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The Implications and Implementation of
Communicative Translation Teaching

Posen Liao

The academic discipline of Translation Studies has witnessed unparalleled
growth since the late twentieth century. However, the theoretical insights and
pedagogical methods of translation teaching are now still deeply influenced by
the discipline of Foreign Language Teaching (FLT). In particular, the traditional
teacher-fronted translation classroom usually creates a passive and boring learn-
ing experience for students. They often feel frustrated when they are required
to emulate their teacher’s version of a translation and fail to do so. To turn
this situation around, more and more translation researchers and teachers have
called for alternative methods of translation instruction. Kiraly (1995, 2000),
Colina (2003) have suggested applying communicative translation teaching
which can help students autonomously develop knowledge about and skills in
translation. Thus, this paper proposes to lay a theoretical basis of constructiv-
ism for teaching translation in Taiwan’s colleges, with the use of communicative
translation as a teaching method. Meaningful tasks that have communication
as their main objective such as cooperative learning, peer tutoring, and on-line
learning platforms should be implemented as teaching techniques. It is hoped
that this communicative approach to translation instruction can provide transla-
tion teachers with more constructive insights in their classrooms and benefit
learners to enhance their communicative competence in translation.
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I propose that translator education be seen as a dynamic, interactive process
based on learner empowerment; on the emancipation of students from the
domination of the teacher and from the institution as the designated distribu-
tors and arbiters of truth; on a change in focus from the tyranny of teaching,
to learning as a collaborative, acculturative, and quintessentially social activity

(Kiraly, 2000, p. 18).
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Purpose and Description:

This course is designed to sharpen your communicative translational
competence by giving you a semester-long translation project to complete
independently. All students in this class will be divided into several groups of
your choice. Each group is suggested to be consisted of 5 to 8 students and
selects a book to translate as a term project. The class will meet regularly for
you to report your progress, but you ate always welcome to visit my office
for any problems or ideas concerning your translation task. Through class
discussion, work in small groups, and individual learning, you are expected to
translate naturally, accurately, and with maximum effectiveness.

This is not a “lecture” course, but one which stresses active participation
and translation practices. In a collaborative learning environment, you will
participate in group work to analyze and critique existing translation works and
to develop your own translation strategies and translation versions. At the end
of the semester, each group is required to orally present your translation results
and to submit a copy of book translation as well as an annotation (reflections
and thoughts on the translation task).
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The following questions can be used to reflect on your translation task:
1. Why did your group choose this particular book as your translation
project?
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. What are the features or characteristics of genre of the book you select?
. What principles or methods you have applied to translate this type of

|8}

genre?
. What is the best part of this project? Why?
. What is the weakest part of this project? Why?
. What was the most difficult part of this project? Examples.
. What skills or strategies did you practice when doing this project?
. What assistance or resources did you use to complete this project?
. What did you learn from doing this project?
10. How would you make this project better?
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