— 1 (351)

70

CIPM

Key Words: policy evaluation, teacher certification, teacher professional development,

teacher quality



(352)

2

91

teacher certification
90

9la

90 91

91 9la

92



1.
3.
1.
2.
Hanson 2001
profession
Eraut 1995
professional

Barton Miles Whiting Whitty 2000

3 (353)

Blandford 2000

job occupation
activity-based
Rath 1999
Furlong



(354) 4

85
8
Dadds
2001
Fessler 1995
Leithwood 1992
1. professional expertise
6 2. 4 3. career-cycle
5
Wideen 1992
School-based instructional
change reflection
4
3
sector Hargreaves 1993

segments



— 5 (355)

Hubermn 1995 open collective cycle

Morocco Solomon 1999

craft analogue experiences

reflection-in-action

blanket of support

workplace-based lifelong learning
Elliott 1993
rationalist
social-market O
Hermeneutic
Diez 1998 performance-based
beginning developing experienced professional
director perceive aware

colleague



(356) 6

advocate

practi ce-based Ball Cohen 1999

constructivist Richardson 1997

cognitive alteration

client-centered orientation

Eraut 1995

Wien 1995

practical knowledge
Borko  Putnam 1995

Yinger Hendricks-Lee 2000 standard

knowledge base

standards-based

Scannelll & Metcalf 2000 Hayes 2000

induction year



— 7 (357)

accreditation certificate license
Tom 1996
Murray
2000 master
very good
90
91b knowledge management

knowledge based



(358) 8

ideal double-loop model




— 9 (359)

1
Weiss 1998 program
operation outcomes explicit implicit
means
systematic assessment purpose
5
Stufflebeam 2000b
improve prove House act
of persuasion convinces
argues demonstrates credible certain
variably accepted compelling
certain particularized  Madaus & Kellaghan 2000
Weiss 1998 impact
result effect
Robson 2000

target group

objective goal



(360) 10

Lester
Nagel
evaluation 5
alternative
context
attributes
expertise

Bowe Ball

Stewart, Jr. 2000

1994

what-if analysis

order

context of influence

context of text production

context of practice
Whiting & Whitty 2000

deliver

legal model

Lester

meta evaluation 4

merit oriented

empowerment evaluation

Stewart, Jr.

systematic policy

Colebatch 1998
authority

policy contexts

Furlong Barton Miles

2000
Madaus

Kellaghan 2000

responsive
naturalistic



— 11 (361)

evaluation the critic/the connoisseur expository
storytelling illuminative evaluation Stufflebeam 2000b
CIPP context input process
product
assets
Stufflebeam 2000a 21
4 22 approach 9
1. pseudo eval uations
2. guestions/methods-oriented

accountability, particularly
payment by results studies

clarification hearing

outcomes
evaluation as value-added assessment Stufflebeam
3. improvement/accountability-oriented
accreditation/certification approach social
agenda-directed/advocacy approaches Stufflebeam
4, social mission/advocacy- oriented
deliberative democratic evaluation utilization-focused
evaluation Stufflebeam
89
Stufflebeam 2000b CIPP
7 basic societal values

conservation merit



(362) 12

delivery
CIPP CIPP criteria CIPP 4
assessed needs
congruence
institutional values
technical standards
duties of personnel
idiosyncratic criteria ground level
idea

metaeval uation
context 9la

CIPM

CIPP

responsiveness
91b
practice
2



~Whet her

13 (363)

Wakneps
LY,
&
@pertu|] Thr e aft
2
9la
44
2
89 Stufflebeam 2000b
9
1. profession
2. reasonabl eness
3. equality
4. legality
5. congruence
6. feasibility
7. responsiveness
8. accountability/effectiveness

9. idiosyncrasy



(364) 14

9 2 3
CIPM
1.
2.
3.
4,
— [
(M»™Whether (9
(7 L (P)
Stren Ve akn e
Qport Thr ea
3
1. Wh a't
2. Wh y
3. Wh o s e




— 15 (365)

Wh o

Wh om

Whi ch

Wh e n

Wher e

Whet her




(366) 16

100% 100%

0.6



17 (367)

(1)

(2)

(1)

(2)




(368) 18

91
103 31-38
90 oo S
92 5 2 http://www.edu.tw/eduadm?2001/edures2001.htm
91 92 5 2
http://www.edu.tw/
92 92 5 2
http://www.edu.tw/
90 90 271-300
9la
43-50

91b
- — 139-162

85 - —

Ball, D. L., & Cohen, D. K. (1999). Developing practice, developing practitioners:
Toward a practice-based theory of professional education. In L. Darling-Hammond &
G. Sykes (Eds.), Teaching as the learning profession: Handbook of policy and
practice (pp. 3-32). San Francisco, CA: Jossey-Bass Publishers.

Blandford, S. (2000). Managing professional development in schools. New York, NY:
Routlege.

Borko, H., & Putnam, R. T. (1995). Expanding a teacher’ s knowledge base: A cognitive
psychological perspective on professional development. In T. R. Guskey & M.
Huberman (Eds.), Professional development in education (pp. 35-65). New York, NY:
Teacher College Press.

Colebatch, H. K. (1998). Policy. Buckingham: Open University Press.

Dadds, M. (2001). Continuing professional development: Nurturing the expert within. In



- 19 (369)

J. Soler, Craft, A., & H. Burgess (Eds.), Teacher development: Exploring our own
practice (pp. 50-68). London: Paul Chapman Publishing Ltd.

Diez, M. E., Hass, J. M., Henn-Reinke, K., Stoffels, J. A., & Truchan, L. C. (1998).
Guiding coherence: Performance-based teacher education at Alverno College. In E.
Diez (Ed.), Changing the practice of teacher education (pp.41-59). Washington, DC:
AACTE Publications.

Elliott, J. (1993). Three perspectives on coherence and continuity in teacher education.
In J. Elliot (Ed.), Reconstructing teacher education: Teacher development (pp. 15-19).
Bristol, PA: The Falmer Press.

Eraut, M. (1995). Developing professional knowledge within a client-centered
orientation. In T. R. Guskey & M. Huberman (Eds.), Professional development in
education (pp. 227-252). New York, NY: Teacher College Press.

Fessler, P. (1995). Dynamics of teacher career stages. In T. R. Guskey & M. Huberman
(Eds.), Professional development in education: New paradigms and practices (pp.
171-192). New York, NY: Teacher College Press.

Furlong, J., Barton, L., Miles, S., Whiting, C., & Whitty, G. (2000). Teacher education
in transition: Re-forming professionalism?. Philadelphia, PA: Open University Press.
Hansen, D. T. (2001). Exploring the moral heart of teaching: toward a teacher’s creed.

New York, NY: Teachers College Press.

Hargreaves, D. H. (1993). A common-sense model of the professional development of
teachers. In J. Elliot (Ed.), Reconstructing teacher education: Teacher development
(pp. 86-92). Bristol, PA: The Falmer Press.

Hayes, D. (2000). The handbook for newly qualified teachers: Meeting the standards in
primary and middle schools. London: David Fulton Publishers.

Hubermn, M. (1995). Professional careers and professional development: Some
intersections. In T. R. Guskey & M. Huberman (Eds.), Professional development in
education (pp. 193-224). New York, NY: Teacher College Press.

Leithwood, K. A. (1992). The principal’ s role in teacher development. In M. Fullan & A.
Hargreaves (Eds.), Teacher development and educational change (pp.86-103). Bristol,
PA: The Falmer Press.

Lester, J. P, & Stewart, Jr., J. (2000). Public policy: An evolutionary approach (2™ ed.).
Belmont, CA: Wadsworth/Thomson Learning.



(370) 20

Madaus, G. F., & Kellaghan, T. (2000). Models, metaphors, and definitions in evaluation.
In D. L. Stufflebeam, G. F. Madaus, & T. Kellaghan (Eds.), Evaluation models:
Viewpoints on educational and human services evaluation (2" ed., pp. 19-31).
Norwell, MA: Kluwer Academic Publishers.

Morocco, C. C., & Solomon, M. Z. (1999). Revitalizing professional development. In M.
Z. Solomon (Ed.), The diagnostic teacher: Constructing new approaches to
professional development (pp. 247-267). New York, NY: Education Development
Center, Inc.

Murray, F. B. (2000). The role of accreditation reform in teacher education. In K. S.
Gallagher & J. D. Bailey (Eds.), The politics of teacher education reform (pp. 40-59).
Thousand Oaks, CA: Crowin Press, Inc.

Nagel, S. S. (1994). Systematic policy evaluation. In S. S. Nagel (Ed.), Encyclopedia of
policy studies (2" ed., pp. 31-48). New York, NY: Marcel Dekker, Inc.

Rath, J. D. (1999). Knowledge of subject matter. In J. D. Rath & A. C. McAninch (Eds.),
What counts as knowledge in teacher education (pp. 103-126). Stamford, CO: Ablex
Publishing Corporation.

Richardson, V. (1997). Constructivist teaching and teacher education: Theory and
practice. In V. Richardson (Ed.), Constructivist teacher education: Building new
understandings (pp. 3-14). Philadelphia, PA: RoutledgeFalmer, Taylor & Francis Inc.

Robson, C. (2000). Small-scale evaluation. Thousand Oaks, CA: SAGE.

Scannelll, M. M., & Metcalf, P L. (2000). Autonomous boards and standards-based
teacher development. In K. S. Gallagher & J. D. Bailey (Eds.), The politics of teacher
education reform (pp. 61-76). Thousand Oaks, CA: Crowin Press, Inc.

Stufflebeam, D. L. (2000a). Foundational models for 21% century program evaluation. In
D. L. Stufflebeam, G. F. Madaus, & T. Kellaghan (Eds.), Evaluation models:
Viewpoints on educational and human services evaluation (2" ed., pp. 33-83).
Norwell, MA: Kluwer Academic Publishers.

Stufflebeam, D. L. (2000b). The CIPP model for evaluation. In D. L. Stufflebeam, G. F.
Madaus, & T. Kellaghan (Eds.), Evaluation models: Viewpoints on educational and
human services evaluation (2™ ed., pp. 279-317). Norwell, MA: Kluwer Academic
Publishers.

Tom, A. R. (1996). Externa influences on teacher education programs. National



— 21 (371)

accreditation and state certification. In K. Zeichner, S. Melnick & M. L. Gomez (Eds.),
Currents of reform in preservice teacher education (pp. 11-29). New York, NY:
Teachers College Press.

Weiss, C. (1998). Evaluation (2" ed.). Upper Saddle River, NJ: Prentice Hall.

Wideen, M. F. (1992). School-based teacher development. In M. Fullan & A. Hargreaves
(Eds.), Teacher development and educational change (pp.123-155). Bristol, PA: The
Falmer Press.

Wien, C. A. (1995). Developmentally appropriate practice in “real life”: Stories of
teacher practical knowledge. New York, NY: Teachers College Press.

Yinger, R. J., & Hendricks-Lee, M. S. (2000). The language of standards and teacher
education reform. In K. S. Gallagher & J. D. Bailey (Eds.), The politics of teacher
education reform (pp. 94-119). Thousand Oaks, CA: Crowin Press, Inc.



(372) 22

An evaluation model for 1-12 school’ s teacher
certification policies and its applications. Focused

on improving teacher professional development

Lain-Chyi Yeh
Assistant professor, Department of Educational Policy and Administration

National Chi Nan University

ABSTRACT

To reform teacher certification is one of the important works to improve teacher
quality. For ensure the reform effectes of teacher certification policies, it is necessary to
construct an evaluation model for teacher certification policies. For above reasons, we
studied the contents and models of teacher professional development and its
relationships. And then we proposed a ideal double-loop model that improving teacher
professional development as its core and teacher certification stood in a critical position.
After discussed the contents and models of policy evaluation, we created a model for
evaluating teacher certification policies that considered idea, practice, metaevaluation
and context factories. Finally, we also discussed a checklist for evaluating teacher

certification policies and its applications.
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