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Conceptsand Strategiesfor Adaptive
Teaching

Po Chuan Kao

Abstract

Adaptive teaching has a long history and taken in education by philosophers in east and west. With
the evolution of history, the essence of adaptive teaching is continually changed and added leading
it to be more educative and humane. On the whole, adaptive teaching aims to renovate traditional
teaching models hoping to get acquainted with students and design effective curriculum for them.
Based on adaptive teaching, teachers can effectively cope with individual difference. Adaptive
teaching emphasizes that any instruction should consider students’ learning styles, interests, and
needs. In the course of teaching, teachers must increase the practice to master the methods such ¢
learning how to learn”, self-regulated learning”. Furthermore, if adaptive teaching can be divided
by learning skills and motivation taking appropriate measures, it will avoid overuse of resources
and promote the efficiency of learning. On the other hand, the implementation of adaptive teaching
should adopt proper strategies matching to the context of learners. By doing so, teachers can help
students deal with obstacles in the course of learning in order to boost students’ motivation. Thus,
adaptive teaching may function well under the ideal concept, structured organism, coordinated
action, and clear strategies so that students can be brought up.
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