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The concept of learning achievements is very importance to educational theory and practice, espe-

cially in the field of educational assessment.  However, as many other educational concepts, it

seems to be so vague that has lost its vivid logic border.  This paper aims to do some philosophical

analyses on this concept, which is defined as a certain sort of learning outcomes, intentional, insti-

tutional and valuable under teachers' supervision.  The author believes that people usually use three

criteria to demarcate learning achievements from other learning outcomes: epistemological, axio-

logical and devotional.  All of these criteria are related to specific philosophical positions, cultural

traditions and social contexts.  Thus, there is not any kind of abstract, universal and unique learning

achievements.  Apart from that, it analyzes and criticizes an idea of "performativity", which domi-

nates the current assessment in respect of students' learning achievements.  This paper points out

that the pattern of assessments based on performativity seeks for more efficiency than justice and

educational significance in the field of educational assessment.
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The purpose of this study is to summarize and propose a theoretic framework by literature reviews.

This study proposes an integrated model to include factors that affect the learning achievement.

Several sub-models are proposed too.  Discussion and suggestions for the meanings of these mod-

els and sub-models and for the future research ideas are also proposed.
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Learning is a cognitive process of mental operations to acquire knowledge and skill.  It has been

consistently found that learning achievement is greatly affected by learners cognitive abilities,

with higher cognitive abilities leading to a higher learning achievement.    Based on the analysis of

the nature, cognitive abilities were classified as a general cognitive ability, broad cognitive abilities,

and narrow cognitive abilities.   The general cognitive ability was found to have a great and stable

influence on learning achievement across the development of learners, while the effect of the other

two kinds of cognitive abilities was found to vary with learning tasks and learners' age.   It is

believed that the exploration of cognitive abilities is somewhat limited to the understanding of

processes of mental operations that are activated in different learning tasks.   For the sake, many

works on the investigation of mental mechanisms and processes in different learning tasks were

completed, and reported significant influence of three mental mechanisms attention, working

memory, and metacognition on learning achievement.   With the increased knowledge about the

processing algorithms of the three mental mechanisms, learners can be helped to improve their

learning achievement through the instruction of cognitive strategies by which the learners can

increase processing efficiency, or reduce processing load of the mechanisms.
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Educational assessment serves three levels users: classroom level, instructional support level, and

policy-making level.   The purposes of this article were to examine the information needs, the char-

acteristics, and the meaning of achievement scores at each level of assessment with emphasis on the

policy-making level of assessment.   The purposes of classroom assessment are to make instruc-

tional decisions, to motivate student learning, to monitor student progress and to evaluate and grade

student achievement.   Multiple methods, on-going procedure, formative assessment, and student

self-assessment are features of classroom assessment.   Interpreting classroom assessment informa-

tion should consider the following factors: the validity of instruction and assessment, the compara-

tive basis for assigning grades, aspects of student performance included in grade.   Assessment at

instructional support level is to provide information for evaluation of effectiveness of teaching and

instructional program.   It focuses on whole class or school performance, uses standardized assess-

ment, and collects assessment information regularly.   The consequences and the validity of assess-

ment should be carefully examined.   In addition, assessment information should be used for

teacher professional development.   At policy-making level, the focus is on group performance

instead of on the individual student.   The use and interpretation of achievement scores at policy-

making level depends on how students were sampled, how test items were distributed, how score

was scaled and how sound of the specification of assessment framework was.   Progress in

International Reading Literacy Study (PIRLS) assessment was used as an example to illustrate how

those factors affected the use and interpretation of achievement scores.
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The purpose of this article was based on classroom practice to investigate the difficulties and prob-

lems of elementary school students' learning achievement assessment.   By means of practical

understanding and analyzing methods, the author would like to realize the transformation of stu-

dents' learning standard and achievement after implementing Grade 1-9 Curriculum.   First, the

transformation of students' learning standard and achievement assessment become the most impor-

tant to realize the effectiveness of the Grade 1-9 Curriculum reform.   Therefore, the problem of

students' learning achievement, should collect long and complete evidences, including teachers'

subjective judgment of information and the students'  learning achievement database.  Moreover,

we may take the motivated and adequately method, interpret and use the ability indicator.  Second,

of classroom practice to investigate the problem of students' learning achievement assessment

based on discussion, the conclusions work out by means as follows:

(a)Enforce the relationship between curriculum plan and report card to show report card effec-

tively to meet course contents.

(b)The adequacy and methods of assessment contents should be enforced ; and do not use

diverse methods without good reasons.

(c)Students' learning report card should bridge communication and guidance goals. Therefore,

the format and content of the learning report card should be comprehensive enough to include

both the vertical and horizontal aspects.
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Student learning is what schools are for. Research has shown that teacher effects on student learn-

ing are the largest in the education system.   This article tries to illustrate the historical development

of teacher effectiveness research and the implications of main findings of various teacher effective-

ness research programs and to discuss how to link student learning achievement and teacher evalua-

tion.   The historical development of teacher effectiveness research shows that the definition of

"eacher effectiveness" has been varying with different views of learning and teaching and with dif-

ferent social needs of student learning outcomes as well.   This author suggests that researchers

need to give new meanings to teacher effectiveness to meet new challenges of globalization to edu-

cation and schooling.   Teacher evaluation is a major agenda of educational reform.  Student learn-

ing achievement should be the main concern and a major component of teacher evaluation.

Teacher evaluation that examines both the practices of teaching and the results of teaching provides

a more balanced assessment of teacher effectiveness for both the formative and summative purpos-

es.

Keywords: student learning achievement, teacher effectiveness, teacher evaluation
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Underachievement students have no problems on their abilities, however, they have low self-con-

cepts, concentration and motivation problems.   Furthermore, those students often perform avoid-

ance behaviors during their learning.   Such behaviors make their learning problems more seriously.

This article indicated the different types of avoidance behaviors of underachievement students, dis-

cussed reasons of such behaviors, and their misleading beliefs.   Finally, this article suggested six

directions to improve underachievement students avoidance behaviors. 
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In the generation of knowledge economy and digitalization, the mainstream of higher education in

the current advanced countries is pursuing excellence and promoting educational quality.

However, the expansion of higher education without controlling students' learning achievements

will reduce the quality of universities.   The key to excellent quality in universities is students'

learning achievements.   Many outstanding universities in the foreign countries have integrated

related resources and set up learning support system or other similar units in order to facilitate stu-

dents learning and further promote students' learning achievements.  The study first discusses the

student learning in higher education and the functions of learning support mechanisms.   Further,

the analyses of learning support systems of foreign universities are generalized to provide the sug-

gestions for constructing the learning support system for universities in Taiwan.

Keywords: higher education, learning support, learning achievements, learning quality 
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The Communicative Approach is one of the prominent theories for second language acquisition in

recent years. At present time, the Project-based learning (PBL)also serves well for students

learning in many subjects in education. This study tried to combine the two during the two years

when the two projects were conducted. Students in a primary school were led to join the interna-

tional education and resource network (iEarn) projects of Comfort Quilt or Daffodil & Tulip, one in

each year.  In addition to the PBL activity suggested by the project facilitator, the researcher also

included exchanging several letters and messages with their partner classes for students English

language learning.  By supplying supportive materials and sufficient teaching, the researcher suc-

cessfully motivated the students to express their passions toward the students in their partner class-

es.  This study shows a positive result on joining the Communicative Approach and PBL together

for language learning. 

Keywords: English language learning, Project-based learning, communicative approach, 

computer-assisted language learning, second language acquisition
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The purposes of this study were to survey the opinions of teachers and students on writing assess-

ment for the Basic Competence Test in junior high school, and to explore the correlations between

the test and students' writing capacity.  The subjects were 295 teachers and 2,556 ninth-grade stu-

dents from twenty-seven junior high school of nineteen cities in Taiwan. The data were gathered

from teacher questionnaire, student questionnaire, and the result of the test, which were analyzed

with descriptive statistics, Chi-square test and Spearman rank correlation.  The results of this study

were significantly different on the opinions of teachers and students on writing assessment for the

Basic Competence Test. The teachers affirmed writing topic, writing format, and writing prompt

of the writing assessment, and they supported to use the writing assessment as part of their senior

high school entrance exam. However, most students did not show their positions for this issue.

Based on the results of this study, some suggestions were provided for the writing assessment.
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This paper aims at discussing the transferability of critical thinking from three issues.  The first is

whether critical thinking possesses subject specificity.   The finding is that critical thinking must be

about something, however, there is no denying that general skills of critical thinking do exit.  The

second is whether critical thinking is restricted by domain of knowledge.  The finding is that the

frame of knowledge and epistemology vary from diverse areas, however, the similarities among

knowledge domains make the transferability of critical thinking possible.   The third is the necessity

of dialectic for addressing controversial issues.  The finding is that dialectic is a thinking skill

which can transcend conflicts, synthesize the opposites and be applied to many domains in the

human life.  Through literature review, it can be seen that teachers should place importance on the

following teaching principles to improve transferable critical thinking skills: (1)creating a demo-

cratic, liberal and safe climate, (2)teaching according to students' entry behaviors, (3)reinforcing

the connection with real life experience, (4)encouraging students to apply multiple thinking skills,

(5)emphasizing the modeling and teaching for metacognition.

Keywords: critical thinking, transferability, teaching principles
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