il - =i

FH-HESK - BSEE<BEars BE - Srimgiie-
EHEEWE - 43T SIE - T8 #E (Behavioral
laws ) T BB Al RO H B2 BE 40 o (WS REWT R Rum EE g
SRR < R - ~ B R R R IR e R T
1 ~ BHEE IR = SR R B R HE B SRR o (HEHH
o E R E R EH IR - KRS 4B -
el S R 2 i B RO M R - R K R R -
K0 RORHIR- B I 1 B §8 o

1950 BRI - {H Chomsky, Simon, Miller #F
< ERET 52 R0 B WY o IEERR R S HEAHIR (Neobehav-
orism } {E IHRFR R 2 BiMHCRNE - ERCHENEL KSR
EE SRR o b DE-H -2 B [ e
-~ EEKE R R - R RE B REE 4N (Black
box) -~ ¥ | B4~ EN-OERE - Hnek-0 BIEMRIR
DRI R IO <ER o R0 iEE R

FRBi T e WL ERD

HinGR R R

&i@ mu

18 Lol B
A S

M) R - O RS Rk iR i S SR - b
B - AR X RO LR o UEdUIEn - (THERPSER-OgbEmia
- - IERRERTER# R R R B E R
HIiE R -

HEH R RESE I - #HRieE BB RN
i {8 S EE AR (Linkage science) R | SRS K ER &N
B e R EIR R | B S EE o R
-2 BIEE BISE - WelS BB - SRR IR - SR
i B X S R $E BB ( Descriptive theories ) K
HE 38 42 SHHK A (Prescriptive models) 8- HMENER
e - Wi -~ EE - PRI - HE R BT EK (Eff.
ectiveness) - FEPREEEEF BT (Efficiency ) S EbE/R
EB{HE RSB ( Appeal ) HPIIHRE o :

REFR TR 1966 HHRLEHA{ Glaser, Wvﬁwmm RS
BRI S ~ ARSI 3T HE R M S R A, - 1R
e R RIEIE - WERRE B S SRR - o
R TR EHE TR BT H R - (THEmEk - &2
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S L ikt

BREEEREE RS - IORa R ER BRIk - BE
BR - BHREH N E R - SRR
EEME R ~ RN REHRINE R I B R <&
4 - @i REHEE K4 ( Polson & Richardson - 1988) -
BN E B (Mumaw & Means, 1988) - #E38HF (Schla-
gor, Meams & Roth )i RBHEIRE o B -~ 0iE(Gard-
ner, 1987) RHMEMIEIn<H Rudits - HEioE: - R - <
B - Sonl - SEEKREREHN<ESRERE - B
KRR - KE - T - HREHE - SERKINLS
KERFEETH - $81(Winn, 1989 ) #rakiuHReoRe R
& - EOEREIERE ~ SBHIEHE OISR NTE
HoR S IR B o RIRREHF (Merrill, Li- & Jones, 1990)4&
BIR [RERIR(ID2) - e iR B E R H m Sy
A= R ~ WHPE R - st - SRR R
i o

- R R E R E I | & - T
IDHEEHE SR M RN -~ MR B SREREERK TR R
Fall - B NuREERE - REREY - SEHRNRKE
eSS - KR - IJIRK(Lakoff, 1987 ) iz 8+
[Eaf s DE i nE B8 ( Objectivism) ~ SR
HH8{ Constructivism ) °

I Criag

T o T B A R

RUERHIR R E AR R R R | e - 2ER
MR R G R Q RRE I EE 1 -~ RIS | EhtERi
8 (Reality ) o 4 -~ (WSS K E-D FrE LW
# - FE RN REE RSB DB R KRR
wisf o MFRREHEERONEWE | & - SHEDRE
Gl NI TS M THIHR - ol EE SRR RS IR R - T
| SRR B A N )< FECNE S o SUEEIE T - b
Ee R a R = R R R RS X SR I - R
EEFE S ( SRR ) BEE<-OBINE - -RETRE
HRIYSEE S | HNEESNRE - S S el
EME S RER o HK - INE<BERKEI TR (&
FERIETR - SEATTE - 968 - AR - B X HHIEm
§) - LEEREEESY - HEIRRH - ErareHEBR
iy - BRI SR -

BN = TN R Eh B B 0 FlE RiE o RYERGH
SE R R EXE®@E (Bruner, I.) - ¥4 (Neisser, U.)
HCE R S g R 1T ( Goodman, N.)E B - RE-¥
HEEE (Perry, 1970) 8 B H#E (Relativism) - KB
(Morgan, 1985) 38 X 2 4B (Intertextuality ) -~ ¥ oz 4F
(Rummelhart, etc, 1986} &5 ¥ {0 {E - # # ¥ (Cunning-



ham, 1987) EHHEKE(Semiotics) REFIRK (Lakoff, 1987)
AR T RN - R o

L EFHERIE A IR e LS [ @ RSHER | &
[ REERHE | (A priori knowledge) BE43 o S HIFK
Ko EE SR - HoEp KBTS - TR
IR - T R T E O B2 S R e R iy R B
e < MR SHEE - ~ S e R - BT SEIGOE - R B g
- S EME R - iR R - S B B AR
T - FREEELIME T - REREE | $ERREE
e - -

ORI R

ST R W R iR ol

R R HB B

H BB IR B - X o

RS ERR ~ AR R T R BRI el | B SR
B EAHEEIES ~ S RIHU RS R O RS B o

Hol - S H RS B R

HEEHR R I - SRR SRR i N
§n - RS ORE R - BH-EBHE - RS
R R R CHHRIE o S-RRE - Hdo - FRliRiE
R R R R HIR R ER R N - SRR R

HRC D R ghe L YR B SRS

ERERHIR T

PR o

|~ RYEEEIER( Analysis phase)

THAELTK

R R AR ~ SRR < IR R B
B SR - R RIS - TR R
gk o SRR RIS - B ES - IR0 RING
B - PR < HPRTSNEE o mCERlR A  B  RR
RIRE ~ TR e SR S ST - BB
FIERUMERM - #8249 - 062 - BUCHPIRGS - e mEsS Y
TR - WHER RGN LR o RUSEIER IR | Hysuek 940
$E AR - 4% TE R B X e B K
(Hierachy ) SH4E I FRWE HH BIS R A s it i
1o R B e - B S-S < 238 (Introductory
knowledge) % - RE-TRESICRICRY - [E-EE-mCE
SRR BRI - - i SSal e I s ARG
TR - BRI S IR RO o

o S BT BRI R RO - SR B
THRERARA ~ BhIE(Facts) KBS E TR =~ NE - 2
KA R B R A SR S B B R B [E
{Domain) o #HEEHIRHTLEEE-2-85 1) 5 1=k jmk S He 8- ek e
B - U5 - R < Ol K < B AR S

HRRAE o ERREKINICGRIFR R R SR - B -

HEGRARIND:



R IR SR+

IERRANE] | REEhHERHIER IS AR ~ HESIRm e -~
HBREo

REESREHE - TR SRR e Yo is T S
H&( Authentic task ) EEE ~ BH-RKhHE S B =S ENEM
R e o AEEBTRCIKEHE ~ RGO R H KR -
EriIRE R HE R R R o

IRERE R R M R B IR A K - F SRR
TR - RECERIYEERE - MRS REEEaE
HE - SENEKEEHERET R - - S RN R ey
R R - b D RO O o X e B R
(Authentic activity )4SZEK-EIE o

TTHPRI¥T

K SRR R R SR AR I TR R BRI R
PSR E SRR - E--ONBEICERI R - K
WS EE BB E ( Placement) ~ BRFEREHHK
AR S R AT S DR B R - EE S TR isEE
R B i o

RSB HEFTE R - D KH s
HER MO - ETRHERE o S HHERE A~ B By
A B X B B HE-R (Reflexive awareness ) ~ GYSEERYY,
EEEMEETER ~ FHESREE - SXiF-OEs
MERIHEE - BFRNIN S ERY - EirRRE - E4EEY

B CHIHTED)

E<WHEE - RS HERHE KO a e | 2
SRPRI YK
- [IspRomiEk

ReER R R IR R SRR AN | IREER
EREEEEK - RiieE Mg pr A ok - R
BT EoBIREEK - (B MRS R e R S L o

S HRIE D - KIE#EEFoHERRE ~ RER
M HREER A o SEBEWER - MR B g
HER<EEEEER - 5SS H =S B R R EE
FORXEEHE - B TR ETHIRE-< QUi o FEH
AT S R R T R A K - | S o R B aaf
HRIEHE B S M B e - el ERhEn
SR EEC R B o

1] - Y&oBrEE (Synthesis phase)

HE SRR R R o8 ( SR EER ) nnERE
MO RE-CH SRS RE - K S S e s -
SN MR S K R R R - AR
SR ERE S SRR B e e o

Sos PUEHE WA - LSRR e i o e
IR REHE LS aR S SR B ) SRR R B i R R v
B o REEHHIRREKEE [ Mo eRba ek | - [ iR
R R TR R | Qi S R TR - Dl



B R - KBRS SR ERRTERRN o

HAEEHHIRURSE R HIR S R E BRI K
HENER - B -~ RHBEPRIHCE SR N i R o i
15 o S-S HAEHIRRS RN R - TR I s
SRR - -

THCIRMTE R (Situating cognition)

{2 R4 ( Brown, etc. 1989) 58 v B b S8 5 fenf o s N
HEARI-RIE - SREE [ o ae N | mefe.- -

— HP BRI HEE K I R HITE - 1B IKRE |
HR o BER- - b KB E -T2 Wb - e
R TIRER - EHIb SRR TS -

o~ {2 B BV B A S i o ERIE R R B KR

( REPR ) ~ Bt Sy i e S s T - ~ R SR A

-8 R AR S AR ) B N B E R
A~ HHEKmY | | R o SR R o BRI R Bt SE <
SEREHE ( SEY - 20 - KK - 28 - Ridr ) - )
B T SR e A ) S o

P R R RAE R E K e R BB - RS
S8 (Spiro, 1988 ) HEX ~ Ko - sE el i SO B AR - 1012 40
i EEH B - SHEr-HT SR E S BT iR
# o . .
R TR E4E (Salomon & Perkins,1989) R {EE

Wl i e 2 Y S B — - R R H R B R

BB (High-level transfer)f - &) | 2R3 -imKiESIR
{2 R R i B ST B KT S e i o

Vi ~ SRR 8B R 8 R ibiker
BRE - fhRE R EIE RN o SRS IR R
TR IR | SR - ST E-EE R - | SR
SRT=RHSERE N AR - BB4Y - lilh - ME ERRE - B
ol gl ot S 3K B SRR o BB HF (Sticht & Hickey,
1988 ) HUE I N-Ht ZIEE REEHBEE ~ JmR BT i
HE - SERHmERIT R - EITRE - EX - REKKEFHNE
ECREEKIRRIRE] ~ FSHREHTEREANRER ( 5EE
REFRE ) - YITRHEY - FE<HR#ERRDEE - I
e R A S R RHHER S R IR TR o

IRSHEHIREHER -~ MR AR bOR P SRR R M -
e SE AT B304 B SR o Jd4% (Duffy, 1990 ) 2 REME B R
B TR - -~ BRI XIS - 1T s-RT
HmR i S YR ERAE R IR - B R ot S
HIEHGRES © _

URSRmEE{ Cognitiee apprenticeship)

EIESS BN AR BT R RO AR R -
b 2 8 a8 G o

- A& (Collins, ete, 1988) RMERS R IRAIIR-O FIAHHE

SR o II-NE ST IR BRI - SR

WO



B T 8

PR KT - SR BTS00 Bl 4O
B IAE - - i R SE T SRR - BHAT
KR - [T YRR - o R R mE o

B (Schoenfeld, 1985 ) { &K dbig e it - f=aip
HEHEEERETEE - 3 | [ R - | B KRR
B2 o HIREREGRIC - HE R I -~ R -~ B
it EEETSTHEY - BREKYE - SEZRWKEr
B - SREEEHETRIe R Rk o

TR ERE (Multiple perspectives)

B R R AR R AP RN TR N R s -~ B HbED
HedEiHHI A B ~ DR RS X T Tt W ER
CHHeRE R EE | ST R o

B N RN BRal - NIEE#duL-4 ( Collaborative }
HrFIERAR ~ S EHORTEESRI ( Cooperative learning ) 35
BEMTIS ~ TSR T R LR AR e 5 i S B =1 1 - Jedlt
HAHEREHRE HEHK I HEE - P HEREEE - 48
PHEPH K- IR R - ERHErd i ENuli, o S5
EEH-HEAKE R - SSEEERNE T R R i
B - o R AR R rnR e s S o

HE N R SRR SR | Bk Enha B MRS
R . |

B R R R e R RS i W ER N B R SR

A CTTTHC)

H - LEEERIRS - KRCEHE | JEEKESER-
Pt S BURTE S -~ HERIr MY | KoK ~ -EEhHR
R ©

ER - BERESRNE - ERERK e BBt
iR - RWERE | EREEEEE | EEREERSSNR-
R AR TR R e B S S ol |2 i R - SR
¥eEiRE - . .

SNEHRE TR R IER - Uhte< RenE e HI
BEF R ( Discovery learning ) BEIE ~ 333 BER S WM o
Digek eI - SRRy B - riRT R
i | 3 | SR - MRS IO B IR -
HFRoied) DR IEITRENER - BN iEnk o iR Ry
IR Rk o x

I~ SRBEEEER (Evaluation phase)

T R HH A0l 8 i R A B B ) ) N 1  Forma-
tive ) REIFH (Summative) feSak i - RN
SRR - Xk ke o

S HITERGE - SRR B RIS =S R SR B
A AR TR R AR R o AR e B R e
HE BRI - SRR - FERR IR NESER
A - BN | INER T R S R i iEdn o

FRER R IR R E R T i ) - RERERKIR



-~ R ER-HE R RS R R IR S R - Rei
ST A - 4 | MBS AR B o R
BR - 3! | MR KO S R I R E R R AR -

B - iR A NS E R HI KR E < S B
MRl ATt R B ERIRR - s SRR B < R A R
KEoHERM. - | eHREdaiR 2RI (Metacogni-
tion skills ) SRR ENE o

SR R T SRR o B - R Rk R R
B - IR At e - B SRR KB
B - IR BT R B E S B m R B TR e
o

ﬁ ﬁm__:n

MEHIRHER SR E - BRI g E-0
BHTERIS I ~ <BEEeTSREH R R s R
R - BREmE - E SRRy o IR
Higah R ERAOEHIEER - ENIRKERNEEE
Rt IR - RERE RIS I R AT ERE - 1B
YRR IR R B R IR SR T N-H R
BRERY .

Eﬁiﬁ%ﬁ%&%ﬁﬁ%ﬂ%ﬁ%ﬁﬁ%ﬁ&ﬁﬁ%
T - QTR T V12 o B S T ST o A AR

P ER IR SR H A

Wi e B LB D

R [ R AR A RORS E A~ S5 B 1 A o
B | - SR EHRRER R IERrER R & - =
RS - B - R RER R - X - fiE
A RS SR AR A TR UK < HE B o

T o AR M MR R D S b e  Contextualiging desi-
gn) -~ HE-H-E TR - RO T | i S - S
WIBIRER o Y - i - Sim - - (R IR
R RS - BN EEEE - $EEERSRIE
AR BRI o LR L QS 2 e R B T P B R B9 (Flexci-
ility theory) - B IREI(Cognitive apprenticeship} - e
ARBEBN( Situated learning )3 o

MR ~ R HHRAR e B SRt S o e ML B RS - -

| - REMMESEE R - B - s EmtieiaE R
1 - SRR R | - AhRREK e o

1]~ s R i RN R R R I B B
- NBRORE M - 5RR KSR R D iEmN
H- o

] - B AR R SR - S REE
BRREORE .
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48 | REHEKE - SERIECEEHEE o B Merrill HEE
IR & B T BE (Component display theory) - EXINEERRE
REEFEREE (Mnemonic) REX#(Analogy ) HE 1)
- EESOEEET-STE - MNRESERRES o

SR HIR SR SR - B S R R
HRRIERER ~ B R R ETR S r B - iR
B HH R AR O 1o 5 7 R | 2 I S i B RS
Bx - SRITELS KRR A AT ek o SR yE - - frim
BB o S KR4 TR 4% ( Episodic memory cues) X
R T (Narrative information structure) ~ KIE
) AR B T o

B IR S SR AN D AT TE -~ B iR
& o KWL (Ferguson,1988) EXE - F&#h( Instruction)
EEERRSHNERRKEHY - BRI iS-EE
e ER< o [E#HE(Construction ) SIS AITHRE D
FR ~ -SSR - M REE - IER-ER<iE<
D o HrREHRMI R BT TR B - R Facts | IR
(Principles ) SK-[T 838 - - |E Reigeluth R #ij4 i o mge
HEMERLSE - BEOHA ( BERERE) - ERSSEES
[~ T ST o o S RS R R S B R A R
LRGP RITE - R EHR R RS E IO IR R
QoiE - TSGR S - i - SR R R o

L (1)

RN R R R E - BRI KR i
PR ROR S R - I IR S ) S SR - 5
SRR - IEHCERR R FE IR o BRI -SINE - DHERYE
SO R - [EEEMSIYITIRN | - EIEECO R RS g
IR R R ORI M o - REE (Hypermedia) - BN-
FHEE X (Electronic-knowledge network ) BX ¥ 58} ) ¥R #if
HEECE<HIH (Artificial reality ) WASYP ~ SEIRHIKKE
S s < i RUETHR B i

RREE RS mE RS [ Bk | &idn
[ REOHE | - SRR - Sy Ed e
{oREEIERECR R E - DB | FTE 4 - s
T | SEE - EEEEY | K4 e
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