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—HIE

TEEZHEERES » BERH—
HESA » &K~ BE RN E KR
PTG sk Rl T Y FE R - 1 e DLV ME R -
W 8 KEEEARNEEERH - R
s 1E TR BT - AR AR LB
2 mIRENE BB AR AN SE B B A A 1K+ BE
BE2AvEENmIghn (Pekrun, Elliot, & Maier,
2006, 2009 ) - if A] G2 3B FEL A 1Y 2
7= IR (Elliot, McGregor, & Gable, 1999 ;
Harackiewicz, Barron, Tauer, & Elliot,
2002) - PRETERAE HIFEIHEAY R H EEE
i BB TR RIS E B E
THEERAARIFER - REAEmHE 2
% PRI A R BB R B -

Rk B AR B ZE 52 B 2E T AR S A
EREE LT & IR A B B ARER - T
=Rz BB AN IMA SRR E R (FR A
F& » 2003 ; Linnenbrink & Pintrich, 2002 ;
Murayama, Elliot, & Yamagata, 2011 ) - {H
B A B FE AAR S i A - B AR SRR ERZE
AR R AR RER Fy T 55 RS (i
FFEEN ) B R AN RIENE (e
A e RER A GBRIZRE )
AR E e Bl AN CGEEEREL) - DLEL
T2 BRURs AN ] T AT TG 1 /2 B2 B Eh R 18 A
AIREE A A RIEE T REASH (Elliot
& Thrash, 2010 ; Elliot, Shell, Henry,
& Maier, 2005 ; Harackiewicz, Barron,
Pintrich, Elliot, & Thrash, 2002 ; Pekrun et
al., 2009) -

HEMF B E TR RET EEEHR
L EIEAEIRGEEE - MERFILIR T 22 A AU ER
BHEEEE - DRI 4 DISE F &) -
HOREEE KR ~ (B RE2ZERCER » 20 -
8 22 A7 e B MG £ B2 5 1 18 [ A PR B
[ Ze R H A R T (PREBE
T2 1/ #& > 2007 ; Shim, Ryan, & Anderson,
2008 ) - i kR HAE A B L
F+ (Fryer & Elliot, 2007 ) - [A/ It - ZHli
WAIRE AN R B2 BER AR B 5T A
[EIHYER = H IS - E— AR R 2
A PR E H AR E B (Church, Elliot,
& Gable, 2001 ; Linnenbrink, 2005) - 7
e 2 52 H B9 1F 7R 37 8 gl gk B AR B
A e B2 AR R B BT A (EDE S 2 AR = H
Tt i BREY  FEE R R R B2
Zimkh o REEEHRE 2 -

o~ i H R R S

A gk H & P Gm (achievement goal
theory ) X f# Fy H 1% & [q] B 5 (goal
orientation theory ) - = E5 H A B HL B
HE 3 54 (Maehr & Zusho, 2009 ) - [% 5t
B FE RS 2 B F- James Y 1890 2 HY
PAgEST (competence ) £y HAZ LM » B
T & AR B AR & - DARE I F Ry 28
T E B G B AR BE - S =T 242K
FSCTR B 6 ) it 9 G i ) B2 AR Y ER SE E
B2 H % (Urdan & Maehr, 1995 ;
Elliot, Murayama, & Pekrun, 2011) - {f
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SR R EimZ B H - BoRE R
RCHL B i B B ) — ([l i SE R
( Elliot, 1999 ; Pintrich, 2000a ; Pintrich,
2000b) -

pet B Fral HIERI A E R
* BAS B R e 2 Rk H IR RYER & (Locke
& Latham, 1990) - [2EE—FSEEET{E
HHRSEETEHEERAAFREE (Meece,
Beverly, & Askew, 2009 ; Schunk, Pintrich,
& Meece, 2008) - N « HIEFIEZEH
AT —HBWAEE - TERAYEE A
Re e B EREAEENELI#REES - 1
AIRER Fy T ot AZKEFIAES] (Urdan,
1997 ; Urdan & Maehr, 1995) - fEK LIS
A R AP R R EOst H SR E]
BT Ry RS 2 A A R RS RN HI B B
## S & (Dweck, 1986) -+ [RIIL - Bk H
PEHEN & B Ry T i 22 A B2 S it B AL
FICL T A8 B L 1T Ry HY B AR B2 - ot
HIEH A E A AR TSR w2
SR e

B R E R H IR S ERR - 2R
Ak B R B UZE BT (excellence )
HUFRRHE - BB FHF A EE R S T Bt
A~ EFEGE & H By 2K DLEGE S
TEYEIF R 5 R S HE - Ban - & A el

(McClelland, Atkinson, Clark, & Lowell,
1976) - JZ Ak H 12 Bk H B A B b 72 59
EefE o Bk HIEAHBE I E BT - & F
£ 1970 £ A M5 BA DL K 1980 4 A AT HA -
FH Ames »Dweck »Maehr i Nicholls Z A
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3L TEEARE - Hfr X L Dweck Ed

Nicholls — A #f ik HIRRIBE &b Z 5352
B B EsE (Elliot, 2005 ) o
5] » Dweck il Nicholls FiTHE H %
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53 H A RHIBEE - Dweck (1986) FEHL
H 5 e 3 H AR 222 HAZ ; Nicholls
(1979, 1984) K sk H B & 73 B F %
A (ego involvement ) Hi T {E#& A (task
involvement ) - #F " FRHL | Bl T AL A |
HIFEEE » BENEHEEZEMm A
B A A B s - #EBLEEBH E
AN HER - T2
"TER A HIEREEE  HERE
BERAE 32 R #THURE I B R B R S UK
#A (Ames & Archer, 1987 ) - #fE9R Dweck
Eil Nicholls ¥ Bt H iF4a TN AR 5358
HEAAGHFLHEUZE » KIS B
DUFE R H AR B F 3 H 7R (Schunck et
al., 2008) - SEREMY ikt pOR R
FERCL BN PR B ARZERE 2 R R
RCE H AR AU B AL U8 H AR B 5 (Pintrich,
2000a) - {EEEMEEHEHEERTF - NamkE A
BCERILHR - (CEEERENIR HAE #EE
T e IR # REGEEH H D HIRE ST
It - fE =5 post B IS E eI HY & (EEE) %
fHm L - B e T A HAR (Ames,
1992) -

Elliot £ Harackiewicz ( 1996) 75 »
16 A S0 B 2 B Bt A B i s 88 1) AR
HIERES - A RZ R E{E R HERE R
e e Bk e 2 AR L YRR A o R R
PHEHEREE - FieAEHENEE S S
T2 AR RS P Bl B A A BG5BT
2 ('Senko, Durik, & Elliot, 2008 ) - {4l :



fmir BA S PR - HEEHETE
TEAAITBRER » TS R MR ERRY 5 R
s R B H R R B A G A EE
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755 ~ R MR AR R 2 RE T B R B
&= (Senko, Durik, & Harackiewicz,
2008 ; Wolters, Yu, & Pintrich, 1996 ) - {H
Figm R HEEE T R EEY - R BT
B - DUEBISEE JIRY IR M FTET -
Ut - AR E AR - s A s e TR 22
7 5 B (Pintrich, 2000b) ; FEEFK IR H
AT RAER B A A AG R A ke - DU
THEJIM E M FFET (Koller, 2000; Meece
et al., 2009) - TS RAIGEELBHRE
A B A 5 FE Y B2 AH AL AT - ROk H
RHEmE AR HEE D& R
[ e T Bk e R R E A -

FEERAEET - =9 B
FR AT RE 2R E RS T A 1 S A i B o DL
B EE Rp - R E B —(E 8
B BN EAEE  HERHE I
HAERIA » Al AT sEHE N FE R E B EFA -
i - L NE TR EEE GEAEH)
mAE NalESS ke p 2 g S — (8 2
e CGERERER) -~ NS HHf
WA @ KRR T R FHY %
BB ET DR ETETEE
G5 e AR SE R - 1T R HRYTERR
6 HE R {F] & RS RS2 AR RY BT RE - AT
Elliot (1999) FiRRKIEZEHEE —F &
53 Rt [r R PAEL IR BERG P

Elliot &2 MacGregor (2001 ) % 8 Elliot
(1999) PH[m] EE Rt H AR A R A AR -
SRIARIZRE TR E R (FFPRET R ) B

GEME (valence) (HEmIBEEEE) Foifid -
L B AR 43 O R A 2% ~ JSRERG 2R -
o [ e PR B I e R B DU [ - AR ZE
NN NS5 SN STt R 5
E S H e o R A5 A B o ) 1) S i R 5
£ (F2 /[ K » 2003 ; Elliot & MacGregor,
2001) - FE PR R p H AR 2 B A &
ST HIEERR -

=~ BVERNTE RN = H ARG

Rignt g I m P =T AR
7 | BCEE B R (A IR
THRZAE/ERTHEY (Schunk et al,
2008 ) * Ames Ei Archer (1988 ) fiff%2+s
o B4 HIE R F AT EZ AR = H AR
ot RINHIES E TR ST O N =T -
BCEHEIRG] (Ames, 1992) - G ZEE
HET RN A B R - ARt S &
ZBEANFTHRAHOKBER  ElEEE
FAE N RCHL B A AL 25 A B2 B AR
X at A FTANE © Wolters (2004) 325 »
PR H A 2 15 2 A A0 B AT P oA
SRR B AZERER > AL 20 ENE AR
S T a7 A =) = A = ==Y At
JEEER2E E AR AT -

Lau Bl Nie (2008) f5HiFR=FRHH
REL A 1 1 o T (] A ok i 2R 3R BT BR R T )
2 B B2 2R i (withdraw ) [ B & [ B
% o A6 H. - G F I E AT S B A
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{HI 8= A B XU HE (Murayama &
Elliot, 2009) ; [fij = FE5A B IEAS SRR
R R £ B H AT (Wolters,
2004) - EAE®EENIEERE o 800
PREBE (2012) HYRFZEAIHE R RS PhEd
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