% £ & T

Bulletin of National Institute of Educational Resources and Research

pmExsEmE 28:

Special Issue of Teacher Professional Development

i

[
@
®
®
®
@
L ]
® S s
L . [ ]
L ]
. ® ..
e @

B HEEME 4REl
PERENT-F1+=AH

Taipei. Taiwan. R.O.C. 2003



HBEBERET

Bulletin of the National Institute of Educational Resources and Research 2 8 $=

HNEXEREHE

Special Issue of Teacher Professional Development

EIHESEREE Rt
hERENTF+_F

Taipei, Taiwan, R. O. C. 2003




B 3 F AR SE BT
&7
B —+ A\

2 i

SRR AR X ER w753%( 1)
— ~ AR L0 LAEE X4 Schon 1T

PER R B A R RS @ ( 25)

~ RBMHFEERRRBER IR F4# ( 51)
W~ RERBARBEF LGN ESRY

B e REEL( 77)
E~BVHGEO R ERR LRI ZREE(109)

s B NRMEH AR ER IR L ER RS RIEH(129)
2242 P I A AR A B KR AT — AR LR AL

B o oo vt 2 &&(145)
N BB R A AR F E R R RS Sl &% (175)
s BREPDEHGBZATHEERRARERN

LT WA - TH%(189)
T BERF DR L ER AR

i i T—ARE -~ B3 ~ RkIEH(213)

N T T T PR T TS S #3045 (241)



=~ R & X REE @ AR AT ST 4R

ok o #A B4R ( 259)
+EZ BEAFRUTE BV .................. o1 ¥ H (287)

tew ~ FEF IR SRR AL AR R AR IR @) ZRIEAT ~ I/ BL(319)
+A~ PR TERFEBERZ S

JER—AREREFRERRBS ¥k (351)
TN~ ERAAETFREES ? PR EH

BNEAR o O e 8 o BR A (373)
T+~ SBAFLBRTHAHAIM SR # & #(389)
TA AR FRGRKGLEGRAE JBl #2587 ( 407)
B EF— o
S A (421)



BULLETIN
OF THE

National Institute of Educational Resources and Research
Vol. XXVIII

~Special Issue of Teacher Professional Development~

Contents

1.Postmodern Thought and Professional Development
O L BT e ABERGT 3 bliwisas oo s i n asi s Nai-Ying Whang (1)

2.An Attempt to a Phenomenology of Practice—From
the Reflection of Schon's Reflection-in-action to

Teacher Professional Development......................... Chien-Fu Lin ( 25)
3.Teacher professional development and managerialism
i Eaeland s Badaalionl o eroaieh wvigds Jia-Li Huang ( 51)

4. Teacher education students’ professional learning
and development: The perspective of practical

L R T U Mei-Yuh Chen ( 77)
5.The professional development of student teachers —
(e DTSR PINVE OB GBI e oeheerennnnnnn s Li-juing Wu (109)

6.The Instructional Difficulties and Professional

Development Strategies for Elementary and Secondary

TR LU Derray Chang (129)
7.Curriculum Innovation and Teacher’s Autopoiese in

Professional Development: Evolutionary Systems
Approach .. A Jason Chihyu Chan (145)



8.The strategies of teacher professional development on
discipline and guidance.................................... Chun-rong Liu (175)
9.The Contents and Strategies of Teachers’ Capaéity of
Administrative and Professional Development in Junior
High Schools and Elementary Schools..... Hsin-fa Lin, Shiu-ling Wang (189)
10.The Study of Instructional Professional Development
Criteria and Resource Files for Eléméntary and Junior
High School Teachers in Taiwan
......................... YiKu Ting, Hsien-Chang Chien, Derray Chang (213)
11.Teacher In-Service Education and Teacher Professional
Development....... ...t Frank Huang (241)
12.Discuss the Strategies of Teacher Evaluation from the
Viewpoints of Teacher’s Professional Development Kuo— Liang Yen (259)
13.Instructional Leadership and Teachers' Professional
Development................... P S Chen-Sheng Yang (287)
14.Contents and implementation of teacher career
ladder program....................... .. Pei-Tsun Tsai, Tsai-Feng Cheng (319)
15.An evaluation model for 1-12 school’s teacher
certification policies and its applications: Focused

on improving teacher professional development....... Lain-Chyi Yeh (351)

16. How Can Curriculum Theory be Overlooked
—Teachers' awareness of Curriculum Theory ...... Yung-sheng, Ou (373)

17.Teachers Doing Action Research in Taiwan:

Trend and Analysis................. e Bao-mei Shieh (389)
18.Teacher Narrative and the Unfolding of Contemporary

Teacher Profession..............ccoovevieiniieaini... Shu-Ching Chou (407)
Appendix 1:
Contents in All Volumes.............oo i (421)

Appendix 2: Index
CRINESE. ..ottt e e e e .. (437)




1 (1)

Key Words: postmodern thought ; professional development of teachers



@ 2

(Lyotard, 1984:xix)
(Fisher, 1987)

(Best & Kellner, 1991; Seidman & Wagner,

1992)
Gehrke(1991)
Elliot(1991)
(Derrida, 1978)
(Derrida,
1981)

(Featherstone, 1989)

(Dooley,1998)



3 (3

(Liberman

& Miller, 1990)
( 2002)
(Bogdan & Biklen,

1982)

(Foucault,
1980)

(Bauman,
1993) (Derrida, 1978)

(Foucault, 1997) (Kristeva, 1984)
(Derrida, 1978) (Bauman, 1993)

(Best & Kellner, 1991) (Waugh, 1992)



@ 4

Derrida(1978)

(Young, 2000)
(Caputo,
1989)

Lyotard
(1984)

(Jameson, 2000)

Derrida(1978)

(Lentricchi, 1980)
(Bauman, 1993; Foucault,
1997)
(Bennington, 1990)

(Silverman,
2002)



(Best & Kellner,

1980)
(Lentricchi, 1980)

1991)

(Thompson, 1990)

1991)

(Waugh, 1992)

5 (5

(Hollinger, 1994)

(Lentricchi,

(Waugh, 1992:3)
(Best & Kellner,

(Mumby, 1988)

(Thompson, 1990)



© 6

(Angello, 2001)

(Kristeva, 1987)
(Fisher, 1987)
(Huhn, 1989)
(Judovitz, 1989)
Lacan
(Borch-Jacobsen, 1991)

(Raval, 2000)

1996) ( 2002)
(Sergiovanni, 1995)

(Morgan, 1993)



(Rawolle, 2000)

2000)

(Ford, 1992)

(Bauman, 1988)

( 2002)
1999)

(

(Foucault, 2000)

2000)

7

(Raval,



©® 8

(2002)

(Wolcaott,
1987)

(Elliot, 1991)
(Elliot, 1991)
(Nagel, 1994)

(D’ haen, 2002)



9 (9

Seeley(1981)

(Helle, 1991)

(Elliot, 1991)
(Performativity)
(Role, 2000)

(politics)
(Thompson, 1990)

(Luhmann, 1990)
(Angello, 2001:5)

(Ideological Investment)
(Moriarty, 1991)



(10) 10

(Jackson, 2001)
(Elliot, 1991)

(Lindblom, 1990)

(McLaren, 2001)

(Jackson,2001)
(Moriarty, 1991)

(Beyer, 2001)
Blanke(1991a)

(Stephanson, 1989)

(Argyris & Schon,

1974)

(

)



(Rescher, 2001)

(Wise, et al., 1999)

1997)

(Brown, 2000)
1990)

& Follo, 1999)

1992:7)

2001)

(Gallop, 1985)

Zimpher(1988)

(Kristeva, 1987)

Zeichner et.al

1 (12)

(Morgan,

(D’ haen, 2002; Koeb,

(Wiggins

(Waugh,

(Angello,



12 12

(Agnello, 2001)
(Blanke, 1991b)

(Elliot, 1991)



(Bennington, 2000)

13 (13

(Jackson, 2001)

( 2000)

(Pagno, 1991:193)

(Hollinger, 1994:69)



14 14

(Sorapure,2002:21)

(Whitherell & Noddings,
1991:8)

(Haberman & Dill, 1993)
(Witherell, 1991:88)



15 (15)

(Schon, 1983)

(Burke, 1987; Senge, 1990)
(Liberman & Miller,
1990)
(Bogdan & Biklen, 1982)

(Bogdan & Biklen, 1982)



(16) 16

(Gehrke,
1991)

(O’ Shea,et al.1999)



17 (17)

(1999)
(199)
(2000)
(2002) 100 (70-85)



(18) 18

(2002) 68(32-40)

Agnélo, M. F. (2001). A postmodern literacy policy. New Y ork: Peter Lang Publishing.

Argyris, C. & Schon, D. A. (1974). Theory in practice: Increasing professional
effectiveness. San Francisco: Jossey-Bass.

Bauman, Z. (1988). Culture as praxis. London: Sage Publication.

Bauman, Z. (1993). Postmodern ethics. Oxford: Blackwell Publisher.

Bennington, G. (2000). Deconstruction and ethics. In N. Role(Ed.),

Deconstructions: A use’s guide(pp.64-82). New Y ork: Palgrave.

Best, B. & Kellner, D. (1991). Postmodern theory: Critical interrogation. New Y ork:
The Guildford Press.

Beyer, L. E. (2001). The value of critical perspectives in teacher education. Journal of
Teacher Education. 50(2), 151-163.

Blanke, V.(1991a). The united states of America, social class and schooling. In V.
Blanke(Ed.), Education change(pp.9-29).Columbus, OH: The Ohio State University.

Blanke, V. (1991b). Doctoral core in educational administration. Columbus, OH: The
Ohio State University.

Bogdan, R. C. & Biklen, S. K. (1982). Qualitative research for education: An
introduction to theory and approach. Boston: Allyn and Bacon.

Borch-Jacobsen, M. (1991). Lacan: The absolute master. Stanford: Stanford University
Press.

Brown, B. L.(2000). Vocationa teacher development.fm. http://ericacve/doegen.asp.

Burke, P. J. (1987). Teacher development. New Y ork: The Falmer Press.

Caputo, J. D. (1989). Mysticism and transgression: Derrida and Meister Eckhart. In H.

J. Silverman (Ed.), Derrida and deconstruction(pp.24-39). New Y ork: Routledge.

Derrida, J. (1978). Writing and difference. Chicago: University of Chicago Press.

Derrida, J. (1981). Dissemination. Chicago: University of Chicago Press.

D’ haen, T. (2002). John Barth. In H. Bertens & J. Natoli(EdS), Postmodernism: The key
figures(pp.32-37). Maden, MA: Blackwell.

Dooley, C. (1998). Teaching as a two way street: Discontinuities among metaphors,
Images, and classroom redlities, Journal of Teacher Education, 49(2), 97-107.

Elliot, P. (1991).From mastery to analysis: Theory of gender in psychoanalytic feminism.



19 (19)

Ithaca: Cornell University Press.

Featherstone, M. (1989), Postmodernism, cultural change, and social practice. In

D. Kellner (Ed.), Postmodernism: Jameson critique(pp.117-138). Washington, D. C.:
Maissonneuve Press.

Fisher, W. (1987). Human communication as narration: Toward a philosophy of reason,
value, and action. SC: University of South Carolina Press.

Ford, J. (1992). Producing change in organization: Readings. Columbus, OH: The Ohio
State University.

Foucault, M. (1980). Knowledge/power: Selected interviews and other writings. (C.
Gordon, Ed.)(C. Gordon. L. Marshall. J. Mephram. & K. Soper, Trans.) New York:
Panthon Press.

Foucault, M. (1997). Ethics: Subjectivity and truth. New York: The New Press.

Foucault, M. (2000). Power. New Y ork: The New Press.

Gallop, J. (1985). Reading Lacan. New Y ork: Cornell University Press.

Gehrke, N. (1991).Devel oping teachers’ |eadership.

http://www.ericfacility.net/eril GESTSED330691.html .

Haberman, M. & Dill, V. (1993). The knowledge base on retention Vs. teacher Ideology:
Implications for teacher preparation. Journal of Teacher Education, 44(5), 352-360.

Helle, A. P. (1991). Reading women’ s autobiographies: A map of reconstructed Knowing.
In C.Witherell & Noddings, N.(Eds.), Stories lives tell: Narrative and dialogue in
education(pp.48-66). New Y ork: Teachers College, Columbia University.

Hollinger, R. (1994). Postmodernism and the social science: A thematic approach.
L ondon: Sage Publications.

Huhn, T. (1989). The postmodern return, with a vengeance, of subjectivity. In D. Kellner
(Ed.), Postmodernism:Jamesoncritique(pp.228-248). Washington, D.C.:Maissonneuve
Press.

Jackson, A. Y. (2001).Feminist post-structural theory and the making of a teacher.
Journal of Teacher Education, 52(5),386-397.

Jameson, F. (2000). Introduction. In M. Hardt & K. Weeks (Eds.),The Jameson
reader(pp.1-29).Maden, MA: Blackwell.

Judovitz, D. (1989). Derrida and Descartes: Economizing thought. In H. J. Silverman

(Ed.), Derrida and deconstruction(pp.40-58). New Y ork: Routledge.



(200 20

Koeb, C. (1990). Nietzsche as postmodernist :Essays pro and contra. New York: State
University of New Y ork.

Kristeva, J. (1984). Revolution in poetic language. New York: Columbia University
Press.

Kristeva, J. (1987). Tales of love(Leon S. Roundiez trans.) New York: Columbia
University Press.

Lentricchia, F. (1980). After the new criticism. Chicago: University of Chicago Press.

Liberman, A. & Miller, L. (1990). Teacher development in professional practice schools.
New Y ork: Teachers College, Columbia University.

Lindblom, C. E. (1990). Inquiry and change. New Y ork: Yae University Press.

Luhmann, N. (1990). Essays on self-reference. New Y ork: ColumbiaUniversity Press.

Lyotard, JF. (1984). The postmodern condition: A report on knowledge. Minneapolis:
University of Minnesota Press.

Lyotard, JF.(1989). The Lyotard reader(A. Benjamin trans.). Cambridge, MA: Basil
Blackwell.

McLaren, P. (2001). Teaching against globalization and the new imperialism: Toward a
revolutionary pedagogy. Journal of Teacher Education, 50(2), 136-150.

Morgan, G. (1993). Imaginization: The art of creative management. Newbury Park, CA:
Sage Publication.

Morgan, G. (1997). Images of organization. London: Sage Publication.

Moriarty, M. (1991). Roland Barthes. Cambridge, UK: Polity Press.

Mumby, D. K. (1988). Communication and power in organizations.: Discourse, ideology,
and domination. Norwood, NJ: Ablex.

Nagel, G. (1994). The Tao of teaching: The special meaning of the Tao Te Ching as
related to the art and pleasures of teaching. New Y ork: Primus.

O’ Shea, D. J.,, Williams, A. L. & Sattler, R. O. (1999).Collaboration across special
education and general education: Preservice teachers' view. Journal of Teacher
Education, 50(2), 147-157.

Pagno, J. A. (1991). Moral fictions: The dilemma of theory and practice. In In C.
Witherell & Noddings, N.(Eds.), Stories lives tell: Narrative and dialogue in
education(pp.193-206). New Y ork: Teachers College, Columbia University.

Raval, V. (2000). Ethical behavior in the knowledge economy. Information Strategies,



21 (21)

16(3),45-48.

Rawalle, S.(2000). Work and the knowledge economy. Social Alternatives, 19(4), 5-9.

Rescher, N. (2001). Paradoxes: Their roots, range, and resolution. Chicago: Open
Court.

Role, N. (2000). What is deconstruction? In N. Role(Ed.), Deconstructions: A use’s
guide(pp.1-13). New Y ork: Palgrave.

Schon, D. A. (1983). The reflective practitioner: How professionals think in action. New
York: Basic Books.

Seeley, D. S. (1981). Education through partnership. Washington, D. C.: American
Enterprise Institute for Public Policy Research.

Seidmen, S. & Wagner, D. G. (1992). Introduction. In S. Seiman & D. G.

Wagner(Eds), Postmodernism theory & social theory(pp.1-14).Cambridge, MA:
Blackwell.

Senge, P. (1990). The fifth discipline: The art and practice of learning organization .New
York: Doubleday.

Sergiovanni, T. J. (1995). The principalship: A reflective practice perspective. Boston:
Allyn and Bacon.

Silverman, H. J. (2002). Jacques Derrida. In H. Bertens & J. Natoli (Eds),
Postmodernism: The key figures(pp.110-118). Malden, MA: Blackwell. Sorapure,
M.(2002). Paul Auster. In H. Bertens & J. Natoli(Eds), Postmodernism: The key
figures(pp.19-24). Maden, MA: Blackwell.

Stephanson, A. (1989). Regarding postmodernism: A conversation with Fredric Jameson.
In D. Kellner (Ed.), Postmodernism: Jameson critique (pp.41-74). Washington, D. C.:
Maissonneuve Press.

Thomposn, J. B.(1990). Ideology and modern culture. Cambridge, UK: Polity Press.

Waugh, P. (1992). Introduction. In P. Waugh(Ed.),Postmodernism: A reader. New Y ork:
Routledge.

Witherell, C. (1991). The self in narrative: A journey into paradox. In C. Witherell &
Noddings, N.(Eds.), Stories lives tell: Narrative and dialogue in education (pp.83-95).
New Y ork: Teachers College, Columbia University.

Whitherell, C. & Noddings, N. (1991). Prologue: An invitation to our readers. In C.
Witherell & Noddings, N.(Eds.), Stories lives tell: Narrative and dialogue in



2 22

education(pp.1-12). New Y ork: Teachers College, Columbia University.

Wiggins, R. A. & Follo, E. J. (1999). Development of knowledge, attitudes and
Commitment to teach diverse student populations. Journal of Teacher Education,
50(2), 94-105).

Wise, V. L., Spiegal, A. N. & Bruning, R. H. (1999). Using teacher reflective practice
to evaluate professional development in Mathematics and science. Journal of
Teacher Education, 50(1), 42-49.

Wolcott, H. F. (1987). The anthropology of learning. In G. D. Spindler(Ed.), Education
and cultural process: Anthropological approach (pp.27-52). Prospect Heights, IL:
Waveland.

Young, R. C. (2000).Deconstruction and the postcolonial. In N. Role (Ed.),
Deconstructions: A use’s guide(pp.187-210). New Y ork: Palgrave.

Zimpler, N. L. (1988). A design for the professional development of teacher |eaders.
Journal of Teacher Education, 39(1), 53-60.



23 ()

Postmodern Thought and Professional Devel opment

of Teachers

Nai-Ying Whang

Department of Education, National Taiwan Normal University

ABSTRACT

The paper is to discuss the definition of teacher profession with postmodern
thought and its approaches of professional development of teachers. Postmodernism is
defined as incredulity toward metanarratives. Because narrative is one of the value
network of mutual relationship, which is determined by power structure, incredulity
toward metanarratives will propel critical action to reflect power structure. Therefore,
the emphasis of postmodern thought lies in the reflection taken as mechanism of
teaching problem-solving. Based on meaning above, the framework of teacher
profession includes exploring power relationship in reason, facilitating social
relationship in changing, and improving social relationship in the passion of reflection.
Furthermore, the approaches of professional development of teachersinclude pre-service
education based on critical interaction among learners and the instructor, h-service
training based on reflection of teachers’ experience, and teaching process based on

action research.

Key Words: postmodern thought ; professional development of teachers
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managerialism in England
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ABSTRACT

This article presents a genealogy of the relationship between teacher professional
development and managerialism in England. The key factors that involved in new
professionalism have been in conflict with the undertaking policy by examining the
teacher education, the processes of teaching, and the teacher appraisal. The evidences
suggest that new professionalism could be an exchangeable strategy of government in
order to get teachers' loyalties and compliances. On the basis of managerialism, teacher
professional knowledge will be questioned and the teacher responsibility to the contract

will be considered.
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Mei-Yuh Chen

ABSTRACT

The quality of teacher education students’ professional learning is critical for their
life-long professional development. Therefore, teacher educators and researchers should
concern about this issue more seriously. In order to improve the effect of teacher
education students' professional learning and development, this paper through the
perspective of practical epistemology explores the knowing source and essence, as well
as the approaches of professional development for the teacher education students.
Finally, this paper concludes some findings and suggests some feasible strategies about
teacher education students' professional development for researchers, teacher educators

and teacher education students.
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The professional development of student teachers
the perspective of culture
Li-juing Wu

ABSTRACT

Education is an important way of cultural life, therefore it is necessary to view
education and schooling in the context of culture. In addition to their other
responsibilities, teachers are cultural workers. The very content of education is cultural,
and the actual process of education is precisely the process of cultural transmission and
cultural innovation .

Based on the arguments, this article intends to adopt some concepts from the field
of cultural anthropology to view the professional development of student teachers . In
addition, the article will employ concepts from the field of cultural anthropology to
carry out a conversation with the professional development of student teachers in the
field of education .

The concepts employed to direct the dialogue in this article are as follows: cultural
discontinuity, cultural compression and rite of passage. These concepts highlight the
importance of role transition as well as the articulation of practicum experiences of
student teachers. Through the framework of cultural discontinuity and cultural
compression, the aspect of articulation which emphasizes the differences between two
stages wins the attention its deservs . This dialogue also points out that the present
knowledge base lacks concrete strategies to help student teachers during the transition

between student and teacher .

Key Words: cultural discontinuity, cultural compression, rite of passage, practicum
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Curriculum Innovation and Teacher’ s Autopoiesein
Professional Development: Evolutionary

Systems Approach

Jason Chihyu Chan

ABSTRACT

The current paper combines perspectives from evolution theory and systems
approach to describe the relationships between curriculum innovation and teachers
professional development. With the core mechanism of variation-selection-and-retention,
the evolution theory emphasizes continuity, gradualism, accumulative achievement,
complexity, diversity, openness, and indeterminacy. It is consistent with the systems
thinking which emphasizes wholism, dynamic structure, and feedback mechanism. This
article adopted Csikszentmihalyi’ s (2000) systems perspective for creativity in education
and reconstructed two models for individual teachers and for practice communities in
school organizations. The first model described the psychological processes for a teacher
from being to becoming. The second model circumscribed interpersonal processes for a
school to construct learning communities as well as to promote curriculum innovation

and teachers’ creativity.

Key Words: evolution, systems, creativity, autopoiese, creative teachers, curriculum
innovation, professional development, communities of practice, curriculum
leadership.
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The Contents and Strategies of Teachers Capacity
of Administrative and Professional Development in
Junior High Schools and Elementary Schools

Hsin-faLin, Shiu-ling Wang

ABSTRACT

The article is to discuss the contents and strategies of teachers’ capacity of
administrative and professional development in junior high schools and elementary
schools. First, the author investigated the capacity that the teachers ought to have.
Second, the author researched their strategies in administration and profession. Finally,
the author got the conclusion and offered some suggestions. The article focuses on the
analysis of literature, and Taiwan is the main scope of the research.

The teachers must have the capacity of administration and profession, including
class management and administrative profession. Besides, the administrative profession
contains the common administration and professional administration.

The strategies include seven aspects: 1 to teach by adopting the case which
happened in the schools and initiate the workshop about school administration and class
management, 2 to employ the concept and method of learning schools, 3 to make
use of the ways and strategies of teaching organization, 4 to implement the strategic
alliance of teachers' professional development, 5 to establish the system of knowledge
management, 6 to form the sharing climate of colleagues’ professional development,

7 to push the system of evaluation of teachers' professional development.

Key Words: junior high schools and elementary schools, teachers capacity of
administrative and professional development, professional development

*Hsin-fa Lin: Professor, Department of Elementary Education, National Taipei Teachers
College

Hsiu-ling Wang: Associate Professor, Department of Education, National Taiwan
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Discuss the Strategies of Teacher Evaluation from
the Viewpoints of Teacher’ s Professional
Development

Kuo LiangYen

ABSTRACT

Teachers play the key role in education reform, so a well teacher evaluation system
can promote the teacher’s quality and work effects and manifest the teacher’s
professional development. In that way, we can ensure teachers dignity, their social
position, and accommodate to socia changes and trends.

This paper mainly discusses high school, junior high school and elementary school
from the viewpoints of teacher’ s professional development which we can divide into six
parts: the properties of teacher’ s professional development, the relationship between
teacher evaluation and teacher’ s professional development, the principles of teacher
evaluation, the evaluative ways to promote teacher’ s professional development, the
problems with teacher evaluation, and the strategies of teacher evaluation.

Teacher evaluation system can be worked successfully or not mainly depending on
teachers, and also depending on the resources from educational administrative
organizations. We need a teacher evaluation system to let teachers aware their
subjectivity, brave enough to face the issues of teacher evaluation, get the abilities of
making areflective practice, and actively aware , observe, reflection, and action for their
work. Besides, teachers have to share and communicate their professional knowledge
with others. Through the process of long-term mutual aid and professional learning, we
can avoid teacher evaluation from formalization, and then we can reach the goals which
are improving teacher’ s work , promoting teacher’ s professiona knowledge and ability,

and progressing teacher’ s professional development.

Key Words teacher evaluation, professional development, high school, junior high
school and elementary school
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Chen-sheng Yang
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ABSTRACT

Because of the expectation of educational innovation and development by the
public is much higher, the educational authorities have convened many conferences to
discuss educational issues. It is important to pay attention to both the macro and micro
dimensions of educational development. Therefore, there are three parts in this paper.
Firstly, the concepts of instructional leadership and teachers professional development
are explored. Secondly, the relationship between instructional leadership and teachers
professional development are analyzed. Thirdly, strategies to strengthen instructional

leadership and teachers’ professional development are proposed.

Key Words: instructional leadership, profession, teachers' professional development
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Contents and implementation of teacher career

ladder program

Pei-Tsun Tsal, Tsal-Feng Cheng

ABSTRACT

The purposes of this study were to explore the contents and implementation of
career ladder program in Taiwan. The research include: issues background, the career
ladder program of major countries and the related domestic studies, the contents of
career ladder program of the Ministry of Education(for examples: 1.certification and
classified stages, 2.responsibilities, 3.the organizations ,members, and criteria for
examining the promotion of teachers, and 4.reward structures.).And then to work out the

feasible and practical solutions to the touch issues.

Key Words teacher career ladder program, elementary and high school teacher



— 1 (351)

70

CIPM

Key Words: policy evaluation, teacher certification, teacher professional development,

teacher quality



(352)

2

91

teacher certification
90

9la

90 91

91 9la

92



1.
3.
1.
2.
Hanson 2001
profession
Eraut 1995
professional

Barton Miles Whiting Whitty 2000

3 (353)

Blandford 2000

job occupation
activity-based
Rath 1999
Furlong



(354) 4

85
8
Dadds
2001
Fessler 1995
Leithwood 1992
1. professional expertise
6 2. 4 3. career-cycle
5
Wideen 1992
School-based instructional
change reflection
4
3
sector Hargreaves 1993

segments



— 5 (355)

Hubermn 1995 open collective cycle

Morocco Solomon 1999

craft analogue experiences

reflection-in-action

blanket of support

workplace-based lifelong learning
Elliott 1993
rationalist
social-market O
Hermeneutic
Diez 1998 performance-based
beginning developing experienced professional
director perceive aware

colleague



(356) 6

advocate

practi ce-based Ball Cohen 1999

constructivist Richardson 1997

cognitive alteration

client-centered orientation

Eraut 1995

Wien 1995

practical knowledge
Borko  Putnam 1995

Yinger Hendricks-Lee 2000 standard

knowledge base

standards-based

Scannelll & Metcalf 2000 Hayes 2000

induction year



— 7 (357)

accreditation certificate license
Tom 1996
Murray
2000 master
very good
90
91b knowledge management

knowledge based



(358) 8

ideal double-loop model




— 9 (359)

1
Weiss 1998 program
operation outcomes explicit implicit
means
systematic assessment purpose
5
Stufflebeam 2000b
improve prove House act
of persuasion convinces
argues demonstrates credible certain
variably accepted compelling
certain particularized  Madaus & Kellaghan 2000
Weiss 1998 impact
result effect
Robson 2000

target group

objective goal



(360) 10

Lester
Nagel
evaluation 5
alternative
context
attributes
expertise

Bowe Ball

Stewart, Jr. 2000

1994

what-if analysis

order

context of influence

context of text production

context of practice
Whiting & Whitty 2000

deliver

legal model

Lester

meta evaluation 4

merit oriented

empowerment evaluation

Stewart, Jr.

systematic policy

Colebatch 1998
authority

policy contexts

Furlong Barton Miles

2000
Madaus

Kellaghan 2000

responsive
naturalistic



— 11 (361)

evaluation the critic/the connoisseur expository
storytelling illuminative evaluation Stufflebeam 2000b
CIPP context input process
product
assets
Stufflebeam 2000a 21
4 22 approach 9
1. pseudo eval uations
2. guestions/methods-oriented

accountability, particularly
payment by results studies

clarification hearing

outcomes
evaluation as value-added assessment Stufflebeam
3. improvement/accountability-oriented
accreditation/certification approach social
agenda-directed/advocacy approaches Stufflebeam
4, social mission/advocacy- oriented
deliberative democratic evaluation utilization-focused
evaluation Stufflebeam
89
Stufflebeam 2000b CIPP
7 basic societal values

conservation merit



(362) 12

delivery
CIPP CIPP criteria CIPP 4
assessed needs
congruence
institutional values
technical standards
duties of personnel
idiosyncratic criteria ground level
idea

metaeval uation
context 9la

CIPM

CIPP

responsiveness
91b
practice
2



~Whet her

13 (363)

Wakneps
LY,
&
@pertu|] Thr e aft
2
9la
44
2
89 Stufflebeam 2000b
9
1. profession
2. reasonabl eness
3. equality
4. legality
5. congruence
6. feasibility
7. responsiveness
8. accountability/effectiveness

9. idiosyncrasy



(364) 14

9 2 3
CIPM
1.
2.
3.
4,
— [
(M»™Whether (9
(7 L (P)
Stren Ve akn e
Qport Thr ea
3
1. Wh a't
2. Wh y
3. Wh o s e




— 15 (365)

Wh o

Wh om

Whi ch

Wh e n

Wher e

Whet her




(366) 16

100% 100%

0.6



17 (367)

(1)

(2)

(1)

(2)




(368) 18

91
103 31-38
90 oo S
92 5 2 http://www.edu.tw/eduadm?2001/edures2001.htm
91 92 5 2
http://www.edu.tw/
92 92 5 2
http://www.edu.tw/
90 90 271-300
9la
43-50

91b
- — 139-162

85 - —

Ball, D. L., & Cohen, D. K. (1999). Developing practice, developing practitioners:
Toward a practice-based theory of professional education. In L. Darling-Hammond &
G. Sykes (Eds.), Teaching as the learning profession: Handbook of policy and
practice (pp. 3-32). San Francisco, CA: Jossey-Bass Publishers.

Blandford, S. (2000). Managing professional development in schools. New York, NY:
Routlege.

Borko, H., & Putnam, R. T. (1995). Expanding a teacher’ s knowledge base: A cognitive
psychological perspective on professional development. In T. R. Guskey & M.
Huberman (Eds.), Professional development in education (pp. 35-65). New York, NY:
Teacher College Press.

Colebatch, H. K. (1998). Policy. Buckingham: Open University Press.

Dadds, M. (2001). Continuing professional development: Nurturing the expert within. In



- 19 (369)

J. Soler, Craft, A., & H. Burgess (Eds.), Teacher development: Exploring our own
practice (pp. 50-68). London: Paul Chapman Publishing Ltd.

Diez, M. E., Hass, J. M., Henn-Reinke, K., Stoffels, J. A., & Truchan, L. C. (1998).
Guiding coherence: Performance-based teacher education at Alverno College. In E.
Diez (Ed.), Changing the practice of teacher education (pp.41-59). Washington, DC:
AACTE Publications.

Elliott, J. (1993). Three perspectives on coherence and continuity in teacher education.
In J. Elliot (Ed.), Reconstructing teacher education: Teacher development (pp. 15-19).
Bristol, PA: The Falmer Press.

Eraut, M. (1995). Developing professional knowledge within a client-centered
orientation. In T. R. Guskey & M. Huberman (Eds.), Professional development in
education (pp. 227-252). New York, NY: Teacher College Press.

Fessler, P. (1995). Dynamics of teacher career stages. In T. R. Guskey & M. Huberman
(Eds.), Professional development in education: New paradigms and practices (pp.
171-192). New York, NY: Teacher College Press.

Furlong, J., Barton, L., Miles, S., Whiting, C., & Whitty, G. (2000). Teacher education
in transition: Re-forming professionalism?. Philadelphia, PA: Open University Press.
Hansen, D. T. (2001). Exploring the moral heart of teaching: toward a teacher’s creed.

New York, NY: Teachers College Press.

Hargreaves, D. H. (1993). A common-sense model of the professional development of
teachers. In J. Elliot (Ed.), Reconstructing teacher education: Teacher development
(pp. 86-92). Bristol, PA: The Falmer Press.

Hayes, D. (2000). The handbook for newly qualified teachers: Meeting the standards in
primary and middle schools. London: David Fulton Publishers.

Hubermn, M. (1995). Professional careers and professional development: Some
intersections. In T. R. Guskey & M. Huberman (Eds.), Professional development in
education (pp. 193-224). New York, NY: Teacher College Press.

Leithwood, K. A. (1992). The principal’ s role in teacher development. In M. Fullan & A.
Hargreaves (Eds.), Teacher development and educational change (pp.86-103). Bristol,
PA: The Falmer Press.

Lester, J. P, & Stewart, Jr., J. (2000). Public policy: An evolutionary approach (2™ ed.).
Belmont, CA: Wadsworth/Thomson Learning.



(370) 20

Madaus, G. F., & Kellaghan, T. (2000). Models, metaphors, and definitions in evaluation.
In D. L. Stufflebeam, G. F. Madaus, & T. Kellaghan (Eds.), Evaluation models:
Viewpoints on educational and human services evaluation (2" ed., pp. 19-31).
Norwell, MA: Kluwer Academic Publishers.

Morocco, C. C., & Solomon, M. Z. (1999). Revitalizing professional development. In M.
Z. Solomon (Ed.), The diagnostic teacher: Constructing new approaches to
professional development (pp. 247-267). New York, NY: Education Development
Center, Inc.

Murray, F. B. (2000). The role of accreditation reform in teacher education. In K. S.
Gallagher & J. D. Bailey (Eds.), The politics of teacher education reform (pp. 40-59).
Thousand Oaks, CA: Crowin Press, Inc.

Nagel, S. S. (1994). Systematic policy evaluation. In S. S. Nagel (Ed.), Encyclopedia of
policy studies (2" ed., pp. 31-48). New York, NY: Marcel Dekker, Inc.

Rath, J. D. (1999). Knowledge of subject matter. In J. D. Rath & A. C. McAninch (Eds.),
What counts as knowledge in teacher education (pp. 103-126). Stamford, CO: Ablex
Publishing Corporation.

Richardson, V. (1997). Constructivist teaching and teacher education: Theory and
practice. In V. Richardson (Ed.), Constructivist teacher education: Building new
understandings (pp. 3-14). Philadelphia, PA: RoutledgeFalmer, Taylor & Francis Inc.

Robson, C. (2000). Small-scale evaluation. Thousand Oaks, CA: SAGE.

Scannelll, M. M., & Metcalf, P L. (2000). Autonomous boards and standards-based
teacher development. In K. S. Gallagher & J. D. Bailey (Eds.), The politics of teacher
education reform (pp. 61-76). Thousand Oaks, CA: Crowin Press, Inc.

Stufflebeam, D. L. (2000a). Foundational models for 21% century program evaluation. In
D. L. Stufflebeam, G. F. Madaus, & T. Kellaghan (Eds.), Evaluation models:
Viewpoints on educational and human services evaluation (2" ed., pp. 33-83).
Norwell, MA: Kluwer Academic Publishers.

Stufflebeam, D. L. (2000b). The CIPP model for evaluation. In D. L. Stufflebeam, G. F.
Madaus, & T. Kellaghan (Eds.), Evaluation models: Viewpoints on educational and
human services evaluation (2™ ed., pp. 279-317). Norwell, MA: Kluwer Academic
Publishers.

Tom, A. R. (1996). Externa influences on teacher education programs. National



— 21 (371)

accreditation and state certification. In K. Zeichner, S. Melnick & M. L. Gomez (Eds.),
Currents of reform in preservice teacher education (pp. 11-29). New York, NY:
Teachers College Press.

Weiss, C. (1998). Evaluation (2" ed.). Upper Saddle River, NJ: Prentice Hall.

Wideen, M. F. (1992). School-based teacher development. In M. Fullan & A. Hargreaves
(Eds.), Teacher development and educational change (pp.123-155). Bristol, PA: The
Falmer Press.

Wien, C. A. (1995). Developmentally appropriate practice in “real life”: Stories of
teacher practical knowledge. New York, NY: Teachers College Press.

Yinger, R. J., & Hendricks-Lee, M. S. (2000). The language of standards and teacher
education reform. In K. S. Gallagher & J. D. Bailey (Eds.), The politics of teacher
education reform (pp. 94-119). Thousand Oaks, CA: Crowin Press, Inc.



(372) 22

An evaluation model for 1-12 school’ s teacher
certification policies and its applications. Focused

on improving teacher professional development

Lain-Chyi Yeh
Assistant professor, Department of Educational Policy and Administration

National Chi Nan University

ABSTRACT

To reform teacher certification is one of the important works to improve teacher
quality. For ensure the reform effectes of teacher certification policies, it is necessary to
construct an evaluation model for teacher certification policies. For above reasons, we
studied the contents and models of teacher professional development and its
relationships. And then we proposed a ideal double-loop model that improving teacher
professional development as its core and teacher certification stood in a critical position.
After discussed the contents and models of policy evaluation, we created a model for
evaluating teacher certification policies that considered idea, practice, metaevaluation
and context factories. Finally, we also discussed a checklist for evaluating teacher

certification policies and its applications.
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Teachers Doing Action Research in Tawan

Trend and Anaysis

ABSTRACT

In western countries, action research has been widely used for school reform by
educators for years. Recently, many teacher educators call for needed action research in
curriculum changing, and the Ministry of Education financially supported local
in-service teacher education and granted the outstanding plans of action research.
Teacher doing action apparently is becoming a trend in different level of schools. The
researcher used action research as a key word to search published papers since 1970 by
the Republic of China Academic Journal Index. In July of 2003, two hundred and twenty
seven papers were found. Based on analysis of these papers, the main findings are as
following:

1.Those teachers who doing action research, the number of elementary school

teachers is more than middle and high school teachers. It is hardly can find
teacher participated in action research in preschool.

2.Teacher who have been studied in gradated school program are likely to be

action researchers.

3.Schools have begun to adapt action research as a systemic way to develop school

curriculum.

Although the importance of action research has been recognized it is still need
continuing intervention program and support from administration institution, teacher

educators, and school leadership, the prevailing trend can last long.

Key Words: action research, in-service teacher education, professional development,

curriculum innovation
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Teacher Narrative and the Unfolding of

Contemporary Teacher Profession

Shu-Ching Chou

professor of The Institute of C & |, National Taipei Teacher College

ABSTRACT

The contemporary theory of teacher profession is based on the perspective of
teacher as person that recognizes teachers are not the storage of knowledge, but
individual persons with life experiences, self-identity, and feeling, value for education
and teaching. The narrative approach emphasizes persons’ thought, feeling, experience
and subjective interpretation, and concerns how possible a person who thinks through
narrative is. Therefore, narrative becomes the significant approach for teacher
professional development.

The article argues for the contribution of teacher narrative for the unfolding of
teacher profession in the improvement of professional reflective consciousness, the
construction of professional self, and the reconstruction of professional knowledge.
However, teacher narrative has to keep out of the danger from the isolated narrative and

moral relativism.

Key Words: narrative, professionalism, teacher professional development
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