in
the subject.

However, a further 39% (32) would have liked to have had the opportunity to
complete an SKE course and this was due to the:

= Need to refresh subject knowledge or gain more in-depth knowledge.
= Length of time since being in secondary education.

= Lack of familiarity with GCSE and A level curriculum.

= Benefit of gaining more confidence.

= Need to become familiar with the process of learning again.

= Benefit of having more practical experience in the classroom.

The students who felt that they would have liked the opportunity to take an SKE
course were asked whether they felt at a disadvantage. Responses to this were fairly
evenly split although slightly higher proportions felt that they were not at a
disadvantage.

3.7 Comparing SKE Students and Traditional Route Teacher
Trainees

Subject knowledge

When asked what differences there might in terms of subject knowledge between
former SKE students and students who have a specialist degree in the subject, there
were a small number of students who thought that there was either little or no
difference, or that they were unable to comment.

Of the remainder of students (the majority of responses), who did comment, about
half thought that those who had completed an SKE course were equipped with better
subject knowledge compared to those with a specialist degree in terms of:

= Having a wider range of topics, relevant to the school curriculum and up-to-date
‘fresh’ subject knowledge which in turn makes them better prepared to teach in
schools; 1 feel that SKE students are at an advantage over degree students
because relearning the subject from a pupil perspective gives a greater insight into
teaching the subject. Degree students have often not considered how the pupils
learn. The implications are that SKE students are better prepared for PGCE
courses’.
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Having a better understanding of misconceptions and the topics/areas that pupils
are likely to struggle with, and understanding subject knowledge from the view of
pupils; ‘Although subject knowledge may not be as extensive in the general field of
mathematics, it is fresher and deeper at the levels that we will be dealing with in
key stages 3, 4 and 5. This helps to make SKE PGCE students better able to
communicate mathematically with pupils’.

Having knowledge which enables them to pitch at right level (i.e. lower levels);

A degree gives people knowledge to teach complex aspects of the syllabus,
however, SKE allows you to learn to teach lower levels as we may not pitch
at the right level initially.

Degree holders in a subject are usually more confident at higher level
maths BUT SKE students usually have better conceptual knowledge at
lower levels with a greater database of ideas of HOW to teach. Sometimes
those with more advanced knowledge struggle to break concepts down for
lower abilities to understand. Those on SKE are better equipped to build up
their knowledge to higher levels based on depth of understanding at lower
levels. Degree holders sometimes struggled to strip back their knowledge to
make it accessible to lower abilities.

The knowledge required to teach all three science subjects in school (rather than
specialising in just one); ‘The SKE also gives students the confidence in teaching
all sciences (bio, chem, phys) due to the subject knowledge content covered in the
SKE’.

The other half of the comments suggested that those with a degree had:

Greater depth and breadth of subject knowledge which in turn can help when
answering complex questions; also in terms of being confident in teaching at key
stage 5 and A level. On the negative it also meant that it was sometimes difficult
to break it down in terms of the right level or included too much detail.

Better grasp of underlying principles and complex concepts of subject; ‘SKE
students know 'how to' whereas graduates know the ‘why' as well’.

On the negative side some thought that although they had a degree their subject
knowledge was ‘rusty’ and they had difficulties remembering some of the content,
also that their knowledge was not always current compared to those who had
completed an SKE; ‘I found it quite difficult (not doing the SKE) to remember some
of the subject content’.

This is what one student said who had a specialist degree but also benefited from an
SKE course:

As someone who has studied mathematics as an undergraduate | found
that much of what | did at this level did not translate into the area of
teaching. | had a high level of subject knowledge but no insight into how
this knowledge could be passed on. The SKE course has been more useful
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in my training than the 3 years | spent at university. Subject knowledge is
just one facet of being an effective teacher. Students who do not take the
time to concentrate on how the subject is and should be taught, will struggle
in their first years of teaching.

Being prepared for the PGCE

Around three quarters of the students thought that completing an SKE course made
students better prepared than specialist degree students for the PGCE — the most
common reasons are listed below:

= Step towards doing a PGCE; ‘Doing SKE prior to PGCE is a definite bonus; lots
of teaching and practicals are geared towards school practicals, which those
straight from a degree will not have done (for a while). SKE is a good spring board
to knowing the content of A level syllabuses; much of degree level physics is way
beyond this’.

= Better prepared for what to expect on the PGCE; ‘Doing the SKE was a great
preparation for the PGCE. Lots of relevant exercises and it was structured so that
we would be prepared for different aspects of the PGCE. Helped us realise what to
expect of the course’.

= Familiarity with content and practicals — subject knowledge was fresh’in their
minds and up-to-date; ‘They already have some familiarity with the curriculum
content, which students having not done a SKE course do not have. Additionally,
and perhaps most importantly in my subject, students on the SKE course did a lot
of practicals, which could be used as class practicals in school. This was a huge
chunk to miss out on, as a student with a specialist degree, and | found organising
practicals to be one of the most challenging aspects of my planning, as | had to go
off my own memories of what | did for that topic in school, and practicals that were
suggested to me (although these were not ideal, with no idea of how the practical
was supposed to work having not done them myself)’.

= Lab work — several students spoke of the value of doing lab work during their SKE
in familiarising them with practical experiments and equipment; ‘Having a grasp of
all types of lab equipment is very useful as you don't know how well-equipped the
school is’.

= Experience of range of teaching methods — several responses spoke of the
advantage of experiencing a range of different teaching styles on the course from
either tutors or through school teaching practice. The students were also taught
using a variety of methods; ‘People from the SKE courses had multiple methods
taught immediately prior to the PGCE, which was very relevant; and the SKE was
a course that was taught with the PGCE course in mind'’.

= Experience of how to teach; ‘Il believe the SKE has given me an advantage as |
am able to look at many different ways of explaining and have more creativity in
my teaching. My teaching is completely pupil-centred and always for relational
understanding. When discussing with other PGCE students who have come
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straight from a specialist degree they seem to be more method orientated instead
of looking at exploring the topic’.

As a SKE trainee | feel that | was much more prepared for the PGCE
course, not only for my level of mathematics subject knowledge, but for
understanding what to look out for when teaching, alternative methods of
approaching topics and observing other teaching methods.

In the right mindset - which made the transition into the PGCE much easier for
SKE students; ‘they were more often more familiar with the ways of working; doing
academic work and assignments; being a student again’.

Wider grasp of science subjects - as some SKE courses cover all three
sciences this provides students with opportunity to become more familiar with all
three subjects; ‘In science you usually have to teach outside your specialism at
key stage 3 and key stage 4 in some schools and the SKE gives you some
knowledge/revision of subjects you might not have studied recently. Students on
my course who didn't do the SKE wished they had’.

Built up a bank of resources and materials to draw on; ‘You get lots of possible
future resources... which is a massive help and means you are better prepared to
start teaching at the beginning of the PGCE. Those who did not attend the SKE
course did not have all these resources prior to the course and therefore had to
start collecting resources from scratch and therefore had a greater amount of
‘'work' to do’.

Familiarity with tutors/institution.

Sharing of ideas and experiences with other students, building relationships.
Committed to teaching as a career; ‘SKE students are more likely to be
committed to a teaching career (often as it's a change in direction for them)
whereas some students with the right degree can take up a PGCE as an easy
career choice without considering the full concept of teaching as a
trade/profession’.

There were several responses which suggested students having a specialist
degree rather than having done an SKE course prior to the PGCE, may find it
harder to ‘break down concepts’to a child’s level and to understand
misconceptions; ‘I also feel that students coming from a degree in maths found it
harder to break down problems and approach them from a child's perspective’.
Workings of a school; ‘you gain more insight into the day to day work a teacher
carries out through school visits and by talking to other people who may have
experience in schools before coming on the SKE than you would on a PGCE".

Several respondents thought that specialist degree students were prepared in:

Planning lessons; ‘Planning would most likely take less time for students with a
degree in the subject as they would not have to teach it to themselves and plan
simultaneously’.

Teaching key stage 5/higher level content; ‘as their subject knowledge is
deeper and more comprehensive. The SKE was more useful for most of the PGCE

98



but the degree was essential for the key stage 5 teaching | did in my school
placement’.
However a small number of respondents thought that either there was little or no
difference or that any differences there were initially would ‘even out’ as the students
progressed on the PGCE course.

3.8 Future Aspirations

As with other surveys, PGCE students were asked what their future career
aspirations might be for the next five to ten years.

In the next five years, PGCE students were mainly focused on specialising to teach
their chosen subject (31%, 105) or two subjects (25%, 86). About one-fifth (21%, 71)
aimed to become a head of department.

In the next ten years, career goals were more varied, with more students aspiring to
reach management roles such as head of department (25%, 679), head of year (17%,
54) and deputy head/head teacher (13%, 40).

Figure 44 Career aspirations for the next 5to 10 years - PGCE Survey 2011/12
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teaching one teaching one or head of head of year deputy / head
subject more subjects  department teacher

Some gave other examples of their aspirations, such as

= Educational psychology.

= Specialising in SEN.

= Research/PhD.

= Advanced Skills Teacher.

= Subject coordinator.

= To move into FE teaching or teaching abroad.

Although several said that they were not yet sure of their future goals.
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Comparing career aspirations across the subject that PGCE students are training to
teach, it appears that much greater proportions (45%, 77) of those training in
mathematics are aiming to specialise in teaching one subject and are much less
concerned with specialising in teaching more than one subject or
managerial/leadership positions. Those training to teach physics or chemistry are
more likely to aim to specialise in teaching one or more subjects and to become a
head of department.

Figure 45 Career aspirations in the next 5 years by PGCE subject - PGCE survey

m To specialise in teaching one subject m To specialise in teaching one or more subjects
= To become a head of department = To become a head of year
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Considering longer term goals across the different subject areas that PGCE students
are training in, these appear to be much more varied although those training in
mathematics are still more likely to aim to specialise in teaching one subject (33%,
53).Some of these students however, also aim to become a head of department
(24%, 39). It is notable that fewer mathematics PGCE students (13%, 20) aspire to
specialise in teaching more than one subject whist this is still common among
chemistry and physics students. Looking to aspirations in leadership, much higher
proportions of chemistry and physics PGCE students aspire to positions of deputy or
head teacher within ten years. Across the three subjects, similar proportions of
students aspire to middle management type roles (such as head of department).
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Figure 46 Career aspirations in the next 10 years by PGCE subject - PGCE survey

m To specialise in teaching one subject m To specialise in teaching one or more subjects
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Most students said that their career aspirations had not changed during the PGCE
course, however, a reasonable proportion (31%, 103) had changed their minds about
their future goals. The majority of these students indicated that their aspirations had
changed due to their experiences of having completed their PGCE training which had
allowed them to gain more experience and understanding of teaching roles within
schools. The following were the main ways that they considered their aspirations had
changed:

= Increased awareness of available opportunities; ‘I had not previously
considered the promotion opportunities available in teaching. | am not sure in

which way | hope to be promoted but | am now aware that there are several paths

in pastoral care or through departmental promotions. | now believe that | am
capable of the responsibilities required and hope to be promoted in the next ten
years’.

= Wanting a more senior role/more responsibility — several had changed their
aspirations and were now aiming for a role with more responsibility.

= Taking on pastoral role — several students spoke of wanting to take on a more
pastoral role, some having changed their ambitions from becoming a head of
department to a more caring pastoral role; ‘However, my 10 year plan involves
becoming an assistant/deputy head with a pastoral focus (this is what has
changed). After spending time in school, | feel that | would like to make a
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difference to the general welfare of the children as well as their mathematical
ability”.

= Enhance skills in teaching/become a better teacher — several students who
had previous aspirations and ambitions to progress to senior roles had changed
their aspirations and wanted to remain in the classroom as they had enjoyed
teaching.

= Specialise —a small number of students wanted to specialise their role rather than
remain just a teacher. One wanted to go into curriculum development, another into
teaching SEN pupils, another to train in an additional subject and a couple of
students wanted to train as advanced skills teachers (ASTS).

= Ambition - whilst several had become more ambitious as a result of their
experience, one or two students commented that they were less ambitious and
having seen the pressure that senior staff had, were not as inclined to want to
pursue senior roles.

= Changing career - a small number of students (5) no longer wanted to be a
teacher, one said it was due to ‘insufficient time to do the job well’, the others did
not specify reasons why. One wanted to be part-time rather than full-time and two
now wanted to work outside of schools, one as educational psychologist, the other
teaching in a college or university.

3.9 Additional Comments

At the end of the survey, respondents were able to provide any additional comments
in an open response question. This attracted many responses and a wide range of
opinions. A summary of responses is provided below.

Positive/all students would benefit

The majority of the comments were positive about having been on the SKE course
having found it valuable and of great benefit. A significant number also indicated they
thought that everyone would benefit from taking an SKE course prior to doing a
PGCE.

| believe it has had a hugely positive impact on my training and | am extremely
grateful to have had the opportunity to complete it. | believe that even people
who are confident in their subject knowledge could benefit from SKE courses
because of the clarification given regarding what knowledge is required at each
key stage and the resources and ideas you gain during the course.

| cannot recommend them enough - | would make them part of all PGCE
courses and make the PGCE two years. It may sound expensive but think of
how much time, money and effort will be saved when we have better quality
teachers filling every department, instead of those who are not going to make
the grade. | honestly believe that this enhanced training standard would
significantly reduce 'teacher turnover'...It saves so much time in the early years
of a teaching career because you have had senior teachers pass on their
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wisdom before you even get into a classroom - ask anyone who teaches on a
SKE.

Gaining employment
Several students spoke of the impact of having completed an SKE on their

employment prospects. A couple of students had had positive experiences and
considered the SKE had had positive impact:

When looking for a job, | was moving from the North to the South and was
worried about the prospect of getting a teaching job because my degree was not
in my teaching specialism, however, at my first interview | was alongside 5 other
PGCE students who all had a degree in the specialist subject. However, due to
my lesson and panel interview | was offered the job over the other student
despite the fact | did not have a degree in my subject specialism.

Within the area many teachers have come from the SKE background and it is
highly regarded. | expected it to be an issue in application for jobs but have not
found this to be the case at all

Other comments referred to the need to establish a national standard for the SKE
course or to introduce some form of standardisation (mainly relating to provision of
resources) and varying the timings of courses to make them more accessible.

103



4. Newly Qualified Teacher (NQT) Survey

For the first time in this evaluation, a survey was administered in year three via
teacher training providers to Newly Qualified Teachers (NQTs).? It aimed to establish
what impact SKE courses might have had once teacher trainees have qualified and
entered the teaching profession. The survey was only administered to NQTs who had
previously completed an SKE course. Findings are presented below providing
comparisons across SKE subject areas for consistency purpose with previous
sections. However, due to responses from chemistry NQTs being relatively low,
caution is advised when interpreting these findings.

4.1 Profile of Survey Respondents

The NQT survey was completed by 206 respondents representing 36 different higher
education institutions. This response was not as high as anticipated, due mainly to
delays in timing of the project, which meant that the NQT survey needed to be
administered around the time of the summer holidays. To compensate the survey
was extended into the first term of the next academic year, which provided further
responses to enable patterns to be identified and judgements to be made about the
experiences of NQTSs.

4.1.1 Characteristics of NQTs

Of the 206 NQT respondents to this survey:

= Just over half (58%, 120 respondents) were female and 42% (86 respondents)
were male.

= The majority (85%, 174), described their ethnic background as White, 7% (15)
described it as Asian/Asian British and 4% (8) Black/Black British.

= Just over half (54%, 111) were aged below 30 although older age groups were
represented, 21% (44) were aged 40 or over.

® The survey of NQTs is referred to as the NQT survey — this should not be confused with the annual
national NQT survey conducted by the Teaching Agency.
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Table 36 Age of NQT survey Figure 47 Proportions of male and female NQT

respondents - NQT Survey 2011/12 survey respondents by subject - NQT Survey
2011/12
Age
® Male mFemale

under 25 44 21.4

25-29 67 32.5

30-34 25 12.1 Mathematics
3530 2 126 Chemisty
40-44 21 10.2 ! ' '

0% 50% 100%

45-49 16 7.8

50-54 7 3.4

55 or over - -

This profile of NQTs responding to the survey compares reasonably well to NQT
cohorts generally. According to the Department of Education (DfE) School Workforce
Data for November 2011, of the unqualified teachers® working in publically funded
secondary schools in England; 62% were female, 78% were classed as White
British*, 40% were aged below 30 years and 38% aged over 40 years (20% were
aged below 25 years, 20% aged 25-29 years).

4.2 Background of NQTs

This section provides details of the NQT survey respondents’ educational and
employment backgrounds.

4.2.1 Previous studies

A level study

Just over three-quarters (77%, 157) of the NQT survey respondents said that they
hold an A level in the subject they are now teaching. Comparing across SKE

° An unqualified teacher is either a trainee working towards QTS; an overseas trained teacher who has not
exceeded the four years they are allowed to teach without having QTS; or an instructor who has a
particular skill who can be employed for so long as a qualified teacher is not available. Source: DfE School
Workforce Data (November 2011)

1% of the proportions of the head count of unqualified teachers in publicly funded schools in publically
funded secondary schools. Source: DfE School Workforce Data (November 2011)
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subjects, only slightly lower proportions (21%, 24) of former mathematics SKE
students did not hold an A level in the subject they now teach.

Figure 48 Proportion of NQTs holding an A level in the subject they teach - NQT Survey 2011/12
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Degree level study

The majority of survey respondents (97%, 198) also hold a bachelor degree. There
were varied subjects taken for the undergraduate level study. The top 5 subject areas

were:

Biological Sciences (18%, 36).

Business and Administrative studies (15%, 30).
Engineering and Technology (13%, 26).

Social Studies (12%, 21).

Physical Sciences (9%, 19).

Mathematical sciences did not appear in the top 5 degree subjects although 7% (15)
of respondents selected this option. These results were further explored according to
the SKE course that NQTs previously studied and some slight differences were noted
across the subject areas. The top three main subject areas of study for bachelor
degrees according to the SKE course are shown in the table below.
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Table 37 Top 3 bachelor degree subjects by former SKE subject - NQT Survey 2011/12

Chemistry SKE

Biological Sciences (67%)

Mathematics

Studies (24%)

Business and Administration

Biological Sciences (35%)

Physical Sciences (11%)

Social Studies (17%)

Physical Sciences (24%)

(11%)

Engineering and Technology Engineering and Technology

(15%)

Engineering and Technology
(12%)

There were a fair proportion of NQTs who studied a bachelor degree with a minor
component, 30 respondents provided examples of their minor component, which
included accounting, business management, criminology, economics, law, linguistics,
management, marketing, mathematics, philosophy, physics, sociology, statistics and

technological chemistry.

In terms of attainment at graduate level, the majority of NQTs hold a second class
degree of some kind (38% with a 2:1 and 37% with a 2:2). There are some with a first
class degree (14%, 27) and small proportions with a third (7%, 13) or Pass (4%, 8).
Across the former SKE subjects it is apparent that former mathematics SKE students
were more likely to have attained a first class (12%, 13) or 2:1 (42%, 47)
classification. Relatively high proportions of former chemistry SKE NQTs attained a
2:2 classification (47%, 8) although counts are low for chemistry and these findings
should be treated with caution.

Figure 49 Degree classification by former SKE subject - NQT survey 2011/12
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Postgraduate level study

NTQs were asked if they held a postgraduate qualification (excluding SKE or PGCE),
whilst the majority (77%, 158) do not hold any other postgraduate qualification, 23%
(48) do hold some kind of higher qualification.

SKE course

Of the 206 NQTSs responding to the survey, over half had completed an SKE course
in mathematics and one-quarter (25%, 51) had completed a physics SKE. Smaller
proportions of former chemistry SKE students were represented in this sample (9%,
18).

Figure 50 Proportions of SKE subjects represented by the NQT sample - NQT Survey 2011/12

Physics
24.8%

Modern
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The institutions that SKE students had attended for their SKE were varied, 36
different institutions were named. Refer to Appendix 4 for further details.

Regarding the SKE courses themselves, the majority (58%, 120) of NQTs had
studied on courses which were 4 months or over in duration and of these 29% (59)
enrolled on course lasting more than 6 months.
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Table 38 Former SKE course duration - NQT survey 2011/12

| Length of SKE course |

Total 206

Less than 1 month 66 32.0
1 to 3 months 20 9.7
4 to 6 months 61 29.6
Over 6 months 59 28.6

PGCE course

Around three-quarters (76%, 157) of NQTs said that they studied their PGCE at the
same institution as their SKE course (24% had studied their PGCE at a different
institution).

The range of PGCE courses that NQTs studied are shown below. As with other
surveys, the majority have a mathematics teacher training background (58%, 119).

Figure 51 PGCE subject studied by NQTs - NQT Survey 2011/12
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Exploring whether the NQTs studied the same subjects for the SKE and PGCE

courses reveals that on the whole, this was the case. This is in line with regulations

which require trainees to study the same subject for the PGCE and SKE courses.

However, the NQT survey revealed a degree of movement between some subjects

although this was a minority of trainees. All NQTs who stated that they studied a

mathematics SKE course, also went onto a mathematics PGCE. There was some
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transfer however, between the sciences — small proportions of chemistry SKE
students (6%, 1) studied a physics PGCE, biology PGCE (11%, 2) and general
science PGCE (17%, 3). These examples are minor though since the counts are
small. A similar pattern is illustrated below for physics. In the majority of cases
students who had transferred subjects were on short SKE courses of less than one
month.

Figure 52 Subject studied for PGCE by former SKE subject - NQT Survey 2011/12
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The majority of NQTs completed an 11-18 PGCE (73%, 150). Just 23% (55)
completed an 11-16 PGCE. Only slight differences were apparent across SKE
subject studied, where former physics and chemistry SKE students were more likely
to complete 11-18 teacher training and former mathematics SKE students were more
likely to complete an 11-16 PGCE. Note that only slight variations are shown within
the percentage points.

4.2.2 Previous experience

Of the NQTs responding to this question, just over half (57%, 116) said that they
considered themselves to have had a career previous to starting teacher training. The
table below provides a breakdown across former SKE subject area. Slightly lower
proportions of those who completed an SKE course in chemistry appear to have had
a previous career.
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Table 39 Proportions of NQTs with/without a previous career - NQT Survey 2011/12

Yes 8 44.4 | 72 615 | 30 58.8 116 56.6

No 10 55.6 | 45 385 | 21 41.2 89 43.4

Respondents provided a range of roles as examples of their careers, such as
management, analytical chemistry, pilot, operations supervisor, telecommunications,
retail, project manager, teaching assistant and financial advisor.

All job roles provided were coded for the purposes of analysis according to the
Standard Industrial Classification Codes (SIC, 2007), as provided by the Office of
National Statistics (ONS). The findings reflect the wide range of backgrounds that
NQTs bring to their teacher training. Overall, the top four industries in which NQTs
worked were:

= Professional, Scientific and Technical Activities (22%, 26).

* Financial and Insurance Activities (15%, 18).

= Wholesale and Retail Trade: Repair of Motor Vehicles/Motorcycles (11%, 13).
= [nformation and Communication (9%, 11).

The figure below illustrates the range of industry sectors in which NQTs previously
worked. Note however that counts are used rather than percentage since there are
instances of very small counts in some industries when comparing across former
SKE subjects. Nevertheless, the following patterns emerged:

= The most common sectors for previous careers were Professional, Scientific and

Technical Activities and Financial and Insurance Activities.

= Those who had completed a mathematics SKE course seemed to be more likely to

have had careers in the above two sectors.
= Those who had completed a physics SKE course seemed to be more likely to
have had careers in Professional, Scientific and Technical Activities.
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Figure 53 Number of NQTs with a previous career by Standard Industrial Classification Codes
(SIC, 2007) - NQT Survey 2011/12

mChemistry mMathematics = Physics m=Total

3 8 2 13
Transportation and Storage
Real Estate Agents
Public Administration and Defence: Compulsory.. IZEFREN
Professional, Scientific and Technical Activities ¥ 14 10 26
Other Service Activities
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Information and Communication
Human Health and Social Work Activities
Financial and Insurance Activities
Education
Arts, Entertainment and Recreation 2]
Agriculture, Forestry and Fishing

Administrative and Support Service Activities 2

Accommodation and Food Service Activities P4l 5

4.3 Experience of Teaching

This section outlines the reasons that NQT survey respondents gave for entering the
teaching profession, their expectations for teaching, the nature of their current post
and what they teach or expect to teach plus an analysis of their satisfaction with their
NQT year.

4.3.1 Motivations and Expectations

NQTs were asked about their motivations for entering the teaching profession. The
top three reasons were:

= To make a difference to young people (41%, 85).
= Enjoyment of working with young people (20%, 41).
= Fulfilment in a second career (19%, 39).
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Table 40 Reasons for becoming a teacher - NQT Survey 2011/12

| Reasons for becoming ateacher |

| want to make a difference to young people 85 41.3
| enjoy working with young people 41 19.9
| am looking for fulfilment in a second career 39 18.9
| have always wanted to be a teacher 25 12.1
Other 6 29
It seemed a safe option during a recession 4 1.9
I know people who teach and they seem to enjoy it 3 1.5
The terms and conditions (holidays, pension) 2 1.0
The pay 1 0.5

In terms of choosing the subject in which to train for their teaching career, the two
main reasons were:

= To pass on enthusiasm for this subject to young people (44%, 91).

= Enjoyment of the subject (39%, 80).
The reasons for choosing a particular subject were similar across the different former
SKE subjects. Two NQTs provided alternative reasons for choosing their subject;
‘This is the subject that | feel most confident in my ability to teach’ and it ‘Linked to
previous career’.

4.3.2 About the NQT post

Teaching post terms and conditions

Overall, two-thirds (67%, 137) of NQTs said that they were offered their teaching post
before completing their PGCE. For others who were not offered a job at this time,
most (18%, 36) secured a teaching post within one month after completion of their
PGCE course. Much smaller proportions had taken between 1 and 12 months to
secure their post whilst 10% (21) said that they have not yet been offered a position.

Comparing across the former SKE subjects, it appears that more mathematics SKE
NQTs were offered a post during the PGCE (74%, 87) whilst the proportions of
chemistry SKE NQTs being offered a post during the PGCE is much lower (50%, 9).
However, note that the number of chemistry SKE respondents is low and these
findings should therefore be viewed with caution.
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Figure 54 Time taken to secure a teaching post since completing the PGCE - NQT Survey 2011/12
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Most NQTs had taken full-time posts (83%, 171), only 4% (9) said that their role was
part-time and another 13% (26) gave ‘other’ as their response. Of these, about half
did not yet have a job, one had a role on a fixed term contract, one was working as a
learning support assistant, two were providing maternity cover and two were supply
teaching. The range of circumstances that PGCE graduates faced are illustrated in
the following quote from one respondent:

| have completed 1 term of my NQT year but am currently working in a sixth
form college in a support role. Starting 2nd term of NQT year in September.

Type of school

Having secured a teaching role, many of these NQTs were based in an academy
(40%, 83) and 19% (39) said that they were based in a grant maintained school. A
relatively reasonable proportion was working in specialist schools (15%, 31). Of those
who selected ‘other’, two said that they work in ‘various schools’, some specified
comprehensive school, one stated that they worked in a college and another in a
community college/secondary school.
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Table 41 Type of school NQTs work in - NQT Survey 2011/12

Type of school

Academy 83 40.3
Grant maintained school 39 18.9
Other 36 17.5
?El(;.j(éig)ist school (with a specialist 31 15.0
Independent/fee paying school 10 4.9
Sixth form college 4 1.9
Grammar/selective school 2 1.0
Special school 1 0.5

4.3.3. Subjects and key stages

Subject teaching

In line with the profile of respondents to the survey and the subjects they have trained
in for their teaching posts, the majority (54%, 112) of NQTs are teaching mathematics
as their principal subject. The second most popular subject NQTs are teaching is
general science (14%, 28) and then physics (10%, 21). Only 5% (10) said that they
teach chemistry as their principal subject. It should be noted here that the responses
from chemistry teachers/SKE students was lower than other subjects and this could
therefore influence the results.
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Table 42 Principal subject that NQTs are teaching - NQT Survey 2011/12

Principal subject being taught

Mathematics 112 54.4
General Science 28 13.6
Physics 21 10.2
Other 20 9.7
Chemistry 10 4.9
Biology 8 3.9
Design and Technology 6 2.9
Religious Education 1 0.5

Looking across the subjects that NQTs trained in for the SKE, it appears that nearly
all who said that they were former mathematics SKE students ( 95%, 112) are now
teaching mathematics as their principal subject. The other 5% selected ‘other’
subjects. Those who were physics SKE students now teach a range of subjects as
their principal subject - most teach general science (39%, 20), closely followed by
physics (37%, 19) and then biology (10%, 5) and chemistry (10%, 5). A similar
pattern is found when considering former chemistry SKE students - these are now
mainly teaching general science (44%, 8), followed by chemistry (28%, 5), biology
(17%, 3) and physics (11%, 2).

An additional question addressed the issue explored above directly by asking NQTs if
the principal subject that they now teach is the same as their principal SKE subject.
Overall, 82% (169) said that they were the same subject, leaving 18% (37) who claim
to teach a different subject to their SKE subject. When comparing the responses to
this question against former SKE subject, a similar pattern emerges, where all
mathematics SKE students now teach mathematics and some physics and chemistry
SKE students have gone on to teach different subjects.

116



Table 43 Is the principal subject being taught the same as the SKE subject by SKE subject - NQT

Survey 2011/12

Is the principal subject being taught the same as the SKE subject?

No. Per cent | No. Per cent | No. Per cent | No. Per cent
Yes 11 61.1 | 118 100.0 26 51.0 | 169 82.0
No 7 38.9 - 25 49.0 37 18.0

Teaching different key stages

Noted above are the principal subjects being taught by NQTs. The table below
presents the principal subjects taught and the key stages they are taught at along
with other subjects being taught and their relevant key stages.

Generally, NQTs are teaching their principal subject to key stages 3 and 4. Just over
one-quarter of NQTs are teaching mathematics to key stages 3 and 4 as a principal
subject and also as a secondary subject, only 9 to 10% teach mathematics to key
stage 5. Physics was a principal subject taught to key stages 3 and 4 by just 1.8% of
NQTs. There are clear indications that many NQTs are teaching a wide range of
secondary subjects as well as their SKE subject, mathematics being popular here.
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Table 44 Principal and other subjects taught by key stage - NQT Survey 2011/12

Subjects being taught

Per cent

103 26.3% 44 27.3%
Mathematics KS4 (GCSE) 102 26.0% 42 26.1%
KS5 (A level) 37 9.4% 17 10.6%
KS3 25 - 30 18.6%
General Science KS4 (GCSE) 25 6.4% 19 11.8%
KS5 (A level) 5 6.4% 2 1.2%
KS3 5 1.3% 28 17.4%
Biology KS4 (GCSE) 6 - 36 22.4%
KS5 (A level) 4 1.3% 6 3.7%
KS3 7 1.5% 30 18.6%
Chemistry KS4 (GCSE) 7 1.0% 37 23.0%
KS5 (A level) 6 - 8 5.0%
KS3 13 1.8% 28 17.4%
Physics KS4 (GCSE) 18 1.8% 32 19.9%
KS5 (A level) 15 1.5% 9 5.6%
KS3 - - 5 3.1%
ICT KS4 (GCSE) - 3.3% 2 1.2%
KS5 (A level) - 4.6% - -
KS3 6 3.8% 3 1.9%
Design and Technology KS4 (GCSE) 5 - 3 1.9%
KS5 (A level) 1 - - -
KS3 1 - 1 0.6%

Religious Education
KS4 (GCSE) 1 - 1 0.6%
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KS5 (A level)

KS3 N/A N/A 7 4.3%
subject

KS5 (A level) N/A N/A

KS3 N/A N/A 51 31.7%
I do' not teach any other KS4 (GCSE) N/A N/A 47 20.2%
subjects

KS5 (A level) N/A N/A 41 25.5%

Where respondents were teaching a wider range of secondary subjects than those
listed above, they were able to provide their own examples. These included art,

business studies, citizenship, English, French, general studies, geography, physical
education, PSHE and statistics.

4.3.4 Satisfaction with NQT year

The majority of NQTs (85%, 167) are either satisfied or very satisfied with their first
year in teaching. Just 4% (8) were dissatisfied or very dissatisfied. Comparing the
levels of satisfaction across former SKE subjects, similar responses were provided
per subject area although for those who previously completed a chemistry SKE
appear to have higher proportions of very satisfied NQTs — note however that there

are low counts for chemistry.
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Figure 55 Level of satisfaction with first year in teaching by former SKE subject - NQT Survey
2011/12
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NQTs were offered the opportunity to suggest how their role could be further
improved. The most common responses were:

= Reduce bureaucracy - reduce paperwork in schools/workload.

= Time management, resource management.

= Improve pay conditions — several comments related to wanting improvements in
pay.

= More opportunities for training and CPD.

= More advice, support and resources for teaching.

= Improve induction process.

4.4 Subject Knowledge

This section explores NQTs’ perceptions of their levels of subject knowledge and
confidence in the principal subject.

4.4.1 Teaching the principal subject at different levels

Defining current level of subject knowledge

For the NQT survey (as with the PGCE survey), respondents were asked to first

define their current level of subject knowledge in their principal SKE subject. As

shown in the figure below, responses to this question were spread across subject

knowledge being equivalent to key stages 4, 5 and first year undergraduate level.
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Most respondents thought that their subject knowledge was equivalent to key stage 5
(35%, 71), following this, equal proportions thought it was equivalent to key stage 4 or
first year undergraduate level (27%, 55).

Looking across the former SKE subjects, those with a physics background were more
likely to rate their subject knowledge at key stage 4 (47%, 24), those with a
mathematics background were more likely to rate it at key stage 5 (39%, 46) and
those with a chemistry background were more likely to rate their subject knowledge at
key stage 5 (50%, 9). Note that counts are low for chemistry.

Figure 56  Definition of current level of subject knowledge in principal subject of the SKE course
- NQT Survey 2011/12
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Defining subject knowledge needed to teach different levels

Respondents then were able to provide a rating of the level of subject knowledge
required to teach at key stages 3, 4 and 5. A summary of responses is provided in the
table below. As with the PGCE survey, most respondents suggested that it is
necessary to have subject knowledge to a level above what they are teaching. Some
(although small proportions) also consider two levels above to be appropriate — for
example, 27% suggested that subject knowledge should be equivalent to key stage 5
in order to teach key stage 3.
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Table 45  Subject knowledge needed to teach principal SKE subject to key stages 3,4 and 5 -
NQT Survey 2011/12

Subject knowledge needed to teach principal subject at

Equivalent to key stage 4 (GCSE) 131 63.6 32 15.5 5 25
Equivalent to key stage 5 (A level) 55 26.7 | 140 68.0 | 51 25.6
First year undergraduate level or equivalent | 11 5.3 22 10.7 | 83 41.7
Graduate level or equivalent 9 4.4 11 53| 57 28.6
Post graduate study level or equivalent - - 1 0.5 3 15

Expectations for teaching the principal subject

NQTs were asked to what level they would expect to teach their chosen subject once
they have completed their NQT year. They were able to select as many options/key
stages as they wished for this question.

Figure 57  Expected levels to teach principal subject to once NQT year is completed - NQT
Survey 2011/12
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Overall, students generally expected to teach their chosen subject at key stage 4
(39%, 173) and key stage 3 (37%, 164). Just under one-quarter of the responses to
this question suggest that they also expect to teach to key stage 5 (23%, 104).
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Comparing the background of students, there are minimal differences in key stages
students expect to teach at across the different SKE courses.

4.4.2 Level of confidence in the subject

Defining level of confidence in the principal subject

NQTs were asked to rate their current level of confidence in their principal SKE
subject. They were asked to provide a rate from 1 (lowest level of confidence) to 10
(highest level of confidence).

The majority of ratings were at the higher end of the scale — 91% (187) rated their
confidence at 7 or above and 82% (168) rated it at 8, 9 or 10. Proportions of former
SKE students are included in the figure below for comparison although counts are low
in these cases. Comparing mathematics and physics SKE backgrounds, there
appears to be higher proportion of mathematics students who have rated at the
highest levels of 9 and 10.

Figure 58 NQTs' current level of confidence in the principal SKE subject - NQT Survey 2011/12

mChemistry ®Mathematics ®Physics = Total

45% -

X
“!
)
™

40% -

35% -

30% -

25% -

20% -

15% -

10% -

5% 1 R 2R 8
0 ® o 0
o © o o
O% - e T T o -
1. Lowest 10. Highest

Rating of level of confidence in the principal PGCE subject

123



Confidence in subject knowledge to teach to different levels

This question was posed to students in the form of a rating scale of 1 (lowest
confidence) to 10 (highest level of confidence). It has been recoded for simplification
of analysis and presentation to: low confidence (ratings of 1 to 4), medium confidence
(ratings of 5 to 7) and high confidence (ratings of 8 to 10).

To teach their principal subject to key stage 3, the majority of NQTs appear to be
highly confident in their subject knowledge. For key stage 4, some appeared less
confident although the majority still gave ratings equivalent to being highly confident.
To teach their subject at key stage 5, however, there is a marked difference. Although
most (43%, 89) rated themselves equivalent to highly confident, another 38% (79)
rated themselves within medium confidence bracket and 18% (38) of ratings fit within
the low confidence end of the scale. No difference in these ratings was observed
across the SKE subjects.

Table 46  NQTs level of confidence in subject knowledge to teach to key stages 3,4 and 5 - NQT
Survey 2011/12

Level of confidence to teach at...

Low Confidence

Key Stage 3 Medium Confidence 5 2.4
High Confidence 201 97.6
Low Confidence 2 1.0

Key Stage 4 (GCSE) Medium Confidence 21 10.2
High Confidence 183 88.8
Low Confidence 38 184

Key Stage 5 (A level) Medium Confidence 79 38.3
High Confidence 89 43.2

Following providing these ratings, respondents explained their responses. These are
summarised below with reference to each key stage.

Key stage 3

The majority of responses (98 NQTs responded to this question), were positive and
students felt very confident in teaching at key stage 3, mainly because they had a lot
of experience which had given them confidence so they felt ‘fully equipped’,
comfortable and confident in their subject knowledge and ability to respond quickly to

guestions.
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| am confident with all the concepts involved in physics at this level and | am able to
break down these concepts in to simple manageable chunks for the pupils.

A few students, whilst confident in their abilities to teach at key stage 3, had some
misgivings in terms of particular groups or topics.

Key stage 4

The majority of students (102 NQTs responded to this question), said that they were
confident to teach at key stage 4 and that they were well prepared and equipped with
a good knowledge base.

Good knowledge base enables me to take the topic further and answer
guestions with confidence.

Fairly confident with subject, SKE course helped with effective teaching
methods and solid understanding of why, as well as how.

However a small number of students were less confident at teaching at this level, for
the following reasons:

= Little or no experience in teaching at key stage 4 — they felt they needed more
practice particularly with higher level topics; ‘Have been asked to teach GCSE but
do not feel confident doing this! Will be teaching low level NVQ key stage 4
instead’.

= They felt they needed to expand their knowledge and understanding of concepts in
more depth.

= Mastering teaching all three sciences; ‘The breadth of science means that it takes
a long time to be very proficient in all 3 core sciences although given the right
resources | think you can still teach them extremely effectively’.

Key Stage 5

The majority of responses (128 NQTs responded to this question), suggested that
most NQTs did not feel very confident in their expertise at this stage in their careers
to teach at key stage 5 - not without more experience and further revision in subject
knowledge. The following were the most common responses.

= Depth and breadth of knowledge not sufficient; ‘As | do not have A level in my
principle subject but have studied some parts of the subject to higher levels, | have
a few gaps in my knowledge. This means | am less confident at teaching at A level
at present, but this will come with time and repeated teaching of the subject
matter’.

= Lack of confidence in teaching all subjects i.e. less confident to teach second
subjects.
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= Having the confidence particularly in dealing with pupils’ questions; ‘It is having the
confidence to be able to teach it well, | have the subject knowledge but it is
applying this to teaching it in a way that the students understand it well".

Of those students who said they had the right level of expertise, this was mainly due
to:

= Having the right knowledge and being confident.

= Preparing well before teaching.

= Being able to apply that knowledge; ‘Applying maths skills, understanding maths
and applying knowledge to questions’.

Developing subject knowledge

In response to the above levels of confidence in subject knowledge, it is pertinent
here to explore the extent to which NQTs have found it necessary to further develop
their subject knowledge. The figure below suggests that on the whole, to teach key
stage 3, most (57%, 113) have not found it necessary to boost their subject
knowledge. A fair proportion, however, have needed to develop their knowledge ‘a
little’ (26%, 52). In order to teach to key stage 4, the responses tell a different story —
at this stage, most (49%) had needed to develop their subject knowledge ‘a little’.

For key stage 5, most respondents have selected ‘not applicable’ which suggests that
they do not teach to this level. Of the others, there is a fairly even split between
needing to boost their subject knowledge ‘a lot’ and ‘a little’ (average 21%).

Figure 59  The extent to which NQTs have found it necessary to develop their subject knowledge
- NQT Survey 2011/12
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4.4.3 Subject specialisation

In response to findings from previous surveys and discussions within the STEM
academic sector, an additional question was posed to NQTs which addressed the
term ‘subject specialist’. Whilst there are varying opinions as to how to define a
subject specialist, there was an opportunity in this survey to explore whether the
NQTs who have been through an SKE course consider themselves to be a subject
specialist.

Of the respondents to the survey, two-thirds (67%, 138) classed themselves as a
subject specialist and one-third (33%, 68) did not. Across the different SKE courses it
appears that those with a physics SKE background are less likely to class themselves
as a subject specialist.

Table 47 Do NQTs class themselves as subject specialists? - NQT Survey 2011/12

Would you say you are a subject specialist?

Yes 13 722 | 85 72.0 | 28 549 | 68 33.0

No 5 278 | 33 28.0| 23 45.1 | 138 67.0

A further question explored how colleagues perceive the NQTs. Similar to the above,
most (74%, 152) NQTs felt that their colleagues did class them as subject specialists.

Table 48 Do colleagues of NQTs class them as subject specialists? - NQT Survey 2011/12

Would your colleagues classify you as a subject specialist?

Yes 14 778 | 91 77.1| 32 62.7 | 152 73.8

No 4 222 | 27 229 | 19 373 | 54 26.2

4.5 Experience of SKE Courses

This section draws on NQTs’ experiences of the SKE courses. It provides details of
their thoughts about the course content, advantages and disadvantages of the SKE
course, their satisfaction with the course and how they feel others perceived the
courses.
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4.5.1 Course content

As with other surveys, NQTs were asked to reflect back on the content of the SKE
course and consider the balance between developing subject knowledge and
pedagogy. SKE courses aim to enhance subject knowledge and from policy and
planning perspectives it is expected that they focus purely on developing subject
knowledge rather than pedagogical understanding. However, due to the high interest
and response about pedagogical content in the SKE courses, further questions and
clarifications were included in later surveys and interviews to ascertain the views of
current and former SKE students.

Most NQTs overall (40%, 82), said that their course was split 80% learning the
subject and 20% learning how to teach the subject. A further 25% (51) said that there
was a split 60/40 towards learning the subject and 12% (25) said there was an equal
balance between the two elements of learning. The figure below illustrates any
differences across SKE subject areas. The most striking finding here is with physics
SKE courses compared to the others, which was more likely to be tailored to learning
the subject (80/20 ratio).

Figure 60  Split of SKE course content - NQT Survey 2011/12
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The majority of NQT respondents (86%, 176) were satisfied with the balance of
course content in their SKE course. This was because they saw it as primarily
learning about the subject knowledge first and foremost. They recognised that whilst
that was the primary purpose most said they appreciated having some elements of
how to teach — some were built in to the course as they were learning. They
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recognised that the PGCE was to learn about how to teach and SKE for what to
teach.

We were taught the knowledge of the subject in such a way as to advise us how
to pass on what we were learning in the future. This suited my style perfectly.

Because the idea of the course is to enhance your knowledge of the subject to
go on to the PGCE with a solid foundation to begin teaching the subject. It was
nice to have a little insight to teaching, however the main focus was where it
should be - on building our own knowledge first

For me | knew a lot of how maths works, the SKE course provided a deeper
level of understanding to help me pass this knowledge onto the students. The
methods of how to teach were really useful and taught the subject at the same
time anyway.

A small number of students thought the balance should have more emphasis on
including both subject knowledge and pedagogy.

The primary goal was to learn the topics but it was good to also think about how
they were presented and taught fo us, what worked and didn’t work and how we
could take that into the classrooms.

And several students, some of whom had not studied for several years, found it
particularly useful in not only refreshing subject knowledge but also thought it an
important part of the course to include how to teach.

| had not studied maths for over 20 years. Some revision of topics was useful to
increase my confidence that | could remember all the maths necessary, plus
learn some of the newer topics that had not been included when | was in
education. However, it was most important for me to understand how to teach
the subject, and the 40:60 split allowed this to happen effectively.

Of those who were not satisfied with the balance of course content, their preferred
balance between subject knowledge and pedagogy was 50/50 — equal consideration
of each (36%, 10). Low numbers responded to this question and therefore it is not
possible to establish if there is a notable difference across SKE subjects.
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Table 49  Preferred split of SKE course content - NQT Survey 2011/12

Preferred split between subject knowledge and pedagogy

100% learning the subject - 0% teaching the subject 1 3.6
80% learning the subject - 20% teaching the subject 3 10.7
60% learning the subject - 40% teaching the subject 8 28.6
50% learning the subject - 50% teaching the subject 10 35.7
40% learning the subject - 60% teaching the subject 4 14.3

20% learning the subject - 80% teaching the subject - -

0% learning the subject - 100% teaching the subject - -

Other 2 7.1

Some respondents however, were able to provide details as to how the course
content balance could be improved. The overriding issue was having more time to
teach and learning how to teach the subject. However, a small number of
respondents accepted that this was the purpose of the PGCE and suggested more
time on learning the subject and leaving pedagogy to the PGCE.

A final question around subject knowledge asked NQTs if there were any ways in
which the course content helped to prepare them for their first year in teaching.
Respondents were able to select as many of the options provided as they wished.
Generally, it appeared to be most useful in terms of:

= Updating specialist subject knowledge (23%, 157).

= Gaining advice in how to deliver subject content and apply it in a practical way
(21%, 140).

= Gaining advice on how to deliver the curriculum (17%, 112).
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Figure 61  How the SKE course content helped to prepare NQTSs for their first year of teaching -
NQT Survey 2011/12
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4.5.2 Advantages and disadvantages of the SKE course

NQT respondents selected a wide range of advantages from the options provided.
The most common were:

= SKE updated subject knowledge (14%, 165).

= SKE increased my subject confidence (14%, 160).

= SKE created time to focus on the subject which would be difficult during the PGCE
(11%, 127).
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Table 50  Advantages of the SKE course - NQT Survey 2011/12

 Advantages of the SKE course

SKE gave me an additional subject specialism 86 7.5
SKE taught me to communicate the subject better 114 9.9
SKE provided early signposting to teaching resources and materials 110 9.6
SKE increased my subject confidence 160 13.9
SKE made me aware of new topics 114 9.9
SKE updated subject knowledge 165 14.4
SKE created time to focus on the subject which would be difficult during the PGCE 127 11.1
SKE equipped me with how to apply knowledge in the classroom 103 9.0
SKE provided me with additional practical experience 105 9.2
SKE help to prepare me for studying at postgraduate level 53 4.6
There are no advantages 2 0.2
Other 8 0.7

One respondent commented that:

It [SKE course] was enjoyable, gave me a chance to meet people in the same
situation and put me at ease about how much knowledge of the subject | felt |
had at the time.

Of the disadvantages presented to NQT respondents, the majority (68%, 143)
thought that there were no disadvantages to completing an SKE. Of those who could
identify disadvantages, the most common were:

= Added to the time spent training to be a teacher (11%, 22).
= Additional costs of training (11%, 23).

Where additional costs of training were selected, these relate to more general costs
such as study materials, travel and childcare.

132



Table 51 Disadvantages of the SKE course - NQT Survey 2011/12

Disadvantages of the SKE course

There are no disadvantages 143 68.1
Additional costs of training 23 11.0
Added to the time spent training to be a teacher 22 10.5
Covering content that is not required for teaching 7 3.3
Impinging on future opportunities due to school perception of SKE 6 2.9
Other 6 2.9
Doing a placement* 3 1.4

4.5.3 Satisfaction and impact

Overall, the vast majority (99%, 201) of the NQTSs stated that they were pleased they
had completed the SKE course. Only 3 respondents were not pleased.

When asked about how it had impacted on their performance as a teacher, the
majority (88%, 179) said that it had either slightly or significantly enhanced their
performance — most (61%, 123) thought that it had significantly enhanced their
performance.

Figure 62  Impact of SKE courses on NQTs' performance as a teacher - NQT Survey 2011/12

It has significantly enhanced my —
performance 60.6%

It has slightly enhanced my _
performance 27.6%

It has made no difference at all - 7.4%

It has slightly hindered my
performance as a teacher

It has significantly hindered my

0,
performance as a teacher F 1.5%

0% 10% 20% 30% 40% 50% 60% 70%

' School placements seem to be offered by some SKE providers although they are not technically required
as part of the Teaching Agency funding.
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In support of the above, 71% (144) of the NQT respondents also thought that there
was no other way that the SKE course could have helped to better prepare them for
teaching. A smaller proportion (29%, 60) said there were other ways that the SKE
course could have prepared them for teaching. Their suggestions were:

= Spending more time on higher levels such as key stage 5 (also a small number
suggested focusing on basic knowledge for keys stages 3 and 4).

= Covering the three sciences to some extent rather than one.

= Covering pedagogy and how to teach particular topics.

= More practical experience and more time in the school environment.

= Including ways to explain concepts, particularly to pupils with additional needs.

A small number suggested that they would have benefited from longer SKE courses.

NQTs provided their responses to questions around the extent of impact that the SKE
courses might have more generally. There were four key themes for NQTs to
consider and rate impact against. These are considered individually below.

= How quickly they gained employment as a teacher — although most (55%)
rated impact as neutral, there were 41% who felt that SKE courses had had a
positive impact (slight or significant positive impact).

= The type of role they took — as above, most (52%) were neutral on this. Another
43% however, felt that the SKE course had helped them to gain the type of role
that they were now in (slight or significant positive impact).

= Their aspirations and goals — responses were more evenly spread between no
impact (37%), slight positive impact (36%) and significant positive impact (24%).

= The extent to which they were achieving their aspiration and goals — most
NQTs felt that the SKE course was having a slight or significant positive impact on
the extent to which they are achieving their goals (67%).

Overall, it seems that SKEs have had a positive impact on a range of outcomes after
completing the teacher training.
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Figure 63  Impact of SKE course - NQT Survey 2011/12
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4.5.4 Awareness and perception of SKE courses

As with the PGCE survey, NQTs were asked to consider how aware they felt their
schools were about the existence of SKE courses to enhance subject knowledge.
Most (56%, 111) NQTs said that schools have some awareness of SKE courses,

whilst 34% (68) felt that their schools were very aware and just 10% (20) said that
their schools were not aware at all.

Table 52

Awareness of schools of SKE courses - NQT Survey 2011/12

Awareness of schools

Very aware 68 34.20%
Some awareness 111 55.80%
Not at all aware 20 10.10%
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In terms of the perception of SKE students themselves, 60% (120) of NQTs
considered that they are very positively or quite positively regarded by schools.
However, the most common response (38%, 76) was ‘neither’ suggesting that
schools do not have an opinion either way. It is notable that very few NQTs felt that
schools have a negative opinion of SKE students.

Figure 64  NQT views on how schools perceive SKE students - NQT Survey 2011/12
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4.6 Future Aspirations

The final section of the NQT survey addressed teachers’ career aspirations for the
next five to ten years.

In the next five years, the most common responses were to specialise in teaching
one subject (30%, 59) and to become a head of department (24%, 48). Another 18%
aimed to specialise in teaching one or more subjects. In the shorter term therefore,
most NQTs were focusing on their teaching responsibilities. Other aspirations offered
were:

= Advanced Skills Teacher.

= Key stage 3 leader in mathematics.

= Taking additional pastoral duties.

= SENCO.

= PGCE and NQT mentor.

= Head of house.

= To become KS leader or SMT member.

In the next ten years, the most common goals were to become a head of department
(32%, 61) and to become a deputy/head teacher (26% 49). This suggests that in the
longer term, NQTs were considering leadership roles. Other aspirations offered were:
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= Advanced Skills Teacher.
= SENCO.
= Departmental lead.

Figure 65  Career aspirations of NQTs in the next 5to 10 years - NQT Survey 2011/12

mNext 5years ®Next 10 years
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Comparing across the different SKE subjects, in the next five years, former
mathematics and physics SKE students are more likely to aspire to specialise in
teaching one subject and former physics SKE students are more likely than those
from other SKE courses to aim to specialise in teaching one or more subjects. Note
that there are low counts for this question from former SKE chemistry students.
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Figure 66  Career aspirations of NQTs for the next 5 years by SKE subject - NQT Survey 2011/12

m To specialise in teaching one subject m To specialise in teaching one or more subjects
® To become a head of department ®u To become a head of year
® To become a deputy/head teacher m Other

Physics SKE 31.4% 27.5% 21.6% 13:7% 5.9%

1.8%

Matge&at'cs 33.0% 12.5% 24.1% 152% 13.4%

Chemistry SKE 17.6% 17.6% 29.4% 17.6% 11.8% 5.9%
0% 20% 40% 60% 80% 100%

Looking at longer term goals across the different SKE subject areas, it is notable that
none of the former SKE students said that they aimed to specialise in teaching one
subject. Slight differences are notable where leadership roles are considered —
slightly higher proportions of former physics SKE students aimed to become head of
department and higher proportions of former mathematics and chemistry SKE
students were aspiring to become deputy/head teacher. Note that there are low
counts for this question from former SKE chemistry students.

Figure 67  Career aspirations of NQTs for the next 10 years by SKE subject - NQT Survey 2011/12
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Overall, NQTs said that their career aspirations had not changed (72%, 143
respondents) since starting their NQT year. There were no notable differences in
responses across the SKE subjects. Of those who had stated that their aspirations
had changed (29%, 57) some provided details of how they had changed and why.
These are summarised below:

Some now had higher aspirations to progress; ‘At first | wanted to be head of
department now | want to go in to more general management’. This was often due
to the NQTs now having more confidence and feeling more ambitious.

Some aspire to leadership roles such as head of department because they would
be able to have more impact on a wider range of young people or because they
want to focus on interesting areas such as structuring the curriculum.

One commented that they can now see ‘where their skill set will fit” and so their
goals have changed.

Many wanted to focus on a more pastoral role - one had changed their mind from
being a head teacher to focus on pastoral duties.

4.7 Additional Comments

Almost all the comments were of a very positive nature about the value of having
taken the SKE course and the impact it had had. These are the ways the NQTs
thought that it had helped:

Sound basis and preparation for doing PGCE.

Built confidence and developed subject knowledge, including up to date
knowledge of the curriculum.

Provided pathway into teaching for those from less academic backgrounds.
Great support and teaching.

Funding contributed to achieving success.

Several students said it helped them in getting a job as a teacher.

Definitely worth doing as there are no fees, you receive a bursary, the 9
month course is 2 and a half days allowing for plenty of self-study without
the student having too much time spent working out of class (good
balance), and it allows for deeper understanding of the subject. By the end
of the course | found myself thinking clearly, it got me back up to speed with
my maths and | felt confident in my knowledge.

The very small number of comments which were less positive included:

Schools’ negative perception of SKE as a barrier — NQTSs felt that schools should
be informed about the nature of the SKE and its purpose; ‘Some schools still do
not recognise SKE courses as an achievement. Schools need to be made more
aware of their importance and how they help embed both the teaching of the
subject and subject knowledge’.
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Mastering all three sciences and the need to take SKE to help with this; ‘due to the
nature of the science subject - that it can be considered as three different subjects
together (physics, chemistry and biology) — it is very hard to master all the three
components. Therefore | strongly advise anyone considering a teaching career to
take an SKE course on one of the components to build up their confidence’.

The need to take into account students’ personal circumstances.
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5. Appendices
Appendix 1 - Beginning of Course Survey Data Tables

»]0, PD|E D A C ale O C J 10 O O
No. Per No. Per No. Per No. Per No Per
cent cent cent cent cent
Bradford College 3 9.1 3 3.9 8 22.2 - - 14 8.9
Edge Hill University 2 6.1 5 6.6 1 2.8 - - 8 5.1
Keele University 6 18.2 8 10.5 11 30.6 - - 25 15.8
Leeds Trinity and All Saints - - 3 3.9 - - - - 3 1.9
Liverpool Hope University 2 6.1 - - - - - - 2 1.3
Liverpool John Moores o | 273 2 2.6 3 | 83 | - - 14 | 89
University
Nottmg_ham.Trent 5 15.2 ) i ) i i ) 5 32
University
Oxford Brookes University 2 6.1 9 11.8 9 25 - - 20 12.7
Sheffield Hallam University - - 4 5.3 1 2.8 - - 5 3.2
South We_st_ Teacher ) i 1 13 ) i i ) 1 0.6
Training
University College ) i 5 6.6 ) i i ) 5 32
Plymouth
University of Birmingham - - 16 21.1 1 2.8 - - 17 10.8
University of Brighton 1 3 - - - - - - 1 0.6
University of Cumbria 2 6.1 2 2.6 3 8.3 - - 7 4.4
University of Greenwich - - - - - - 1 7.1 1 0.6
University of Hull - 12 15.8 - 1 7.1 12 7.6
University of Reading - - - - - - 6 42.9 6 3.8
University of Sunderland 1 3 2 2.6 - 6 42.9 9 5.7
University of
Wolverhampton ) i 4 53 ) i i ) 4 2:5
Total 33 76 36 14 158
B0 D|e D gendade
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Male 6 18.8 30 40.0 19 52.8 2 14.3 57 36.5
Female 26 81.3 45 60.0 17 47.2 12 85.7 99 63.5
Total 32 75 36 14 156
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BoC - SKE subject by - ethnic background.

Chemistry Mathematics Physics
No. c';enrt No. c';enrt No. (I:;?]rt No. ;enrt No. (feirt
Asian or Asian British 2 6.1 5 6.7 2 5.6 2 14.3 11 7
White 28 84.8 63 84 34 94.4 12 85.7 136 86.6
Black or Black British 2 6.1 3 4.0 - - - - 5 3.2
Dual Heritage 1 3.0 2 2.7 - - - - 3 1.9
Other - - 2 2.7 - - - - 2 1.3
Total 33 75 36 14 157

BoC - SKE subject by - age.

Chemistry Mathematics Physics
No. (I;;rt No. (I;;rt No. (I:Deirt No. (feenrt No. (feenrt
Under 25 22 66.7 25 32.9 16 44.4 6 42.9 69 43.7
25-29 5 15.2 15 19.7 8 22.2 3 21.4 30 19.0
30-34 2 6.1 11 14.5 3 8.3 2 14.3 18 11.4
35-39 2 6.1 10 13.2 1 2.8 2 14.3 15 9.5
40-44 1 3.0 5 6.6 4 11.1 1 7.1 11 7.0
45-49 - - 4 5.3 3 8.3 - - 7 4.4
50-54 1 3.0 5 6.6 1 2.8 - - 7 4.4
55 or over - - 1 13 - - - - 1 0.6
Total 33 76 36 14 158

No. Per
cent
Chemistry 33 20.9
Mathematics 76 48.1
Physics 36 22.8
Other science - -
Modern Languages 6 3.8
Design and Technology 7 4.4
ICT - -
Religious Education - -
Music - -
Total 158 100.0
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BoC - SKE subject by - length of SKE course.

Chemistry Mathematics Physics
No cpeirt No. cpeirt No. ::nrt No. cpeirt No. cI:Deenrt
16 weeks - - - - - - - - - -
20 weeks - - - - - - - - - -
24 weeks - - - - - - - - - -
28 weeks 1 3.1 10 13.2 7 19.4 2 14.3 19 12.1
32 weeks 1 3.1 8 10.5 4 11.1 - - 13 8.3
36 weeks 30 93.8 58 76.3 25 69.4 12 85.7 125 79.6
Other - - - - - - - - - -
Total 32 76 36 14 157

BoC - SKE subject by - do you have an A level in the subject of your SKE course?

Chemistry Mathematics Physics Other
No. (I;?]rt No. (I;?]rt No. ;(;rt No. (I;?]rt No. g:’;]rt
Yes 18 54.5 50 66.7 15 41.7 6 42.9 89 56.7
No 15 45.5 25 33.3 21 58.3 8 57.1 68 43.3
Total 33 75 36 14 157

BoC - SKE subject by - do you have a Bachelor degree?

Chemistry Mathematics Physics Other

No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Yes 31 93.9 70 92.1 36 100.0 13 92.9 149 94.3
No 2 6.1 6 7.9 - - 1 7.1 9 57
Total 33 76 36 14 158

BoC - SKE subject by - which MAIN subject did you study for your Bachelor degree?

Chemistry Mathematics Physics Other Base

No Per No. Per No. Per No. Per No. Per

cent cent cent cent cent

Agrlculture_and related 1 39 i i ) ) ) ) 1 0.7
subjects

Architecture, Building and ) i i i ) ) ) ) i i

Planning

Biological Sciences 18 58.1 13 18.6 20 55.6 4 28.6 54 36.0

Business and

Administration studies ! 3.2 12 171 i i 1 1 14 9.3

Computer Science 1 3.2 3 4.3 2 5.6 - - 6 4.0

Creative Arts and Design - - 1 1.4 - - 5 35.7 6 4.0

Education 1 3.2 7 10 - - - - 8 5.3

Engineering and ) 3 - -
Technology 8 11.4 2 5.6 10 6.7
Geographical Studies - - 2 2.9 - - - - 2 1.3
Historical and

Philosophical studies 1 3.2 2 29 1 2.8 1 7.1 5 3.3

Languages - - 1 1.4 - - 2 14.3 3 2.0

Law 2 6.5 5 7.1 2 5.6 - - 9 6.0
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Mass Communications and ) i i i i _ i ) i i
Documentation
Mathematical Sciences - - 3 4.3 - - - - 3.0 2.0
Medicine and Dentistry - - - - - - - - - -
Physical Sciences 5 16.1 1 1.4 9 25.0 - - 15 10.0
Social Studies - - 11 15.7 - - - - 11 7.3
Subjects allied to Medicine 1 3.2 1 1.4 1 2.8 1 7.1 4 2.7
Veterinary Sciences - - - - - - - - - -
Total 31 70 36 14 150
=10 e d yo Ba elor degree ha ajo 0 ompone
No. cieenrt No. cieenrt No. cpeer:t No. ;?]rt No. cF:eenrt
Agriculture and related ) i i i i ) i ) i i
subjects
Architecture, Building and ) i i i i ) i ) i i
Planning
Biological Sciences 3 33.3 2 154 2 20.0 - - 7 20
Adm?nui:;?aetisvseasr][ﬂdies i i ! 7 1 10.0 i i 2 57
Computer Science - - - - 2 20.0 - - 2 5.7
Creative Arts and Design - - 2 154 - - 3 75.0 4 11.4
Education - - 2 15.4 - - - - 2 5.7
e R R A R R
Geographical Studies - - - - - - - - - -
Historical and ) i i i i ) i ) i i
Philosophical studies
Languages 1 111 1 7.7 - - 1 25.0 3 8.6
Law 2 22.2 - - 2 20.0 - - 4 114
Mass Communications and ) i i i i ) i ) i i
Documentation
Mathematical Sciences - - - - - - - - - -
Medicine and Dentistry - - - - - - - - - -
Physical Sciences 1 111 1 7.7 1 10.0 - - 3 8.6
Social studies 2 22.2 2 154 2 20.0 - - 6 17.1
Subjects allied to Medicine - - 1 7.7 - - - - 1 2.9
Veterinary Sciences - - - - - - - - - -
Total 9 13 10 4 35
BO 0 e did yo dTo0 degree
No. (I;?]rt No. (I;?]rt No. cPeenrt No. cPeenrt No. cPeenrt
Aston University - - 1 15 - - - - 1 0.7
Bradford College - - 2 2.9 - - 1 8.3 3 2.1
Coventry University - - 1 15 - - - - 1 0.7
DeMontfort University - - - - 1 2.8 - - 1 0.7
Keele University 3 10.7 1 15 2 5.6 - - 6 4.2
Lancaster University 1 3.6 2 2.9 - - 3 2.1
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Leeds Trinity and All Saints - 2 29 - - - 2 1.4
Liverpool Hope University 7.1 - - - - - 2 1.4
LiverpooI'John' Moores 36 i i 1 28 ) > 14
University
Lonch)Jnn:\cg[;(i)tsolltan i i i 1 28 ) 1 0.7
LondonML&Jl?;vg:)sl:teyg; Queen ) ) ) 1 28 ) 1 0.7
Loughborough University - 1 15 - - - 1 0.7
Manchel.sj';]e;\r/é\fse}t;opolltan i 1 15 i ) ) 1 0.7
NemeaS"LGJSQ/ersny ) 1 15 ) ) ) 1 0.7
Notting'ham'Trent 71 i i i ) 8.3 3 51
University
Open University - 2 2.9 2.8 - 3 21
Oxford Brookes University - - - 5.6 - 2 14
SOUthL?r:?\Pet?;t)?OIent i i i i ) 8.3 1 0.7
Staffordshire University 3.6 2 2.9 1 2.8 - 4 2.8
Teesside University 3.6 2 2.9 2 5.6 8.3 6 4.2
University College London - - - 1 2.8 - 1 0.7
University of Bath - 1 1.5 - - - 1 0.7
University of Birmingham 3.6 7 10.3 1 2.8 - 9 6.3
University of Bolton - - 1 2.8 - 1 0.7
University of Brighton 3.6 2 29 - - - 3 21
University of Cambridge - 1 15 - - - 1 0.7
University of central 143 | - : 2 | 56 : 6 | 42
University of Chester - 15 - - - 1 0.7
University of Cumbria - 15 - - - 1 0.7
University of Derby 3.6 - - 1 2.8 - 2 1.4
University of Durham - - - - - 8.3 1 0.7
University of Exeter - - - 2 5.6 - 2 1.4
University of Hertfordshire 3.6 2 2.9 - - - 3 2.1
University of Huddersfield - 1 15 1 2.8 8.3 3 2.1
University of Hull 3.6 7 10.3 1 2.8 - 9 6.3
University of Kent - - - 1 2.8 - 1 0.7
University of Leeds 3.6 - - 1 2.8 - 2 1.4
University of Leicester - - - - - 8.3 1 0.7
Unlverallt};n o;el_rgggl)n (was i 5 29 i ) ) 5 14
University of Liverpool - 2 2.9 1 2.8 - 3 2.1
U”"l’fi%'f)s’ gfohgggon ] : : : 1 | 28 : 1 | 07
L e SRR BERE
University of Newcastle - 1 15 1 2.8 2 1.4
University of Northumbria 3.6 - - - - 8.3 2 1.4
University of Nottingham 3.6 2 2.9 - - - 3 2.1
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University of Plymouth - - 2 2.9 - - 1 8.3 3 21
University of Reading - - 1 15 - - 1 8.3 2 1.4
University of Salford 1 3.6 - - - - - - 1 0.7
University of Sheffield 1 3.6 1 15 3 8.3 - - 5 3.5
University of Sunderland - - - - - - 2 16.7 2 1.4
University of Sussex - - 1 15 - - - - 1 0.7
University of Warwick 1 3.6 - - - 1 0.7
University of Westminster - - 1 15 - - - - 1 0.7
W%R/'ng;‘gp‘i;n - i 4 5.9 2 | 56 ; ; 6 42
University of Worcester - - 1 15 - - - - 1 0.7
University of York - - 2 2.9 - - - - 2 1.4
Other 1 3.6 7 10.3 3 8.3 - - 11 7.6

Total 28 68 36 12 144

BoC - SKE subject by - Pre or Post 1992 Institution for Bachelor degree

Chemistry Mathematics Physics Other
No. (I;?]rt No. (I;?]rt No. ;(;rt No. (I;?]rt No. (I;?]rt
Pre 1992 11 39.3 31 45.6 17 47.2 3 25.0 62 43.1
Post 1992 16 57.1 30 44.1 16 44.4 9 75.0 71 49.3
Other 1 3.6 7 10.3 3 8.3 - - 11 7.6
Total 28 68 36 12 144

BoC - SKE subject by - what classification did you achieve for this degree?

Chemistry Mathematics Physics Other

No. (feenrt No. (feenrt No. ;enrt No. ;?]rt No. ;?]rt
First 1 3.2 6 8.7 6 16.7 3 21.4 16 10.7
2:1 15 48.4 29 42.0 10 27.8 6 42.9 60 40.3
2:2 (or second) 15 48.4 31 44.9 19 52.8 5 35.7 69 46.3
Third - - - - 1 2.8 - - 1 0.7
Pass degree (no honours) - - 2 2.9 - - - - 2 1.3
Other - - 1 14 - - - - 1 0.7

Total 31 69 36 14 149

BoC - SKE subject by - do you have a postgraduate qualification?

Chemistry Mathematics Physics Other
No. cPe?]rt No. cPe?]rt No. (I;(;rt No. (I;enrt No. (I:Deenrt
Yes 7 21.2 17 22.4 8 22.2 - - 32 20.3
No 26 78.8 59 77.6 28 77.8 14 100.0 | 126 79.7
Total 33 76 36 14 158

BoC - SKE subject by - which subject did you study for your postgraduate qualification?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

Agriculture and related - - - - - - - - - -




subjects

Architecture, Building and

Planning 32

Biological Sciences 4 57.1 17.6 2 28.6 - 29.0

Business and

Administrative studies .9 ) ) ) ) 3.2

N| Pk W P
W = |©|

Computer Science - - 11.8 1 14.3 - - 9.7

Creative Arts and Design - - - - - - - - - -

Education - - 6 35.3 1 14.3 - - 7 22.6

Engineering and
Technology

Geographical Studies - - - - - - - - - -

Historical and
Philosophical studies

Languages - - - - - - - - - -

Law - - 1 5.9 1 14.3 - - 6.5

Mass Communications and 3.2

]
1
[y
[6)]
(o]
1
'
1
1
[ [ N

Documentation
3.2

Mathematical Sciences 1 14.3 - - - - - -
Medicine and Dentistry - - - - - - - - -

Physical Sciences 14.3 - - 2 28.6 - - 9.7

w | w

Social studies 14.3 2 11.8 - - - - 9.7

Subjects allied to Medicine - - - - - - - - - -

Veterinary Sciences - - - - - - - - - -

Total 7 17 7 - 31

BoC - SKE subject by - are you a member of a professional body or organisation?

Chemistry Mathematics Physics Other
No. (I;;e;rt No. (I;;e;rt No. (f;er:t No. (f;irt No. ;irt
Yes 2 6.1 7 9.3 2 5.6 1 7.1 12 7.6
No 31 93.9 68 90.7 34 94.4 13 92.9 145 92.4
Total 33 75 36 14 157

BoC - SKE subject by - would you consider yourself to have had a career before starting the course?

Chemistry Mathematics Physics Other Base
No. (l;enrt No. (l;enrt No. (I;(;rt No. cPeenrt No. (l::)eirt
Yes 9 27.3 41 54.7 18 50.0 6 42.9 73 46.5
No 24 72.7 34 45.3 18 50.0 8 57.1 84 535
Total 33 75 36 14 157

BoC - SKE subject by — number of SKE students with a previous career by Standard Industrial Classification
Codes (SIC, 2007).

Chemistry Mathematics Physics Other Base
No No. No. No. No.
cent cent cent cent cent
Accommc_)datlon_ a_n_d Food i i 5 48 ) i i i 5 27
Service Activities
Administrative and Support
Service Activities i i L 2.4 L 56 i i 2 2.1
Agriculture, Forestry and 1 125 - - - - - - 1 1.4
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Fishing
Arts, Entertaln_ment and ) ) > 48 ) ) ) ) > 27
Recreation
Education 2 25.0 13 31.0 - - 2 40.0 17 23.3
Financial and Insurance . . 7 | 167 | 1 | 56 1 | 200 9 | 123
Activities
Human Health and Social
Work Activities - - 2 4.8 1 5.6 1 20.0 4 5.5
Information and . . 2 48 1 | 56 | - : 3 | 41
Communication
Manufacturing - - - - - - - - - -
Other Service Activities 1 125 5 11.9 3 16.7 - - 9 12.3
Professional, Scientific and
Technical Activities 3 37.5 6 14.3 6 33.3 - - 15 20.5
Public Aqm|n|§trat|on a_nd 1 125 i i 2 111 i i 3 41
Defence: Social Security
Real Estate Agents - - - - - - - - - -
Transportation and i i i i 1 56 i i 1 14
Storage
Wholesale and Retalil
Trade: Repair of Motor - - 3 7.1 2 111 1 20.0 6 8.2
Vehicles and Motorcycles
Total 8 42 18 5 73
B0 0 D aid ea
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
To spend more time with . . 3 | 75 1 | 56 | 2 | 333| 6 | 83
my family
| wanted to work in a
different working 1 111 9 22.5 4 22.2 - - 14 19.4
environment
I was no longer enjoying 2 222 | 4 10.0 1 5.6 1 16.7 | 8 11.1
my job
| wanted a more stable job 2 22.2 1 25 1 5.6 - - 4 5.6
| became unemployed - - 6 15.0 3 16.7 - - 9 125
lwantedtoworkinamore | | 494 | g | 150 | 3 | 167 | 1 | 167 | 11 | 153
positive environment
Personal circumstances 1 111 i 5 11.1 i ) 3 49
e.g. moving house
Other 2 22.2 11 27.5 3 16.7 2 33.3 17 23.6
Total 9 40 18 6 72
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BoC - SKE subject by - did you have any experience of working in a school environment?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

Yes - as a teaching
assistant 12 36.4 17 22.4 2 5.6 3 21.4 33 20.9
Yes - for a few weeks in 7 212 | 15 19.7 15 | 417 | 5 | 357 | 42 | 266
my local school
Yes - on a summer school 1 3.0 3 3.9 1 2.8 - - 5 3.2
Yes - other 8 24.2 25 329 11 30.6 4 28.6 48 30.4
No 5 15.2 16 211 7 19.4 2 14.3 30 19.0
Total 33 76 36 14 158

BoC - SKE subject by - rate the level of your current subject knowledge.

Chemistry Mathematics Physics Other

No (l;;rt No. (l;;rt No. cl;er:t No. cl;irt No. cl;irt
1 - - - - - - - - - -
2 2 6.5 3 4.1 1 3.1 - - 6 4.0
3 3 9.7 10 13.7 4 12.5 - - 17 11.4
4 1 3.2 9 12.3 6 18.8 2 154 18 12.1
5 7 22.6 14 19.2 3 9.4 4 30.8 28 18.8
6 6 194 8 11.0 5 15.6 - - 19 12.8
7 5 16.1 17 23.3 8 25.0 4 30.8 34 22.8
8 5 16.1 10 13.7 4 12.5 2 154 21 14.1
9 1 3.2 1 1.4 - - - - 2 1.3
10 1 3.2 1 1.4 1 3.1 1 7.7 4 2.7

Total 31 73 32 13 149

BoC - Length of course by - please rate your current subject knowledge from 1to 10 ...

16 weeks 20weeks 24 weeks 28 weeks 32 weeks 36 weeks Other Base

No | ot | N cont | o | cemt | o | cent | Mo | cemt | N | cemt | Mo | camt| Mo | com
1 - - - - - - - - - - - - - - - -
2 - - - - - - - - 1 7.7 5 4.3 - - 6 4.1
3 - - - - - - 2 111 1 7.7 14 12.0 - - 17 115
4 - - - - - - - - 5 38.5 13 11.1 - - 18 12.2
5 - - - - - - 2 111 3 23.1 22 18.8 - - 27 18.2
6 - - - - - - 3 16.7 - - 16 13.7 - - 19 12.8
7 - - - - - - 8 444 1 7.7 25 21.4 - - 34 23.0
8 - - - - - - 2 111 1 7.7 18 154 - - 21 14.2
9 - - - - - - - - 1 7.7 1 0.9 - - 2 1.4
10 - - - - - - 1 5.6 - - 3 2.6 - - 4 2.7

149



BoC - SKE subject by - level of confidence in SKE subject.

Chemistry Mathematics Physics

No feer:t No. ;irt No. (E’ee;\]rt No. ;irt No. cF:eenrt
1 - - - - 1 2.9 - - 1 0.7
2 1 3.6 3 4.1 2 5.9 - - 6 41
3 2 7.1 9 12.2 3 8.8 - - 14 9.5
4 4 14.3 8 10.8 6 17.6 1 9.1 19 12.9
5 7 25.0 13 17.6 2 5.9 2 18.2 24 16.3
6 2 7.1 7 9.5 6 17.6 3 27.3 18 12.2
7 3 10.7 14 18.9 6 17.6 1 9.1 24 16.3
8 7 25.0 16 21.6 4 11.8 4 36.4 31 21.1
9 1 3.6 2 2.7 3 8.8 - - 6 41
10 1 3.6 2 2.7 1 2.9 - - 4 2.7

Total 28 74 34 11 147

BoC - SKE subject by - rate level of confidence in teaching the subject.

Chemistry Mathematics Physics Other

No c;?]rt No. ;irt No. cl;er:t No. (Zﬁ\rt No. cl;irt
1 - - 1 14 - - - - 0.7
2 1 3.6 5 6.8 1 3.0 - - 7 4.9
3 3 10.7 8 11.0 3 9.1 - - 14 9.7
4 1 3.6 6 8.2 2 6.1 2 20.0 11 7.6
5 2 7.1 6 8.2 4 121 2 20.0 14 9.7
6 3 10.7 10 13.7 3 9.1 1 10.0 17 11.8
7 6 214 13 17.8 7 21.2 2 20.0 28 194
8 3 10.7 10 13.7 6 18.2 1 10.0 20 13.9
9 6 214 10 13.7 5 15.2 2 20.0 23 16.0
10 3 10.7 4 55 2 6.1 - - 9 6.3

Total 28 73 33 10 144
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BO D a O a 0 0 O a O be ea e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
The pay 1 3.0 1 13 - - - 2 1.3
The holidays - - - - 3 8.3 - - 3 1.9
| know people who te_zach ) i ) ) 1 o8 ) ) 1 0.6
and they seem to enjoy it
Ihave always wantedtobe | 5 | g4 | 18 | 240 | 5 | 139 | 5 | 357 | 30 | 191
a teacher
It seemed a safe option - : 1 13 1 | 28 | 2 | 143 | 4 25
during a recession
I am looking for fulfilment in
asecond careerandrelish | g | yg, | 50 | 267 | 13 | 361 | 4 | 286 | 43 | 274
the opportunity to influence
young minds
| wantto make a difference | 5 | 455 | 25 | 293 | 10 | 278 | 1 | 71 | 48 | 306
to young people
| enjoy working with young 7 | 212 | 12 | 160 2 5.6 2 | 143 | 23 | 146
people
Other 1 3.0 1 1.3 2 5.6 - - 4 25
Total 33 75 36 14 157
B0 0 0 a e a easo 00 g to a p|e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Better job prospects 3 9.1 7 9.2 13 36.1 1 7.1 24 15.2
It is a natural progression ) i 3 3.9 ) ) 3 214 6 38
from my previous degree
It was recommended to me | : 1 13 1 | 28 | 2 | 143 | 3 1.9
by family and/or friends
| enjoy the subject 8 24.2 36 47.4 7 194 4 28.6 55 34.8
| can’t teach the subject |
studied for my degree and 11 33.3 1 1.3 5 13.9 - - 17 10.8
this is the next best option
It was recommendeq to me ) i ) ) 1 28 ) ) 1 0.6
by a careers advisor
Teachers | know ) i ) ) ) ) ) ) ) i
recommended this subject
The golden hello incentive - - 1 1.3 1 2.8 - - 2 1.3
| always wanted to study this
subject but was unable to - - 5 6.6 1 2.8 - - 6 3.8
study it to degree level
| want to pass on my
enthusiasm for this subject 10 30.3 18 23.7 7 19.4 4 28.6 39 24.7
to young people
Other 1 3.0 4 5.3 - - - - 5 3.2
Total 33 76 36 14 158

151




BoC - SKE subject by - what is your main reason for enrolling on the SKE course?

No. per No. Per No. Per No. per No. per
cent cent cent cent cent
It was a condition for my
PGCE place 14 43.8 32 42.7 19 54.3 8 57.1 72 46.5
| didn’t feel my subject 6 | 188 | 21 | 280 7 | 200 | 3 | 214 | 37 | 239
knowledge was sufficient
| studied for my Bachelor
degree a long time ago and
felt | needed to refresh my i i 4 53 1 2.9 ) ) 5 32
knowledge
| wasn’t very good at this
subject at school, and 1 31 ) i i ) ) ) 1 0.6

wanted to learn more before
starting my PGCE
| wanted to learn more about
how to teach the subject 6 18.8 10 13.3 4 11.4 2 14.3 22 14.2
before starting my PGCE
I’'m not very confident about
my knowledge in this subject | 5| 454 | g 10.7 4 114 | 1 | 71 | 18 | 116
and wanted to study more
before starting my PGCE
Other - - 1 1.3 - - - - 1 0.6

Total 32 75 35 14 155

Per Per Per Per Per
No cent No. cent No. cent No. cent No. cent
Total 154 19 12 123 - -
It was a condition for my
PGCE place 72 46.8 7 36.8 7 58.3 58 47.2 - -
| didn’t feel my subject 36 | 234 | 3 15.8 5 | 417 | 28 | 228 | - -
knowledge was sufficient
| studied for my Bachelor
degree a long time ago and
felt | needed to refresh my 5 32 1 53 ) ) 4 33 ) i
knowledge
| wasn’t very good at this
subject at school, and 1 06 ) ) ) ) 1 0.8 ) i

wanted to learn more before
starting my PGCE
| wanted to learn more about
how to teach the subject 22 14.3 6 31.6 - - 16 13.0 - -
before starting my PGCE
I’'m not very confident about
my knowledge in this subject | 44 | 447 | 5 10.5 1 | 83 | 15 | 122 | - ;
and wanted to study more
before starting my PGCE
Other 1 0.6 - - - - 1 0.8 - -
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No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

6 18.2 13 171 13 36.1 2 14.3 34 215

To study the equivalent of an
A level in the subject
To study the equivalent of a
first year of a bachelor
degree (undergraduate
certificate) in the subject
To study the equivalent of a
Bachelor degree in the - - - - - - - - - -
subject
To build on the knowledge in
the subject | already have 3 9.1 1 1.3 1 2.8 1 7.1 6 3.8
from my degree
To learn more about how to

12 36.4 11 14.5 10 27.8 6 42.9 39 24.7

: 5 15.2 18 23.7 5 13.9 1 7.1 29 18.4
teach the subject
A refresher course to help
me regain my confidence in 6 18.2 28 36.8 6 16.7 1 7.1 40 25.3
the subject
Other 1 3.0 6 7.9 1 2.8 3 21.4 11 7.0
Total 33 76 36 14 158

BoC - Length of course by - what did you expect from the course?

No. per No. per No. per No. per No. per

cent cent cent cent cent
Total 157 19 13 125 - -
Tostudythe equivalentofan | 5, | 57 | 3 | 158 | 5 | 385 | 26 | 208 | - :

A level in the subject

To study the equivalent of a
first year of a bachelor
degree (undergraduate
certificate) in the subject

To study the equivalent of a

Bachelor degree in the - - - - - - - - - -

subject
To build on the knowledge in
the subject | already have 6 3.8 - - - - 6 4.8 - -
from my degree
To learn more about how to
teach the subject

A refresher course to help

me regain my confidence in 40 25.5 10 52.6 4 30.8 26 20.8 - -

the subject

Other 11 7.0 1 5.3 2 15.4 8 6.4 - -

38 24.2 1 53 - - 37 29.6 - -

29 18.5 4 21.1 2 154 23 18.4 - -
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BoC - SKE subject by - which of the following changes to the SKE courses would be most likely to prevent
you from enrolling on the course?

Chemistry Mathematics Physics
No. cPeenrt No. ;irt No. ;irt No. cpeirt No. (I:De?]rt
Reduced bursary 20 29.4 61 39.4 28 40.0 10 40.0 119 37.4
Fees for the course 30 441 55 35.5 28 40.0 10 40.0 123 38.7
Access to student loans 5 7.4 15 9.7 3 4.3 2 8.0 25 7.9
Childcare support 1 15 3 1.9 1 1.4 - - 5 1.6
Coursets)urtuggrl?_%r;og longer | 11 | 162 | 18 | 116 8 114 | 3 | 120 | 40 | 126
Shorter full-time courses 1 15 3 1.9 2 2.9 - - 6 1.9

Total 68 155 70 25 318

BoC - SKE subject by - what are your future career aspirations?

Chemistry Mathematics Physics Other
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
To become a head teacher 3 9.1 13 17.1 9 25 - - 25 15.8
To become a subject teacher |, | 55, | 59 | 387 8 222 | 8 | 571 | 56 | 354
in a well-run department
To become a head of 16 | 485 | 31 | 408 | 18 | 500 | 5 | 357 | 70 | 443
department
To enjoy teaching and
inspiring young people from - - - - - - - - - -
deprived backgrounds
Other 2 6.1 3 3.9 1 2.8 1 7.1 7 4.4
Total 33 76 36 14 158
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Appendix 2 - End of Course Survey Data Tables

O D]|E D a > ale O C J 10 O O <
No. per No. per No. per No. per No. per
cent cent cent cent cent
Anglia Ruskin University - - - - - - - - - -
Bath Spa University - - 20 9 13 12.5 - - 33 7.6
B|rm|n_ghan_1 City ) i 9 41 ) i i ) 9 21
University

Bradford College - - - - - - - - - -

Brunel University - - - - -

Canterbury Christ Church

University
Cornwall SCITT - - - - -
Edge Hill University 2 2.1 - - 6 5.8 - - 8 1.8
EM Direct (EBITT) - - - - - - - - - -
Goldsmiths University - - 1 0.5 - - - - 1 0.2
Hibernia College UK - - - - - - - - - -
Keele University 4 4.2 - - 6 5.8 - - 10 2.3
Leeds Tr|r_1|ty and All ) i 1 05 ) i i ) 1 0.2
Saints
Liverpool Hope University - - 6 2.7 - - - - 6 14
Liverpool John Moores | g | g5 | 5 23 | 4 | 38 | 3 | 214 | 21 | 48
University
London Metrt_)polltan 4 49 ) ) ) i i ) 4 0.9
University
Loughborough University - - - - 14 135 - - 14 3.2
Manchester Metropolitan |5 | 156 | 13 | 59 | 12 | 115 | 1 | 71 | 41 | 94
University

Middlesex University - - - - - - - - - -

Newman University

5 5.3 - - 1 1 - - 6 14
College
Nottingham Trent 4 4.2 7 3.2 1 1 - 12 2.8
University
Open University 3 3.2 4 1.8 2 1.9 - - 9 2.1
Oxford Brookes University 3 3.2 6 2.7 3 2.9 - - 12 2.8
Roehampton University - - 8 3.6 - - - - 8 1.8
Sheffield Hallam 1 | 11| 8 | 36 | 2 19 | - 11 | 25
University
South We_st_ Teacher ) i ) 1 1 i ) 1 0.2
Training
St Mary’s University ) i ) ) ) i i ) ) i
College, Twickenham
Staffordshire University - - - - - - - - - -
University College 6 6.3 > 0.9 ) 5 35.7 13 3
Plymouth
University of Bedfordshire - - 1 0.5 - - - - 1 0.2
University of Birmingham - - 1 0.5 - - - - 1 0.2
University of Brighton 2 2.1 24 10.8 - - 1 7.1 27 6.2
University of Chester - - 3 1.4 1 1 - - 4 0.9
University of Chichester - - 6 2.7 - - - - 6 1.4
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University of Cumbria 4 4.2 1 0.5 4 3.8 1 7.1 10 2.3
University of East Anglia 2 2.1 10 4.5 3 2.9 - - 15 3.4
University of East London 7 7.4 10 4.5 1 1 - - 18 4.1
University of ) i ) ) ) i i ) ) i
Gloucestershire
University of Greenwich - - 10 4.5 - - - - 10 2.3
University of Hertfordshire - - - - - - - - - -
University of Hull - 9 4.1 - - 9 21
University of Manchester - - - - 8 7.7 - - 8 1.8
University of Newcastle - - - - - - - - - -
University of Plymouth 1 1.1 1 0.5 - - - - 2 0.5
University of Portsmouth - - - - - - - - - -
University of Reading 2 21 - - 1 1 2 14.3 5 1.1
gonl;‘t’ﬁ;fr']tgtg; - - 13 5.9 11 | 106 | - - 24 55
University of Sunderland - - 16 7.2 - - - - 16 3.7
University of Sussex 16 16.8 10 4.5 8 7.7 - - 34 7.8
U”'Vers'tgn‘;‘];?ﬁ Westof | 5 121 4 | 18 | 2 | 19 | - | - 8 | 18
University of Warwick - - 1 0.5 - - - - 1 0.2
Wolverhampton S T T T I I N R O
University of Worcester - - 3 1.4 - - - - 3 0.7
Other 3 3.2 4 1.8 - - 1 7.1 8 1.8
Total 95 222 104 14 435
0, p|e D gendae
No. cF:airt No. ;erft No. cF:a?]rt No. cF:aenrt No. c:F:aelnrt
Male 31 32.6 101 455 52 50.0 5 35.7 189 434
Female 64 67.4 121 54.5 52 50.0 9 64.3 246 56.6
Total 95 222 104 14 435
0, p|e D e
No. cpeirt No. cpeirt No. cF:a?mrt No. cF;?]rt No. cF:airt
Asian or Asian British 16 16.8 23 10.4 6 5.8 1 7.10 46 10.6
White 67 70.5 172 77.5 92 88.5 13 | 92.9 344 79.1
Black or Black British 8.4 19 8.6 1.9 - - 29 6.7
Dual Heritage 1.1 5 2.3 1.9 - - 8 1.8
Other 3.2 3 1.4 19 - - 8 1.8
Total 95 222 104 14 435
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EoC - SKE subject by — age.

Chemistry Mathematics Physics
No. cpeit No. (I:Deirt No. cPe?t No. cpeirt No. (I;enrt
Under 25 39 41.1 75 33.8 35 33.7 5 35.7 154 35.4
25-29 23 24.2 47 21.2 27 26.0 6 42.9 103 23.7
30-34 7 7.4 28 12.6 11 10.6 1 7.1 47 10.8
35-39 11 11.6 25 11.3 8 7.7 1 7.1 45 10.3
40-44 7 7.4 22 9.9 9 8.7 1 7.1 39 9.0
45-49 7 7.4 19 8.6 5 4.8 - - 31 7.1
50-54 1 1.1 4 1.8 8 7.7 - - 13 3.0
55 or over - 2 0.9 1 1.0 - - 3 0.7
Total 95 222 104 14 435

EoC - What was the main subject you studied on your

SKE course?

No. cpeirt
Chemistry 95 21.8
Mathematics 222 51.0
Physics 104 23.9
Other Science 1 0.2
Modern Languages 7 1.6
Design and Technology 1 0.2
ICT 4 0.9
Religious Education - -
Music - -
Other 1 0.2
Total 435 100.0

EoC - SKE subject by - length of SKE course.

Chemistry Mathematics Physics
No. (f;enrt No. (f;enrt No. (f;enrt No. ;irt No. (f;irt
Less than 1 month 38 8.7 14 6.3 6 5.8 18 18.9 - -
1 to 3 months 28 6.4 1 0.5 18 17.3 8 8.4 1 7.1
4 to 6 months 201 | 46.2 115 51.8 44 42.3 36 37.9 6 42.9
Over 6 months 168 | 38.6 92 41.4 36 34.6 33 34.7 7 50.0
Total 435 222 104 95 14

EoC - SKE subject by - was the course too long, too short or about right?

Chemistry Mathematics Physics Other
No. cpeilrt No. :e?]rt No. ;?]rt No. cPeenrt No. (f;enrt
Too short 13 | 13.7 20 9.0 10 9.6 - - 43 9.9
Too long 4 4.2 12 5.4 4 3.8 2 14.3 22 5.1
About right 78 82.1 189 85.5 90 86.5 12 85.7 369 85.0
Total 95 221 104 14 434
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EoC - SKE subject by - rate level of subject knowledge at the beginning of the SKE course.

Chemistry Mathematics Physics Other Base

No. (I:Deirt No. (feirt No. clzjeirt No. feenrt No. ;er:t
1 8 8.4 - - 4 3.8 2 14.3 14 3.2
2 15 | 158 16 7.2 14 135 - - 45 10.3
3 19 | 20.0 33 14.9 24 23.1 3 214 79 18.2
4 14 | 147 36 16.2 25 24.0 1 7.1 76 17.5
5 13 | 137 53 23.9 19 18.3 5 35.7 90 20.7
6 17 | 17.9 40 18.0 4 3.8 1 7.1 62 14.3
7 5 5.3 27 12.2 10 9.6 1 7.1 43 9.9
8 21 14 6.3 2 1.9 - - 18 4.1
9 11 1 0.5 1 1.0 - - 3 0.7
10 11 2 0.9 1.0 1 7.1 5 11

Total 95 222 104 14 435

EoC - SKE subject by - rate the level of subject knowledge of your main subject at the end of the course.

Chemistry Mathematics Physics

No ;irt No. ;irt No. ;?nrt No. feenrt No. cpeenrt
1 - - - - - - - - - -
2 - - 1 0.5 - - - - 1 0.2
3 1 1.1 1 0.5 1 1.0 - - 3 0.7
4 - - 1 0.5 1 1.0 - - 2 0.5
5 2 2.1 1 0.5 1 1.0 1 7.1 5 1.1
6 5 5.3 9 4.1 3 2.9 - - 17 3.9
7 12 12.6 18 8.1 4 3.8 - - 34 7.8
8 33 34.7 73 32.9 58 55.8 8 57.1 172 39.5
9 35 | 36.8 89 40.1 28 26.9 4 28.6 156 35.9
10 7 7.4 29 13.1 8 7.7 1 7.1 45 10.3

Total 95 222 104 14 435

EoC - What was the length of the SKE course by - rate the level of subject knowledge of your main subject
at the beginning of the SKE course

Lfﬁot:tin 1to 3 months 4 to 6 months n?c\J/r?trh(is Total
No. (I;enrt No. (I:;er]rt No. f;:t No. (:F;irt No. (l;:;irt
Base 38 28 201 168 435

1 - - 2 7.1 10 5.0 2 1.2 14 3.2
2 2 5.3 4 14.3 22 10.9 17 10.1 45 10.3
3 4 105 4 14.3 35 17.4 36 21.4 79 18.2
4 7 18.4 4 14.3 31 15.4 34 20.2 76 175
5 3 7.9 5 17.9 48 23.9 34 20.2 90 20.7
6 9 23.7 2 7.1 28 13.9 23 13.7 62 14.3
7 9 23.7 5 17.9 17 8.5 12 7.1 43 9.9
8 2 5.3 2 7.1 7 3.5 7 4.2 18 4.1
9 2 5.3 - - 1 0.5 - - 3 0.7
10 - - - - 2 1.0 3 1.8 5 1.1

158



EoC - What was the length of the SKE course by - rate the level of subject knowledge of your main subject
at the end of the course by length of course

Less than 1 Over 6

month 1to 3months 4to 6 months months Total
No. (I:Deenrt No. (I:Deenrt No. cPe?t No. (I;?]rt No. (I;?]rt
Base 38 28 201 168 435

1 - - - - - - - - - -
2 - - - - 1 0.5 - - 1 0.2
3 - - 1 3.6 1 0.5 1 0.6 3 0.7
4 1 2.6 - - - - 1 0.6 2 0.5
5 - - 2 7.1 2 1.0 1 0.6 5 1.1
6 - - 1 3.6 8 4.0 8 4.8 17 3.9
7 2 5.3 2 7.1 20 10.0 10 6.0 34 7.8
8 19 | 50.0 12 42.9 74 36.8 67 | 39.9 172 39.5
9 11 | 289 6 21.4 76 37.8 63 | 375 156 35.9
10 5 13.2 4 14.3 19 9.5 17 10.1 45 10.3

EoC - SKE subject by - rate the level of knowledge (in your main subject), you think you will need to
successfully complete the PGCE course.

Chemistry Mathematics Physics Other Base

No ;irt No. ;irt No. clzaeirt No. feenrt No. cpeenrt
1 - - - - - - - - - -
2 - - 1 0.5 - - 1| 71 2 0.5
3 1| 11 - - 1 1.0 - - 2 0.5
4 2 | 21 1 0.5 - - - - 3 0.7
5 5 | 53 3 1.4 - - - - 8 1.9
6 4 | 43 6 2.7 1 1.0 ] ] 11 2.5
7 14 | 149 | 32 145 | 16 | 155 | 2 | 143 | 64 | 148
8 23 | 245 | 50 | 226 | 40 | 388 | 2 | 143 | 115 | 266
9 24 | 255 | 80 | 362 | 28 | 272 | 3 | 214 | 135 | 313
10 21 | 223 | 48 | 207 | 17 | 165 | 6 | 429 | 92 | 213

Total 94 221 103 14 432

159



EoC - SKE subject by - rate level of confidence in main SKE subject since completing the course.

Chemistry Mathematics Physics Other Base

No. (I:Deirt No. ;irt No. cl::;rt No. cl:Deirt No. feenrt
1 - - 1 0.5 - - - - 1 0.2
2 - - 2 0.9 - - - - 2 0.5
3 1 11 1 0.5 - - 1 7.1 3 0.7
4 - - - - 2 1.9 - - 2 0.5
5 3 3.2 3 14 3 2.9 1 7.1 10 2.3
6 12 | 126 12 5.4 4 3.8 - - 28 6.4
7 8 8.4 25 11.3 16 15.4 - - 49 11.3
8 29 | 305 57 25.7 42 40.4 10 | 714 138 31.7
9 32 | 337 78 35.1 27 26.0 1 7.1 138 31.7
10 10 | 105 43 19.4 10 9.6 7.1 64 14.7

Total 95 222 104 14 435

EoC - SKE subject by - has your level of confidence in your subject changed since starting the SKE course?

Chemistry Mathematics Physics Other Base
Per Per Per Per Per
No. Cent No. Cent No. Cent No. Cent No. Cent
Yes 92 96.8 208 94.1 99 95.2 14 | 100.0 | 413 95.2
No 3 3.2 13 5.9 5 4.8 - - 21 4.8
Total 95 221 104 14 434

EoC - SKE subject by - what do you feel you have learned by completing the course?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

Equivalent to key stage 4
(GCSE) 28 | 29.5 27 12.2 21 20.2 6 42.9 82 18.9
Equivalent tLOe\'f:ﬁ)’ stageS(A | 56 | 589 | 134 | 604 | 73 | 702 | 4 | 286 | 267 | 614
First year unde_rgraduate level 9 95 43 194 9 8.7 ) i 61 14.0
or equivalent
Graduate level or equivalent - - 5 2.3 - - 4 28.6 9 2.1
Post graduat_e study level or i i 3 14 ) ) ) i 3 0.7
equivalent
Other 2 2.1 10 4.5 1 1.0 - - 13 3.0
Total 95 222 104 14 435
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EoC - Length of SKE course by what do you feel you have learned

Less than 1 1to 3 months 410 6 Over 6
month months months
Total 38 28 435 201 168
Equivalent to key stage 4
(GCSE) 26 68.4 5 17.9 82 18.9 32 15.9 19 11.3
Equivalent t%\'fgﬁ)’ stage 5 (A 12 | 316 | 22 | 786 | 267 | 614 | 143 | 711 | 90 | 536

First year undergraduate level

. - - - - 61 140 | 20 | 10.0 41 24.4
or equivalent

Graduate level or equivalent - - - - 9 2.1 1 0.5 8 4.8

Post graduatg study level or i i ) ) 3 0.7 ) i 3 18
equivalent

Other - - 1 3.6 13 3.0 5 2.5 7 4.2

EoC - SKE subject by - is this what you expected to learn on the course?

Chemistry Mathematics Physics Other
No. (I;?]rt No. (I;?]rt No. g;]rt No. g:’;]rt No. g:’;]rt
Yes 83 | 874 185 83.3 95 91.3 12 | 85.7 375 86.2
No 12 | 126 37 16.7 9 8.7 2 14.3 60 13.8
Total 95 222 104 14 435

EoC - SKE Subject by - 'if no the course did not meet your expectations’, what did you expect to learn on the

course?
Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Equivalent to key stage 4 ) i
(GCSE) 3 25.0 9 24.3 2 22.2 14 23.3
Equivalent tLOe\If:?)/ stageS(A | 5 | 417 | 18 | 486 | 5 | 556 | 2 | 1000 | 30 | 500
First year unde_rgraduate level 5 16.7 9 243 1 111 ) i 12 20.0
or equivalent
Graduate level or equivalent - - - - - - - - - -
Post graduate study level or i i ) i ) ) ) i i i
equivalent
Other 2 16.7 1 2.7 1 111 - - 4 6.7
Total 12 37 9 2 60

EoC - SKE subject by - have you experienced any barriers to completing the SKE course?

Chemistry Mathematics Physics Other Base
No. CF;?]rt No. CF;?]rt No. (;P;]rt No. (f;?]rt No. (f;?]rt
Yes 16 | 16.8 34 15.3 13 12.5 1 7.1 64 14.7
No 79 | 83.2 188 84.7 91 87.5 13 | 929 371 85.3
Total 95 222 104 14 435
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EoC - SKE subject by - please select the barriers you have experienced.

No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Barriers relating to funding 3 14.3 7 15.2 3 13.0 1 33.3 14 15.1
Barriers relating to childcare 2 9.5 6 13.0 2 8.7 - - 10 10.8
Bariers relating to support | o | 556 | 11 | 239 | 3 130 | 1 | 333 | 21 | 226
during the course
Barriers relating to location 3 14.3 5 10.9 4 17.4 1 33.3 13 14.0
Barriers relating to the length i i 4 8.7 6 26.1 i i 10 10.8
of course
Other 7 33.3 13 28.3 5 21.7 - - 25 26.9
Total 21 46 23 3 93
O PD|E 0 dl ddVa da(je A O 0 O d O ale C O e O e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

| understand how topics on my
subject relate to each other
| am up to date with the
current curriculum
| have adequate subject
knowledge to teach to GCSE 86 16.7 196 15.2 94 16.5 11 16.2 387 15.9
| have adequate subject
knowledge to teach to A level
| have a better understanding
of teaching techniques for this | 63 12.3 168 13.1 76 13.3 9 13.2 316 13.0
subject
| know the topics where
students commonly struggle 53 10.3 145 11.3 61 10.7 7 10.3 266 10.9
and how to address this
| have an advanced
understanding of the topic
| feel better prepared for the

62 12.1 171 13.3 74 13.0 9 13.2 316 13.0

62 12.1 130 10.1 58 10.2 8 11.8 258 10.6

48 9.3 117 9.1 55 9.6 6 8.8 226 9.3

49 9.5 135 10.5 53 9.3 6 8.8 243 10.0

85 16.5 200 15.6 92 16.1 11 16.2 388 15.9

PGCE

There were no advantages - - 5 0.4 - - - - 5 0.2
Other 6 1.2 19 15 7 1.2 1 15 33 14
Total 514 1286 570 68 2438
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EoC - What was the length of the SKE course by - what advantages, if any, would you associate with

studying the SKE course?

No. per No. per No. per No. per No. per
cent cent cent cent cent
Total 435 38 28 201 168
lunderstand how topicsonmy | 5,01 256 | 31 | g16 | 21 | 750 | 148 | 736 | 116 | 69.0
subject relate to each other
| am up to date with the
current curriculum

| have adequate subject
knowledge to teach to GCSE

| have adequate subject
knowledge to teach to A level
| have a better understanding
of teaching techniques for this | 316 | 72.6 33 86.8 20 71.4 151 75.1 112 66.7

subject

| know the topics where
students commonly struggle 266 | 61.1 30 78.9 15 53.6 125 62.2 96 57.1

and how to address this

| have an advanced
understanding of the topic

| feel better prepared for the

258 | 59.3 27 71.1 17 60.7 125 | 62.20 89 53.0

387 | 89.0 31 81.6 28 100.0 | 182 90.5 146 86.9

226 | 52.0 8 21.1 17 60.7 108 53.7 93 55.4

243 | 55.9 12 31.6 19 67.90 | 116 57.7 96 57.1

388 | 89.2 37 97.4 25 89.3 180 89.6 146 86.9

PGCE
There were no advantages 5 1.1 1 2.6 - - - - 4 2.40
Other 33 7.6 4 10.5 2 7.1 13 6.5 14 8.3
O pDl|e D al O adVva aje a O 0 O a O ale 0 0 e O e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
| found the level too advanced 6 5.8 21 8.9 9 8.3 1 5.9 37 8.0
| found the level too basic 6 5.8 18 7.7 6 5.6 3 17.6 33 7.1
My subject knowledge is too 5 48 1 04 1 0.9 i i 7 15

curriculum specific
Too much workload/too

14 135 42 17.9 13 12.0 1 5.9 70 151

intense
There were no disadvantages | 51 | 49.0 116 49.4 64 59.3 8 47.1 239 515
Other 22 | 21.2 37 15.7 15 13.9 4 23.5 78 16.8
Total 104 235 108 17 464

EoC - What was the length of the SKE course by - what disadvantages, if any, would you associate with

studying the SKE course?

No. Per No. Per No. Per No. Per No. Per

cent cent cent cent cent

| found the level too advanced 2 5.4 4 14.8 37 9.0 16 8.4 15 9.4

| found the level too basic 3 8.1 2 7.4 33 8.0 16 8.4 12 7.5

My subject knowledge istoo |, | 7 ; ; 7 w7 | 4 | 21| 2 1.3

curriculum specific

Too much workload/too 5 | 135 4 148 | 70 | 169 | 37 | 195 | 24 | 151
intense

There were no disadvantages | 26 70.3 16 59.3 239 57.9 103 54.2 94 59.1

Other 3 8.1 6 22.2 78 18.9 37 19.5 32 20.1

Total 37 27 413 190 159
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No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Yes 86 95.6 208 97.7 | 100.0 | 100.0 14 100.0 | 408 97.8
No 4 4.4 5 2.3 - - - - 9 2.2
Total 90 213 100 14 417
O 0 0 0 O ere 0
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Very Satisfied 48 50.5 125 56.3 72 69.2 6 42.9 251 57.7
Satisfied 40 42.1 79 35.6 27 26.0 7 50.0 153 35.2
The SKE -
course in Neither 1] 11 7 3.2 2 1.9 - - 10 2.3
general Dissatisfied 5 5.3 8 3.6 2 1.9 1 7.1 16 3.7
Very
Dissatisfied 1 1.1 3 1.4 1 1.0 - - 5 1.1
Very Satisfied 47 49.5 97 43.7 65 62.5 - - 209 48.0
The quality of | gaisfied 33 | 347 | 106 | 477 | 34 | 327 | 11 | 786 | 184 | 423
the teaching -
methods on Neither 2 | 21 9 4.1 3 2.9 2 | 143 | 16 3.7
the SKE Dissatisfied 11 11.6 5 2.3 - 1 7.1 17 3.9
course Very
Dissatisfied 2 2.1 4 1.8 2 1.9 - - 8 1.8
Very Satisfied 33 34.7 66 29.7 44 42.3 1 7.1 144 33.1
Satisfied 44 46.3 111 50.0 42 40.4 8 57.1 205 47.1
The pace of Neither 5 5.3 16 7.2 8 7.7 1 7.1 30 6.9
the course : .
Dissatisfied 12 12.6 23 10.4 9 8.7 4 28.6 48 11.0
Very
Dissatisfied 1 11 4 . ) ) ) ) > 11
Very Satisfied 47 49.5 128 57.7 65 62.5 3 21.4 243 55.9
The level of Satisfied 28 | 295 67 302 | 29 | 279 9 643 | 133 | 30.6
support you -
received Neither 8 8.4 12 54 5 4.8 1 7.1 26 6.0
during the Dissatisfied 9 9.5 9 4.1 2 1.9 1 7.1 21 4.8
SKE course Very
. o 2 2.1 4 1.8 3 2.9 - - 9 2.1
Dissatisfied
Very Satisfied | 38 | 40.0 110 49.5 68 65.4 5 35.7 221 50.8
What you Satisfied 48 50.5 89 40.1 32 30.8 7 50.0 176 40.5
have learned Neither 3 3.2 10 4.5 2 1.9 - - 15 3.4
from the SKE e tisfied | 4 | 4.2 6 27 1 1.0 2 | 143 | 13 3.0
course Very
Dissatisfied 1 11 5 2.3 ) ) ) ) 6 14
How well the | Very Satisfied | 39 | 41.1 103 46.4 48 46.2 2 14.3 192 44.1
SKE course Satisfied 39 | 411 88 306 | 47 | 452 | 12 | 857 | 186 | 428
has prepared .
you for Neither 12 | 126 | 20 9 6 5.8 - - 38 8.7
completing Dissatisfied 3 3.2 4 1.8 3 2.9 - - 10 2.3
the PGCE Very
successfully | pissatisfied | > | 2% 3 14 1 - - - - 5 11
The SKE | Very Satisfied | 26 | 27.4 78 3.1 | 39 | 375 2 143 | 145 33.3
course Satisfied 41 43.2 92 41.4 41 394 10 71.4 184 42.3
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providing you Neither 20 | 211 36 16.2 | 18 | 17.3 2 143 | 76 17.5
with sufficient | otistied | 7 | 7.4 8 36 | 6 | 58 | - C 21 | as
knowledge to
meet QTS Very B . B} .
standards Dissatisfied 1 11 6 2.7 ! 16
The SKE Very Satisfied | 30 | 31.6 100 45.0 49 47.1 1 7.1 180 41.4
course Satisfied 49 | 516 92 414 | 45 | 433 | 11 | 786 | 197 | 453
providing you
with sufficient Neither 7 7.4 18 8.1 5 4.8 1 7.1 31 7.1
subject Dissatisfied 6 | 63 7 3.2 1 1.0 1 7.1 15 3.4
knowledge to
become a Very
successful | pissaticfied | 1 | L1 3 1.4 2 1.9 - - 6 1.4
teacher
Total 95 222 104 14 435
O 0[S D dl Propo 0, O O O e A DE ea O 0] (S
0 |ed 0 O O [Ed e e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
100% learning the subject —
0% teaching the subject 10 10.5 23 104 10 9.6 1 7.1 44 10.1
80% learning the subject —
20% teaching the subject 48 50.5 126 56.8 66 63.5 6 42.9 246 56.6
60% learning the subject —
40% teaching the subject 25 26.3 46 20.7 20 19.2 4 28.6 95 21.8
50% learning the subject —
50% teaching the subject 9 9.5 16 7.2 7 6.7 1 7.1 33 7.6
40% learning the subject — i i
60% teaching the subject ! 32 1 1.0 2 14.3 10 2.3
20% learning the subject — i i i i ) ) i i ) i
80% teaching the subject
0% learning the subject — i i i i ) ) i i ) i
100% teaching the subject
Other 3 3.2 4 1.8 - - - - 7 1.0
Total 95 222 104 14 435
O D a Dala aded
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Yes 70 73.7 180 81.1 87 83.7 8 57.1 345 79.3
No 25 26.3 42 18.9 17 16.3 6 42.9 90 20.7
Total 95 222 104 14 435
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ea 0, 0, a D
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
100% learning the subject —
0% teaching the subject i ) i ) L 5.9 ) ) 1 11
80% learning the subject —
20% teaching the subject 8 32.0 7 16.7 8 47.1 3 50.0 26 28.9
60% learning the subject —
40% teaching the subject 13 52.0 22 52.4 5 29.4 1 16.7 41 45.6
50% learning the subject —
50% teaching the subject 3 12.0 12 28.6 1 5.9 1 16.7 17 18.9
40% learning the subject — i ) i i
60% teaching the subject 1 4.0 L 16.7 2 22
20% learning the subject — i ) i ) i i ) ) ) )
80% teaching the subject
0% learning the subject — i ) i ) i i ) ) ) )
100% teaching the subject
Other - - 1 24 2 11.8 - - 3 3.3
Total 25 42 17 6 90
0, D|e D al d al e aSp O e e
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
To specialise in teaching one | 4, | 1,7 68 306 | 17 | 163 | 2 | 143 | 101 | 232
subject
Tospecialise in teachingone | 44 | 459 | 54 | 243 | 52 | 500 8 | 571 | 154 | 354
or more subjects
To become a head of 31 | 326 | 65 | 293 | 21 | 202 | 3 | 214 | 120 | 276
department
To become a head of year 4 4.2 19 8.6 7 6.7 1 7.1 31 7.1
To become a deputy / head 3 3.2 8 36 3 29 i ) 14 3.2
teacher
Other 3 3.2 8 3.6 4 3.8 - - 15 34
Total 95 222 104 14 435
0 D|e D at a e ca asp 0 e 0
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
To specialise in teaching one 3 33 16 75 4 40 ) ) 23 55
subject
Tospecialise inteachingone | 4, | 130 | 19 | g9 | 14 | 139 2 | 143 | 47 | 112
or more subjects
To become a head of 27 | 293 | 69 | 322 | 44 | 436 | 4 | 286 | 144 | 34.2
department
To become a head of year 18 19.6 41 19.2 10 9.9 2 14.3 71 16.9
To become a deputy / head
teacher 26 | 28.3 59 27.6 21 20.8 4 28.6 110 26.1
Other 6 6.5 10 4.7 8 7.9 2 14.3 26 6.2
Total 92 214 101 14 421
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EoC - SKE subject by - have your future career aspirations changed during the SKE course?

Chemistry Mathematics Physics Other Base
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Yes 18 | 19.1 64 28.8 20 19.2 1 7.1 103 23.7
No 76 | 80.9 158 71.2 84 80.8 | 13 92.9 331 76.3
Total 94 222 104 14 434
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Appendix 3 - PGCE Survey Data Tables

No. cpeirt No. cpeirt No. ;enrt
Anglia Ruskin University - - - - - -
Bath Spa University 11 4.3 1 1.2 12 3.5
Birmingham City University 5 1.9 3 3.7 8 2.4
Bradford College 3 1.2 7 8.5 10 2.9
Brunel University - - - - - -
Canterbury Christ Church University - - - - - -
Cornwall SCITT - - - - - -
Edge Hill University - - 1 1.2 1 0.3
EM Direct (EBITT) - - - - - -
Goldsmiths University - - - - - -
Hibernia College UK - - - - - -
Keele University 18 7.0 3 3.7 21 6.2
Leeds Trinity and All Saints - - - - - -
Liverpool Hope University - - - - - -
Liverpool John Moores University 3 1.2 1 1.2 4 1.2
London Metropolitan University 2 0.8 - - 2 0.6
Loughborough University 10 3.9 9 11.0 | 19 5.6
Manchester Metropolitan University 11 4.3 3 3.7 14 4.1
Middlesex University - - - - - -
Newman University College - - 1 1.2 1 0.3
Nottingham Trent University 6 2.3 3 3.7 9 2.7
Open University 5 1.9 - - 5 15
Oxford Brookes University 13 51 1 1.2 14 4.1
Roehampton University - - - - - -
Sheffield Hallam University - - - - - -
South West Teacher Training - - - - - -
St Mary’s University College, Twickenham 1 0.4 - - 1 0.3
Staffordshire University - - - - - -
University College Plymouth 14 5.4 3 3.7 17 5.0
University of Bedfordshire 4 1.6 2 - 6 1.8
University of Birmingham 6 2.3 - - 6 1.8
University of Brighton 5 1.9 1 1.2 6 1.8
University of Chester 12 4.7 4 4.9 16 4.7
University of Chichester - - - - - -
University of Cumbria 4 1.6 5 6.1 9 2.7
University of East Anglia 1 0.4 - - 1 0.3
University of East London 19 7.4 3 3.7 22 6.5
University of Gloucestershire - - - - - -
University of Greenwich 1 0.4 - - 1 0.3
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University of Hertfordshire

University of Hull 11 4.3 1 1.2 12 3.5
University of Manchester 11 4.3 - - 11 3.2
University of Newcastle - - - - - -
University of Plymouth 1 0.4 - - 1 0.3
University of Portsmouth 5 1.9 1 1.2 6 1.8
University of Reading 3 1.2 - - 3 0.9
University of Southampton 20 7.8 15 | 183 | 35 | 10.3
University of Sunderland 12 4.7 2 2.4 14 4.1
University of Sussex 20 7.8 6 7.3 26 7.7
University of the West of England 13 51 3 3.7 16 4.7
University of Warwick 2 0.8 2 2.4 4 1.2
University of Wolverhampton 4 1.6 1 1.2 5 15
University of Worcester 1 0.4 - - 1 0.3
Other - - - - - -
Total 257 82 339
Prio O a J (Ed e d O 0, 0, plele a N 0 A O
No. cZirt No. cZ?]rt No. cpe?ft
Female 156 | 60.7 | 51 | 62.2 | 207 | 61.1
Male 101 | 39.3 | 31 | 37.8 | 132 | 38.9
Total 257 82 339
Prio 0, a 0 (ea e A G O O plele 0, e D O
O C O ade DE > DA Jro O
No. cF:airt No. cF;irt No. cF:a?mrt
Asian or Asian British 26 | 101 7 8.5 33 9.7
White 209 | 81.3 | 74 | 90.2 | 283 | 835
Black or Black British 13 51 - - 13 3.8
Dual Heritage 3 1.2 1 1.2 4 1.2
Other 6 2.3 - - 6 1.8
Total 257 82 339
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Prio O A J (Ea e d a, dia O O ele a e Ol0G
No. cpeirt No. cpeirt No. ;enrt
Under 25 89 | 346 | 39 | 476 | 128 | 37.8
25-29 79 | 30.7 | 19 | 23.2 | 98 | 28.9
30-34 20 7.8 6 7.3 26 7.7
35-39 20 7.8 5 6.1 25 7.4
40 - 44 22 8.6 5 6.1 27 8.0
45 - 49 17 6.6 4 49 21 6.2
50 - 54 8 3.1 4 4.9 12 35
55 or over 2 0.8 - - 2 0.6
Total 257 82 339
Prior to a g tea e a g, did yo 0 e a e 0
on are yo a g 10 P
No. cpeirt No. ciirt No. cpeenrt
Anglia Ruskin University - - - - - -
Bath Spa University 11 4.3 1 1.2 12 3.5
Birmingham City University 5 1.9 3 3.7 8 2.40
Bradford College 3 1.2 7 8.5 10 2.9
Brunel University - - - - - -
Canterbury Christ Church University - - - - - -
Cornwall SCITT - - - - - -
Edge Hill University - - 1 1.2 1 0.3
EM Direct (EBITT) - - - - - -
Goldsmiths University - - - - - -
Hibernia College UK - - - - - -
Keele University 18 7.0 3 3.7 21 6.2
Leeds Trinity and All Saints - - - - - -
Liverpool Hope University - - - - - -
Liverpool John Moores University 3 1.2 1 1.2 4 1.2
London Metropolitan University 2 0.8 - - 2 0.6
Loughborough University 10 3.9 9 11.0 | 19 5.6
Manchester Metropolitan University 11 4.3 3 3.7 14 4.1
Middlesex University - - - - - -
Newman University College - - 1 1.2 1 0.3
Nottingham Trent University 6 2.3 3 3.7 9 2.7
Open University 5 1.9 - - 5 15
Oxford Brookes University 13 5.1 1 1.2 14 4.1
Roehampton University - - - - - -
Sheffield Hallam University - - - - - -
South West Teacher Training - - - - - -
St Mary’s University College, Twickenham 1 0.4 - - 1 0.3
Staffordshire University - - - - - -
University College Plymouth 14 5.4 3 3.7 17 5.0
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University of Bedfordshire 4 1.6 2 - 6 1.8
University of Birmingham 6 2.3 - - 6 1.8
University of Brighton 5 1.9 1 1.2 6 1.8
University of Chester 12 4.7 4 4.9 16 4.7
University of Chichester - - - - - -
University of Cumbria 4 1.6 5 6.1 9 2.7
University of East Anglia 1 0.4 - - 1 0.3
University of East London 19 7.4 3 3.7 22 6.5
University of Gloucestershire - - - - - -
University of Greenwich 1 0.4 - - 1 0.3
University of Hertfordshire - - - - - -
University of Hull 11 4.3 1 1.2 12 3.5
University of Manchester 11 4.3 - - 11 3.2
University of Newcastle - - - - - -
University of Plymouth 1 0.4 - - 1 0.3
University of Portsmouth 5 1.9 1 1.2 6 1.8
University of Reading 3 1.2 - - 3 0.9
University of Southampton 20 7.8 15 | 183 | 35 | 10.3
University of Sunderland 12 4.7 2 2.4 14 4.1
University of Sussex 20 7.8 6 7.3 26 7.7
University of the West of England 13 51 3 3.7 16 4.7
University of Warwick 2 0.8 2 2.4 4 1.2
University of Wolverhampton 4 1.6 1 1.2 5 15
University of Worcester 1 0.4 - - 1 0.3
Other - - - - - -
Total 257 82 339
Prio O A 0 [Eed e da O 0, 0, plete a O e
p|e al e 0, O 0 [0 (ea
No. cF:eirt No. cF;irt No. cpeenrt
Mathematics 135 | 525 | 37 | 45.1 | 172 | 50.7
General science 2 0.8 - - 2 0.6
Science - Biology as principal subject 11 4.3 10 | 122 | 21 6.2
Science - Chemistry as principal subject 51 | 198 | 22 | 268 | 73 | 215
Science - Physics as principal subject 53 | 20.6 7 8.5 60 | 17.7
ICT - - 1 1.2 1 0.3
Design and Technology 3 1.2 2 2.4 5 15
Religious Education - - - - - -
Other 2 0.8 3 3.7 5 15
Total 257 82 339
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PGCE - Prior to starting teacher training, did you complete an SKE course by - is your

PGCE ....
Yes \[o] Base
No. :,eirt No. ;irt No. ;irt
11-16 68 265 | 26 | 31.7 | 94 | 27.7
11-18 186 | 724 | 56 | 68.3 | 242 | 714
Other 3 1.2 - - 3 0.9
Total 257 82 339

PGCE - Prior to starting teacher training, did you complete an SKE course by - did you
study the same subject in your SKE course as you are now studying in your teacher

training?
Yes \[o] Base
No. (;?]rt No. (;?]rt No. ;?]rt
Yes 235 | 914 - - 235 | 91.4
No 22 8.6 - - 22 8.6
Total 257 - 257

PGCE - What was the length of your SKE course by - did you study the same subject in your SKE
course as you are now studying in your teacher training?

Less than 1 1to 3 4t0 6 Over 6 Base
month months months months
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Total 66 11 257 88 92
Yes 50 75.8 8 727 | 235 | 91.4 87 98.9 90 97.8
No 16 24.2 3 27.3 22 8.6 1 1.1 2 2.2

PGCE - Prior to starting teacher training, did you complete an SKE course by - do you
have an A level in the subject you want to teach?

Yes

No Base
No. cent No. cent No. cent
Yes 189 | 735 | 75 | 915 | 264 | 77.9
No 68 26.5 7 8.5 75 | 221
Total 257 82 339

PGCE - What was the length of your SKE course by - do you have an A level in the subject you
want to teach?

Less than 1

1to 3 4106 Over 6 Base
month months months months
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Total 66 11 257 88 92
Yes 57 86.4 7 63.6 | 189 | 73.5 64 72.7 61 66.3
No 9 13.6 4 36.4 68 26.5 24 27.3 31 33.7
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PGCE - Prior to starting teacher training, did you complete an SKE course by - which
subject did you study for your Bachelor degree or equivalent?

Yes [\[e} Base
No. Per No. Per No. Per
cent cent cent
Biological Sciences 60 233 | 13 | 159 | 73 | 215
Business & Administrative Studies 17 6.6 1 1.2 18 5.3

Creative Arts & Design and Mass

Communications & Documentation 10 3.9 1 1.2 1 3.2

Education 3 1.2 - - 3 0.9

Engineering & Technology and Computer Science 25 9.7 8 9.8 33 9.7
Languages 5 1.9 1 1.2 6 1.8

Mathematical Sciences 20 7.8 28 | 341 | 48 | 14.2

Medicine, Dentlstry,_Subject_s Allied to Medicine 12 47 4 49 16 47
&Veterinary Sciences

Other 11 4.3 3 3.7 14 4.1

Physical Sciences 50 195 | 20 | 244 | 70 | 20.6

Social Studies, Geographical, Historical &
Philosophical Studies and Law

Total 257 82 339

44 171 3 3.7 47 | 13.9

PGCE - Prior to starting teacher training, did you complete an SKE course by - what
classification did you achieve for this degree?

Yes No Base

No. cirirt No. ci:irt No. (I;irt
First 29 11.7 | 17 | 215 | 46 | 14.1
2:1 112 | 453 | 31 | 39.2 | 143 | 43.9
2:2 (or second) 85 344 | 25 | 31.6 | 110 | 33.7
Third 10 4.0 2 25 12 3.7
Pass degree (no honours) 7 2.8 - - 7 2.1
Other 4 1.6 4 51 8 25
Total 247 79 326

PGCE - Prior to starting teacher training, did you complete an SKE course by - do you
have a post graduate qualification (excluding SKE and PGCE)?

Yes No Base
No. :e?'lrt No. ;(;rt No. (f:eenrt
Yes 57 224 | 22 | 268 | 79 | 234
No 198 | 77.6 | 60 | 73.2 | 258 | 76.6
Total 255 82 337

PGCE - Prior to starting teacher training, did you complete an SKE course by - would
you consider yourself to have had a career before starting teacher training?

Yes No Base
Per Per Per
No. cent No. cent No. cent
Yes 115 447 | 33 | 40.2 | 148 | 43.7
No 142 553 | 49 | 59.8 | 191 | 56.3
Total 257 82 339
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Prio O A J (Ea e da 10 O O plele a e pre O
areer p anaarad a a a atlo ode 0]0,
No. cpeirt No. cpeirt
Accommodation and Food Service Activities 5 714 2 28.6 7
Administrative and Support Service Activities 2 50.0 2 50.0 4
Agriculture, Forestry and Fishing 1 33.3 2 66.7 3
Arts, Entertainment and Recreation 5 1%0' - - 5
Education 8 61.5 5 38.5 13
Financial and Insurance Activities 26 96.3 1 3.7 27
Human Health and Social Work Activities 12 92.3 1 7.7 13
Information and Communication 5 83.3 1 16.7 6
Manufacturing 5 62.5 3 37.5 8
Other Service Activities - - - - -
Professional, Scientific and Technical Activities 27 69.2 | 12 | 30.8 39
Public Adm|n|stra§2)ocr;a?nsci?uer€teynce. Compulsory 4 80.0 1 20.0 5
Real Estate Agents - - - - -
Transportation and Storage 2 66.7 1 33.3 3
e e e "™ | 1w 2 154 1
Base 113 | 77.4 | 33 | 22.6 146
P Prior to a g tea e 0 d VO plete a 0 D 0
O C O ade DE 0, progre e P 0, > A O O ello
e
No. cF:airt No. cF;irt No. cF:a?mrt
Well above average 20 7.8 5 6.1 25 7.4
Above average 94 36.6 | 23 | 28.0 | 117 | 345
Slightly above average 117 | 455 | 36 | 439 | 153 | 451
Slightly below average 22 8.6 17 | 20.7 | 39 | 115
Below average 4 1.6 1 1.2 5 15
Well below average - - - - - -
Total 257 82 339
P Prior to a g tea e g, did yO omplete 0 D 0
0, 0 O ae DE 0, p|e eage o 0, 0 ple D|e e O 0, O
de
No. cPeenrt No. cPeenrt No. (fe?wrt
Well above average 28 109 | 19 | 23.2 | 47 | 139
Above average 94 36.6 | 38 | 46.3 | 132 | 389
Slightly above average 93 36.2 | 16 | 195 | 109 | 32.2
Slightly below average 38 14.8 8 9.8 46 | 13.6
Below average 3 1.2 1 1.2 4 1.2
Well below average 1 0.4 - - 1 0.3
Total 257 82 339
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P Prior to a g tea e a g, did yo omplete a 0 e please
ale O e evel O O ade e O D o p|e
No. per No. per No. per
cent cent cent
1 - - - - - -
2 - - 1 1.2 1 0.3
3 - - 1 1.2 1 0.3
4 - - - - - -
5 8 3.1 2 2.4 10 2.9
6 16 6.2 3 3.7 19 5.6
7 46 179 | 14 | 171 | 60 | 17.7
8 104 405 | 25 | 30.5 | 129 | 38.1
9 65 253 | 22 | 268 | 87 | 25.7
10 18 7.0 14 | 171 | 32 9.4
Total 257 82 339
P Prior to a g te e a g, did yo omplete a 0 en 0
O C O ade e O evel O D|e O eadge 0, D ors D|e
No. per No. per No. per
cent cent cent
Equivalent to key stage 4 (GCSE) 42 16.3 6 7.3 48 | 14.2
Equivalent to key stage 5 (A level) 106 | 412 | 15 | 183 | 121 | 35.7
First year undergraduate level or equivalent 62 24.1 | 21 | 25.6 | 83 | 245
Graduate level or equivalent 43 16.7 | 28 | 34.1 | 71 | 20.9
Post graduate study level or equivalent 4 1.6 12 | 146 | 16 4.7
Total 257 82 339
P Prior to a g tea e a g, did yo omplete a 0 en 0 0 0
de e e level O p|e 0, edge eed (0 (ea e aje 4. and
No Per No Per No Per
cent cent cent
Equivalent to key stage 4
(GCSE) 145 | 56.4 40 48.8 | 185 | 54.6
How would you define the Eq“"’a'e(”pt t|2vkee|§/ stageS | gy | 350 | 24 | 293 | 114 | 336
level of subject knowledge First vear underaraduate
needed to teach your y 9 13 | 51 | 7 | 85 | 20 | 59
o ; level or equivalent
principal subject at Key Graduate level or
Stage 3 . 6 2.3 8 9.8 14 4.1
equivalent
Post graduat_e study level 3 12 3 37 6 18
or equivalent
Equivalent to key stage 4
(GCSE) 37 14.4 9 11.0 46 13.6
How would you define the Equale(rX tlgvkeel)y stage 5 164 | 63.8 47 57.3 | 211 | 62.2
level of subject knowledge First vear underaraduate
needed to teach your Y 9 42 16.3 14 17.1 56 16.5
A ; level or equivalent
principal subject at Key Graduate level or
Stage 4 (GCSE) : 10 3.9 9 11.0 19 5.6
equivalent
Post graduat_e study level 4 16 3 37 7 21
or equivalent
How would you define the Equivalent to key stage 5 65 25.3 9 11.0 74 21.8
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level of subject knowledge (A level)
needed to teach your First year undergraduate
principal subject at Key Iezel or equi\?alent 114 44.4 38 46.3 152 44.8
Stage 5 (A level)
Graduate level or 69 | 268 | 31 | 37.8 | 100 | 295
equivalent
Post graduatg study level 7 57 4 4.9 11 3.2
or equivalent
Total 257 82 339
Prio O d 0 (Eed e da 0, did 0, 0, plele a O e D O e 0,
al e Jud ed and nave compieted yo O ea SAAS O D ore
PD|E dl € O expe J (O (ea
No. Per No. Per No. Per
cent cent cent
Key Stage 3 229 | 359 | 72 344 301 | 355
Key Stage 4 (GCSE) 238 | 37.3 | 74 354 312 | 36.8
Key Stage 5 (A level) 164 | 257 | 61 @ 29.2 | 225 | 26.6
Other 7 1.1 2 1.0 9 11
Total 638 209 847
P Prior to g tea e a g, did yo omplete a O e please
ale O O ade O ee 0, D|e O eage 0, 0 D a p|e O De
able [0 (ea O e a(e 4 and
No. Per No. Per No. Per
cent cent cent
Low Confidence - - - - - -
Key Stage 3 Medium Confidence 8 3.1 2 2.4 10 2.9
High Confidence 249 | 969 | 80  97.6 329 | 97.1
Low Confidence - - - - - -
Key Stage 4 Medium Confidence 18 7.0 2 2.4 20 5.9
High Confidence 239 | 930 80 976 | 319 9.1
Low Confidence 33 12.8 5 6.1 38 | 11.2
Key Stage 5 Medium Confidence 134 521 | 36 | 439 | 170 | 50.1
High Confidence 90 350 | 41 500 | 131 | 38.6
Total 257 82 339
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P Prior to a g tea e 2 g, did yo omplete a 0 en a
O a O allo O a J (O De a lea S
No. cF;irt No. cF;irt No. feirt
| want to make a difference to young people 115 447 | 32  39.0 147 43.4
| enjoy working with young people 52 202 | 22 | 268 | 74 218
| have always wanted to be a teacher 40 156 | 14 | 171 | 54 | 15.9
| am looking for fulfilment in a second career 33 128 | 10 | 12.2 | 43 | 127
I know people who teacri1t and they seem to enjoy 3 192 1 192 4 12
It seemed a safe option during a recession 5 1.9 2 2.4 7 2.1
The terms and conditions (holidays, pension) 4 1.6 - - 4 1.2
The pay 1 0.4 - - 1 0.3
Other 4 1.6 1 1.2 5 15
Total 257 82 339
P Prior to 2 g tea e a g, did yo omplete a 0 en a e
A easSo O 00 J (O (ea C D]|E 0, al e C g O O P
No. (I:Deenrt No. ;E::t No. ;ﬁ‘rt
| want to pass on my enthusiasm for this subject to 108 420 39 476 147 434
young people
| enjoy the subject 86 335 | 31 37.8 117 345
It is a natural progression from my previous degree 17 6.6 7 8.5 24 7.1
It was recommended to me by family and/or friends 3 1.2 - - 3 0.9
It was recommended to me by a careers advisor - - - - - -
Better job prospects 17 6.6 1 1.2 18 5.3
Teachers | know recommended this subject 1 0.4 - - 1 0.3
It was recommended/advised by PGCE tutors 5 1.9 - - 5 15
The Golden Hello incentive 2 0.8 1 1.2 3 0.9
| always wanted to stu_dy this subject but was unable 3 12 ) ) 3 0.9
to study it to degree level
| can't teach ttﬂciessigt;#aec':]:e)s('{ubdelgsgg:ig:]y degree and 7 57 3 3.7 10 29
Other 8 3.1 - - 8 2.4
Total 257 82 339
P Prior to a g tea e a g, did yo omplete a 0 en at are
0, e alFeer aspiratio 0, e e ea
No. cF:eirt No. cF:eenrt No. (I::;G;ﬂ]rt
To specialise in teaching one subject 79 30.7 26 | 31.7 | 105  31.0
To specialise in teaching one or more subjects 65 253 | 21 256 | 86 | 254
To become a head of department 54 21.0 | 17 | 20.7 | 71 | 20.9
To become a head of year 35 136 | 10 122 | 45 | 133
To become a deputy / head teacher 8 3.1 1 1.2 9 2.7
Other 16 6.2 7 8.5 23 6.8
Total 257 82 339
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PGCE - Prior to starting teacher training, did you complete an SKE course by - what are
your future career aspirations for the next 5 years?

Yes No Base

No. (feirt No. clzjeirt No. cl::;irt
To specialise in teaching one subject a7 196 18 231 | 65 204

To specialise in teaching one or more subjects 40 16.7 | 16 205 | 56 | 17.6
To become a head of department 65 271 | 14 179 | 79 | 248

To become a head of year 37 154 | 17 218 | 54 | 17.0

To become a deputy / head teacher 34 14.2 6 7.7 40 | 12.6
Other 17 7.1 7 9.0 24 7.5

Total 240 78 318

PGCE - Prior to starting teacher training, did you complete an SKE course by - have

your future career aspirations changed during the PGCE course?

Yes No Base

No. ciirt No. (:P:;]rt No. (I;;rt

Yes 75 295 | 28 | 346 | 103 30.7

No 179 705 | 53 | 654 | 232  69.3
Total 254 81 335
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Appendix 4 - NQT Survey Data Tables

NQT - SKE subject by - gender

Chemistry Mathematics \ Physics Other
No. cpeit No. ;?]rt No. (I:De(;rt No. (I?e?]rt No. (I:De?\rt
Male 6 33.3 51 43.2 24 | 471 5 26.3 | 86 417
Female 12 66.7 67 56.8 27 | 529 14 | 73.7 | 120 58.3
Total 18 118 51 19 206

NQT - SKE subject by - how would you describe

Chemistry Mathematics

No cF:wrt No. (I:De?wrt No. ;enrt No. cF;?wrt No cl;e:t
Asian or Asian British 3 16.7 6 5.1 6 11.8 - - 15 7.3
White 15 83.3 101 85.6 42 82.4 16 84.2 | 174 | 845
Black or Black British - - 3 2.5 3 5.9 2 105 8 3.9
Dual Heritage - - 2 1.7 - - 1 53 3 15
Other - - 6 5.1 - - - - 6 2.9

Total 18 118 51 19 206

NQT - SKE subject by - how old are you?

Chemistry Mathematics Physics Other
No. ;?lrt No. (S—:‘?lrt No. ;ﬂt No. ;ﬂt No. CF:::,(
under 25 3 16.7 24 20.3 12 235 5 263 | 44 @ 214
25-29 6 33.3 36 30.5 19 37.3 6 31.6 67 | 325
30-34 2 111 15 12.7 4 7.8 4 211 25 12.1
35-39 2 111 15 12.7 6 11.8 3 15.8 26 12.6
40 - 44 5 27.8 13 11.0 3 5.9 - - 21 10.2
45 - 49 - - 11 9.3 5 9.8 - - 16 7.8
50 - 54 - - 4 34 2 3.9 1 5.3 7 34
55 or over - - - - - - - - - -
Total 18 118 51 19 206

NQT - SKE subject by - do you have an A level in the subject you now teach?

Chemistry Mathematics Physics Other
No. g—_\?\rt No. g—_\?\rt No. ;(-;rt No. ;(-;rt No. ;irt
Yes 14 77.8 93 79.5 39 | 765 | 11 | 579 157 | 76.6
No 4 22.2 24 20.5 12 | 235 8 421 | 48 | 234
Total 18 117 51 19 205

NQT- SKE subject by - do you have a Bachelor degree (regardless of the subject)?

Chemistry Mathematics Physics Other Base
No. ;irt No. ;irt No. CF;enrt No. CF;enrt No. (f:]rt
Yes 17 94.4 113 96.6 49 | 98.0 | 19 | 100.0 | 198 @ 97.1
No 1 5.6 4 34 1 2.0 - - 6 29
Total 18 117 50 19 204
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NQT - SKE subject by - which subject did you study for your Bachelor degree or equivalent?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Biological Sciences 12 66.7 5 4.3 18 @ 353 1 5.3 36 176
Business & Administration - - 28 23.9 - - 2 105 30 | 146
Creative Arts & Design and
Mass Communications & - - 1 0.9 - - 3 15.8 4 2.0
Documentation
Engineering & Technology 5 194 5 188 7 137 - .31 151
and Computer Science
Languages - - 3 2.6 - - 7 36.8 10 4.9
Mathematical Sciences - - 15 12.8 - - - - 15 7.3
Medicine & Dentistry,
Subjects Allied to Medicine - - 6 5.1 1 2.0 - - 7 3.4
and Veterinary Sciences
Physical Sciences 2 111 4 3.4 12 23.5 1 5.3 19 9.3
Social Studies, 1 5.6 30 25.6 10 19.6 3 158 @ 44 | 215
Geographical, Historical &
Philosophical Studies and
Law
Other 1 5.6 3 2.6 3 5.9 2 10.5 9 4.4
Total 18 117 51 19 205

NQT - SKE subject by - what classification did you achieve for this degree?

Chemistry Mathematics Physics Other

No. (I;D;]rt No. g;]rt No. (I;e;rt No. (I:D(;]rt No. f:;]rt
First 2 11.8 13 11.5 8 16.3 4 211 | 27 13.6
2:1 6 35.3 47 41.6 18 36.7 4 21.1 75 37.9
2:2 (or second) 8 47.1 42 - 16 | 32.7 8 421 | 74 | 374
Third - - 6 - 5 10.2 2 10.5 13 6.6
Pass Degree (no honours) 1 5.9 4 3.5 2 4.1 1 5.3 8 4.0
Other - - 1 0.9 - - - - 1 0.5

Total 17 113 49 19 198

NQT- SKE subject by - do you have a postgraduate qualification (excluding SKE and PGCE)?

Chemistry Mathematics Physics Other Base
No. (f:;]rt No. (fe?'lrt No. ;enrt No. CF:;:,[ No. (f:;rt
Yes 6 33.3 21 17.8 14 27.5 7 36.8 48 23.3
No 12 66.7 97 82.2 37 | 725 | 12 | 632 | 158 76.7
Total 18 118 51 19 206

NQT - SKE subject by - at which institution did you study for your Subject Knowledge Enhancement
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No. ;irt No. (I;e;\]rt No. ;enrt No. (I;enrt No. (feirt
Anglia Ruskin University - - 1 0.8 - 3 15.8 4 1.9
Bath Spa University - - 11 9.3 3 5.9 - - 14 6.8
Birmingham City University - - - - - - - - - -
Bradford College - - 7 5.9 1 2.0 - - 8 3.9
Brunel University - - - - - - - - - -
Canterbury Christ Church ) i ) i i ) ) i i i
University
Edge Hill University - - 2 1.7 1 2.0 - - 3 15
Goldsmiths University - - - - - - - - - -
Keele University 1 5.6 3 25 1 2.0 - - 5 2.4
Leeds Trinity and All Saints - - - - - - - - - -
Liverpool Hope University - - - - - - - - - -
LiverpooI_Johr) Moores ) i ) i 1 20 ) i 1 05
University
Lond%nnx::gﬁsohtan ) i 1 0.8 i ) ) i 1 0.5
Loughborough University - - 1 0.8 6 11.8 - - 7 3.4
Manchejfﬁ\r/el\ﬁl;i;opohtan ) i ) i 1 20 ) i 1 05
Middlesex University - - - - - - - - - -
Newman University College - - - - - - - - - -
Nottingham Trent University 2 11.1 - - - - - - 2 1.0
Open University - - - - - - - - - -
Oxford Brookes University - - 11 9.3 - - - - 11 5.3
Roehampton University - - - - - - - - - -
Sheffield Hallam University - - 2 1.7 - - - - 2 1.0
South West Teacher ) i ) i i ) ) i i i
Training
St Mary’s University College, ) i ) i i ) ) i i i
Twickenham
Staffordshire University - - - - - - - - - -
University College Plymouth - - 7 5.9 - - - - 7 3.4
University of Bedfordshire - - - - - - - - - -
University of Birmingham - - 6 51 - - - - 6 2.9
University of Brighton - - 4 3.4 - - 5 26.3 9 4.4
University of Chester - - - - - - - - - -
University of Chichester - - 15 12.7 1 2.0 - - 16 7.8
University of Cumbria 3 16.7 - - 2 3.9 - - 5 2.4
University of East Anglia 2 111 10 8.5 8 15.7 3 15.8 23 11.2
University of East London 1 5.6 - - 3 5.9 2 10.5 6 2.9
University of Gloucestershire - - - - - - - - -
University of Greenwich - - 7 5.9 - - - - 7 3.4
University of Hertfordshire - - - - - - - - - -
University of Hull - - 4 3.4 - - - - 4 1.9
University of Manchester 3 16.7 - - 3 5.9 - - 6 2.9
University of Newcastle - - - - - - - - - -
University of Plymouth - - 1 0.8 - - - - 1 0.5
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University of Portsmouth 1 5.6 4 3.4 1 2.0 5 26.3 11 5.3
University of Reading 1 5.6 1 0.8 1 2.0 1 5.3 4 1.9
University of Southampton - - - - 2 3.9 - - 2 1.0
University of Sunderland - - 14 11.9 - - - - 14 6.8
University of Sussex 3 16.7 1 0.8 6 11.8 - - 10 4.9
Un|vers|tEync;;‘|{;rr:((aj West of ) i 1 08 1 20 ) ) 2 10
University of Warwick - - 2 1.7 1 2.0 - - 3 15
University of Wolverhampton 1 5.6 - - 6 11.8 - - 7 3.4

University of Worcester - - - - - - - - - -
Other - - 2 1.7 2 3.9 - - 4 1.9

Total 18 118 51 19 206

NQT - SKE subject by - what was the length of the SKE Course?

Chemistry Mathematics Physics Other
No. (I::;enrt No. (;(:]rt No. (I;?]rt No. (I;?]rt No. (I;?]rt
Less than 1 month 8 44.4 30 25.4 24 | 471 4 21.1 | 66 | 32.0
1 to 3 months 1 5.6 7 5.9 3 5.9 9 474 | 20 9.7
4 to 6 months 4 22.2 39 33.1 18 | 35.3 - - 61 | 29.6
Over 6 months 5 27.8 42 35.6 6 11.8 6 316 59 | 286
Total 18 118 51 19 206

NQT - SKE subject by - did you study your PGCE at the same institution as your SKE course?

Chemistry Mathematics Physics Other Base
No. :;]rt No. :;]rt No. (I;?]rt No. ;(;rt No. g:’;]rt
Yes 14 77.8 90 76.3 41 80.4 12 63.2 | 157 | 76.2
No 4 22.2 28 23.7 10  19.6 7 36.8 | 49 2338
Total 18 118 51 19 206

NQT - SKE subject by - which subject did you study for your PGCE?

Chemistry Mathematics Physics Other
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Mathematics - 118 100.0 - 1 5.3 119 @ 57.8
General Science 3 16.7 - - 5 9.8 - - 8 3.9
Science - Biology as 2 11.1 ) i 9 176 ) ) 11 53
principal subject ) ' '
Science - Chemistry as
principal subject 12 66.7 - - 7 13.7 - - 19 9.2
Science - Physics as 1 56 ) i 30 58.8 ) ) 31 15.0
principal subject ' ' )
ICT - - - - - - - - - -
Design and Technology - - - - - - 6 31.6 6 2.9
Religious Education - - - - - - 1 5.3 1 0.5
Other - - - - - - 11 | 579 | 11 5.3
Total 18 118 51 19 206

NQT - SKE subject by - was your PGCE ...

Chemistry
No.

Per

Mathematics Physics

No. Per No. Per

No.

Per

No.

Per
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cent cent cent cent cent
11-16 4 22.2 37 314 8 15.7 6 316 55 | 26.7
11-18 14 77.8 81 68.6 43 | 843 | 12 | 63.2 | 150 | 72.8
Other - - - - - - 1 5.3 1 0.5
Total 18 118 51 19 206

NQT - SKE subject by - would you consider yourself to have had a career before starting teacher

training?
Chemistry Mathematics Physics Other
No. c';enrt No. (feirt No. (I::]rt No. cl:::;rt No. (feirt
Yes 8 44.4 72 61.5 30 | 58.8 6 316 | 116 | 56.6
No 10 55.6 45 38.5 21 | 412 | 13 | 684 | 89 | 434
Total 18 117 51 19 205

NQT - SKE subject by - please describe your last role by Standard Industrial Classification Codes

(SIC, 2007)
Chemistry Mathematics Physics Other \ Base
No Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Accomquatlon' qu Food ) i > 27 3 97 ) i 5 4.2
Service Activities
Administrative and Support
Service Activities - - 5 6.8 2 6.5 1 16.7 8 6.8
Agriculture, Forestry and ) i i ) ) i ) i ) )
Fishing
Arts, Entertalnment and ) i 1 14 1 3.2 ) i 5 17
Recreation
Education 1 12.5 2 2.7 4 12.9 1 16.7 8 6.8
Financial and Insurance 1 125 16 219 1 32 - . 18 | 153
Activities
Human Health and Social
Work Activities ) ) 3 4.1 4 12.9 ) ) 7 29
Information and - - 7 96 2 65 2 333 11 93
Communication
Manufacturing - - 5 6.8 - - - - 5 4.2
Other Service Activities - - 2 2.7 1 3.2 1 16.7 4 3.4
Professional, Scientificand |, 554 44 192 10 323 - - 26 220
Technical Activities
Public Administration and
Defence: Compulsory Social 1 125 4 5.5 1 3.2 - - 6 51
Security
Real Estate Agents - - - - - - - - - -
Transportation and Storage - - 4 5.5 - - 1 16.7 5 4.2
Wholesale and Retail Trade:
Repair of Motor Vehicles 3 37.5 8 11.0 2 6.5 - - 13 11.0
and Motorcycles
Total 8 73 31 6 118

NQT - SKE subject by - what is your main motivation for wanting to be a teacher?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
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|wantto make a difference 1, 278 43 364 18 353 10 526 85 413
to young people
| enjoy working with young - - 23 195 16 314 2 105 41 199
people
Ihave alwayswantedtobea 55 ' 14 119 6 118 4 211 25 121
teacher
I am looking for fulfilmentin ', 56 = 28 23.7 7 137 3 158 39 189
a second career
| know people who tt_each ) ) > 17 1 20 ) ) 3 15
and they seem to enjoy it
It seemed a safe option 1 56 2 17 1 20 - - 4 19
during a recession
The terms and con_dltlons 1 5.6 1 0.8 i ) ) ) 5 1.0
(holidays, pension)
The pay - - - - 2.0 - - 1 0.5
Other - - 5 4.2 2.0 - - 6 2.9
Total 18 118 51 19 206
O D|e A easo 0, 00 0 e D|e 0, e
No. Per No. Per No. per No. per No. per
cent cent cent cent cent
| want to pass on my
enthusiasm for this subject 9 50.0 47 39.8 23 45.1 12 63.2 91 44.2
to young people
| enjoy the subject 6 33.3 51 43.2 20 | 39.2 3 158 80 388
Itis a natural progression 3 167 5 4.2 4 78 4 211 16 78
from my previous degree
It was recommended to me ) i i i i i i i ) )
by family and/or friends
It was recommendeq to me ) i i i 1 20 i i 1 05
by a careers advisor
Better job prospects - - 7 5.9 1 2.0 - - 8 3.9
Teachers | know ) ) ) ) ) ) ) ) ) )
recommended this subject
It was
recommended/advised by - - - - - - - - - -
PGCE tutors
The Golden Hello incentive - - 1 0.8 - - - - 1 0.5
| always wanted to study this
subject but was unable to - - 1 0.8 1 2.0 - - 2 1.0
study it to degree level
| can't teach the subject |
studied for my degree and - - 4 3.4 1 2.0 - - 5 2.4
this is the next best option
Other - - 2 1.7 - - - - 2 1.0
Total 18 118 51 19 206
Q p|e 0 O e ple O O P O eread O 0]0 a
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
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Less than 1 month 4 22.2 16 13.6 11 21.6 5 26.3 | 36 17.5

1 to 3 months 1 5.6 1 0.8 1 2.0 - - 3 15
4 to 6 months - - 2 1.7 2 3.9 - - 4 1.9
7 to 9 months - - 1 0.8 2 3.9 - - 3 15
10 -12 months - - - - - - 1 5.3 1 0.5

Over 1 year - - - - 1 2.0 - - 1 0.5

| was offered a teaching post
before completing my PGCE 9 50.0 87 73.7 30 | 58.8 11 | 579 137 66.5

| have ”Otbesgtc’fferedawb 4 22 11 9.3 4 78 2 | 105 21 102

Total 18 118 51 19 206

NQT - SKE subject by - are you

Chemistry ‘ Mathematics Physics
No. (I;;rt No. (I;;rt No. (I;;rt No. ci:irt No. :ee;lrt
A full time teacher 13 72.2 100 84.7 43 843 15 789 | 171 | 83.0
A part time teacher 1 5.6 5 4.2 1 2.0 2 10.5 9 4.4
Other 4 22.2 13 11.0 7 13.7 2 105 | 26 | 126
Total 18 118 51 19 206

NQT - SKE subject by - what type of school do you teach in?

Chemistry Mathematics Physics Other
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Independent/fee paying - - 8 6.8 1 20 1 53 10 49
school
Grammar/selective school - - 2 1.7 - - - - 2 1.0

16.7 19 16.1 15 29.4 2 10.5 39 18.9
5.6 - - - - - - 1 0.5

Grant maintained school

Special school
Specialist school (with a

3
1
2 111 16 13.6 7 13.7
5

specialist subject) 6 316 sl 15.0
Academy 27.8 53 44.9 19 373 6 316 | 83 | 403
Sixth form college - - 2 1.7 1 2.0 1 5.3 4 1.9
Other 7 38.9 18 15.3 8 15.7 3 158 | 36 17.5

Total 18 118 51 19 206

NQT - SKE subject by - what is the principal subject you are teaching?

Chemistry Mathematics Physics Other
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Mathematics - - 112 94.9 - - - - 112 | 54.4
General Science 8 44.4 - - 20 39.2 - - 28 13.6
Biology 3 16.7 - - 5 9.8 - - 8 3.9




Chemistry 5 27.8 - - 5 9.8 - - 10 4.9
Physics 2 111 - - 19 37.3 - - 21 10.2
ICT - - - - - - - - - -
Design and Technology - - - - - - 6 31.6 6 2.9
Religious Education - - - - - - 1 5.3 1 0.5
Other - - 6 51 2 3.9 12 63.2 20 9.7
Total 18 118 51 19 206
O D 0 e P ore p|e O ea e a e a 0 D a p|e
No. f;]rt No. f;]rt No. (I:De?lrt No. (I:D;]rt No. (I;enrt
Yes 11 61.1 118 100.0 26 51.0 14 73.7 | 169 | 82.0
No 7 38.9 - - 25 | 49.0 5 26.3 37 | 18.0
Total 18 118 51 19 206
p|e al O e D|E a0 O ca alndad to A e
No. cZ?qrt No. cF:aenrt No. cl;enrt No. cF:airt
KS3 - - 42 95.5 2 4.5 - - 44
Mathematics KS4 (GCSE) - 42 100.0 - - - - 42
KS5 (Alevel) = - - 17 100.0 - - - - 17
KS3 8 26.7 2 6.7 20 66.7 - - 30
General Science KS4 (GCSE) 4 21.1 - - 15 78.9 - - 19
KS5 (A level) 1 50.0 - - 1 50.0 - - 2
KS3 9 321 - - 19 67.9 - - 28
Biology KS4 (GCSE) 10 @ 27.8 - - 26 | 722 - - 36
KS5 (A level) 2 33.3 - - 4 66.7 - - 6
KS3 10 @ 333 - - 20 66.7 - - 30
Chemistry KS4 (GCSE) 11 29.7 - - 26 70.3 - - 37
KS5 (A level) 5 62.5 - - 3 37.5 - - 8
KS3 9 32.1 - - 19 67.9 - - 28
Physics KS4(GCSE) 8 @ 25.0 1 3.1 23 719 - - 32
KS5 (A level) 1 11.1 1 11.1 7 77.8 - - 9
) KS3 2 28.6 1 14.3 4 57.1 - - 7
Slt:tifgﬁ?gft KS4 (GCSE) 1 167 1 16,7 4 66.7 - - 6
KS5 (A level) - - - - - - - - -
KS3 - - 4 80.0 - - 1 20.0 5
ICT KS4 (GCSE) - - 2 100.0 - - - - 2
KS5 (A level) - - - - - - - - -
) KS3 - - - - - - 3 100.0 3
E:CSF']%EZ‘; KS4 (GCSE) = - : - : : - 3 | 1000 3
KS5 (A level) - - - - - - - - -
o KS3 - - - - 1 100.0 - - 1
gf&'g;%‘;i KS4 (GCSE) - - - - 1 100.0 - - 1
KS5 (A level) - - - - - - - -
| do not teach any KS3 2 3.9 37 72.5 7 13.7 5 9.8 51
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other subjects KS4 (GCSE) 2 4.3 33 70.2 7 14.9 5 10.6 47
KS5 (A level) 2 4.9 30 73.2 6 14.6 3 7.3 41
KS3 1 7.7 4 30.8 2 154 6 46.2 13
Other KS4 (GCSE) - - 4 50.0 1 12.5 3 37.5 8
KS5 (A level) - - - - - - 1 100.0 1
Total 88 15.8 221 39.7 218 39.1 30 5.4 557
Q p|e 0 0 a ed are yo 0 ea ea 0
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Very satisfied 10 58.8 a7 41.6 22 43.1 8 50.0 87 44.2
Satisfied 3 17.6 47 41.6 25 | 49.0 5 31.3 80 | 40.6
Neither 4 235 12 10.6 3 5.9 3 18.8 22 11.2
Dissatisfied - - 4 3.5 - - - - 4 2.0
Very dissatisfied - - 3 2.7 1 2.0 - - 4 2.0
Total 17 113 51 16 197
O D|e D O 0, O O ae e O e evel O p|e O eage e P ore
D|E O O O C
No. per No. per No. per No. per No. per
cent cent cent cent cent
Equivalent to key stage 4
(GCSE) 7 38.9 19 16.1 24 47.1 5 26.3 55 26.7
Equivalent 0 keﬁ’ stageS(A 9 500 46 | 390 13 255 3 158 71 345
eve

First year undergraduate

: 2 111 34 28.8 12 = 235 7 36.8 55 | 26.7
level or equivalent

Graduate level or equivalent - - 16 13.6 2 3.9 1 5.3 19 9.2
Post graduate study level or ) ) 3 o5 i ) 3 15.8 6 29
equivalent ) ) '
Total 18 118 51 19 206
O D|e D O 0, O O ae e SHISAVASI NG p|e O edage eceded 10 [ea 0,
D D a D] e A e a(e 4 andad
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Equivalent to key
stage 4 (GCSE) 10 556 71 60.2 41 | 80.4 9 47.4 | 131 63.6
Equivalenttokey | o 554 37 314 7 137 4 211 55 @ 267
stage 5 (A level)
First year
Key Stage 3 undergraquate - - 5 4.2 2 3.9 4 21.1 11 5.3
level or equivalent
Craduate levelor 54 = 5 42 1 20 2 105 9 44
equivalent
Post graduate
study level or - - - - - - - - - -
equivalent
Equivalent to key
ey Stage 4 stage 4 (GCSE) 3 16.7 17 14.4 11 | 21.6 1 5.3 32 155
y Equivalent to key
(GCSE) stage 5 (A level) 14 | 77.8 86 72.9 33 | 64.7 7 36.8 140 | 68.0
First year - - 9 7.6 5 9.8 8 42.1 22 10.7
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undergraduate
level or equivalent
Graduate levelor 4 54 ¢ 51 1 20 3 158 11 53
equivalent
Post graduate
study level or - - - - 1 2.0 - - 1 0.5
equivalent
Equivalent to key ) i i )
stage 4 (GCSE) 4 3.4 1 5.3 5 2.4
Equivalenttokey 5 558 ' 35 | 254 14 275 2 | 105 51 248
stage 5 (A level)
First year
Key Stage 5 undergraduate 9 50.0 53 44.9 19 | 373 2 10.5 83 40.3
(A level) level or equivalent
Graduate level or
equivalent 3 16.7 27 22.9 15 | 294 12 63.2 57 27.7
Post graduate
study level or 1 5.6 - - 1 2.0 1 5.3 3 15
equivalent
Total 18 118 51 19 206
O e 0 0 e yo ave completed yo O ea eve 0 D pa
e ale 0, expe 0 10 (ead 0,
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Key Stage 3 14 36.8 104 375 33 | 333 | 13 | 40.6 | 164 @ 36.8
Key Stage 4 (GCSE) 14 36.8 105 37.9 43 | 434 11 @ 344 173 | 38.8
Key Stage 5 (A level) 10 26.3 64 23.1 23 | 23.2 7 219 | 104 | 23.3
Other - - 4 14 - - 1 3.1 5 11
Total 38 277 99 32 446
O D|E D please O e evel O O (e e O D ors D]|E
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
1 - - - - - - 1 5.3 1 0.5
2 - - 1 0.8 - - - - 1 0.5
3 - - - - - - - - - -
4 - - - - - - 1 5.3 1 0.5
5 - - 1 0.8 1 2.0 1 5.3 3 15
6 2 11.1 4 3.4 5 9.8 2 10.5 13 6.3
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7 3 16.7 9 7.6 7 13.7 - - 19 9.2
8 3 16.7 32 27.1 19 373 6 3160 60 29.1
9 5 27.8 45 38.1 14 = 275 5 26.3 | 69 @ 335
10 5 27.8 26 22.0 5 9.8 3 158 39 @ 18.9
Total 18 118 51 19 206
O P|E 0, please ale O O de O ee O pl|e O cdde (0O pe apie 10 ed
O 0, pDa p|e O e dje 4 andad
No. Per No. | Percent | No. Per No. Per No. Per
cent cent cent cent
Low ) ) ) ) ) ) ) ) ) )
Confidence
Medium
Key Stage 3 Confidence 1 5.6 1 0.8 - - 3 15.8 5 24
High 17 944 117 99.2 51 | 100.0 16 842 201 @ 97.6
Confidence
Low
Confidence ) ) ) ) ) ) 2 105 2 10
Key Stage 4 Medium
(GCSE) Confidence | 2 11.1 9 7.6 6 11.8 4 21.1 21 10.2
High 16 88.9 109 92.4 45 88.2 13 68.4 = 183 | 88.8
Confidence
Low 3 16.7 22 18.6 8 15.7 5 26.3 38 18.4
Confidence
KeyStage 5 (A | Medium 8 444 44 373 19 373 8 | 421 79 383
level) Confidence
High 7 389 52 441 24 | 471 6 316 89 | 432
Confidence
Total 18 118 51 19 206
O D|E 0 0 0 O O ed SAAS. O O e a er aeveliop O D|E
O edge (0O pe aplie 10 1ea e aje 4 a
No. Per No. Per cent | No. Per No. Per No. Per
cent cent cent cent
Yes a lot 1 5.6 8 6.9 3 6.3 1 6.3 13 6.6
Yes a little 7 389 21 18.1 20 | 417 4 25.0 52 | 26.30
Key Stage 3 Not at all 9 500 75 64.7 20 417 9 56.3 113 @ 57.1
Not ] ; 12 10.3 4 830 2 | 125 18 @ 91
applicable
Key Stage 4 Yes a lot 2 111 11 9.5 8 16.7 2 12.5 23 11.6
(GCSE) Yesalitle @ 12 @ 66.7 47 40.5 30 | 625 8 50.0 97 49.0
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Notatall | 4 | 222 42 | 362 7 146 3 | 188 | 56 | 283
Not ] ; 16 13.8 3 63 2 125 21 106

applicable
Yesalot | 7 | 389 17 147 13 271 3 | 188 40 | 202
KeyStage5(n Yesaltle 5 278 26 224 11 229 2 125 44 222
level) Not at all 1 56 9 7.8 1 21 2 125 13 | 66

Not
aoplicable S 167 59 509 23 479 8 500 93 470
Total 18 116 48 16 198

NQT - SKE subject by - would you say that you are a ‘subject specialist’ in the principal subject area
that you studied for your SKE?

Chemistry Mathematics Physics Other Base
No. g;rt No. gj]rt No. ;ﬂt No. (I;;?]rt No. (l,‘je?]rt
Yes 13 72.2 85 72.0 28 | 549 12 | 63.2 | 138 | 67.0
No 5 27.8 33 28.0 23 | 45.1 7 36.8 | 68 | 33.0
Total 18 118 51 19 206

NQT - SKE subject by - would your colleagues in school classify you as a ‘subject specialist’ in your
main SKE subject area?

Chemistry Mathematics Physics
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Yes 14 77.8 91 77.1 32 627 | 15 789 | 152 | 73.8
No 4 22.2 27 22.9 19 | 373 4 21.1 54 | 26.2
Total 18 118 51 19 206

NQT - SKE subject by - what proportion of your SKE course content was split between learning the
subject and learning how to teach the subject?

Chemistry Mathematics Physics Other Base
No. cpeilrt No. ;;rt No. (f;?]rt No. (I;;rt No. (f;enrt
1%%2;""0?;:3 the ;3&‘:5: " 3 167 12 103 2 39 4 211 21 102
ol 'feﬂgﬂl?ﬁgt';ﬁes;‘lﬁ’ﬁgé{ 7 389 39 333 26 5L0 10 526 82 400
o Iteggril?ﬁg“;ﬁesgfﬁgg 3 167 36 308 11 216 1 53 51 249
o) Ifeigri]?r?g“:ﬁessfﬁgé{ 2 111 11 94 10 196 2 105 25 122
% teact pject
So%h tonching o subet | 21119 77 1 20 - - 12 59
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20% learning the subject -
80% teaching the subject 1 5.6 7 6.0 1 2.0 2 10.5 11 5.4
0% learning the subject -
100% teaching the subject ) i 1 0.9 i i i ) 1 0.5
Other - - 2 1.7 - - - - 2 1.0
Total 18 117 51 19 205
p|e a Dala e adegua
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Yes 14 77.8 101 87.1 43 84.3 18 94.7 | 176 @ 86.3
No 4 22.2 15 12.9 8 15.7 1 5.3 28 13.7
Total 18 116 51 19 204

NQT - SKE subject by - how should the SKE course content be split between learning the subject and

learning how to teach the subject?

No. Per No. Per No. per No. per No. per
cent cent cent cent cent
100% learning the subject -
0% teaching the subject 1 6.7 1 3.6
80% learning the subject -
20% teaching the subject ) i 2 133 1 12.5 i i 3 10.7
60% learning the subject -
40% teaching the subject 2 50.0 3 20.0 2 25.0 1 | 1000 | 8 28.6
50% learning the subject -
50% teaching the subject 2 50.0 7 46.7 1 12.5 - - 10 | 35.7
40% learning the subject -
60% teaching the subject ) i 2 133 2 25.0 i i 4 14.3
20% learning the subject - ) i i ) i i i i ) i
80% teaching the subject
0% learning the subject - ) i i ) i i i i ) i
100% teaching the subject
Other - - - - 2 25.0 - - 2 7.1
Total 4 15 8 1 28
O D|E D al € elre d a e O e O e eiped (O prepare O
0, ea ed O
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
None of the SKE course
content helpe'd to prepare 1 16 4 10 i ) 1 17 6 0.9
me for the first year of
teaching
We were given advice on 11 | 180 67 160 26 184 8 138 112 165
how to deliver the curriculum
We completed modules
which focused on generic 3 4.9 22 5.3 5 3.5 6 10.3 36 5.3
theory of education
We completed modules
which focused on subject 7 115 45 10.7 12 8.5 3 5.2 67 9.9
specific theory of education
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We completed modules
which focused on generic 4 6.6 22 5.3 6 4.3 7 12.1 39 5.7
pedagogy
We completed modules
which focused on subject 7 115 a7 11.2 12 8.5 5 8.6 71 10.5
specific pedagogy
We updated specialist 14 230 89 212 40 284 14 241 157 231
subject knowledge
We were given advice on
howto deliver some subject 5 15, | g7 208 | 33 234 10 172 140 20.6
content and applied this in a
practical way
We had a placement in a 4 6.6 @ 32 7.6 4 28 3 52 43 63
school
Other - - 4 1.0 3 2.1 1 1.7 8 1.2
Total 61 419 141 58 679
O p|e D g abo Q a ere ad age O CO e 0 e
SITSE
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
SKE gave me an additional
subject specialism 11 11.0 42 6.3 21 7.5 12 12.4 86 7.5
SKE taught me to
communicate the subject 7 7.0 72 10.8 28 10.0 7 7.2 114 9.9
better
SKE provided early
signposting to teaching 8 8.0 70 10.5 25 8.9 7 7.2 110 9.6
resources and materials
SKEincreased my subject 15, 41545 | g2 | 138 43 153 13 134 160 13.9
confidence
SKE made t’ggk‘f‘;"’are ofnew g g0 72 108 25 89 9 93 114 99
SKE updated subject 15 | 150 95 142 41 146 14 144 165 144
knowledge
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SKE created time to focus
on the subject which would 8 8.0 75 11.2 31 11.0 13 134 | 127 111
be difficult during the PGCE
SKE equipped me with how
to apply knowledge in the 10 10.0 61 9.1 25 8.9 7 7.2 103 9.0
classroom
SKE provided me with
additional practical 14 14.0 54 8.1 31 11.0 6 6.2 105 9.2
experience
SKE help to prepare me for
studying at postgraduate 6 6.0 30 4.5 9 3.2 8 8.2 53 4.6
level
There are no advantages - - 1 0.1 - - 1 1.0 2 0.2
Other 1 1.0 5 0.7 2 0.7 - - 8 0.7
Total 100 669 281 97 14
Q p|e D g abo 0 Q ear, are ere a disad age O comple e
SIUTSE
No. per No. per No. per No. per No. per
cent cent cent cent cent
Covering content that_ is not i ) 6 50 ) ) 1 53 7 33
required for teaching
Doing a placement - - 1 0.8 1 19 1 5.3 3 14
Added to the time spent 2 111 14 118 5 93 1 53 22 105
training to be a teacher
Additional costs of training 1 5.6 16 13.4 3 5.6 3 15.8 23 11.0
Impinging on future
opportunities due to school 1 5.6 4 3.4 1 1.9 - - 6 2.9
perception of SKE
There are no disadvantages 13 72.2 75 63.0 42 778 13 @ 684 | 143 | 68.1
Other 1 5.6 3 2.5 2 3.7 - - 6 2.9
Total 18 119 54 19 210
O D|e D OO0 0 Da al e pleased O pleted e O e P O
e 0
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
Yes 18 100.0 114 98.3 50 | 98.0 | 19 | 100.0 | 201 @ 985
No - - 2 1.7 1 2.0 - - 3 15
Total 18 116 51 19 204
O p|e 0 A ore A e O e ad O O perio A e a ea
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent
It has significantly hindered ) i 5 17 i ) 1 53 3 15
my performance as a teacher
It has slightly hindered my
performance as a teacher ) i 3 2.6 i ) 3 15.8 6 3.0
Ithas made n differenceat 4 55 7 60 6 120 1 53 15 74
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Ithas slightly enhanced my g 333 ' 26 = 204 19 380 5 263 56 27.6
performance
lthas significantly enhanced 1) ' 11 78 | 672 25 500 9 474 123 606
my performance
Total 18 116 50 19 203
O 0] (S D e a d e O e 0, 0 aVe elped (O petier prepare
0, O ea O
No. per No. per No. per No. per No. per
cent cent cent cent cent
Yes 4 22.2 32 27.6 19 | 37.3 5 26.3 | 60 | 294
No 14 | 77.8 84 72.4 32 62.7 14 | 73.7 | 144 70.6
Total 18 116 51 19 204
O D|E D 10 O pDlIE O O e dave d pPo e 0 e(0d e DA O
No. per No. per No. per No. per No. per
cent cent cent cent cent
1 Significant
Negative - - 1 0.9 1 2.0 - - 2 1.0
Impact
How quickly 2 1 5.6 1 0.9 - - - - 2 1.0
you gained 3 10 556 @ 61 535 | 30 600 9 474 110 547
employment
as a teacher 4 4 22.2 21 18.4 9 18.0 4 211 38 18.9
5 Significant
Positive 3 16.7 27 23.7 9 18.0 6 31.6 45 224
Impact
1 Significant
Negative - - 2 1.8 1 2.0 1 5.3 4 2.0
Impact
2 - - - - - - - - - -
The type of 3 13 | 722 55 482 28 560 9 474 105 522
role you took
4 3 16.7 36 31.6 8 16.0 6 31.6 53 26.4
5 Significant
Positive 1 5.6 18 15.8 11 22.0 3 15.8 33 16.4
Impact
1 Significant
Negative - - 2 1.8 - - - - 2 1.0
Impact
Yours 2 - - - - 1 2.0 - - 1 0.5
aspirations 3 11 61.1 38 33.3 20 40.0 6 31.6 75 | 37.3
and goals 4 5 278 44 386 17 340 7 368 73 363
5 Significant
Positive 1 5.6 30 26.3 11 | 220 6 316 | 48 | 239
Impact
1 Significant
Negative - - 2 1.8 1 2.0 - - 3 15
How well you Impact
are achieving 2 . . . . 1 2.0 . ' 1 0.5
your 3 8 44.4 29 254 18 36.0 5 26.3 60 29.9
aspirations 4 8 444 49 430 18 360 9 474 84 418
and goals PP
5 Significant
Positive 1 5.6 33 28.9 12 240 5 263 | 51 | 254
Impact
Total 18 114 50 19 201
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NQT - SKE subject by - how aware is your school that SKE courses exist to enhance subject
knowledge for prospective teacher trainees?

Chemistry Mathematics Physics Other Base
No. cl;enrt No. feirt No. feirt No. cl:i;rt No. (I;(?]rt
Very aware 4 22.2 41 36.9 19 37.3 4 21.1 68 34.2
Some awareness 12 66.7 61 55.0 27 52.9 11 579 | 111 | 55.8
Not at all aware 2 111 9 8.1 5 9.8 4 211 20 10.1
Total 18 111 51 19 199

NQT - SKE subject by - how do you think former SKE students are perceived by schools/future

employers?

Chemistry Mathematics Physics Other
No. c';enrt No. cl;;enrt No. (I:;?]rt No. cl::;irt No. (feirt
Very positively 3 16.7 29 25.7 12 235 6 31.6 50 | 24.9
Quite positively 7 38.9 44 38.9 16 @ 314 3 15.8 70 | 34.8
Neither 8 44.4 37 32.7 21 | 41.2 10 | 52.6 76 | 37.8
Quite negatively - - 2 1.8 2 3.9 - - 4 2.0
Very negatively - - 1 0.9 - - - - 1 0.5

Total 18 113 51 19 201

NQT - SKE subject by - what are your future career aspirations for the next 5 years?

Chemistry Mathematics Physics Other Base
No. Per No. Per No. Per No. Per No. Per
cent cent cent cent cent

To specialise in teaching one
subject
To specialise in teaching one
or more subjects
To become a head of

3 17.6 37 33.0 16 31.4 3 15.8 59 29.6

3 17.6 14 125 14 27.5 4 21.1 35 17.6

5 29.4 27 24.1 11 21.6 5 26.3 48 24.1
department
To become a head of year 3 17.6 17 15.2 7 13.7 6 31.6 33 16.6
To become a deputy/head > 118 2 18 i i i ) 4 20
teacher
Other 1 5.9 15 13.4 3 5.9 1 5.3 20 10.1
Total 17 112 51 19 199

NQT - SKE subject by - what are your future career aspirations for the next 10 years?

Chemistry Mathematics Physics Other Base
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
To specialise in teaching one i ) 12 11.1 6 12.0 ) i 18 94
subject
To specialise in teachingone |, ;1,5 4 9.3 7 140 2 118 21 110

or more subjects
To become a head of

department 5 31.3 30 27.8 20 | 40.0 6 353 | 61 | 31.9
To become a head of year 3 18.8 11 10.2 5 10.0 4 23.5 23 12.0
To become a deputy/head
teacherp Y 4 25.0 32 29.6 9 18.0 4 235 | 49 | 257
Other 2 12.5 13 12.0 3 6.0 1 5.9 19 9.9
Total 16 108 50 17 191
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NQT - SKE subject by - have your future career aspirations changed since starting your NQT year?

Chemistry Mathematics Physics Other Base
Per Per Per Per Per
No. cent No. cent No. cent No. cent No. cent
Yes 6 33.3 35 31.0 11 | 22.0 5 26.3 57 | 285
No 12 | 66.7 78 69.0 39 | 780 | 14 737 143 | 715
Total 18 113 50 19 200
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Appendix 5 — Online Survey Questionnaires

Beginning of Course Survey Questions

Evaluation of the Subject Knowledge Enhancement (SKE) courses

Section 1: About you

Q1.1 At which university are you studying for your subject knowledge enhancement
course?

Please select one option only

[J  Anglia Ruskin University

(1 Bath Spa University

[J  Birmingham City University

[J  Bradford College

[J  Brunel University

[0 Canterbury Christ Church University
00 Cornwall SCITT

[0 Edge Hill University

1 EM Direct (EBITT)

[J  Goldsmiths University

[0  Keele University

[J  Leeds Trinity and All Saints

[0 Liverpool Hope University

[J  Liverpool John Moores University
[0 London Metropolitan University

[J  Loughborough University

(1 Manchester Metropolitan University

[J  Middlesex University
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Newman University College
Nottingham Trent University
Open University

Oxford Brookes University
Roehampton University
Sheffield Hallam University
South West Teacher Training
St Mary’s University College, Twickenham
Staffordshire University
University College Plymouth
University of Bedfordshire
University of Birmingham
University of Brighton
University of Chester
University of Chichester
University of Cumbria
University of East Anglia
University of East London
University of Gloucestershire
University of Greenwich
University of Hertfordshire
University of Hull

University of Manchester
University of Newcastle
University of Plymouth
University of Portsmouth
University of Reading

University of Southampton
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(1 University of Sunderland

[0 University of Sussex

1 University of the West of England
[ University of Warwick

1 University of Wolverhampton

] University of Worcester

Q1.2 Which subject are you studying? Please select one option only
[ Mathematics
[0 Physics
1 Chemistry
[ Other science
[l Modern Languages
[0 Design and Technology
0 ICT
[0 Religious Education

[0  Music

Q1.3 Whatis the length of the course? Please select one option only

[0 6 Months
[ 1 Year
[0  Other

Q1.3a What is the length of the course in weeks? Please select one option only
1 16 weeks
1 20 weeks
1 24 weeks

[0 28 weeks
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Q1.3b What is the length of the course in weeks? Please select one option only

[0 28 weeks
[0 32 weeks
[ 36 weeks

Q1.3c What is the length of the course in weeks? Please select one option only

[0 16 weeks
1 20 weeks
[0 24 weeks
1 28 weeks
0 32 weeks
1 36 weeks
(1 Other

If 'Other’, please specify:

Q1.4 Areyou:
1 Female

0 Male

Q1.5 How would you describe your ethnic background? Please select one option only
(1 Asian or Asian British
1 White
(1 Black or Black British
(1 Dual Heritage

[0  Other
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If 'Asian or Asian British', which of the following do you belong to?

O

[]

Indian
Pakistani
Bangladeshi
Chinese

Sri Lankan

Other Asian

If '"White', which of the following do you belong to?

O

[]

British
Irish
European

Other White

If 'Black or Black British', which of the following do you belong to?

O

[]

O

Caribbean
African

Other Black

If 'Dual Heritage', which of the following do you belong to?

[]

O

[]

[]

White and Black Caribbean
White and Black African
White and Asian

Other

If 'Other’, please specify:
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Q1.6 How old are you? Please select one option only

[0 Under 25
0 25-29
0 30-34
0 35-39
[0 40-44
[0 45-49
[0 50-54

0 55 or over

Q1.7 Do you consider yourself to have a disability?
[0 Yes

[0 No

Section 2: Your background

Q2.1 Do you have an A level in the subject of your SKE course?
0 Yes
[0 No

Q2.2 Do you have a Bachelor degree?
0  Yes

0 No

If not, please specify what kind of degree you hold
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Instructions for 02.3(a):

Please be advised that the main or '‘Major' study option for your Bachelor degree should
be your single area of specialization. If your degree has a '"Major/Minor' component
please answer Q3.2a also. If your Bachelor degree is a 'Combined Honours’ degree

(Joint degree), please specify the subject most relevant to your SKE course for Q2.3.

Q2.3 Which subject/s did you study for your Bachelor degree?
Please indicate the Main subject option undertaken for your Bachelor degree.
If you hold a degree at an equivalent level please continue to answer this question.

(1 Agriculture and related subjects

[0 Architecture, Building and Planning
(1 Biological Sciences

(1 Business and Administrative studies
1 Computer Science

[0 Creative Arts and Design

1 Education

[0 Engineering and Technology

1 Geographical Studies

[0 Historical and Philosophical studies
[1  Languages

0 Law

1 Mass Communications and Documentation
1 Mathematical Sciences

(1 Medicine and Dentistry

[0 Physical Sciences

(1 Social studies

[0 Subjects allied to Medicine

[1  Veterinary Sciences
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If 'Agriculture and related subjects', please specify:
1 Animal Science

1 Forestry

[0 Food and Beverage studies

(1 Agriculture and others in Veterinary Sciences, Agriculture and related subjects

If 'Architecture, Building and Planning', please specify:
[ Architecture

1 Building

[0 Landscape Design

1 Planning (Urban, Rural and Regional)

[J  Others in Architecture, Building and Planning

If 'Biological Sciences', please specify:
1 Biology and related Sciences
[J  Sports Science

(1 Psychology

If 'Biology and related Sciences’, please specify:
[J  Biology

1 Zoology

1 Genetics

1 Microbiology

[0 Molecular Biology, Biophysics and Biochemistry

[1  Others in Biological Sciences

If 'Psychology’, please specify:

O Applied
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Clinical
Cognitive
Educational

Other Psychology

If 'Business and Administrative studies’, please specify:

[]

O

Business (Business studies, Marketing)

Management (Management studies, Human Resource Management)
Finance and Accounting

Tourism, Transport, Travel and others in Business and Administrative studies

Others in Business and Administrative studies

If 'Creative Arts and Design’, please specify:

O

[]

Art and Design (Fine Art, Design studies)
Performing Arts (Music, Drama, Dance)
Other Creative Arts (Cinematics and Photography, Imaginative Writing)

Others in Creative Arts and Design

If 'Education’, please specify:

O

[]

Teacher Training

Education studies (Research and study skills in Education, Academic studies in
Education)

Others in Education

If 'Engineering and Technology’, please specify:

[]

[]

[

Mechanically-based Engineering
Electronic and Electrical Engineering

Civil, Chemical and other Engineering
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[0 Technology

If 'Mechanically-based Engineering’, please specify:

[0 General Engineering

1 Mechanical, Production and Manufacturing Engineering
1  Aerospace Engineering

[0 Naval Architecture

If 'Civil, Chemical and other Engineering’, please specify:
[ Civil Engineering
1 Chemical, Process and Energy Engineering

[0 Others in Engineering

If 'Technology', please specify:
(1 Materials and Minerals Technology
[0 Maritime Technology

(1 Others in Technology

If 'Geographical Studies', please specify:
[0 Physical Geography and Environmental Science

1 Human and Social Geography

If 'Historical and Philosophical studies’, please specify:
[J  History

(1 Archaeology

0 Philosophy

[l Theology and Religious studies

[0  Others in Historical and Philosophical studies
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If 'Languages’, please specify:
1 English-based studies
[0 European Languages and Area studies

1 Other Languages and Area studies

If 'English-based studies’, please specify:
1 English studies

[0 American and Australasian studies

If 'European Languages and Area studies’, please specify:
(1 Celtic studies

1 Classics

1 French studies

1 German and Scandinavian studies

(1 Italian studies

(1 Iberian studies

[0 Others in European Languages and Area studies

If 'Other Languages and Area studies’, please specify:
1 Linguistics

[0 Comparative Literary studies

(1 Others in Linguistics, Classics and related subjects
(1 Asian studies

(1 African and Modern Middle Eastern studies

[0 Others in Eastern, Asian and African Languages and Area studies
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If 'Mass Communications and Documentation’, please specify:
[0 Media studies

[0  Communications and Information studies

If 'Communications and Information studies’, please specify:
1 Information Services

(1 Publicity studies

[0 Publishing

1 Journalism

[0  Others in Mass Communications and Documentation

If 'Mathematical Sciences’, please specify:
1 Mathematics and Statistics
[0 Operational Research

(1 Others in Mathematical and Computer Sciences

If 'Physical Sciences’, please specify:

0 Chemistry

(1 Physics and Astronomy

[0 Forensic and Archaeological Science
1 Geology

1 Ocean Sciences

(1 Others in Physical Sciences

If 'Social studies’, please specify:
[J  Economics
1 Politics

[0 Sociology

208



[ Social Policy
[0 Anthropology
1 Social Work

[J  Others in Social studies

If 'Subjects allied to Medicine', please specify:
[0 Medical Science and Pharmacy
[0 Nursing

(1 Other subjects allied to Medicine

If 'Medical Science and Pharmacy’, please specify:
[0 Anatomy, Physiology and Pathology

1 Pharmacology, Toxicology and Pharmacy

If 'Other subjects allied to Medicine', please specify:
[0 Complementary Medicine

1 Nutrition

[0 Ophthalmics

(1 Aural and Oral Sciences

[0 Medical Technology

Q2.3a If your Bachelor degree had a Major/ Minor component, please indicate the Minor
component of your Bachelor degree.

If you hold a degree at an equivalent level please continue to answer this question.
(1 Agriculture and related subjects

[ Architecture, Building and Planning

[l Biological Sciences

[J  Business and Administrative studies
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1 Computer Science

[0 Creative Arts and Design

1 Education

[0 Engineering and Technology

1 Geographical Studies

[ Historical and Philosophical studies
[ Languages

0 Law

1 Mass Communications and Documentation
[l Mathematical Sciences

(1 Medicine and Dentistry

[0 Physical Sciences

1 Social studies

[J  Subijects allied to Medicine

(1 Veterinary Sciences

If "Agriculture and related subjects’, please specify:
1 Animal Science

1 Forestry

[0 Food and Beverage studies

(1 Agriculture and others in Veterinary Sciences, Agriculture and related subjects

If "Architecture, Building and Planning’, please specify:
(1 Architecture

1 Building

[0  Landscape Design

1 Planning (Urban, Rural and Regional)

[0 Others in Architecture, Building and Planning
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If 'Biological Sciences’, please specify:

[]

O

[]

Biology and related Sciences
Sports Science

Psychology

If 'Biology and related Sciences’, please specify:

O

[]

Biology

Zoology

Genetics

Microbiology

Molecular Biology, Biophysics and Biochemistry

Others in Biological Sciences

If 'Psychology’, please specify:

O

[]

Applied
Clinical
Cognitive
Educational

Other Psychology

If 'Business and Administrative studies', please specify:

[]

[]

Business (Business studies, Marketing)

Management (Management studies, Human Resource Management)
Finance and Accounting

Tourism, Transport, Travel and others in Business and Administrative studies

Others in Business and Administrative studies
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If 'Creative Arts and Design’, please specify:

[0 Artand Design (Fine Art, Design studies)

1 Performing Arts (Music, Drama, Dance)

[0 Other Creative Arts (Cinematics and Photography, Imaginative Writing)

(1 Others in Creative Arts and Design

If 'Education’, please specify:
[J  Teacher Training

(1 Education studies (Research and study skills in Education, Academic studies in
Education)

[  Others in Education

If 'Engineering and Technology’, please specify:
[0 Mechanically-based Engineering

(1 Electronic and Electrical Engineering

[ Civil, Chemical and other Engineering

[l Technology

If 'Mechanically-based Engineering’, please specify:

[0 General Engineering

1 Mechanical, Production and Manufacturing Engineering
[0 Aerospace Engineering

[0  Naval Architecture

If 'Civil, Chemical and other Engineering’, please specify:
[ Civil Engineering
(1 Chemical, Process and Energy Engineering

[0 Others in Engineering
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If 'Technology’, please specify:
[J  Materials and Minerals Technology
1 Maritime Technology

(1 Others in Technology

If 'Geographical Studies', please specify:
(1 Physical Geography and Environmental Science

[0 Human and Social Geography

If 'Historical and Philosophical studies', please specify:
(1 History

[0 Archaeology

(1 Philosophy

[0 Theology and Religious studies

(1 Others in Historical and Philosophical studies

If 'Languages’, please specify:
[0 English-based studies
(1 European Languages and Area studies

[0 Other Languages and Area studies

If 'English-based studies’, please specify:
(1 English studies

[0 American and Australasian studies

If 'European Languages and Area studies’, please specify:
(1 Celtic studies

[0 Classics
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French studies

German and Scandinavian studies
Italian studies

Iberian studies

Others in European Languages and Area studies

If 'Other Languages and Area studies’, please specify:

O

[]

Linguistics

Comparative Literary studies

Others in Linguistics, Classics and related subjects
Asian studies

African and Modern Middle Eastern studies

Others in Eastern, Asian and African Languages and Area studies

If 'Mass Communications and Documentation’, please specify:

O

[]

Media studies

Communications and Information studies

If 'Communications and Information studies’, please specify:

O

[]

Information Services
Publicity studies
Publishing
Journalism

Others in Mass Communications and Documentation

If 'Mathematical Sciences', please specify:

[]

[

Mathematics and Statistics

Operational Research
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[]

Others in Mathematical and Computer Sciences

If 'Physical Sciences’, please specify:

O

[]

Chemistry

Physics and Astronomy

Forensic and Archaeological Science
Geology

Ocean Sciences

Others in Physical Sciences

If 'Social studies', please specify:

O

[]

Economics
Politics
Sociology
Social Policy
Anthropology
Social Work

Others in Social studies

If 'Subjects allied to Medicine', please specify:

[]

O

[]

Medical Science and Pharmacy
Nursing

Other subjects allied to Medicine

If 'Medical Science and Pharmacy’, please specify:

[]

[]

Anatomy, Physiology and Pathology

Pharmacology, Toxicology and Pharmacy
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If 'Other subjects allied to Medicine', please specify:

O

[]

Complementary Medicine
Nutrition

Ophthalmics

Aural and Oral Sciences

Medical Technology

Q2.4 Which university did you attend for this degree?

[]

O

Anglia Ruskin University

Bath Spa University

Birmingham City University
Bradford College

Brunel University

Canterbury Christ Church University
Cornwall SCITT

Edge Hill University

EM Direct (EBITT)

Goldsmiths University

Keele University

Leeds Trinity and All Saints
Liverpool Hope University
Liverpool John Moores University
London Metropolitan University
Loughborough University
Manchester Metropolitan University
Middlesex University

Newman University College

Nottingham Trent University
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Open University

Oxford Brookes University
Roehampton University
Sheffield Hallam University
South West Teacher Training
St Mary’s University College, Twickenham
Staffordshire University
University College Plymouth
University of Bedfordshire
University of Birmingham
University of Brighton
University of Chester
University of Chichester
University of Cumbria
University of East Anglia
University of East London
University of Gloucestershire
University of Greenwich
University of Hertfordshire
University of Hull

University of Manchester
University of Newcastle
University of Plymouth
University of Portsmouth
University of Reading
University of Southampton
University of Sunderland

University of Sussex
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[0 University of the West of England
[J  University of Warwick

[0 University of Wolverhampton

[J  University of Worcester

[0 Other

If 'Other’, please specify:

Q2.5 What classification did you achieve for this degree? Please select one

option only
00 First
0 21

[ 2:2 (or second)

(1 Third

[0 Pass degree (no honours)
[0 Other

If 'Other’, please specify:

Section 2: Your background

Q2.6 Areyou amember of a professional body or organisation?
0 Yes

[0 No

If you answered 'Yes' to the question above, please indicate what level of
qualification this would be equivalent to:
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Q2.7 Do you have a postgraduate qualification?
[0 Yes

7 No

Q2.8 If you answered 'Yes' to Q2.7, which subject did you study for your postgraduate
gualification? Please select one option only

(1 Agriculture and related subjects

1 Architecture, Building and Planning
1 Biological Sciences

(1 Business and Administrative studies
1 Computer Science

[0 Creative Arts and Design

1 Education

[0 Engineering and Technology

[1 Geographical Studies

[0 Historical and Philosophical studies
[ Languages

0 Law

1 Mass Communications and Documentation
[l Mathematical Sciences

[l Medicine and Dentistry

[0 Physical Sciences

1 Social studies

[0 Subjects allied to Medicine

[1  Veterinary Sciences

If "Agriculture and related subjects’, please specify:

[0  Animal Science
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1 Forestry
[0 Food and Beverage studies

(1 Agriculture and others in Veterinary Sciences, Agriculture and related subjects

If 'Architecture, Building and Planning’, please specify:
[ Architecture

1 Building

(1 Landscape Design

1 Planning (Urban, Rural and Regional)

(1 Others in Architecture, Building and Planning

If 'Biological Sciences’, please specify:
1 Biology and related Sciences
[J  Sports Science

(1 Psychology

If 'Biology and related Sciences’, please specify:
[J  Biology

[l Zoology

1 Genetics

1 Microbiology

[0 Molecular Biology, Biophysics and Biochemistry

[1  Others in Biological Sciences

If 'Psychology’, please specify:

O Applied
1 Clinical
[ Cognitive
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[0  Educational

1 Other Psychology

If 'Business and Administrative studies’, please specify:

(1 Business (Business studies, Marketing)

[0 Management (Management studies, Human Resource Management)

1 Finance and Accounting

[0 Tourism, Transport, Travel and others in Business and Administrative studies

[1  Others in Business and Administrative studies

If 'Creative Arts and Design’', please specify:

[0 Art and Design (Fine Art, Design studies)

(1 Performing Arts (Music, Drama, Dance)

[0 Other Creative Arts (Cinematics and Photography, Imaginative Writing)

(1 Others in Creative Arts and Design

If 'Education’, please specify:
[0  Teacher Training

(1 Education studies (Research and study skills in Education, Academic studies in
Education)

[  Others in Education

If 'Engineering and Technology’, please specify:
[J  Mechanically-based Engineering

(1 Electronic and Electrical Engineering

[ Civil, Chemical and other Engineering

[l Technology
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If 'Mechanically-based Engineering’, please specify:

[0 General Engineering

1 Mechanical, Production and Manufacturing Engineering
1 Aerospace Engineering

[0 Naval Architecture

If 'Civil, Chemical and other Engineering’, please specify:
1 Civil Engineering
(1 Chemical, Process and Energy Engineering

[0 Others in Engineering

If 'Technology', please specify:
(1 Materials and Minerals Technology
[0 Maritime Technology

(1 Others in Technology

If 'Geographical Studies', please specify:
[0 Physical Geography and Environmental Science

1 Human and Social Geography

If 'Historical and Philosophical studies’, please specify:
[0 History

[1  Archaeology

[0 Philosophy

[l Theology and Religious studies

[0  Others in Historical and Philosophical studies
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If 'Languages’, please specify:
[0 English-based studies
(1 European Languages and Area studies

1 Other Languages and Area studies

If 'English-based studies’, please specify:
(1 English studies

[0  American and Australasian studies

If 'European Languages and Area studies’, please specify:
1 Celtic studies

1 Classics

1 French studies

1 German and Scandinavian studies

1 Iltalian studies

(1 Iberian studies

(1 Others in European Languages and Area studies

If 'Other Languages and Area studies’, please specify:
[0 Linguistics

(1 Comparative Literary studies

[0 Others in Linguistics, Classics and related subjects
(1 Asian studies

1 African and Modern Middle Eastern studies

[1  Others in Eastern, Asian and African Languages and Area studies
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If 'Mass Communications and Documentation’, please specify:
[0 Media studies

[0  Communications and Information studies

If 'Communications and Information studies’, please specify:
1 Information Services

(1 Publicity studies

[0 Publishing

1 Journalism

[0  Others in Mass Communications and Documentation

If 'Mathematical Sciences’, please specify:
1 Mathematics and Statistics
[0 Operational Research

(1 Others in Mathematical and Computer Sciences

If 'Physical Sciences’, please specify:

0 Chemistry

(1 Physics and Astronomy

[0 Forensic and Archaeological Science
1 Geology

1 Ocean Sciences

(1 Others in Physical Sciences

If 'Social studies’, please specify:
[J  Economics
1 Politics

[0 Sociology
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Social Policy
Anthropology
Social Work

Others in Social studies

If 'Subjects allied to Medicine', please specify:

[]

O

[]

Medical Science and Pharmacy
Nursing

Other subjects allied to Medicine

If 'Medical Science and Pharmacy’, please specify:

O

[]

Anatomy, Physiology and Pathology

Pharmacology, Toxicology and Pharmacy

If 'Other subjects allied to Medicine', please specify:

O

[]

Complementary Medicine
Nutrition

Ophthalmics

Aural and Oral Sciences

Medical Technology

Q2.9 Which university did you attend for this degree?

[]

[]

Anglia Ruskin University
Bath Spa University
Birmingham City University
Bradford College

Brunel University

Canterbury Christ Church University
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Cornwall SCITT

Edge Hill University

EM Direct (EBITT)

Goldsmiths University

Keele University

Leeds Trinity and All Saints
Liverpool Hope University
Liverpool John Moores University
London Metropolitan University
Loughborough University
Manchester Metropolitan University
Middlesex University

Newman University College
Nottingham Trent University
Open University

Oxford Brookes University
Roehampton University

Sheffield Hallam University
South West Teacher Training

St Mary’s University College, Twickenham
Staffordshire University
University College Plymouth
University of Bedfordshire
University of Birmingham
University of Brighton

University of Chester

University of Chichester

University of Cumbria
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[0 University of East Anglia

[J  University of East London

(1 University of Gloucestershire
[J  University of Greenwich

[0 University of Hertfordshire

[J  University of Hull

[0 University of Manchester

[J  University of Newcastle

(] University of Plymouth

[J  University of Portsmouth

[0 University of Reading

[J  University of Southampton

(] University of Sunderland

[ University of Sussex

[0 University of the West of England
[ University of Warwick

[0 University of Wolverhampton
[J  University of Worcester

[0 Other

If 'Other’, please specify:

Section 2: Your background

Q2.8 Would you consider yourself to have had a career before starting this course?
[l Yes

0 No

227



If "Yes', please describe your last role:

If "Yes', why did you leave this career? Please select one option only
[J  To spend more time with my family

1l wanted to work in a different working environment

[0 I'was no longer enjoying my job

1 I wanted a more stable job

0 | became unemployed

1 I wanted to work in a more positive environment

[0 Personal circumstances e.g. moving house

1 Other

If 'Other’, please specify:

If 'l became unemployed’, please specify:
[0 | became unemployed through redundancy

[1 | became unemployed for other reasons

Q2.9 Did you have any experience of working in a school environment before starting
this course? Please select one option only

[l Yes - as a teaching assistant

[0 Yes - for a few weeks in my local school
[l Yes -onasummer school

1 Yes - other

7 No

If "Yes - other’, please specify:
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Q2.10 What is your main motivation for wanting to be a teacher? Please select
one option only

g

0

g

0

The pay

The holidays

I know people who teach and they seem to enjoy it
| have always wanted to be a teacher

It seemed a safe option during a recession

I am looking for fulfilment in a second career and relish the opportunity to
influence young minds

| want to make a difference to young people
| enjoy working with young people

Other

If 'Other’, please specify:

Section 3: Your subject and expectations of the course

Q3.1 Please rate your current subject knowledge from 1 to 10, with 1 being the lowest
level of knowledge 10 being the highest.

0

U

1

2
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Q3.2 Please rate your current level of confidence in the subject from 1 to 10, with 1 being
the lowest level of confidence and 10 being the highest.

01
0 2
03
04
05
0 6
07
0 8
09
0 10

Q3.3 What is the main reason for choosing to teach this subject? Please select
one option only

[1  Better job prospects

[ Itis a natural progression from my previous degree
[1 It was recommended to me by family and/or friends
[ | enjoy the subject

[1 I can’t teach the subject | studied for my degree and this is the next best
option

[1 It was recommended to me by a careers advisor
[0 Teachers | know recommended this subject
(1 The golden hello incentive

[ 1 always wanted to study this subject but was unable to study it to degree
level

[0 lwantto pass on my enthusiasm for this subject to young people
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0

Other

If 'Other’, please specify:

Section 3: Your subject and expectations of the course

Q3.4 What is your main reason for enrolling on the SKE course? Please select
one option only

g

0

U

It was a condition for my PGCE place
| didn’t feel my subject knowledge was sufficient

| studied for my Bachelor degree a long time ago and felt | needed to
refresh my knowledge

| wasn’t very good at this subject at school, and wanted to learn more
before starting my PGCE

| wanted to learn more about how to teach the subject before starting my
PGCE

I’m not very confident about my knowledge in this subject and wanted to
study more before starting my PGCE

Other

If 'Other’, please specify:

Q3.5 What did you expect from the course? Please select one option only

0

0

To study the equivalent of an A level in the subject

To study the equivalent of a first year of a bachelor degree (undergraduate
certificate) in the subject

To study the equivalent of a bachelor’s degree in the subject
To build on the knowledge in the subject | already have from my degree
To learn more about how to teach the subject

A refresher course to help me regain my confidence in the subject
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[0  Other

If 'Other’, please specify:

Section 4: Barriers

Q4.1 Which of the following changes to the SKE courses would be most likely to prevent
you from enrolling on the course? Please select one option only

[J  Reduced bursary

[0 Fees for the course

[0 Access to student loans

(1  Childcare support

[J  Courses running for longer but part-time

[0  Shorter full-time courses

Q4.2 Which of the following changes to the SKE courses would be least likely to prevent
you from enrolling on the course? Please select one option only

[J  Reduced bursary

[0 Fees for the course

[0 Access to student loans

[J  Childcare support

(1 Courses running for longer but part-time

[0  Shorter full-time courses

Section 5: The future

Q5.1 What are your future career aspirations? Please select one option only
[l To become a head teacher

[1  To become a subject teacher in a well-run department
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[1  To become a head of department
[J  To enjoy teaching and inspiring young people from deprived backgrounds
[0 Other

If 'Other’, please specify:

Q5.2 If you have any additional comments to make about your SKE course,
please specify in the space provided below:

Q5.3 If you would be willing to be contacted for a short telephone interview
about your motivations for studying an SKE course and your expectations
of the course, please write your name and email address in the fields
below:

Name

Phone number

Email address

End of Course Survey Questions
Evaluation of the Subject Knowledge Enhancement Courses

Section 1: About you

1. Are you:
O Male
O Female
2. How would you describe your ethnic background?

O Asian or Asian British
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0

g

White
Black or Black British
Dual Heritage

Other

If 'Other’, please specify:

3. How old are you?

0 Under 25

O 25-29

0 30-34

O 35-39

O 40-44

O 45-49

0  50-54

O 55 or over

Section 2: Your experience of the SKE course

4. At which institution have you studied for your subject knowledge
enhancement (SKE) course?

0

0

Anglia Ruskin University
Bath Spa University
Birmingham City University
Bradford College

Brunel University

Canterbury Christ Church
University
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Open University

Oxford Brookes University
Roehampton University
Sheffield Hallam University

South West Teacher Training




Cornwall SCITT

Edge Hill University

EM Direct (EBITT)

Goldsmiths University

Hibernia College UK

Keele University

Leeds Trinity and All Saints
Liverpool Hope University
Liverpool John Moores University
London Metropolitan University
Loughborough University
Manchester Metropolitan University
Middlesex University

Newman University College
University of Hertfordshire
University of Hull

University of Manchester

University of Newcastle

University of Plymouth
University of Portsmouth

University of Reading

St Mary’s University College,
Twickenham

Staffordshire University
University College Plymouth
University of Bedfordshire
University of Birmingham
University of Brighton
University of Chester
University of Chichester
University of Cumbria
University of East Anglia
University of East London
University of Gloucestershire
University of Greenwich
University of Southampton
University of Sunderland
University of Sussex

University of the West of
England

University of Warwick
University of Wolverhampton
University of Worcester

Other

If ‘Other’, please specify

What was the main subject you studied on your SKE course? Please
select one option only

N Mathematics
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0 Physics

O Chemistry

O Other Science

O Modern Languages

0 Design and Technology

O ICT

0 Religious Education
O Music

O Other

If 'Other’, please specify

What was the length of the SKE course? Please select one option only
O Less than 1 month
O 1 to 3 months
O 4 to 6 months

0 Over 6 months

Was the length of the course too short, too long or about right?
Please select one option only

0 Too short
0 Too long

O About right

Thinking about your specialist (main) subject, what do you feel you have
learned from completing the course? Please select one option only

0 Equivalent to key stage 4 (GCSE)
0 Equivalent to key stage 5 (A Level)

0 First year undergraduate level or equivalent
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0 Graduate level or equivalent
O Post graduate study level or equivalent
O Other

If 'Other’, please specify

9. Is this what you expected to learn on the course?
0 Yes
O No

10. If 'No', what did you expect to learn from the course? Please select one
option only

O Equivalent to key stage 4 (GCSE)

0 Equivalent to key stage 5 (A Level)

O First year undergraduate level or equivalent
0 Graduate level or equivalent

0 Post graduate study level or equivalent

O Other

If ‘Other’, please specify

11. What advantages, if any, would you associate with studying the SKE
course? Please select all that apply

0 | understand how topics on my subject relate to each other

0 | am up to date with the current curriculum

0 | have adequate subject knowledge to teach to GCSE

0 | have adequate subject knowledge to teach to A level

0 | have a better understanding of teaching techniques for this subject
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0 | know the topics where students commonly struggle and how to address

this
0 | have an advanced understanding of the topic
O | feel better prepared for the PGCE
0 There were no advantages
O Other

If ‘Other’, please specify

12. What disadvantages, if any, would you associate with studying the SKE
course? Please select all that apply

0 | found the level too advanced
O | found the level too basic
0 My subject knowledge is too curriculum specific

O Too much workload/too intense
0 There were no disadvantages
O Other

If 'Other’, please specify

13. Was completing the SKE course a worthwhile experience?
Please select one option only

0 Yes
0 No
14. How satisfied were you with...
_ - . . - Very
Very Satisfied Satisfied Neither Dissatisfied . o
Dissatisfied
The SKE course in general 0 0 0 O 0
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The quality of the teaching
methods on the SKE course

The pace of the course 0 0 0 O

The level of support you
received during the SKE 0 0 0 O
course

What you have learned from
the SKE course

How well the SKE course
has prepared you for
completing the PGCE
successfully

The SKE course providing
you with sufficient
knowledge to meet QTS
standards

The SKE course providing
you with sufficient subject
knowledge to become a
successful teacher

Have you experienced any barriers to completing the SKE course?
O Yes

[ No

Please select the barriers you have experienced from the list below:
Please select all that apply

0 Barriers relating to funding
0 Barriers relating to childcare

0 Barriers relating to support during the course

0 Barriers relating to location
O Barriers relating to the length of course
O Other

If ‘Other’, please specify
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17.

18.

19.

20.

Section 3: Subject knowledge and course content

Please rate the following from 1 to 10, with 1 being the lowest level of knowledge
and 10 being the highest:

Your subject knowledge of
your main subject at the
beginning of the SKE
course

Please rate the following from 1 to 10, with 1 being the lowest level of knowledge
and 10 being the highest:

Your subject knowledge of
your main subjectattheend 0o O O O O O O O O O
of the SKE course

Please rate the following from 1 to 10, with 1 being the lowest level of knowledge
and 10 being the highest:

Your level of confidence in
your main subject since o o o o o o o o o O
completing the SKE course

Has your level of confidence in your main subject changed since starting
the SKE course?

g Yes

0 No
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21.

22.

23.

24.

25.

26.

How has your level of confidence changed?

Why do you think your level of confidence hasn't changed?

What proportion of your SKE course content was split between learning

the subject and learning how to teach the subject?

O

[]

O

[]

100% learning the subject - 0% teaching the subject
80% learning the subject - 20% teaching the subject
60% learning the subject - 40% teaching the subject
50% learning the subject - 50% teaching the subject
40% learning the subject - 60% teaching the subject
20% learning the subject - 80% teaching the subject
0% learning the subject - 100% teaching the subject

Other

If ‘Other’, please specify

Was this balance adequate?

O

[]

Yes

No

If 'Yes', please explain why the balance was adequate:

If 'No', please explain why and how the balance could be improved:
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27.

28.

29.

How should the SKE course content be split between learning the subject
and learning how to teach the subject?

O 100% learning the subject - 0% teaching the subject
O 80% learning the subject - 20% teaching the subject
O 60% learning the subject - 40% teaching the subject
O 50% learning the subject - 50% teaching the subject
O 40% learning the subject - 60% teaching the subject
O 20% learning the subject - 80% teaching the subject
O 0% learning the subject - 100% teaching the subject
0 Other

If 'Other’, please specify

Section 4: Your expectations for the PGCE course

Please rate the following from 1to 10, with 1 being the lowest level of knowledge
and 10 being the highest

The level of knowledge (in
your main subject), you think
you will need to successfully
complete the PGCE course

What, if any, differences do you think there will be in terms of subject
knowledge between students who have done SKE courses and students
who have a specialist degree in the subject? What might the implications
of these differences be?
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30. What, if any, differences do you think there will be in preparedness for the
PGCE between students who have done SKE courses and students who
have a specialist degree in the subject? What might the implications of
these differences be?

Section 5: The Future

31. What are your future career aspirations for the next 5 years? Please select
one option only

O To specialise in teaching one subject

O To specialise in teaching one or more subjects
O To become a head of department

O To become a head of year

O To become a deputy / head teacher

O Other

If 'Other’, please specify

32. What are your future career aspirations for the next 10 years? Please
select one option only

O To specialise in teaching one subject

O To specialise in teaching one or more subjects
O To become a head of department

0 To become a head of year

O To become a deputy / head teacher

0 Other

If '‘Other’, please specify
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33. Have your future career aspirations changed during the SKE course?

O Yes
O No
34. Why have your future aspirations changed and in what way?
35. If you have any additional comments to make about your SKE course,

please provide them in the space below.

36. Are you willing to take part in future research around SKE courses?
0 Yes
O No

If yes, please provide your name, email address and phone numbers below.

Name:

Email Address:

Phone Number (Landline):

Mobile Number:

PGCE Survey Questions

Exploring Subject Knowledge Enhancement (SKE) for Teacher Training

Section 1: About you
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1. Are you:

[J Female
0 Male
2. How would you describe your ethnic background?

(1 Asian or Asian British
00 White

[0 Black or Black British
[J Dual Heritage

[0 Other

If 'Other’, please specify

3. How old are you? Please select one option only
00 Under 25
[0 25-29
0 30-34
[0 35-39
0 40-44
(1 45-49
[J 50-54

[0 55 orover

Section 2: Your background

4. Do you have an A level in the subject you want to teach? Note: If you will teach
Science, please answer on the basis of your principal PGCE subject

0 Yes
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Do you have a Bachelor degree (regardless of the subject)?
[ Yes

[0 No

If not, please specify what kind of degree or equivalent higher
qualification you hold.

Which subject did you study for your Bachelor degree or equivalent?
Please indicate the Main subject option undertaken for your Bachelor degree. If
you hold a qualification at an equivalent level please continue to answer this
question.

[ Agriculture and related subjects (e.g. animal science, forestry, food and
beverage studies)

(1 Architecture, Building and Planning (e.g. architecture building,
landscape design, planning)

[1 Biological Sciences (e.g. applied, clinical cognitive and educational
psychology, biology, biochemistry, genetics, microbiology, sports science,
zoology)

(1 Business and Administrative studies (e.g. business studies, marketing,
management, finance and accounting, tourism, transport, travel)

[1  Computer Science

[1 Creative Arts and Design (e.g. art and design, cinematics, performing
arts, photography)

[0 Education (e.g. education studies, study skills in education, teacher
training)

[0 Engineering and Technology (e.g. chemical, civil, electrical, mechanical
engineering, materials, mineral and maritime technology)

1 Geographical Studies (e.g. physical geography, environmental science,
human and social geography)

[0 Historical and Philosophical studies (e.g. archaeology, history,
philosophy, theology and religious studies)
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[0 Languages (e.g. English-based studies, European and other languages
and area studies, linguistics, literacy studies)

O Law

[l Mass Communications and Documentation (e.g. communications and
information studies, media studies)

[0 Mathematical Sciences (e.g. mathematics and statistics, operational
research, computer science)

[J Medicine and Dentistry

[0 Physical Sciences (e.g. archaeological science, astronomy, chemistry,
forensic science, geology, ocean sciences, physics)

[0 Social studies (e.g. anthropology, economics, politics, sociology, social
policy, social work)

[0 Subjects allied to Medicine (e.g. aural and oral sciences, anatomy,
complimentary medicine, nutrition, medical technology, ophthalmics,
pathology, pharmacy, physiology, toxicology)

[0 Veterinary Sciences
(1 Other

If 'Other’, please specify

If your Bachelor degree had a Minor component, please indicate the Minor
component of your Bachelor degree below.

What classification did you achieve for this degree? Please select one
option only

[ First

0 21

0 2:2 (or second)

] Third

[0 Pass degree (no honours)

[0 Other
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If ‘Other, please specify

Prior to starting teacher training, did you complete a Subject Knowledge
Enhancement (SKE) course?

[0 Yes

7 No

Did you study the same subject in your SKE course as you are now studying
in your teacher training?

O Yes

0 No

What was the main subject you studied on your SKE course? Please
select one option only

[1  Mathematics

[ Physics

[0 Chemistry

[1  Other science

[J  Modern Languages

(1 Design and Technology
0 ICT

[0 Religious Education

(1 Music

[0 Other

If '‘Other’, please specify
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13. What was the length of the SKE course? Please select one option only
[0 Less than 1 month
[0 1to 3 months
[ 4to 6 months

[0 Over 6 months

14. At which institution are you studying for your Post Graduate Certificate in
Education (PGCE)? Please select one option only

[0 Anglia Ruskin University

(1 Bath Spa University

[0 Birmingham City University

[ Bradford College

[ Brunel University

[ Canterbury Christ Church University
1 Cornwall SCITT

1 Edge Hill University

11 EM Direct (EBITT)

[0 Goldsmiths University

[ Hibernia College UK

[ Keele University

[1 Leeds Trinity and All Saints

[0 Liverpool Hope University

[ Liverpool John Moores University
1 London Metropolitan University

(] Loughborough University

[0 Manchester Metropolitan University
[0 Middlesex University

[0 Newman University College
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Nottingham Trent University
Open University

Oxford Brookes University
Roehampton University
Sheffield Hallam University
South West Teacher Training
St Mary’s University College, Twickenham
Staffordshire University
University College Plymouth
University of Bedfordshire
University of Birmingham
University of Brighton
University of Chester
University of Chichester
University of Cumbria
University of East Anglia
University of East London
University of Gloucestershire
University of Greenwich
University of Hertfordshire
University of Hull

University of Manchester
University of Newcastle
University of Plymouth
University of Portsmouth
University of Reading
University of Southampton

University of Sunderland
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[]

O

University of Sussex

University of the West of England
University of Warwick

University of Wolverhampton
University of Worcester

Other

If ‘Other’, please specify

15. Which subject are you studying to teach? Please select one option only

O

[]

[]

O

Mathematics

General science

Science - Biology as principal subject
Science - Chemistry as principal subject
Science - Physics as principal subject
ICT

Design and Technology

Religious Education

Other

If 'Other’, please specify

16. Is your PGCE .... Please select one option only

[]

[]

[]

11-16
11-18

Other

If ‘Other’, please specify
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17.

18.

19.

20.

21.

Do you have a post graduate qualification (excluding SKE and PGCE)?
[ Yes

1 No
Would you consider yourself to have had a career before starting teacher training?
7 Yes

7 No

If "Yes', please describe your last role and what industry you worked in:

What is your main motivation for wanting to be a teacher? Please select
one option only

[ 1 want to make a difference to young people

[ 1 enjoy working with young people

0 1 have always wanted to be a teacher

[ 1'am looking for fulfilment in a second career

[0 1 know people who teach and they seem to enjoy it
[ It seemed a safe option during a recession

[1  The terms and conditions (holidays, pension)

[0 The pay

[0 Other

If '‘Other’, please specify

What is the main reason for choosing to teach the subject you are
studying on your PGCE? Please select one option only

[0 1want to pass on my enthusiasm for this subject to young people
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O 1 enjoy the subject

[J Itis a natural progression from my previous degree
O It was recommended to me by family and/or friends
[J It was recommended to me by a careers advisor

[J Better job prospects

[J Teachers | know recommended this subject

O It was recommended/advised by PGCE tutors

[J The Golden Hello incentive

O | always wanted to study this subject but was unable to study it to degree
level

[J | can'tteach the subject | studied for my degree and this is the next best
option

[0 Other

If 'Other’, please specify

Section 3: Progress and subject knowledge

22. How would you describe your progress on the PGCE course in relation to your
fellow students? Please select one option only

[J Well above average

[J Above average

[0 Slightly above average
[J Slightly below average
[J Below average

[J  Well below average

23. How would you describe your subject knowledge of your principle subject in
relation to your fellow students? Please select one option only

[J  Well above average
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[0 Above average
(1 Slightly above average
[0 Slightly below average
1 Below average

0 Well below average

24. Please rate your current level of confidence in your principal subject from 1 to 10,
with 1 being the lowest level of confidence and 10 being the highest.

1 2 3 4 5 6 7 8 9 10

current level of confidence 0O 0 0 ] ] ] ] ] 0 0

25. How would you define your current level of subject knowledge in your principal
subject? Please select one option only

[0 Equivalent to key stage 4 (GCSE)

[0 Equivalent to key stage 5 (A level)

[0 First year undergraduate level or equivalent
[1 Graduate level or equivalent

[0 Post graduate study level or equivalent

26. How would you define the level of subject knowledge needed to teach your principal
subject at key stage 3?

Please select one option only

1 Equivalent to key stage 4 (GCSE)

[ Equivalent to key stage 5 (A level)

[ First year undergraduate level or equivalent
[0 Graduate level or equivalent

[ Post graduate study level or equivalent

27. How would you define the level of subject knowledge needed to teach your principal
subject at key stage 4 (GCSE)? Please select one option only
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[0 Equivalent to key stage 4 (GCSE)

[J Equivalent to key stage 5 (A level)

[0 First year undergraduate level or equivalent
[l Graduate level or equivalent

[0 Post graduate study level or equivalent

28. How would you define the level of subject knowledge needed to teach your principal
subject at key stage 5 (A level)? Please select one option only

[0 Equivalent to key stage 5 (A level)
[0 First year undergraduate level or equivalent
[0 Graduate level or equivalent

[0 Post graduate study level or equivalent

29. Once you are fully qualified and have completed your NQT year, which
levels of your principal subject are you expecting to teach? Please select
all that apply

[J Key Stage 3

[0 Key Stage 4 (GCSE)

[1 Key Stage 5 (A level)

[0 Other (please specify)

If 'Other’, please specify

30. Please rate how confident you feel with your subject knowledge in your

principal subject, to be able to teach to Key Stages 3, 4 and 5, using the scale
1to 10, with 1 being the lowest level of confidence and 10 the highest.

1 2 3 4 5 6 7 8 9 10

Key Stage 3 o 0o 0O 0o 0O O o o o o
Key Stage 4 (GCSE) o o 0O O o o o o o O
Key Stage 5 (A level) o o o o o o o o o O
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31. In the spaces below, please explain why you gave the rating you did for each
Key Stage. In particular, if you feel you have not reached the right level of
expertise for that Key Stage, please explain why and what you feel is missing.

Key Stage 3

Key Stage 4 (GCSE)

Key Stage 5 (A level)

32. What, if any, differences do you think there are in terms of subject
knowledge between students who have done SKE courses and students
who have a specialist degree in the subject? What might the implications
of these differences be?

33. What, if any, other differences are there in preparedness for the PGCE
between students who have done SKE courses and students who have a
specialist degree in the subject? What might the implications of these
differences be?

Section 4: About SKE courses - For former SKE students

Only complete this section if you have previously completed an SKE course.

34. What proportion of your SKE course content was split between learning
the subject and learning how to teach the subject? Please select one
option only

[0 100% learning the subject - 0% teaching the subject
[J 80% learning the subject - 20% teaching the subject
[0 60% learning the subject - 40% teaching the subject
[ 50% learning the subject - 50% teaching the subject
[0 40% learning the subject - 60% teaching the subject

0 20% learning the subject - 80% teaching the subject
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35.

36.

37.

38.

[]

O

0% learning the subject - 100% teaching the subject

Other

If ‘Other’, please specify

Was this balance adequate?

O

[]

Yes

No

If Yes, please explain why this balance was adequate:

If No, please explain why and how this balance could be improved.

How should the SKE course content be split between learning the subject
and learning how to teach the subject? Please select one option only

[]

O

[]

[]

100% learning the subject - 0% teaching the subject
80% learning the subject - 20% teaching the subject
60% learning the subject - 40% teaching the subject
50% learning the subject - 50% teaching the subject
40% learning the subject - 60% teaching the subject
20% learning the subject - 80% teaching the subject
0% learning the subject - 100% teaching the subject

Other

If '‘Other’, please specify
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39. Are there any ways in which the SKE course content will help to prepare
you for your first year in teaching? Please select all that apply

[0 None of the SKE course content helped to prepare me for the first year of
teaching

[0 We were given advice on how to deliver the curriculum
1  We completed modules which focused on generic theory of education

[0 We completed modules which focused on subject specific theory of
education

[0 We completed modules which focused on generic pedagogy
[0 We completed modules which focused on subject specific pedagogy
[0  We updated specialist subject knowledge

[0  We were given advice on how to deliver some subject content and applied
this in a practical way

[0 We had a placement in a school
[ Other

If 'Other’, please specify

40. Are there any advantages to completing the SKE course before starting
the PGCE course? Please select all that apply

[0 SKE gave me an additional subject specialism

1 SKE taught me to communicate the subject better

1 SKE provided early signposting to teaching resources and materials
1 SKE increased my subject confidence

[0 SKE made me aware of new topics

1 SKE updated subject knowledge

[1  SKE created time to focus on the subject which would be difficult during the
PGCE

[0 SKE equipped me with how to apply knowledge in the classroom

[0 SKE provided me with additional practical experience
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41.

42.

43.

[]

O

[]

SKE helped to prepare me for studying at postgraduate level
There are no advantages

Other

If 'Other’, please specify

Are there any disadvantages to completing the SKE course before starting
the PGCE course? Please select all that apply

O

[]

[]

O

Covering content that is covered by the PGCE

Doing a placement

Added to the time spent training to be a teacher

Additional costs of training

Impinging on future opportunities due to school perception of SKE
There are no disadvantages

Other

If * Other', please specify

Looking back, are you pleased that you completed the SKE course prior
to teacher training?

O

[]

Yes

No

What impact has the SKE course had on your performance on the PGCE course?
Please select one option only

[]

[]

It has significantly hindered my performance on the PGCE course
It has slightly hindered my performance on the PGCE course
It has made no difference at all

It has slightly enhanced my performance on the PGCE course
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O It has significantly enhanced my performance on the PGCE course

44, Please explain your rating above (include the rate you gave and why you
gave that rating)

45, Is there any way that the SKE course could have helped to better prepare
you for the PGCE course or for teaching in the future?

0 Yes

0 No

46. Please explain what was missing from the SKE course and how this could
have helped to prepare you better.

Section 5: About SKE courses - for PGCE students who have not completed an

SKE course

Only complete this section if you have NOT previously completed an SKE course

47. Are you aware of SKE courses and what they are? Please select one option only

[0 No, | have never heard of them
[0 | have heard of them but do not know much about them

0 Yes | know what SKE courses are

48. Why didn’t you complete an SKE course? Please select one option only
[J 1 was not aware that it was an option

[J | had studied my chosen PGCE subject up to degree level and did not need
subject knowledge enhancement

[J 1did not have time to do additional training before my PGCE
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49.

50.

51.

52.

0

Other

If 'Other’, please specify

Would you have liked to have completed an SKE course?

0

g

Yes

No

If ‘No’, please explain why

If ‘Yes’, please explain why you would have liked to complete an SKE
course.

If ‘Yes’, do you feel at a disadvantage because you have not completed an SKE
course?

0

U

Yes

No

Section 6: The Future

53.

What are your future career aspirations for the next 5 years? Please
select one option only

0

g

To specialise in teaching one subject

To specialise in teaching one or more subjects
To become a head of department

To become a head of year

To become a deputy / head teacher
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[1 Other

If 'Other’, please specify

54. What are your future career aspirations for the next 10 years? Please
select one option only

[J To specialise in teaching one subject

[ To specialise in teaching one or more subjects
[1 To become a head of department

[1 To become a head of year

[J To become a deputy / head teacher

(1 Other

If 'Other’, please specify

55. Have your future career aspirations changed during the PGCE course?
1 Yes
7 No
56. Why have your future aspirations changed and in what way?
57. Of the schools you have some experience of, how aware are they that SKE

courses exist to enhance subject knowledge for prospective teacher trainees?
[l Very aware
[J Some awareness

[0 Not at all aware

58. How do you think former SKE students are perceived by schools/future employers?
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0 Very positively

[0 Quite positively
[ Quite negatively
[0 Very negatively

[J Neither positive or negative

59. If you have any additional comments to make about SKE courses, please
specify in the space provided below:

60. Are you willing to take part in a short telephone interviews about your teacher
training?

[0 Yes

0 No

61. If yes, please provide your name, email address and phone number below

Name:

Email address:

Telephone Number (Landline) :

Mobile Number:

NQT Survey Questions

Exploring Subject Knowledge Enhancement (SKE) for Teacher Training

Section 1: About you

1. Are you:

0 Male
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0 Female

2. How would you describe your ethnic background?
O Asian or Asian British
0 White
O Black or Black British
O Dual Heritage
O Other

If 'Other’, please specify

3. How old are you? Please select one option only

0 under 25

O 25-29
0 30-34
O 35-39
O 40 - 44
O 45 - 49
O 50 - 54
O 55 or over

Section 2: Your educational background

4. Do you have an A level in the subject you now teach? Note: If you teach Science,
please answer on the basis of your principal PGCE subject.

g Yes

0 No
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Do you have a Bachelor degree (regardless of the subject)?
O Yes

n No

If you do not have a Bachelor degree, please specify what kind of degree
or equivalent higher qualification you hold.

Which subject did you study for your Bachelor degree or equivalent?
Please indicate the Main subject option undertaken for your Bachelor degree. If
you hold a qualification at an equivalent level please continue to answer this
guestion.

O Agriculture and related subjects (e.g. animal science, forestry, food
and beverage studies)

0 Architecture, Building and Planning (e.g. architecture building,
landscape design, planning)

O Biological Sciences (e.g. applied, clinical cognitive and educational
psychology, biology, biochemistry, genetics, microbiology, sports
science, zoology)

0 Business and Administrative studies (e.g. business studies,
marketing, management, finance and accounting, tourism, transport,
travel)

0 Computer Science

0 Creative Arts and Design (e.g. art and design, cinematics, performing

arts, photography)

0 Education (e.g. education studies, study skills in education, teacher
training)
0 Engineering and Technology (e.g. chemical, civil, electrical,

mechanical engineering, materials, mineral and maritime technology)

0 Geographical Studies (e.g. physical geography, environmental science,
human and social geography)

0 Historical and Philosophical studies (e.g. archaeology, history,
philosophy, theology and religious studies)

0 Languages (e.g. English-based studies, European and other languages
and area studies, linguistics, literacy studies)
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O Law

O Mass Communications and Documentation (e.g. communications and
information studies, media studies)

O Mathematical Sciences (e.g. mathematics and statistics, operational
research, computer science)

O Medicine and Dentistry

0 Physical Sciences (e.g. archaeological science, astronomy, chemistry,
forensic science, geology, ocean sciences, physics)

0 Social studies (e.g. anthropology, economics, politics, sociology, social
policy, social work)

0 Subjects allied to Medicine (e.g. aural and oral sciences, anatomy,
complimentary medicine, nutrition, medical technology, ophthalmics,
pathology, pharmacy, physiology, toxicology)

O Veterinary Sciences
0 Other

If 'Other’, please specify

If your Bachelor degree had a Minor component, please indicate the Minor
component of your Bachelor degree below:

What classification did you achieve for this degree? Please select one
option only

0 First
0 2:1

0 2:2 (or second)

O Third
0 Pass Degree (no honours)
0 Other

If ‘Other’, please specify
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10. At which institution did you study for your Subject Knowledge
Enhancement (SKE) course?

O

[]

Anglia Ruskin University
Bath Spa University
Birmingham City University
Bradford College

Brunel University

Canterbury Christ Church
University

Edge Hill University
Goldsmiths University
Keele University

Leeds Trinity and All Saints

Liverpool Hope University
Liverpool John Moores University
London Metropolitan University
Loughborough University
Manchester Metropolitan University
Middlesex University

Newman University College
Nottingham Trent University
Open University

Oxford Brookes University
Roehampton University

Sheffield Hallam University

South West Teacher Training
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University of Bedfordshire
University of Birmingham
University of Brighton
University of Chester
University of Chichester

University of Cumbria

University of East Anglia
University of East London

University of
Gloucestershire University
of Greenwich

University of Hertfordshire
University of Hull
University of Manchester
University of Newcastle
University of Plymouth
University of Portsmouth
University of Reading
University of Southampton
University of Sunderland
University of Sussex
University of the West of

England

University of Warwick




11.

12.

O

[]

St Mary’s University College,
Twickenham

Staffordshire University

University College Plymouth

If 'Other’, please specify

University of
Wolverhampton

University of Worcester

Other

What was the principal subject you studied on your SKE course? Please
select one option only

O

[]

O

[]

Mathematics

Physics

Chemistry

Other Science

Modern Languages
Design and Technology
ICT

Religious Education
Music

Other

If '‘Other’, please specify

What was the length of the SKE Course? Please select one option only

[]

[]

Less than 1 month
1 to 3 months
4 to 6 months

Over 6 months
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13. Did you study your PGCE at the same institution as your SKE course?
0 Yes

n No

14. Which subject did you study for your PGCE? Please select one option only
O Mathematics
O General Science
0 Science - Biology as principal subject
O Science - Chemistry as principal subject
0 Science - Physics as principal subject
O ICT
0 Design and Technology
O Religious Education
O Other

If ‘Other’, please specify

15. Was your PGCE ... Please select one option only
O 11-16
O 11-18
O Other

If ‘Other’, please specify

16. Do you have a postgraduate qualification (excluding SKE and PGCE)?
O Yes

0 No
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17. Would you consider yourself to have had a career before starting teacher training?

0 Yes

0 No
18. If 'Yes', please describe your last role and what industry you worked in:
19. What is your main motivation for wanting to be a teacher? Please select

one option only

O | want to make a difference to young people

0 | enjoy working with young people

O | have always wanted to be a teacher

0 | am looking for fulfilment in a second career

O | know people who teach and they seem to enjoy it
0 It seemed a safe option during a recession

0 The terms and conditions (holidays, pension)
0 The pay
0 Other

If 'Other’, please specify

20. What is the main reason for choosing the subject you teach? Please select
one option only

O | want to pass on my enthusiasm for this subject to young people
0 | enjoy the subject

0 It is a natural progression from my previous degree

0 It was recommended to me by family and/or friends

0 It was recommended to me by a careers advisor
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0

Better job prospects

Teachers | know recommended this subject

It was recommended/advised by PGCE tutors
The Golden Hello incentive

| always wanted to study this subject but was unable to study it to degree
level

| can't teach the subject | studied for my degree and this is the next best
option

Other

If 'Other’, please specify

Section 3: About your first year of teaching

21. How long after completing your PGCE were you offered your first job as a teacher?
Please select one option only

O Less than 1 month

O 1 to 3 months

O 4 to 6 months

O 7 to 9 months

O 10 -12 months

O Over 1 year

O | was offered a teaching post before completing my PGCE

O | have not been offered a job yet
22. Areyou ..... Please select one option only

0 A full time teacher

O A part time teacher

O Other
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If ‘Other’, please specify

23. What type of school do you teach in? Please select one option only
O Independent/fee paying school
O Grammar/selective school

O Grant maintained school

O Special school

O Specialist school (with a specialist subject)
O Academy

O Sixth form college

O Other

If 'Other’, please specify

24. What is the principal subject you are teaching? Please select one option
only
O Mathematics

0 General Science

O Biology

0 Chemistry

O Physics

O ICT

O Design and Technology
O Religious Education

0 Other
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If ‘Other’, please specify

What key stage do you teach your principal subject to?

KS3 (GKCSS4E) Klesfef)A
Mathematics O O O
General Science 0 0 0
Biology O O O
Chemistry O O 0
Physics 0 O 0
ICT O O O
Design and Technology 0 0 0
Religious Education O O 0
Other O O 0

What other subjects do you teach and to what level? Please select all that
apply

KS3 KS4 KS5(A
(GCSE) level)
Mathematics O 0 0
General Science 0 0 0
Biology O 0 0
Chemistry O 0 0
Physics O O O
Other science related subject O 0 0
ICT O O 0
Design and Technology 0 0 0
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27.

28.

Religious Education 0 0 0
| do not teach any other subjects 0 0 0
Other 0 0 0

If 'Other’, please specify which subject and to what level

If 'Other science related subject' please specify which subject

How satisfied are you with your first year in teaching?
O Very satisfied

O Satisfied

0 Neither

0 Dissatisfied

O Very dissatisfied

Please explain how your satisfaction/dissatisfaction with your role can be
further improved:

Section 4: Subject Knowledge

29.

30.

Is the principal subject you teach the same as your principal SKE subject?
0 Yes

g No

Please rate your current level of confidence in your principal SKE subject
from 1 to 10 - with 1 being the lowest level of confidence and 10 being the highest:

1 2 3 4 5 6 7 8 9 10

Please select one option o o o o o o o o o O
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31. How would you define your current level of subject knowledge in the
principal subject of your SKE course? Please select one option only

O Equivalent to key stage 4 (GCSE)

0 Equivalent to key stage 5 (A level)

O First year undergraduate level or equivalent
0 Graduate level or equivalent
O Post graduate study level or equivalent
32. How would you define the level of subject knowledge needed to teach

your principal SKE subject at key stage 3? Please select one option only
O Equivalent to key stage 4 (GCSE)

0 Equivalent to key stage 5 (A level)

O First year undergraduate level or equivalent
0 Graduate level or equivalent
O Post graduate study level or equivalent
33. How would you define the level of subject knowledge needed to teach

your principal SKE subject at key stage 4 (GCSE)? Please select one option only
0 Equivalent to key stage 4 (GCSE)

0 Equivalent to key stage 5 (A level)

0 First year undergraduate level or equivalent
0 Graduate level or equivalent
0 Post graduate study level or equivalent
34. How would you define the level of subject knowledge needed to teach

your principal SKE subject at key stage 5 (A level)? Please select one option only
0 Equivalent to key stage 4 (GCSE)
0 Equivalent to key stage 5 (A level)

0 First year undergraduate level or equivalent
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35.

36.

37.

38.

0 Graduate level or equivalent

O Post graduate study level or equivalent

Once you have completed your NQT year, which levels of your principal
SKE subject, are you expecting to teach to? Please select all that apply

0 Key Stage 3

0 Key Stage 4 (GCSE)
O Key Stage 5 (A level)
O Other

If 'Other’, please specify

Please rate how confident you feel with your subject knowledge to be able
to teach to your principal subject to Key Stages 3, 4 and 5, using the scale 1 to 10,
with 1 being the lowest level of confidence and 10 being the highest:

1 2 3 4 5 6 7 8 9 10

Key Stage 3 o 0o 0O O o O o o o o
Key Stage 4 (GCSE) o o o o o o o o o o
Key Stage 5 (A level) o o o o o o o o o O

In the spaces below, please explain why you gave the rating you did for
each Key Stage. In particular, if you feel you have not reached the right
level of expertise for that Key Stage, please explain why and what you feel
IS missing.

Key Stage 3

Key Stage 4 (GCSE)

Key Stage 5 (A level)

During your NQT year, have you found it necessary to further develop your
subject knowledge to be able to teach Key Stages 3, 4 and 5?

Not

Yes a lot Yes a little Not at all .
applicable
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Key Stage 3 O O O O
Key Stage 4 (GCSE) 0 0 0 0

Key Stage 5 (A level) 0 0 0 0

39. Would you say that you are a ‘subject specialist’ in the principal subject area that
you studied for your SKE?

O Yes
O No
40. Would your colleagues in school classify you as a ‘subject specialist’ in your main

SKE subject area?
0 Yes

0 No

Section 5: About SKE courses

41. What proportion of your SKE course content was split between learning
the subject and learning how to teach the subject? Please select one option
only

O 100% learning the subject - 0% teaching the subject
O 80% learning the subject - 20% teaching the subject
O 60% learning the subject - 40% teaching the subject
O 50% learning the subject - 50% teaching the subject
O 40% learning the subject - 60% teaching the subject
O 20% learning the subject - 80% teaching the subject
O 0% learning the subject - 100% teaching the subject
O Other

If ‘Other’, please specify
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42.

43.

44.

45.

46.

Was this balance adequate?
0 Yes

n No

If 'Yes', please explain why the balance was adequate:

If 'No', please explain why and how the balance could be improved:

How should the SKE course content be split between learning the subject
and learning how to teach the subject? Please select one option only

O 100% learning the subject - 0% teaching the subject
0 80% learning the subject - 20% teaching the subject
O 60% learning the subject - 40% teaching the subject
0 50% learning the subject - 50% teaching the subject
0 40% learning the subject - 60% teaching the subject
0 20% learning the subject - 80% teaching the subject
0 0% learning the subject - 100% teaching the subject
0 Other

If ‘Other’, please specify

Are there any ways in which the SKE course content helped to prepare
you for your first year in teaching? Please select all that apply

0 None of the SKE course content helped to prepare me for the first year
of teaching
0 We were given advice on how to deliver the curriculum
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0 We completed modules which focused on generic theory of education

O We completed modules which focused on subject specific theory of
education

O We completed modules which focused on generic pedagogy
0 We completed modules which focused on subject specific pedagogy
O We updated specialist subject knowledge

0 We were given advice on how to deliver some subject content and
applied this in a practical way

0 We had a placement in a school
0 Other

If 'Other’, please specify

47. Thinking about your NQT year, are there any advantages to completing
the SKE course? Please select all that apply

0 SKE gave me an additional subject specialism

0 SKE taught me to communicate the subject better

0 SKE provided early signposting to teaching resources and materials
0 SKE increased my subject confidence

0 SKE made me aware of new topics

0 SKE updated subject knowledge

0 SKE created time to focus on the subject which would be difficult during
the PGCE
0 SKE equipped me with how to apply knowledge in the classroom

0 SKE provided me with additional practical experience

0 SKE help to prepare me for studying at postgraduate level
0 There are no advantages

O Other

If ‘Other’, please specify
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48. Thinking about your NQT year, are there any disadvantages to completing
the SKE course?

Please select all that apply

[]

O

O

[]

Covering content that is not required for teaching

Doing a placement

Added to the time spent training to be a teacher

Additional costs of training

Impinging on future opportunities due to school perception of SKE
There are no disadvantages

Other

If 'Other’, please specify

49. Looking back, are you pleased that you completed the SKE course prior to teacher
training?
O Yes
O No

50. What impact has the SKE course had on your performance as a teacher?

Please select one option only

0 It has significantly hindered my performance as a teacher
0 It has slightly hindered my performance as a teacher
O It has made no difference at all
O It has slightly enhanced my performance
0 It has significantly enhanced my performance
51. Is there any way that the SKE course could have helped to better prepare

you for teaching?

[]

Yes
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52. If ‘Yes’, please explain what was missing from the SKE course and how
this could have helped to prepare you better:

Section 6: The Future

53. Did completing an SKE course have a positive or negative impact on.....
1 2 3 4 5
Significan Significant
t Positive
Negative Impact
Impact

How quickly you gained employment

0 l il l l
as a teacher
The type of role you took 0 0 0 0 0
Yours aspirations and goals 0 0 0 0 0
Hovy wgll you are achieving your 0 0 0 0 0
aspirations and goals
54. What are your future career aspirations for the next 5 years?

O To specialise in teaching one subject

O To specialise in teaching one or more subjects
O To become a head of department

O To become a head of year

O To become a deputy/head teacher

O Other

If ‘Other’, please specify
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55. What are your future career aspirations for the next 10 years?
O To specialise in teaching one subject
0 To specialise in teaching one or more subjects
O To become a head of department
0 To become a head of year
O To become a deputy/head teacher
O Other

If 'Other’, please specify

56. Have your future career aspirations changed since starting your NQT year?
0 Yes
O No
57. Why have your future aspirations changed and in what way?
58. How aware is your school that SKE courses exist to enhance subject knowledge for
prospective teacher trainees?
O Very aware
0 Some awareness
O Not at all aware
59. How do you think former SKE students are perceived by schools/future employers?

0 Very positively
0 Quite positively
0 Neither

0 Quite negatively
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60.

61.

62.

0 Very negatively

If you have any additional comments to make about SKE courses, please
specify in the space provided below:

Are you willing to take part in a short telephone interview about your teacher
training and NQT year?

U Yes

0 No

Please provide your name, email address and phone number below :

Name:

Email Address:

Telephone number (Landline):

Mobile number:
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