G

PONERE XGPS A ) Z B K

(FitEo)
BEK
B 3 E R BT KA 8l 2
B 2

AFHEFERRE =TS ESHPTLANSRAHRRMEZET - A
T3 &K R TF 58 P & (effectiveness) BR8] 2, % ¥ (support) B &) » 23] RN B 45
GRAPES  FEETURLRRAE 2 TRAR - T8 LRI R RN E
WRRAEAT - M ER T HARRE Y THERE, 2B AR bl
(1) #67 B4015 B RAH KA R (efficacy) ~ 164 A HE L ¥ fofb S F Abi it
RS PO REAE M E A RE RN QR B0
TR IAES T ERAMERRIEN LT @ ATRRANLHE I - Ho
45 RIEERJom (B BIEA) Q)VRE THE DA T HRMA R
PG R SR E IS R E S A R LA BB ()R
BHEHS ARSI RS BEME ORS BRI BT R B RS
BAoish 0 BRIACNE YRR ML ()R FHEE L © & A A (authentic)f2
EARE 288 EH (s FEE -
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& mEstEXHRRBE

REMEAYRZFERARNGED BRBEOETLANWBO THBH
(alignment) ) H R Z R R - URITHREBEALRE » AHLERMALELHE
ANEEEERT THRED ) P2 THSE X P HPRBZBCE LEK
2R T P (Shulman, 1987) » LA 2B R RABHEETHH LY £
PHERICATETREA BB HE (LB 3-1) AL EAERULERET
B MIRRAZ A B 6 5015 5T DA S ) BE R 267 06 3042 B AR ML R M 2B H

4

9

g o

HAL  HEERLBEINLETHEGHEE Y  EEATERAEZS
HERAREEHANERRE - AAZVRMELEREAZNERELH
B> 28 (RXEH) RELE > ZOHMUBBEERIRBELEZHALE -
DT ARAALTH LRAANE "HETH , MRARAZTRERE  ALHNHS
ik — A ROKIE - B HERIGFUHHGRBEAHPERB ?HEELEFE
R FHEBIURF TRAM B EAKGERG LR AHERMAGZAEHREG TTHF
242 MEH B RERHREEHBTNERA?  WERE TEA -, & "H
ZFE  HEERZEEAVNE THREAZIHZERSLIATOEBESTE
PR > REBI M FRA R R L E R (shock) 2 B R - REEZH LT H
ARG AP B b 2120 L BB BRI BB A A ERZER-

BE O ATEREY  ARHAGERERZES  HRAHFRELEARNELR
BHEER - MAFEETIRERZRZRAGOHRERS  MIEEH L
AWML H o LM EERIF I HA RS TE BT RHEHE (&
FHE) bR PERTABALE - 28 HENKEER2ETE - ML
H AT EH%S E(Schon, 1983) - BEF B RAAE R BT HELARLS
Bt ERDKBER > EEAHNERLEHEER > Flo RV REFHEGH
ATHERENER ) ARER%  TEHFEHAREFEERT X - EER
BRIt -

B PEAHMGHIHEER > HERAGVAFR ) THEREEFERE
HBREEAT o 47]%o B A B (high stake) Rl Ba 4k 45 223 K3 By B B4 ~ R BARTR
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BN ERMN AR EAE MR EARTEEERAG S SR LRS-
Bl 40 BRATE RS — R ~ S — P RA I AR S BB 2GR IE B ¥ H B
HRAHLEHGER -

Fva o BRETPHHBEEREEEEMMRE - ZHRARTMPITECER
'J'T%‘%E.E THEERREG 5&4%%(%‘:‘:(5 12T R & A B b B A Rk > 2
BUERT - ERHUGHEPERGHRBELELEENHEEE - ABEEH
B o 5 B — 3 R 0 Rl Bk EEARRIER - RTER HEPE EH
g -

AR RIHPERGTRAREELE - RATHIHZEZRROY
SHEE >l FEHCEBSEFTABUKGHRELFTAEAESTLAE N T4
T E%&ﬁﬁﬁ&# BHERE  BEATHME S > BB AR EHRANE
WREMZ 2R (BRBF# > 1973 5 1991) ; 344w Israel Scheffler (1967)32 & =4
22 a3 2 X > 32 4 4% B A X (the impression model) ~ 48 15 #% & (the insight model)
#2588 # X (the rule model) = F#E X - (2 FE b 547 RABEH 5476 ERABE X
MBAERLFEXECLE QR E 28tk (FHRE2004:233) F4K
HAMEHZELPN S BRATHEFBREEEAH  BHRAER - HGE - XILEA
BEATHRH - AR T RAZIHEELRZHRAEETREREL  AREHUFE
20 F Rz FAE PSR B FRAEMN 2009 F 10 A27T e EARRE TS
RAE LR - REATXHFHFRERE@R  UHEFRA  FRARE
BAREITRERZHLEH AR - HPHER 10 542000 £ 25 REHK £E
Az2Rt LERSGT BYERI=ZR& - AEFZIHA BT !
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£3-1:1991 FURH PR ALABRBRERBERARL —F £

KPR

Z B 2 ARG RX

EHHE

BHREE

WA R

g8

% LH R

B R 4o B
3

H e S

B R R
3%

A BEH S
B FXHFHAHX
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PR

= 7N

B 3-1 HERFAFZEAR T 3L

ERBBEHFTHATIRRZAZPHHALTHTRE "FwE8n, 51 "H
2R, FH RUELBARAELG - CAUER I NHEAABERER
AARMART B ERLERTREBIEARE DRI RS - B/
£ ZBHETHAMNELYTFRE  LTREHGARCHBELIRSL T#
B fodify T 450 PN ARREA TR PR ETHERR TERL RIS -
S HEBAES)  RBEBSATATHRS T L RITL TR -

EAEHREL AR THE2EAR KRERTE O RESL I AHNHK
BERABBREZHFT L ARNMESZHLESL > ERAEERAHEL
B&ia L A5 THE, s TRE ) I TaMA - BREEL . AT
HEFARRAE=TF (41980 R4%) 2EHEE LB RAHRBEET AL
e BRI 0 AT ERRHEE LR T B E (effectiveness) R &) &, X 4F
(support) B ) » 5B RN o sh—Hawk 69 2 FA I R B MBI H T LRI LRI
BEop ERXFELARARTAFARZAZZITELHM - L F A FRagz
HEDRBARASLELMERIHEER  DHARZLEZERZ AP e~
% Uk 3 3 % (information-processing theory) ~ 2 # 8% &) £ 8 3% 34 (constructivism) ~

3L W40 2 G i (situated learning) ~ SF S B HH - HIEFEERASL AT
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¥ 3w ~ Pk Eib(elaboration)# % ~ 265 T S F Lk ko | (;Q%%%iﬂm K katk
pedagogical content knowledge > f§#% PCK > Shulman, 1987) BR& % - £ 2% %
FEE  RAMBREEZEREB P XA A/ RAN G ook B8 ERAELEN
wE R AP ABHEROLLER - TERREHSES  aAmMaiEax

2T 3 P X Bk #{ % (Teaching to transgress) % -

R BRI

A RRBATEARKEE R T RAFREH THEZ R RS ZHRA
R R > 4 5] Bk % (effectiveness) B &) LA & % ¥ (support) R ) Z 4 2 H 3 K
B RRBETE P I EREBEZTHLERE - B ERE > hiEAH S
BT SEB/EZRAMMTEL T LR - FERBREZIRELAE - 2L
FRE > ERRFHMM - D BRILETAR/LE -

BEREEBEW  APHURmGET X BERTERIES] 23S o

— ~ 3k & (effectiveness)Hr 5]

A ERHEwWEHLER © F K FEE H (information-processing
theory ~ Z#H & % 2 % (constructivism) ~ HiEW 40 LB R E T % Tl 4E
% (the Theory of Multiple Intelligence)

(=) MERERHZHEE S

HERIMEHRUAMEREEOEENE REAALSTRREN L &
REHEFRABRRNE N LEGNAR LGB ROBRLGES > £—F
VERIZBFfEAF - U E B ETR AR (RN - 1990) - AaAHLEA
TRREAR P HERZAWB/ X F/ R EE LT L AR RERBRZYA XK
EE o M e FGRHFTA= 0 2002) ¢

IREEHENER - LAZFERE T BRAMYN/ XAF/RBETEZHHEE
B MR A & REEME  RFENE GRS 0 BABECR F 6 R% R AR
Ao EEAE -

2BAB SR BRGFA > BPERPUTRBE R R0 - HERMHELE
RGBRe S - AR FERet ]~ B REATA ReniE G E4E -
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SHERGRGMPAEARHAELEREBE T2 O EAE  ChiEEke
WMEMH R BN RAAGNEBYEY > BEEH R HBES
GHBFRAZMEAETE— T AN RSO DREEERAE L
R R BAZAE IR o
(=) Z#ROLEEH
EMWAER LR —HooBER > EZToARARS  BAZEASFEEGR
A o MARMER E B A % # % (radical constructivism) #5 £ % Von
Glasersfeld 24X & #8932 %3 A T Piaget 324028 & 18 /\l%iéém‘??é%%(masersfeld,
1991, 1995) » A H L L ETRW T ¢ (1) #PHT  HERTEIEBRL
BT HHMA N EFREE L  MARGE—AFEROLEEE  Wo S A 2P
W QHFHAL  FAEXoMAGERE - MARPREHEGRE - TR
o MBS ERAE LR KM .

B4k g AR S Lev Vygotsky AR & ERoBAMRAERERGTE
By ehiBA2 ¥ o A SME A9 G L 8) & 4 P9 b (internalize) BB A 8 S & R - AR
BRLEXMLRABETHETORE -

Vygotsky(1978) 7 32 i 7 4 %5 /& [& (the zone of proximal development » LA F £§
FRIZPD)L G » B E R BB - ZPD RAEEMS T EREEKE (TP L
SHBIHBIRR) T BARRAE (PRGBS THERR) LM LE > EH
HZH W EBERRE-BANZERE - T RRERAE, T EHBB Tk
R REBELEORAREFFEAHBMIG THTARR - CEHBIRIHE
BT RERTF - EEMA - ZRKEFTLNE - AL ECERTLENE -7
RMEFEBEMERB T AR RHARRESERET L LT HAENE T RBEU
R &R B -

EHPBA T & Vygotsky 4 "2 FANER  BEER, - EHF
AT TR (scaffolding teaching) B X % - BRE B his - 2@B¢H
HRAGHFEY CERARZENAY AFRIAFFRAEFERGSFL
BEFX O MHERBEFREENR LR - N ABEERE S E 5EALUE
SARBREE FEEEEREJBRBENERBL LB LT R B2 EEHE
$5 3L 5% A Bk IR T4 (Rodgers & Rodgers, 2004) - B R# L A A T 7] 23R 458 (Berk
& Winsler, 1995/1999; Hogan & Pressley, 1997; Leonard, 2008) : (1)324t 245 - (2)
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BEF TR QOBMBETAETHHE > QDRATEGTR » O) £ T 2ok
BEMER AHPHERET > MO RAE B3 5 L FHRAREEO/ELR
AR ZBBBRD RAGWM T REBRLEEB IR RMAE - ®iTH
FREMBFEAEACHESTHFERRER -

(=) H3384% % E 12 % (situated cognition)

3% B x 3% A4 = (Brown, Collins & Duguid, 1989) :

L2 BHANEBARRIREARET T OENEST/F RLEL
ETHRPHRITRY ) Rl ks s T L0 RABH -

2 mBEEFHGHAEEHRTESIARE > £ — % "THE AT | (physical
fidelity) : REFAFTHRAFERETLE > TR L EREABER LT EESE
fre =& TR% AT (cognitive fidelity) : A EFRFREEZHU TR
W@ AR o ko £ B TR B ho A R U F BB R L AR R R AE B AR SR 8~ 1F
FOFRLEE  HBLROBHEERLE -

3. 38 B 4 &40 % ¥ T #4128 (community of practice)#y 335 F > LB E@AR
# T4k % 4 | (Legitimate Peripheral Participation)i& #f 28 ¢ | 4 % 82 | (full
participation) ; £ L@ » MR B OGRBFTHAAERBEL T RITENRE - B
HATE T AR EA LRI KR BT ENRERETER - BEKE
28 & —% %4t | (enculturation)sy 2 B B2 o

FRRZEERAF ERBAH BRI L RANKSEZ RAT TH
e R A

l. R BB ER T RoPRGHRASHFBRET  BAZEBIEHS
B BHBBEAQ BB LEABRTHTRBAEREZHTHERE
B EMBEAHTHECHRATFN WA Rogoff, 1995) o T34 f k4]
# %27k & & Collins ~ Brown, #1Duguid(1989)/742 il > AR HETH LT HHE -
AERRGEAEH - M ERSEEHBRFEANEREFGHE > wHH -
B BBE HOAHPHEAFE BERRBEREFR  ERHZAE
WAL AR ANBRGERNEERERL LB TR E ¢ T RARITH
BB BERAROBLZEE - FAZRI RS R ARG ERNZL > AT
HFRBAZERNE G  AEZENA R LB ERRLRET -

Collins % A(1989)3f k42 B Aty " Rso skl  HE ML > MAKLNE -
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TENRF ARAGLEEREE G 2 TR P e HEAL B RSN
e AT RL TR EH A RRE  (DVENEY 8 ERMEIN G4 Q)
Bindlifn NS e Rt oo (BB Kk ~ 2R Ks - LHES) QAT EHF &
ERMAFE S  REBRERIRS M RE - BEEHEFR (4
IR & EREHHRETHREELGHER M HE—2 S0 B8R
FRANEF O)ERELE o REPELEIBARERN L HBETE -
BEZ~EHXM~ NAESH - anb1F - @afBEF - By FE (2000) %5532
Fo RS EREREERAZR N RERAHKE -

AT HEBEHFR XA BALERROATE 2R HEHME > B
ethidfE > ERFBASAN S IR BE—BEA RFEFAEZHER X
REBASEHFRTERERMI|I TS -

2. "4 X # %% | (anchored instruction) : & Vanderbilt X% &30 %05t 5 4
& (Cognition and Technology Group at Vanderbilt, 1990, 1994) - & 4 &% & %
REPUER 2 ERBLRARATE RS EAREGERATX SATAS
SR o AR R TR A B R ER S KRR E Al ER
ERASLFHET  RL2L 0 TFREBAGMATRIAATE RUFH R
BAPHNTRER SR EHIBUELIBRIREAFATR —H BA B
MBS R HFEARIREEYHAERS o
(wm) HEH$

Reigeluth(Charles M. Reigeluth, Merrill, Wilson, & Spiller, 1980)32 % 4a 3t 44 %
BRIZAAFEBEMALER > 24 FUAR SR A ARMGHNE-ZHRRN L
W PFRERS EEE LRG0 BhFHDE LB GBA  Reigeluth X
1A% T ib 44858 (zoomlens) | REGIEROHEME - TRMAEEAFES
SEEARERHES A CEREAGARNERTORE  ERABRETHRTHAE
BERGERBEARASETNZ MG MG B EREELTRGELE I - K
BoBTEREEZAIFANER G TN BYEERATEEANESREL
Wit o2 FTHRBBSEEABZIRAME AT e AR MMk -
RER/RBERGGHREE MTURRETLRNT AL ARG NG XA
ta iAot B 2 PO BMA > SLBGTAER R A Y MARE - IUAHZNENE
Bl EAREEE - RAK - R EEHEHolistic)sy 43k 4 - R B A HNAT

65



PFANBREARENMERE MG BREE R AR RELE N ey 52
B M ho 3 o

Reigeluth (Charles M. Reigeluth, 1979; C. M. Reigeluth, 1983) #i3a28es | i§
¥R BABFETIHRALEER (DA B RAZE ML EE N 52 4845 Epitome)
MM & - ML AREMEE L% EEE TN A H %% (Compact
- Representation) » R REK A AR PHONEAFE R HF X B EL - QEEL
F-#smmn

LA ERGH O CNERERY A DB R LI R Y # 2
E ° 3% 4 F (English & Reigeluth, 1996) :

(1) %8 %65 &4+ 098 - (Learning prerequisite sequences) : % B i #c4F
IR REI S EEHERPEERROAR L L RLEHBIN AL B EABAL
AREAN > LEZCTHFETREAS - Bt TERYLI—EHMAL Tl
RE & R o

(2) 45 & (Summarizers) : H 2 A 2 %N T LT LR Y CR B
R OHEHCHIIRBUBMARFENMMAEORL - AR AMAFHGRAE
Bl R BB ZETRE - AATER O R -

(3) #4-(Synthesizers) : 436 Bp 2P A S dm 8 IR AL > 3
MEFBUE ERNEL DR EEXERG RS - EHF A TEBILBHE
WFX > H2EEHENBMAMRREM  SE RS RS
PR -

(4) #ib(Analogies) : AL A M E 4o RMEL > FHNEPEERESH
ER MHNPEHFERALE > mBLONEMNGI LT Ee8 - 5
o tF BB H R ARG PSSR RS 0 ARSE ERSMIALL -

(5) 3% R ek4# {bE(Cognitive strategy activator) © 340 % wk 14452 8 4
EREE R ERE S - FHBEN & F ok - BT HERREA
ZFAER DRI REUREL Y > Voo RBABET XA F—RBHAKXRS
(Embedded strategy) EPr > AHERA R RBNHLETY LEHEAFNERS
MEBITEER  RRBRRBIIEY - § 44 53X R (detached strategy) & 5
HLREER LA LPAERAGRE RS EMEAMEETRELRNE
REZE - LBREF AR ETEHEEERFRAYGH o8 BRBEBLRR
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SatRe Sy o

(6) % 8 &4 %](Learner control) : #5EAI2 3464 2 B b » Bp 4 2 B 274k
BB RO EERB B ENER R - S EHEFNE QI HNTEN R
WMOBE LB A HPER BTN BEUR SRR B GER o P
BR RAHM ZHIIE SR Lo L ARIRA AR Al B B A R LI P %A
BEE RS ARRS EREFANHB RS RBICLENNELERE -
(R) $ABEEERS

Gardner(1999) R #f — &A% BRI P TR B X AP R R B4 -
REFEAEZDHEAANETR  THERRRROZE RAE"HREL—HA
LG AT HEBR  EEMEUCEB T THEER AR AL
HAVLAEBENES, c HEARERP T (1) E—EEFAZVEA AR
B ARBSEERBNATARE - EFRTHF RGBSk - BE—H$

BEE o BRSNS BA SR RBEEE - TR - ARMGESE RATE
FEARBRESREE (2) BREFERY  TREFHEFRAS - (3) 24X

NBABIHHBYE - BAMARARELNT X BABFT ARG T XAEE
k5 BIFHILEE - (4) SHANTREFREENER - (5) BRTREES
RERAFRATN o (6) EMBRESTRAAZEMANTE > FAHAHAZNY

SAKEIHPLERA L RRAF HEL HELRTHRELAHSHHME
RS UL BT ERASE  RUELBARATRRARA e EAFLNES
% A 4’?%&"“3”9ﬂ}\¥é(entrypomt)ﬁﬁiéﬁi"ﬂ%’ W ER LR R RATES

LERENET - ' U RERGEN  ARMARAEEEARAT S BAS
Sepe TR AIA TR AM S M A B A PR EANE N A TR HLBAEHE
014 sk P A 0y B A2 R 4354 (Reid & Romanoff, 1997) - A A% HE A &4&

R SR REARNRE > RGN BAFEERERRAERE LB
Mt BREAIRS HAREL > RRATHGEES  DFHFXK
442 4 (Reid & Romanoff, 1997) - 3 U B R AR F L TIRG LR » &3 F °
EWLY - ARAEEEEORER BEANGEeHAETL2E RS (B FA
1999 5 33§ » 2000) -

SABEROMHLERS AR LB RS RN EEEG EEAS
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FAM AR 2B AR AL R -

(X)) BAEHZ

REFANBAERGRE > FAMSLEARRNEE > THS TR
FE o BREREL ~ BURT QORI 2 AF L FAZE (NRC,2000) 5 > 1990 4
ROBEXAKERBA " HIAEARNLNENES, ~ THAERERYF
2 TRARBBEASERERKG, MEER RSN LHANE
B, TERRERAEOMNSE ) THRATRERERZAHIA,  BES
(200332 %4 EHFE AR AH LSRG EM L "HE, - THRE URTRA, >
BRRENHELHEARE - TR TERHNER T EMERLCERYL YR
w o AR FAB T BN AEASL -

SEMEHFTEE (NRC,2000) YHHFERHKEREMS : (—) MAEASR

» (Z) BHROKE > (2) RESEUAMAE ) (W) BEEasSidia
S 0 (5) RERAAMBSEAARSY > LRBHGAEABHRT LT
FAFHORE  BFREAHER "UHGAEES 2] TREEET AW
BARHBR REAHBELATRULRE AT CHRERY  ERELAEREH
ZFREEG HRBBRRALZOTRE KT LEHLLBIFE L RABEAR
FlBE R RGREA (BEPE > 2006) -

TRAEFALRL  BREXEAUATHERE: (—) RBPERERX AR
Breg TER M TRE HERE (Z) EAERENBMESEY Tk, TR
Hoy o~ THRM, > WBER HEMAERANHRR TR TERNEE @

FRBRENEEORG () BEALEBRAARLTEE  AAHNE
MRRBET A THOERARLE (W) RAKZRTRARARRY K~
ARSI MEGER - B FRRENRE - REIAFRHLEEZAE -

LI WRAB PR EHTOGUTRE  (—)2EHAEHRNEY (=)
HERRBLLERET (MTE) » () I OHERTEZEURE  ©E
Hofkennk s (w) HGBUFR  AEARBXERGTH S (Z) BEER
R 2ZEREBE (XN) ZBMELRBKER X ftfirwh*«é’) RRER -

VAR > FFEH 2% (Dunkhase, 2003; Furtak, 2006; Hanson, 2005) 32
B EXRAKZABRE  ERBEAHBANTH  ERAHZERAZLTR B
BT RAG S QMBI RA SR BEASBO T ARAAME (RY

68




#% > 2006) -

B PR T ERHBRHBENLT LA T RARALTEEY
FRREARZAEN > BEEREHNELRE  RFEARMET S Hpe ey EH
;‘o.

\wm&@fm%@ﬁ’w;ﬁﬁiﬁﬁﬁﬁﬁiﬁég%ﬁ%ﬁﬁomﬁ

HIFERLE A LB E S48 (Wells, 1995: 241-242) -

L ARG EEE A0 R T ROKEREE0H - RRATR > L5
BHFERAT X AR HEHHRLE -mE  BETHIREELLEMKEDT
FRBRMTAFY > LU ABRIERBER Tl FY -

2R R LA RREOMM  BELLYLRIAE  HE > wbi—
FHBREhES LA ik T ERE —EEFEAYMA S AR
A GMEIEATH AR AR BITRR - REFHEE - RERTHNRARBERR
ZRF B -
3EBEREMGNEROT R CAFRRE > FAREMRACRAEEZRTAHE -
PEEE BFMFARETNBANAL LA GBI LR A
TRRGEERI o R AEFARBANGTH -

AFERBET  BEAFBHELEFTERY  QERFZHFGHH  BMER
FROAN RAEEBHASFETHES # P AT R 0 TR B
A EEE ~ ERRGHTHRREE— TG R NRFeRESEE
BARFACHTH  RRREZRRL RELHWHE -

B~ K (2008) 5 - AERARERERLE  HEALALMRE R

FIBEGETEE  BESAGES SHLARMME  FEARTBET
HREEMENURHMEIMORNT R - ERBORFR R L HEGLERE
B F1 3 (collaborative talk) /B % » B2 A RRB AN EEEH > L BA
BREBRE T RRMWNT|NBRE AL B AT M LRARF L8 B
B E A Rk e

() 2# 342543 (Pedagogical Content Knowledge > %% PCK)
AEHMBEHIEHR T KT AERF EXHEHF K4 - £+ 2AShulman(1987)
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REGEHHF W PCIZEBANAE - R EHGLEABSS E L4
# 0 AP A4k (content knowledge ) ~ S FH 4 B ko3 ~ — A 2 402 (general
pedagogical knowledge ) ~ 3£ #2 40 2% ( curriculum knowledge ) ~ % B 3 4o 3%

(knowledge of learners and their characteristics )~ #{ F 3% 350k 45 44 40 3% (knowledge
of educational contexts) » AR M F B LAY L% 402k o £ P XUPCKE 5
B8 RAEBRKG L EEAS - AEPCKI R ET L 5 3% 241 6 P 4o
BBFTAHRBHRER - RERFTAHORA HEBEBN R BH 240
HEERFMBRNERESE BT "HEHPCK | TRAKGAL EXF
Hm BRRER - ZARE HEFREREE > "M EHENRGSR, -
PCKAHEIF A RA BB A R E BB ML EH O B> Ik R B S8 oolin
B RARHMBEGH TEBT AERE (GRFE > 2006) - il (200645 & »

FRHBELBEPCOTAARRGR R © BB — B ZHGHE PF B RERER
AEHBELE - TRAFTAHARILERALOHEE BB LIBAR R > #42
EBREEHAVAMASRERER €T "THAN ) L ERpETLEEY? B4
EREGEALEER I LEHNLEBORIEAH? A RROKU AL RELER
B & R —RZ E AR RET RAEHE T % -

(/\) # &2t B (teacher efﬁcacy)

FAERP MO AAREEHLEL A EACELBARAKGEHNS
RGFUBEREEFARATEALRR REREREIRZRFERESLS
IR AT LA UN G o FAIIB0FR AR » A RE RSB AERAHK
AR REHRREZBBR - AIBRGRER > ARELERG - THEKE—G
ERBAHMGHNEAERERNRABHEEZESL (4oGuskey » 1981) - H
ZR A J-B- Rotter #44]321% A(control of locus)FE 3 - Rotter M H|3E1E &2
RABAL T TR A THITARTABLRON A REAAHLEZTFHZIRAEANF
BBt ZHEAREBEAL AR THA AR Z AR ESHME
sk o A A (4w 4E3E 4]  internal locus of control)48 15 L ER 2 £ T > FRDEF
HRB THSEh  BAKFAR G THHEL; R (B RATE eI sR
external locus of control) » # 5%, 5 5 3% % 3E » 4§ A 5735 414 R B GRA L » 1994) -
AL SRR IHGRAREHNELEE T IBEN NG IHE
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BEN FECRHMELERAEIGBREZPAGHEG RATRMEHEE
#27% F #15 & (Guskey - 1981)

A —#% A6 % & & & & sABanduraty B &3 AE(self efficacy) 32 & A - K 3k
HED XA R AL 3R A o B 18 3L 64 & B AT Sk — AR 22 3 AE Rk (sense of teaching
efficacy) #2218 Az A& &k (sense of personal efficacy) ; 2% 2 AE Bk #3526 B 0 £
Ae3 B B2 4 £ F o) T (Ashton& Webb, 1986) » 2% 2 6 H#EAT 2 6 42 SH 42 B
FRERE -FRET R  RERBENGRHT > P FHELBEINES
(Dembo & Gibson, 1985) - AT# & &+ # # 6F b — B E 2 B3 » B8 RAHGEA
A #2737 B8 &K & (commitment) 89 E BESL A& B o

FEMETHER  EADIVSREAEROHAERXZTH LERAFAHR
e H— EMBPETREZAL  BHHBRRGRE R AERIRS R
MEAELE > GQIFEAERBEAHE - K622 F HHK 2 £ £ N (doGuskey »
1988) o = » /42 H ey EdE 4 A L > Gibson $1Dembo(1984) 24 v 4L & %4 A8 Bk 24
Ef R AR A O H R AREL R BRARERKGN T EEFES
B B NV R AR RS BMAZ O RELRAFIHG A
I AR DR RS EATA N E > BE AN E s e S
ARESP MY AELRMERE  BLAFREE4AEZCEE i SRR
HEHNSABPTFRD > EeHER2LTATEMAEANEHAL X e
PR f Ep B A RBREI R e B AMA LS E o FAH A BBRRE
AWHEEHT @ SHAERKAUTRY e @B R  RESRRANE 2
TEABEAOARHGARSELELOBE R ERELFHNEAREL
Rl a BF R REAMONYE  BRREN S8 EERTMLERREHRE
BAEATE B Bk 2 B ¥ B 2O SR R TR L6 4R 49 3 F 55 A B 4% (Ashton,
Webb & Doda, 1983) > Smylie(1988) 5 B S K MR » ASWEEHRTY
%o BRHEEHAERA S ARBENTHAAELA -

S BEAHGQIHETR

AN A EI B SN MG EHR L EATERMNEHZ T L ERH
B BREREOAMITHLERSE - UTNHEBHHEEL
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(—) MERGHKLEH

AT E P BR B G 2 #2328 3% 24 Noddings (1984; 1997) 4% % » &4 H
AR - (17 8 ABIE ) (natural caring) & B 7 4¢ - ed R B33 (35 TR 2 )
EHMBMATREAOAN BREHFFRBE L - AAMARBERHEHRTE £
B | (ethical caring) - & — L BB EAMERYHE T4 EMmBLHERY
BROTHRA-HER CTEAKABRERICAT RGBT - BLRMEL
—REBHABEE > &d TRBEAME 42 TRLAEHME . 245
EHRALNER 2REME " K28 (Tmust) AAEREHR—FBEREL
MR~ R - BRAMEGENHGZ Y ACHGTHRRE - MG THE
FHRER - WG T RE - AHG T FE A RBERT 4T MG TERE R
TR BBBEAZTAEHARLEE T > A GHARER -

Noddings #)HEH X RABBHUT  ABRFTHEZLEEB MR B NG LG
SFREAZEEMACT HIRAT(FEE - 20025 2003) o L& H—H 2Tl
AREEGE BT EREZARR Rt P ERAL A EER  LEARSE
WEEABRARGEM RELEMRANGT  S4BMEC  HETHAN
e Bk RS EGMGLARBENY > FERMEO T NEE 2L
MEMBZARAR BT LEERC PESHNAEFACBEMBEGE
B--Ewasa TelE -

(=) XBHZEEH

J£ %X @2 % ( Teaching to transgress, engaged pedagogy) E > AF & #kbell
hooks(1994; 2003) #.2: » RE B P REGRHE " A 2keh$h S (engaged
Buddhism)&y H &2 & > i TRE  F— %E "W FR | (well-being):
AR THELAEIHHETRARTROERE  RARMACOEST AR
B AR THRUALES AR | (hooks,1994) - = HF B A A TH A&
REENER FEEEFACTHENATEREE Hib £EEHFET >
BIEREHGHETRBE MRAEANELTRSIHER - BLHLAELEELE
o EfRAE > BHEP R AR ko b o do bt — F B A LFRAE BOR 2| M A T E
ZEE > BCHEHEAYFTHRLABR(E TR k& > 2007) -

hooks MR BWHKF LR A THME RRAZCEfEH LV FR2H P
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AW TF
LXBBFL2UBATCETE ) AN AXBHAFTLUHE T > £k
LAYAHAENEE LOHAS > BRI BHH BN A BLRLH S
HBmBEMHE -
DEABHBATLHBPBAN " R2LEH | EFREALENETRER > B
BEERRF-—RYSF RELA—BTEG I BREELANERT &
FEAHBES -
3RBMHUFTEARER R ENBULLAWGHR FE2LGEGSY > £
Bt AP A RE  HA/MEe T R, BHASFHTAIEEME
FHRREE  REGASETARAMA SRRk -
ARBBETLHHARETRARL R T X EXBHEFTLOHET
ZEREBEARR 6 BRSO BROEL  ERELLARETEFLETFAX
b, RETey b -
SRBHFTER —HAEBBROKTE  RGLETHE TARTR, &
ERTR AXBBEFTLORETY  EHRELFRGREREAR AT FIHA
B RITRE  TRACEEOHFTES -

E—FVHIMBHEER TRA AT BF G L ARG - HELAH
LBy BARRAIBHBFELAELALENG  BRMABRNEZRELERES
DR TRAME  MHFTEL HiEXRBAZ ¢ THBEG ) (community
image)~ " % ¥ & #93% A (earner engagement) ’ Fu " & &2 B ¥ 428  (incorporating
learner experiences) =B o R4RH P (DRFHE G  ABER/HEAMLZE L
R QFEHNEN EBHERA-BREAFEATRAIFEZS
WEBEE QLA LBHEHR ERESCARAFETHIX  FEHBMAY
B RBSE SRR T RR MR LRI LEEEAER -
(E)-#HEELMERE

B PSS TUFLE R T
1. LB LEBERRBENEBAEERFLALIHE HELTALAZTZTY

MR R B A R L B R I B SR EHEENE - ZWHRBIFRLE
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NRIBEEE - A HFRRELEAHEHNER - LLTREEY > B

BN XF/I BB R E R RIS MBAEN A E 0 AR ENE 2B NL -4

BEE 0 BRRBERAFGRERFEEEEAE -

P8 A WA K so(prior knowledge + £ £ 643 BMA)EAKERY

BHFRRBELINAESS BRI B4 -

RALE %5 (scaffolding) 7T # B 2 B # 2 s Bl R A2 2K - $HimeE

J& & (ZPD) -

ZEHMBHES 7% M (legitimacy of peripheral participation) & 2 &

F (CFR) 692 B RA A R -

MRS ZEEBRADNEEEIMALY - BERAR T RELE

k0 AR foikiE 44 14k (elaboration)(Slavin, 1995; Ormrod,2000)F * $43&

i RELEEBRARR -

AFNREBHFETURBBELRAZE B AR RFER L EEN 2 E

HHEEEE - BHRAMEINILZ R F N Antervention) - AL T H R4

R(BR) AT EAHKET B -

BRANBEESZ T (EDPToAEANE) MIEE - BMLEHEL QB

BAEZIFARTHRBHBAR  ARAKBRERZE A ET TR ALK
Bo A 3b B B 4R B4t £ £ ¥ (teaching with multiple intelligence)

(Lazear, 1999) -

HETHB TREHIE ) (cthical caring)z it - ERMLE A T BEHME

LHHY  BhHG RN EHAES " RB IR #4TE " R

BAEMM ) B T RSB Inus)fRENR—EBEREH > MF

R—REFHR -

%~ BEF &

AT RHR R EE R LN E R AR BB REAT - BB RAE BT IR
PR 20 FREZRAHMBETH I BRI BMM BT - HP ERETH

FPONEHEEHEE LR - HEEREREEE R UAAEBA L EHEE
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BB G Bl BN | A E R AR A SN (2
PR T A B + 4o Shulman (19864 B8 % ok ko - 305 8 3 0142
MRS RL > A RUABRANEHRFREEEFLER TR REAHTH X
S5 TR 1980 444 » MSET 104838 50 kA AR THZ -

EBHBERI Y ABRAEEZFARELERA AR ZRRLHRHE
o MUBCIBANH BRI P L EFURAARIERAEELZ EFW -~ THELT
DHELRRAERRM TR EERANTERHR A2 - 430 5 S
# o DRG] ek R AR Oy AT -
MRATELE > ARHRAZHFERAWE
LEHHKLE R TRERAEN
c RERBETH LTSS GHELLFTE?
.S 3R F Y VETEE SN
© HRELERRABHAHEFERZER
2. HETHHEERZEREL
MEFZEREZDH "HEER T ERYRE | FAWHEKE -
c REERE XX H2E2H (R—HRELAHBEAZEREL) B2ERAER
ey ?
« RA HXXﬁ%ﬁ WA ERAAE XX (2—RELEHBRAIHER
BIL) BIHREAEERY?
s EREAXXHRZERER L RAAHGE - RHETIFTEA ?
- A RABRHER?

0

= N )
AT RAS R EE A RITNS ROV R R EE  ARFBREH
ERRWHET SEHE K12 REASEE
MR RE AR TN BRI A T
1. HEBAEACRAEAHLEERNARABCHELH RERRFREZ
BT AR A DB RR R SN - EAERE R BT — e i PR
B 2 R RIRH 3 H KRR -
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10.

11.
12.

13.

HEPRABIE B BAA AR (efficacy) it & Fl 022 5 4 4o he BL 30 B S Mo iE %
REAZ ORISR FRLAFLTRunL e (RE2TYxL) R
FNREAZZHE -
HEARMERAENE RO RIREL D EFARERBRENLE  AATHE
BREVEFEXL - BH88  RFEEX oW (REEWMA) EEEHS
FEWMB  FRBEEEYFRERREBRIBBER L

HEEARREEEA TG T BMOENHLEA T HRBR IR BB E
Gk (S BEME - RENE  ARNEAFRY DR MNEHS)
ARALHZEEHE S HNERFREL XL UREZZEARE
ZHE  BHRWBEERREMA  RARBMABARIBERE
HERABHEERIARAHABE HGE —BEZHEEHEAHIR
AR ROREZER - LRAZ KB R IEEAE - S EHEZ - B
BRABaHRANIHPEARG BRTHEERMS  E2BAENE
E-HRATAETHEES -

HERE REHRATE - HE RURSLAFSIF L2 EE RS
$LFEBRNYhE HOGREEE2TREERMBA RS L AR EF
DEARR ZENAR HGTXBERABoMA - RE - BREHEFTK -
LEHBE L &R Ak (authentic)f2 B R % 2 28 EH(task) 1535 » BB
BEEXHFHLE > FLBRHNE > LEH/ SR RERFoRE -
FELE AR abEEEE VA S RS AEN N EBAR
RHBEALGH  EREE —MA NP RABRE

HBEERR RAOBMZHAZHRT L THRRAESRLBFEGESF > ¥
BE LN Raf  BOFH DB ERAOMA -

AR BEE R A B AR LBET BRREIRBEEL S AH TN
W BEABRNSA LA ERES > DR TEANE ORFES -
EE G S KRB A BRIT 2 B 6935 %1 R A7 A H# (ownership)
HETHR S AT RETERAE  RE{EEFFAGFRAAK T EA
2k (4R B4 ek B 22 A Bk (entry point) RAT B L A 2B b TER L E
SRR ERETENEY -

HHEEHRRBELIHETH HERTEAGMER S BRAPAEY
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Mt SR BY R A RBR B IR o HIRALT AW AR S R ¢ A

(modeling) ~ ¥}3%(dialogue) ~ & % (practice) ~ % & (confirmation) -

18 ~ 2 H

AXHHRARBAZZEEARAHPEL BTS2 TABA R
£ PREIBRAL -

—~AAEHBALE

BRELXG5H FRREARRGARERTRES B HEHAE T UK
PEREPAIEERATR > AALT
(=) M "HP, — &

B EXAARGFRER > BrHETEENAZHRERA - Rz
HEEGHTAN  ETREAFITHTE - LB THEEBH L THEITA
o KRBT RBMERAETITHEMS T E R B P THE, M WEAIE
BAltE BREAS RBBUBEAREN 22 "TBRR BHGHHZ ATE
A X B -

(=) AREEAN THETK | — &
HXB2EMBEPHE "HS, 28 RRIMALEY > B TRE | HEHHELRL
BEBIZTH - MFERTOF =
LAEBRBLBIRLZ TR TR KA TE X TEE
DHARRBERRBESRLETARER -
3ohf# (lessismore) @ AR SHEMEA TR > BE TR ~ THMEM > &R
Wi EEAEE -
(=) HRFE:

HRRE—F > RFFATZ "HE | —F > FETERHGEERIHS
BRRE2ERH - MAKXAEBIEREEZXGHZR > FHEEN T HEHEERL
HiER R TEHERRASHETRERTR, F o HAAEEAREZ TR
AL BR BHAZILEAEIRENTHE -

B SAHSERPBCZHEERSRTFHNLE » T oo F o2 %
el RS AER 2B W F R PHRERRTHEETMRE AE
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EEZNERERAH LT HAE R - ENATGALABZ — BN 22 & T o

BAARET o

N

AR HBEESBITY R SR A 4 SRl
BRI RRZER  AMRBEEE T ok 32 HEREBIELAFT > A4
MEwmb— B ERAERT -

R3I2-HPERTTRTEHES S 2 MHER—EX

HEER,

HEHRIE

I HEmERE B CEARARELER
AABACHE RH - RIRHEF 20 2% 0
BT o

2. % 6 B AR1E B A F e (efficacy) fE &
AHRZ2EEEAHFTRLERELEAS
THREBZ FEEA XS B A S
BERE (RFEXL) AARREARZ
HRE -

BT 2 AR Rk (efficacy) @ # G ¥ A TH 2
TAHEMNAZ RO EHELANHET £
R FERERE - HFRLEHOBERR
HFEERBBEERM T EE T E
AMERRAARRIE B R
BB AMBENHEREELE -

SHEGRAERZANETRERIAESLE
LBHFRBERBREALE > ATHERE
AR~ BFHE R - RIFEX Lo
LR TRXREEAMELR -

18 AZE#H % (o Von Glasersfeld ) 33 4 4o
HORKAZEELAAREN LY T
FBEML ~ AER A RAo A (B A AE)
HBERERMR - BXAGRLEIREY
MR BEREREHPRITER
RU—ERLRHLERE > o E4 R
ko -

AHGEAERER X HER B

LG EHRVEEERBETRBEEHE
Mok (SEHNE 2808 - ada
LR G E BN A%HE) B &y s
TEE > EHAZHGREEX oBRE
UREZSEREE 2 #E > ARG
EAEREEES  BHAXRIHBMAEARIE
B

#. 8 & ¥ % (information process theory)
FTRUABEREBOEERE  RAE
ALERRENR % X HEERA
BREOER L& HRAER LR
foBAZGEN > BT RIS

D E R RATAR R R - KNS
FEFA ST BAALH BB R4 B X 3/
BREEELEHANERERLBELY
A B EAE -

SHOEEZHEHZARZREFAEME K
A —REZHREAAEABLILAEML
WEHERBE  LRAZH R EZ
REFE - TFHEE - -BELBEEN
HBEBZHEZAEY HBRIFREELAHE
S RERVEHNEERE - HARATATHR

g6 -

@ EMH (4o Lev Vygotsky ) » X7k 4o
OB R A BEBEA G L HBET
# I g0 AL & B B) 45 4% P b (internalize)
A EL EHERATR TR
= 3 % | (scaffolding teaching) & X %k -
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6.2 % Kkt KERA TR -4 - 2t
S PRFHIF L2 R EE R £23
HFERAE MBS HAEEERLER
BREZHRRBLEFATIUAB IS
R B IR o MER T R B4R A S ko R RA ~
BAE~RREHSEFK -

7.2 F3EBE L © &M A5 M (authentic)$2 &
REZE B FHas) TG BBEE &
EHLA2Y > FLEHMMAL 0 3BT
5 R RE R St o

W R R B ERE G 69 8 9 £ MEME
ARRARBRRAZ P GBGYERLT
%> HILBRAALTHET#TLE
PR Lo "R R2RHEE T
# 2% | (anchored instruction) e

BRI EE Aty b keBEVA=
B2 ZREAEY N EBE - %A
ANEH BRBE RN T RIS -

SR ERER AR BEHRBLER
£ E S —RABAGEZEERE
Mm%/ BEEHNMENE TR FE
T B ANRE—BARESEHEE
B3 EMmERRL - FRABELE

% -

OHBZEBRRROUM THAFTEH RS
Lo THRRGA VBB IESR » dEE
By RmE BhIm R EEEms -

107580933 1 KRB L A BIF LT ey
B 27 A # (ownership) e

#%5 B {t(elaboration)#{ % 32 % (4o Charles
M. Reigeluth, 1983, 1992, 2000 )23 2 40 2%
HWEERZLAEBBAER 245
Ui A AR MG R —EZHN
Bhodk o PTOALE 2% bR R B3R
o Bamen EpEams -

1467 THRI $ AL % s B RS
RUESEFAHFEEAAKET  ERFE
H 1R 398 A5 A BB I B (entry point)
REZAZY  LTERLAEFTERR
EHLFRAEE -

1.3 o s 2 F¥E%H (4o H. Gardner »
1999) A BEBAZVHERFANESY
b EERELEE Y » THEER
BRI XA EHZAXLABESN
éa%_ﬁ

12. $tEERHUEIHETH HOGRT R
UG ER 25 > BRI BAA -
BB E A FBT R E M - $EBwWIR
PR/ EE A (modeling) ~ #3%
( dialogue ) ~ F # ( practice ) 8 ¥ &
(confirmation ) % wBEEH T E -

Noddings & B IR4G 22 230 £ R B 693
fo B3 TRAR HHUEEFRBLE A
FoMBELOHBEEFENARRSE X
(fecling with)sy B » T — £ LEHFH
B AEEERSS T2 EE
(engrossment)# IR LT — KT E T
BER HoHMIRE TR THEY
# % | (motivational displacement) % B
o MERMEERTBMEL2NE
EHHES HIRAMASEETAR
SRR HIEATH TR H R
ZHIEE IR -
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=~ RRBRRER
(=) ARBZHEGHERAERAEARTAASL

FRME BHTRB AP IR AL LRI TR Bl F 2 B RITRIEAZH
BRIGHR > BIAKERIGZETEETH - L ¥ > LIBEH 4 b A 25 A
ZERBE VTR E » CHERFERKEERNIAGZ A ﬁ‘fA‘%ﬁ % Fl/
AHBE%
(=) 24882 4SS

FENEERRAHUPERRA T AR ZIRBHAE - L FERE RS
HRARB—HEZ EHRER - PHBEERTALEREER/AROHE
Hr AR FEHALEETRA MI KBTS FAREH SIS LA I
PEE -AZETRARLE BRTHBRUERZZSERKS  LBEL 2o~ &—F
ZEEMEFEROELEAA -

£ %8

HEE(2002) MIERELBRETHHGEELTR HFAMELEMR 10(2)51-20-

F&E (2003) BIRAELHBEHUT Hik o AT > 340 (10) 3334 -

watF (1999) - b 5 A AREAYBREERH P T E  — BB TH - HKER
0 99 > 32-38 o

FRME (2004) - HFHH - ARG - £3677 % -

BARF (2003) c FRXKEWE L EBRRASHIE LB X2 4E - SHREFAES
% - 15> B641-662 -

BEE (2000) © % U4 AR o #EF R b > 106 > 8-10 -

HALZ(2006) - BT E KA ERAHR 2 LoWM BT - HERHAHZETHK - HFHR
BRI - 22) 0 H6792-

A= (1990) - HEMRER A XL E RE - HFLF] 09252271 -

FHMA= (2002) - ERBBLENMEY - RS AMBERGEMPLERE - HF
23] > 18> 43-64 -

A (2006) © 513 5 40 WPCK) & 70 RAZ RS A 5 o B I 40 SEAB4R T -
34 (1) 8595«
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T &~ 36 B X(2007) » bell hooks 9 XK F LR ETBREO2FEH - TR AS
HE 2R 18(1) > 141}17(5 o

BRGP ~ R B - 5B (2006) - R3S HEFHNE LR LR RE
HomXBEN T FERREREFZHET S HE, -

BREUEL ~ IR A (2007) - MBE ARG EH K Z o481k - HEHF AT -

305 H4-19 -
B34 - E A& (2008) - mﬁxhéﬁ%mﬁz&ﬁi HAMAIERIT - 4(2) >
H63-84

RAE - MET - ZHEM - ARFQOTESA) - BEKZ RSB R 2 MeEHA
#E#E - W0B &7 T Redesigning Pedagogy International Conference: Culture,

| Knowledge and Understanding | » #f Ao o

&g (1973) - HEHEEH - b k-
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