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Small Class Teaching practices in Hong Kong primary schools

ZHANG Yuefeng & LEE Chi Kin John
The Hong Kong Institute of Education

Abstract

Three hundred and forty four primary schools have introduced Small Class Teaching (SCT)
into their classrooms since the adoption of this policy by the Hong Kong Government in
2009. Some of them even extended SCT up to primary five students. The article reports on
a preliminary study about the impact of SCT by interviewing ten teachers in two primary
schools about their teaching in small class setting. The conclusion is drawn together with
suggestions and recommendations on further adjustment and implementation of the SCT

policy.
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Small Class Teaching, teaching practice, Hong Kong education, teacher professional
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