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The Relationship between College
Students’ Translation Learning Styles and
Translation Competence

Posen Liao

The effectiveness of translation teaching in Taiwan has often failed to
live up to most people’s expectations. One possible reason for this unsat-
isfactory result may lie in the mismatch between students’ learning styles
and features of translation activities as well as teachers’ teaching styles in
the classroom. However, current translation education studies conducted
in Taiwan have mostly focused on the development of curriculum and
teaching methods. Very little research attention has been paid to the study
on students’ translation learning styles and to explore if these learning
styles could have any impact on their translation competence. Therefore,
the main purpose of this research project was to develop a survey instru-
ment entitled Translation Learning Styles Questionnaire by conducting
expert consultation and a pilot test on college students to ensure its valid-
ity and reliability. And then the questionnaire was administered to 120
translation students from three national universities to investigate their
translation learning styles. Descriptive statistical analyses such as frequen-
cy, means, and standard deviations were first calculated to obtain students’
overall responses to the questionnaire. Then independent z-tests and cor-
relational statistics were conducted to explore the relationship between
students’ translation learning styles and their translation competence. Both
high achievers (top 25% of the research subjects) and low achievers (bot-
tom 25% of the research subjects) were also compared to see if there was a
statistically significant difference between their translation learning styles.
It is hoped that the implications of this study will shed some light on how
translation learning styles affect students’ translation competence as well
as help students to be more consciously aware of their own learning styles,
which could further enhance their own learning. Furthermore, teachers
could benefit from understanding their students’ translation learning styles
and translation process in order to provide students with consistent teach-
ing methods and materials and improve the quality of translation teaching.
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instruction
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AN RIS 2T - SRR S - (S HY R B RN
AEEAREFMARE (P55~ Bk 0 2010 BEEER - 2003) - (&S
ZERB TR B AN IR - S N S (6 Bl & A U 2okt
oL AIEBEBRANE AR - TREHFER - bR T REHRETHNREZ
Gh o g E A RE K E N E ARG EEER - LHEHFFEEEARE
(translation learning styles) %15 IGARF & ENEEERIAVEF A 2T RY 202
T MBS ENEET R ZRCR - NS BRI 2 AR EEE K
2 RN AP B AR S RS A AR AV B R o S T E YIRS A
AR —sE =815 (second language acquisition ) SEIKAYAR

F RS ERIITE 1970 AR - MEAGE S BEA BT HERR
O HANS A — BB T AR RS BRI [E— BRI A E
RELE Y E AR ISR ] - TSR [E 2 ey - RIbiseE B s
P AE ZER A MR [FI B R B2 S Y B AR - BRIV B LN BE
R BATBEN T2 % 85 EEH Z AL - 375 BLEREHRN
2 (constructs) FEUNEEEAIFE (learning styles) ~ ZH FHE (learning
strategies ) ~ 22 & Hfj % (learning motivation ) F1 £ E £ & (learning
anxiety ) FERIL1& AN A 5 S B AIUTFE I #E AT Ry B A ER
BB R - BINSME T B e B2 E AR s A B e SOt A

A S NS R I s e B FEAR AV EE 2 s T LA BT~ BAZBRET -
EATREA R RALIKE » B EE— BN BN NEAERN— - HAElsE
C 0 R T T BLERFY . RE B B RUR A AU BN EE A A BB RE > (2
FIERME R—MTEEE RS E L BERAVE LA & - B e Ry
EBREILE S - MRS SR REASEN R R ER - HRH
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AN e P AR F B2 T A I ERIE s 5T | B B A4 B REE i A2 AU A 92 T
¥ E D » AOZEE P RATRSE -

B AiTE 7 BN E Y A IR SEH » Liao (2007) HEHRETAER
A HIENE RIS > Chiang (2009) &2 4 B2 H IRAVER » 78
BN AR T AII5E 2R < 17 Robinson £ HHE Becoming a
Translator (2007 ) ¥ HEES G ICEE BNV AE R IREEEIVENUAE -
H gt I E Z R Gm s s iy 2 B R o B H R E R - i
TIREEE TR CHEEE BN m R AR © (1) T BRI
CE2E FiRE - BEmFEREERERbELERE - EE PSRN
ZEHCO G B EnIREE (effectiveness as translators) 5 (2) A DUEEH
CEER A gEE » flanA L2 R E C BN EHIA (impulsive) #Y
BEMEAE > LA SN E EH OER B (reflective) FHVEEE G »
% CHIEEEE )] (Robinson, 2007, p. 57 ) » “Ni# Robinson £ 3 th 5 ¥ il iE
(2007, p. 60) thIHAMAVELRL L 25l - WIFE I ITAVE R - REHAR
WA S REST Ky Robinson 72521 RUAE BAFE 28 3 = RATAY s i B2 Ik — RS
BRI ITHY A -

BEMRR AR E AR P e e L A E  (HERAEERE
I R RN o RE ARG IE AR A B E R R U RE By 78 - $R5%
I E R RR LR S AE ) Z IRV RA R - tHSC T/ A DI G B2 A8 H
RERVER - AETT o7 Bh 22 A 2 e i Y 223 )7 =k e B B RAE - i
st AEMAE R & _EFC & 224 B2 8 AU RR AR R (Ll VI HY B0 0% - DURTTH 3R

gy

[T =R

[

M 4B

Al SCRRERAY

EEIRAE 1970 EREMMHE LEREEHNMEAZR - BHEEES
HAENBR RIS E S AMBIRE - (Rl DA [FIRY 5 UG ~ R AR AR
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HE - EBEMRERANEATHE CEE : =
BRI SRS - S E RIERAHERE - EmEE2EH R 55—
[ BETtAE T ARER AR Y B AR I D & 48 te SR AU AR R L I B AU B2
y&iEf (Dixon, 1985; Domino, 1979; Jenkins, 1982; Keefe, 1979 ) -

Hrf Keefe (1979, p.4) KEEETIGEESR S - T 25kl - BEMAH E
RE - EMTEEETREIERE - RS E B R ~ sz 2l EH
ERETREE oy 1M Reid (1995, viii) AlEFRBEHRIGER T EALERIL ~ B
B R A B R RE 2 B - M B A A~ BEMERRE TR -, 5
Fh > Brown (2007, p. 119) W58 5 B2 ARG ZAE A\ A —EORIFF A B A
BfmiF

A AR EHEN—EANERE - 2 E ARG AR - R
FIREEGREAY 7= - m] AR AR e R 23 3 A (n S HI GG ~ BALER S 1 @itz ]
JEERRAYEAL - —fI S - E2EREE TR ARERCEHEERE - HE
NEFEE AR AN - 41 Dornyei A1 Skehan (2003) #t EEE2H
RURRH{ [m) BEAAMRZERE[E - B E AR ZEM - AR E VR E T
TEB R E A N EERIAE - Brown (2007) a7 BATEny A ek
<zt BiErEEHSEAEEEEZA -

sz S2EMEREMEANWEEBENMER - KRB HE SR
SEHRRE AR 2 H E A TR - S 2 E AR E AR A BB
et EER B G 3B - R EEYE TR B2 E BRI
HEVERIRRRI M - i B E AR A 5 2 A EE S NI $EZ 7> (Dunn,
1983) » HEZREEFHAR G JUE # U B 28 H A B RE 2 BB AS -
7RSS - EHEGRZIRREE CHVEEAIRE - R HSEAIRRE
FRE N S EAFENREPAREE - M HEU 242 E R A
S/ HY RS - R B2 A i A B2 I RR DU B R R Ry
BENB R 2 — -

HR B AR ELERIRRIRE %ot - 25 H RUFT Ay sl A siig e Al

3
CU[T
Q
i
5
i
0
&F
8
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fE (learning/cognitive styles) Wit tikok SRk Riding 1 Chemma
(1991) [BlH DAL SRR ERER 4N 30 Zf#AIRE » [ Ehrman H1 Leaver (2003 )
W EE S 7 Rt FTiR H 10 ¥4k 20 fEAURE o (HiE oy R = 38 R IR ER
&5t A EB 2 R (Brown, 2007) » R AT 7¢ H iR Bl ey
AR BIRE IO AR & o B e B2 H BUARAY 73 8 | > Jensen (2000) 73 f%
VU fii &5 0 (categories) 47 Bl £ 1% 5% (context) ~ B A (input) ~ JE
(processing ) FI[EIfE (responses) o [flj Ho AT 5T 3 F AR HA #ilES T t 3 $2 HH
HrEELERIRE - A
L B IEEEWIRE R E N T B RIKER SR O R
(1) 1M1 (field independent ) : Ehrman (1998 ) 52 3515
WILEEEHRGEE T Z IR&EHIH 6 (learn material out of
context) ° EMHEEFIEE S oM - JEEAE - FRERNE
#72¢H, (Naiman, Frohlich, Stern & Todesco, 1978) » {£55
SEEEE FiyFEFEMEE: (Abraham, 1985; Chapelle & Green,
1992) - 55—751H > Robinson (2007 ) 32 A3 i AU sEE
EEAERE FEE MBI D SR e e o B
RE R ENEEIRAE -
(2) B ictE Rl (field dependent ) : Ehrman (1998 ) 22 B35k f(c
R H R B8 AIREEHIM AL (learn material in context) ©
EREEFEERREL - B - MESEEEL
Robinson (2007 ) 35S s {ORAAY 35 2 /2 48 Fh Bl AR B2
BIEE A8 R R S B SRR A e S BN e - (H e
o B SR F VRIS T U 2 45 -

2.8 A ¢ B REVE BCE G B A SRS RY 7= - BLAE
(1) fFEA (visual style) © Reid (1995) f#libfREREE LIS
B AR R R i - BT ES BRI R - HEER



KEAGFEEARALEFRAZHGE 85

(2)

RN E - DR EAR ER S RN L HEAEE
% o HEf LI N R E B e
AIRE S EAIIZ T B E N B R - [E22EEEE L > Robinson
(2007 ) s8R AL R 8 B BAE 6 M H B8 Z M0
TE¥EE M (contrastive analysis) » {EfEHFECEH FE&EH
L EE SR - NBMMTEE ARG AOFEE
Ry B A B T =02 TR SR AT LURAE -

P58 (auditory style) : Reid (1995 ) 38k [H 8 22 # R 4T
FIFH B BB AR B2 A B0 s S R R 2 Al ey O
ro R~ MR IEEBEGE EEE - $EHHRCDEHRM -
(B 558 RY 22 4= W] RE ¥ B 5 B0 R 1R S Bl BLEI R Ay R 8 - T
Robinson (2007 ) RIF A Ha@ Al & 5 A m e 53T
fE > MMAERREES » M EETFEENE R oGS
HOHTE - SR EREP B o fth M i = B H 5% 1
BHET A E CHVREE AN IAAE -

(3) @8 A (kinesthetic style) : Reid (1995) S8 tfEEE &+

HigRIEE  DRES TR EEREYNEE TR
i S L& UEE AR ISR ~ SRE N 4R BB A E %
SRS o EET R R AR A IR R R B
HE S PR PTRE RUEIR A © 1 Robinson (2007, p. 67)
BURAYET ik itk R A o E M MR- =
it = WYEEE) (movement of language) - B HFRZ ML/ H]
ST AU R HE "B SCFERYRE) -

3. R R EH R E ERER T ATERAAAR DT EA R Ry

(1)

SrMrAY (analytic) @ Oxford (2003) g8 A LAV ERE E &
BN ST ATFIAHER - ZOREE - SECE T EE T
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tb o FEARHEERYIF N T A ZE I SCE - Robinson (2007)
0 Ry oy B BU B S 1A B4 = TS A R LAY AR B BRI 5L
A AP RS B R FAE I A R -

(2) #HeA (global) @ Oxford (2003) 587y AYAY S E =2
BERNEEENEBIAE R ERAFMEE  E2Y8E
SR EECEBENES) > il BFEBERENSOES T - A
EHHVE - Mt RS UR R ENES - E8ELE L
Robinson (2007 ) W AEEARELRASBMIEEFELR
s ZCAMEN IEREME (minute accuracy ) HYEEREE - M E#HONHE L

F#F& ) (ageneral overall “fit” ) SEEARYTAE -

4. [OIFE 522 EEH N P ARIEHE 2 Bkt A4 2 [l fE 7= EE:
(1) RER (reflective) : Ewing (1977) 30 ks [z BAYEL Z 40 Y
(systematic) E2EARY - S2EEHHRIEE E=RAMElT -
BrEFTAN AR A SRR T E - 5 ESRE
R E o AR BRI LB AR E B R IeME
1H » {H# B IERE - 55 51H » Robinson (2007)27 By 7 B A%
T E LT EF A EE A TR - BT KRS
B P PR A BN 32 LA S & 5 [RE MRy BR e -
(2) fEEhTY (impulsive) : Ewing (1977 ) 37 By {7 S 7 Bl & A2 1Y
(intuitive ) SLEAHRE » K252 MHH B8 S 4S5 SR A8
FlER - 7555 RS HIRIER b eSS EaY R RS
W HE S e - fEE1:# - > Robinson (2007 ) 3 kfEE)
RISEIRE R EE > LHEED IEREROZEEHNE
AR P B DR 2R S FERE T -



S
FE
k.q.
=
‘n(‘\ﬂ;\é
FE
o
3=
I3

R R Ae 1 X BlME 87

B _F 7t Robinson (2007) & & B 8l 35 B2 HAH R 2 2 H A& 2 4h >
BERFEE RS NEENEEGEME AL (individual ) 1 E 55 2
(group) (Reid, 1995) ~ A f&%Y (left-brain dominance ) FIARSHY (right-
brain dominance ) ( Torrance, 1980) - [N [A] %Y (introverted) F14p 7] H
(extraverted ) (Myers & McCaulley, 1985) ~ B #Y (thinking) L2
B4 (feeling) (Oxford, 2003) iR % AIRE - 5L 2 E IR BAFIER 228 7
Mt A B R (% -

EHRERCHTFZEMNKEEHNERGEERERNE > WINEHRE
(Reid, 1998) ~ Tf2#( & (Felder & Silverman, 1988 ) ~ B2EZ 5 (Jones,
2007 ) ~ I ZH (Suliman, 2010) % & A & #7245 % » Sabry I
Baldwin (2003 ) 7 &4 $+¥48is 4 EhE2 B M2 EAIRE 2~ R s » 28
PSR AV & IR o Hoo Reid AIGRE R — LRI 225 BURE (R 4F (percep-
tual learning style preferences) FYNE AT & i 55 [ #E £ ANEH R -
Reid (1987, 1995) M {EEEEALAVEREAURRIATE » S anER Al 2
=SB EEE - SRR R e R4 BRI
RIS ERIRE R BB M2 2 IR sE R e 2 A VB ARG i Ry 28 Y
ifl 5 A E2 A4 oy A2 R AR B X - B b P B A ey fir (0 22 A BE A B R -
ifi B Reid 45 - S2EAIRRHYIHE ) B2 Z 0 MR ~ FEZAT - TIER
HhE I R EEFER R ARG -

H EATAD » R E T E—EE RS S B E AR
EREYIREA B OB RV IURE - FRMTA] DL B2 B AR 3 B
PHYGF A EEEENEE - HAREEEH AR LA EESEHN A
G55 S SORMYE AR IR 2 EAYSRATERE - MOBEEMBEE LGS E
B 5E Cas B S E AR R B R A B 4 - TRRIR EHY AN &R
HYEE ~ WUl ~ i ~ 4H4% - BB 23707 #HA R BRI 2R -
ORI REE I B IB IR S 5 5 RS - RIE A EEE A2 EE
AR A A R EIRY PR RIS B EALRE o HUZ H AT M ik s Y

THH
ik

oo
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EHIRRRIEERE AURR [ R B A B RV RS - IR ml -

&Gra DLW sTer SRSURERRT - B2 AR R S AR b Al RE R B
At HEBENHAERE ER R R BRI A E 2 - iRy
Pl B2 BURR DU B RE 0 Z R RR (5 - IRIBLAT STy T2 HAVA

L R SR E R R LR B2 A4 B Fl s R IS T B U L5 [ 2 BilaE

SRR
2. USSR B (R BRI - T T (7 (R 7 s
YRR
3. TR AR SR N MR D B AR

(KRR A RIRE 7 2 B > WinTami a2 R AT RE A

\

g

NS

— \ iR

AW LR BT TTE > R a2 A RERERENNE > &
fETHE (pilot test) VB WITRAIAEREMAY =G A ST TAME
F el E AR B3R T RS EANE > AN &R B LN AN
[ DA e Pt B2 28 T RN B AE 7 i {1 S2 7 7 T AU il s

- HREYER

W e 5 BB ILES = TR I RSB E RIS AE AV ER £ 3L 120 {7 - K
& dE KB 511 - BIBETHEI A 29 fir - ATHAER 41 fif > FLRER
ZEARD - FSh > B ITTEE S o R B A N R B A Y U S AR
A FE BRI SRR R 14 o B RER A BRI IR SN0 A 58 2 FE R R B
SEAES > B HMEAELCH  (FRECCHA - ZEMEANRERNREZE -
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{EEERE )R R R R i E RV - T HAEZE 7
B8 H LA SE Rrt SISO AV R EE 25 - INIE AW FE IR PR EE IR A 1F
BIERAE IHUTEER « RGeS SRR AT 25% HYSEAEUE Fy = B 52
40 12 25% HIE R BRI E A - RIS RS A AL A T 7 52
Hy 50% > Z54h 50% HIl Ry P e e R4 -

= BRMREIR

W7 TR WISt~ (B E GG ) » W7 HEE
KL » DU GEEREANE - HEEE LS EEE G5 E 50
Fe L EEARAD RSSUEMEEENER T  BE Reid (1995) A7
5%t HY Perceptual Learning Style Preference Questionnaire » Oxford (1993) K
Style Analysis Survey (SAS) > O'Brien (1990) Y Learning Channel Preference
Checklist (LCPC) > Kinsella (1995) 1] Perceptual Learning Preferences Survey
A1 Kinsella 1 Sherak (1995) &Y Classroom Work Style Survey » Ely (1989)
1y Second Language Tolerance of Ambiguity Scale » Canfield (1992) #Y Learn-
ing Styles Inventory (LSI) FEAHRN 2 E2HAREH G ¢ FIRIEEH EE0R
SENESE - & AR B AR A e U7 ke st A se e A T B
RIREG | BV H - G0 E okt tE 2 E A Re g m k B rEsUEE -
o1 Al B AR (visual style) 19 @ ~ B2 Y (auditory style) 18 #H ~ #f
2RI (kinesthetic style) 15 @ ~ 2B HY (reflective style) 24 @ - fEEh7HY
(impulsive style) 18 & ~ E#EH! (group style) 9 & ~ {E AR (individual
style) 8 i o &I — 2 B 28R 1 /K 4 {1815 [Fe PO REL BG40 RK B 5 R > Sl HL DA rpri
IR 2 -

st e HEE B Vfaig - S SEFERE ke - o B
KEEFRLA A METRI SN A ST AT 2 2@k - §ila - 9k
HEYEE 10 B (EEhEY) JFosaT
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T RAR MR & R AT B T 80 7F

I reach translation decisions quickly. |

IMAC A H AR > R IR S th S IR AP =2 Ry 2 A Sy
H > a2 ERE BEINAKEZENTK  MREEEREEANE - SHEFE
BRI AREE A S5 ARG e - TR E R ERTA0 T

F&RF R X8 AR AR T B A AT ETE o)

B R g E] € TSR BRA - DU ZE SIS E H AV
SRE (construct validity ) FINEZE (content validity ) -

PET RS MG T - W RBLEFURAIRTHZE S 2 AEE - ZRZ2E
BEFRIOVREE - 28 A - HEFAFERAEEME  HFRE I
ERIEIEE T (item analysis) > 15 HEFIRRHYPE —ZEEEHRE
Cronbach a Fy 0.64 - SSHMNREIEZMEE - i MG HFT 302 EHE
WEZ & - B t% AR DL LV EBMEEEEIE B RERT R A EXEE
A5 {8 T R HRF (58 A+ 1 L ¥ &l P B e R G 9 2 e A, ] A Ry e = R A e

o% .

» fEAlETE

Wt ERE 2 tREMERTEIG " EREEAENE ) S
5B AT A B AN S B2 R 5t 55 4/ W (i B 2= Al HL SR B M - 7t
FeE NI Z Ze b AT S 2 B A MR 5t 2 H AV B SR IR A0 S ot
6 - MRIEEEL NS L HGER - FrAS E I sl 2 & h] > A
R E i O S SIARRR SR B AR Bl - 2R E S EHEER - #UE
WHFeE 20— (o REBFEA/INMEY) - TR YIRS BRI A SRS I
{T4Eat oA -
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A~ BHEO

BRI EMETTE - EHSETELEWAS SPSS 55 18 hiy » #H32 H&
ARG LAGRTS - N7 AT 28 R & THE R L R B E A RS - DA
BT T - B ETAESET 2R 282 H H 5
B ZIE > DEFERE T EC (frequency) ~ 58 (means) ~ fEA4E
(standard deviations ) FEX AT EE - FURSHEEAE S TEREEE R
RE ERYMEE 8235 DL A Y B AR ple 45 B L B2 AU RE{F Pearson 5 72 1H
PE4ET (product-moment correlation ) » DU ER 4 HYEGEER T ARG B I
FIERAE ) 2 RARRAAY 7 AR o S PR SRR 25% F11% 25% HY
By e AR L R4 - BB H RIRE OB T A ¢ fe e 0 R
STER SRRy A B B2 RIS R B A E AR -

= P SRR

— BIBEE

HEAHET KUK EREREST & - £ G TS HRE
Cronbach a H7EEIFHY 0.64 FHIIFEEF-Z 0.67 o =@M H( dimensions )
ERN a BB REEA 0.45 > FREAIT, 0.62 » BSEAIE 0.33 0 X
BAYEs 0.55 - fEEH A Ky 0.38 » EIRGAI Ry 0.74 » M AZYE 0.8 » H g
FEA - K ERMEESAAEREIAEE o H—fKER 0 o GREE2E
ERNVBENEE S EE  BEASSEBRDIELT » o HREGT
g (BB - 2010 5 (FfRE - 2002) - MIARGH ERMEE 2 -
5 RRAATE B o KIS - # DeVellis (1991) Y4
i 0 o BREUES Y 0.65 & 0.7 7 [ Ry i/ NAY AT 52 /K88 - SREAPE (2010)
R RGN R ZEH I BRENK - EEAEAE 0.6 £ 0.7 Z[HE A DI
ZHEA - REEAHESRETZMEERECERFEHA Y - B EE G
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e EESOMEENCEMG T HEZME S EBRE (4 Reid,
1990) - [AIlRFI o] F Ry S IR B EHISH -

— - MBEEmEEEES

TE =50 G H e 35 3 > oy pE{ERE T - SER RS A TUE -
AR R 2 5 BiE 5% (5-point Likert scale) > 435I PL (1) FRIE
EAEE - (2) FEREE-3) REER - (4) REE - (5) RIFEHEHE
B KFEEEAENERE R o (B AR e 2 0 R ERE R B BT
—BMEFESHEENEE » BORMSRAEERE RS TR . 320
DRV B A EIRB AR B F [ o N R 2R SIS
TEf G HYRESE -

k1 TEREEEANEME ) ARG LA RAAR

AR e

TR (visual) 1, 6, 11, 16, 21
[ (auditory) 2,13,17, 22, 35
A (kinesthetic) 3,8,19,27,31
2 EA (reflective) 9, 15, 23. 28, 32
EEHAY (impulsive) 5,10, 25, 29, 33
EHERY (group) 7, 14, 20, 24, 30
{#l A2 (individual) 4,12, 18, 26, 34

HHARR © TR B AT

= - FERERIERETIER
18 = FRFIA SR - SEHUS 120 #4 AL BB T Bl E Ay
RERS | HORTARIEIE o5 M G 0 4 B o S 9 MO A2 740
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e

k2 TEWESEAEME ) SN THBEITEE

wH TR | B
1. BRI S S S ) B sk R - 404 | 87
2. BB 10 0P BRI LB A A E O - 420 | 82
li%iﬁ—ﬁ%ﬁ%iﬁﬁﬁ’QEW%@E%@&%@% 2o | 1iut

4. BB E LR BB AR > B AL F 2 E S FREE - | 3.03 1.02

5. JEA S EARIEEREGEARE > A E e TR - 3.03 1.18

6. B RGOS TR N BN @G - B E0lT - 3.67 .89

7. BRI A — LR B AT - 313 | 108
8. MR LAV R A ACE - 413 |78
9. BB EIRAL (I AR T HBIP AT - 404 | 85
10. 352 RS (R BLAE i AT (TR - 271 |97
. SRR S TR (PEs - TS @R |, . | .
Lo - e
12. BB ABRE - TSRS - 295 | 92

13 AERRERE LRI H CREE RS BRENE - 3.75 .87

14. WEBMFE R R - 3.38 .95
15. Py 8 A B o A AR A A BRI R - 3.60 92
lo. FEREEI BRIV TR - WEH LRI - 3.55 99

17. WERKEEFENFE O RGEH CRE > By E CHEENE - 4.05 94

18. Fe—fE AEHZENF - SR (F L E GLLEY - 2.94 79
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19 (3R EREEFRE D E R TR - 4.01 .83
20. F—{E A BEF G LSRR - 2.75 .95
21. BEANS AR EAIA S AT B IR E EE - 3.93 76
22. FERI A GEARA0 BN G SRR G A - 4.18 73
23 WEFHE H CHRIERE - B II R - 3.11 .99

24, fERNEERE BRI A —H_EET 5 > GERVEESR TS - |3.82 .82

25. H A 2B EF IR B g RS IRIE - 4.29 .82
26. BIE — NBHEREELLBRERHEL - 3.76 .86
27. WEBERHEE - RS AR RS - 4.15 .88
28. W IR BAHE AT AR - 3.18 .99
29. FA GRS B AR B AL ET R K - 3.20 93
30. g%%ﬁﬁfﬁﬂﬁlﬁ%ﬁﬁ@ﬁ%~ﬁ@%¥ C FTMASREIRERR |, 92
31. WA ZE— BT SR - 2.48 1.04
32. FiEENs R L ET SR E T = - 3.78 .89
33. A SEOR S HIBEERAL - 3.48 .90
34. FIRISAE/ N BN o SRHRIS R AT R R ] - 2.38 92
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